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A Decade of Research in Foreign
Language Teacher Education
ELIZABETH BERNHARDT dd JOANN HAMMADOU

Ndtioa At Rbk: The Inpc,4t;.e Jor Educatior Re

fom a\d High S.haol: A Repan oa S..ondary EdL-
cation in AMid cire i\e deplorable condition
ofUS schooling. These reports have spawned
r€action-statoents such as mtuftou's ndch6s:
A R.pott of th, Holns CtuLp a\d A Ndtion P*

!a/ed: 7l@hdsJor the 21n Cntry which may be
smmariad succincdy: the quality of edrcation
k dependent oD quality teachers; thereforc,
major r€foms in t€acher €ducation must b€
initiated.

The foreign ianguage commu ty is all too
fmilid with the qisis in €ducation. The Presi
denfs Commission on Foreign Languag€ and
International Studies, the Narional Advisory
Bodd ob International EducatioD, and the
National Endowm€nt for the Humaniti€s have
aI authored position pape$ calling for a re-
n€wed interest in and a revitalized persp€ctive
on for€ign language learning in the United
States. Yet these agencies have not addEssed,
in any depth, issues concerning the teaching of
Ior€igr lmSuage as they relare ro kacht t of lor-
eign languages. Granr€d, maDy ofthese com-
missions have reconrnended that foreign lan
guag€ teachers be given opportunities fo. pro'
fessional d€velopment through ov€rseas experi
€nces or through additional cours€s. The com
nissions have aor, however, address€d the pre
professional development of these teachers.
Specifically. th€y have failed to address the
typ€s of edu.ational experience - both in tems
of language and pedagogical content-these
individuals receive as pan of tneir teacher edu-

The Holmes Group, mentioned above, a
consortium of deans of co e$s of €ducation
throughout the United States, has cited seven
obstacles to a deep and tme undentanding of
problems in teachingand teach€r education in
the United States. Fi$t, the group cites (pp.
24-25) "overly simpl€ solutions" whereby it is
argued that 'only the best and the brightesf
shodd be pemitt€d to teach; conventional wis
dom indicates that if teache$ were "smaner,"
l€arning would improve. S€cond, the group
cites 'haive views of teaching,' whereby the
general conc€ption is that 'any mod€stly edu-
cat€d persoD with average abilities can do it,"
i.€., "teach" (p. 29)- Third, "institutions unfit
for teacher professionals'(p. 31) are cired as
an obtacl€. In otherwords, schools in genelal
ar€ not pleasant, "prcI€ssional" places to work.
Fourth, the pitfalls of dedentialisn" b. a1),
including notions of compet€ncy testing and
diff€r€ntiat€d pay scales, are consider€d to be
problematic. The fifth obstade, according ro
the Holm€s Group, is "problems in under-
graduate liberal education" characterized by "a
lack ofcurricular coh€rence and an avoidance
of a core ofenduing aDd fundam€trtai ideas'
(p. 47). The sixth is "inadequate professio.al
education" that tends to be'restricted to a few
university cours€s and a brietperiod ofsuper,
vised practice in the schools'(p. 50). Th€
seventh obstacl€ is "lack ofdemonstEtion sit€s"
(p. 56) in which prospective teachers may see
"sup€rioi' prcfessionals at work and through
which field professionals can contibute to the
research bas€ in education.

Using these seven issues as a backdrop to
reform in t€&h€r education, rhe Holmes croup
has nounted a najor effort toward reform and
counts major univenities, Iederal agencies, and
private foundations iD its suppon nerwork. The
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intent of rhe present paper is Io begin to re_

spond to some of the issues in teachef educa_
tion as outlined by the Holmes Group Iiom a

foreign language persPective.

RESEARCH qUESTIONS

Clearly, all academic ventures commence

with a review oflhe literature Hence, ihe re_

search queslion for the present paper tsi qurte

stnply: ohat canprn.s h. zeath ba,. an|oreryn

Iaafunee teacb etlamtian2 In order to answer the
question, the authors examined lournals,
books, monographs, and references liom the
1 97 7-78 ACTFL Ann@l Bibliasaphr de\ored rc

Ioreign or second language education in $e

Uniied Stal€s. Publications that altempt ex_
plicirly ro dlrecr.fal.isn knglage teaehr deuelap'

n.4r wpre rn. 'uded rn rhe Jard bace ! \  h i le rhc
d-rhor s a. laowledse the ul '  imate rc .vdn, e Io

loreign larqu"ge,earhcrs of  a b,oJJ v oP( ol

loreign languagc ano fo,Pien lanqudeF edu.d

ron l i 'Fra,ure,  ,h(  arr ! l .s ,har romprisr  (hF

a.rual  ddra baqe dedl  drrsr l )  $rrh rhr ques
r ion" Whr ' .hould fo,prsn ldnquagete",h.r"
know? What should they do? How should for
Fiqn ldn{uaqp Icdchers be Prep.r .d l -  In o her

$o.ds,  (he . f l  n l .s ron' ider(d t"  be Pd. ol  rhe

dard b"sp: l /  r tgu.  hoq for ien l , lguag"

teachers should be tausht; 2) identify teacher
b.hrUors ro be en, ourasrd Jnd/or 1 '  obsPNe

teachers with an intcnt to lrain them in a giveD

mod. l  lor  a l l  l . \e ls ofrorr ign lJnS!dee ied,  h

ing elenentary through graduate schoot-
Afte! leading each arti.le that contained o.e

or a .  onoina' ion of{hc\e.ha,, . tPr is ' i ' r '  w'
.d egor izcd ea.h unoF, on. ol  Jr !en dcs,r ip-

tors: 1) global position statements; 2) teacher
behaviorsi 3) training ofr€aching assistantsi 4)
'a,r ing ol  univcrsrry prore$u '  51 rnsr^ i r r

opportunities; 6) supervision; 7) methods
course curricula. Below is a crirical syDthess
ofthe resear.h on these toPics Following the

synth€sis is a set ofrecommendations stemming
from it and responding to the .oncerns ot the

Holmr.  Croup frnal ly a ompletr  l , ib l io

graphic listing is included.

Aurho '  who"e \ork md) b- ,  hd,d,  ( t  zFd

as addressing broad issues offoreign languagc

re",hc,  FdIa, ion s.c/raly c: .h.r  t "k,  th.pet
spective ol training vs. development, rsolatc

specific skills which foreign langxage teachers

^/  
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should possess, or offer concrete descriPtions
ofcur.ent or future programs. Muyskens, Ior

example, focuses on reachos' language skills
dd on strat€gies to elicit .ommunicalive prac_

lice. Similarly, DiPietrc focuscs on the usc of

"inieractive scena.ios"; both af gue that teache!
educalion programs should focus on such

aspects. Gritine. aiso emphasizes the impor-
tance oftarget language fluency as well as skills
in planning and self'assessment Larsen Free-

man arsues for teaching four steps of a deci
sion making process. white Alatis sees a need

fof added cnphasis on strategies ofclassroom
management and discipline. Another Perspec
tive is laken by Han.ock, who focuses on theo-
retical models for teachcr education Programs
and discuses the implications of develop
mental/humanistic vs. behaviolallcompetency
based models. He recomme.ds that revisions
in teacher education programs take such theo'
reti.al statehents into consideration while

Bailey and Elling desdibe the competency
based system optimistically. Stern sees lan
guagc teaching theory as thc component ol
teach€r education most needing critical etami-

A third perspective is taken by several
authors, who brielly examine the currcnt status
offoreign language teacher education. While

JaNis and Bernhardt concern themselv€s with

an analysis of the diff€rences and similarities
between foreign language teacher education
and other typ€s ofteacher edlcation Pfograms,
D€Lorenzo provides an oveNiew of the field

in 1978. Joiner offers a variety ofconclete sus'

gestions for improved {oreign langlage teach€r

education programs. Finocchiaro and Herold

outlinc long-standins problems in foreign lan-

guage teacher education and aspects ofcurricu-

lun development while Fanselow examines an
important attempt at evaluation ofteacher edu_
cation effectiveness-

A fourth perspective involves a focus on the

educalional fomat of preservice coursework
Th€ role ofresearch is a prime .oncern. Jarvis
calls for collaboration between university re-

searcher and classroom teacher; Brumfit insists

that researchers explicidy address dassroom ap'
pl i '  ar ion5 nl  ,espdi  h:  ,nd Tucker .  . lL for  a
research t.aining comPoneni in teacher educa

l on. CIark" rec a need for rpdefDinc old iPms
u.h ds dpprod'  h CFI,P-Mu,, ,2 rnd Cosr(

argue lor less lecture and more active studenl

Research ;n FL I'ea.ha
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involvement in prcsetuice classes. Finally,
Strevens provides a rationale for presenice for-
eign laDguag€ teacher training.

In g€n€ral, the above statements are brief a.-
counts ofthe current state of th€ art and offer
litde direction for genuine reform in teach€r
education programs. They are not set within
a wider framework of teacher education re-
search, but seem to rely on foreign language
specific matters. This complaint, howev€r, is
not to be direct€d against work by Lange (59,
60) or Wing. Both provide coherent and com
prehensive statements regdding tea.her devel-
opment. In his publications, Lange provides m
entire d€velopm€ntal model for the education
of teachers. He focuses on issues of selection,
depth of teachers' general education, langrage
proticiency, insbuction of culture, knowledge
ofmethods md language acquisition, a concept
oflearning as aprcc€ss, and abiliti€s in the d€-
velopment of goals-both instructional and

Wins, too, offers a model for understanding
teache. educatioD. She examin€s t€acher com
Petenc€ as a fundamental compon€nt in €xc€l'
lence in education and outlines cur€Dt class
room research related to t€aching foreign ld-
guages. She stresses th€ decision-making char-
acteristics ofteaching dd oudines th€ myriad
comPonents that make up tea.her competence.
The overidins characteristics of Lange's (59,
60) dd Wing's statements de th€ir depth, rh€ir
awareness of the scope of t€acher €ducation,
ad th€ non-presdiptiv€ yet practical nature
of their reconmendations.

Another Sroup of publications focuses spe-
cfically on the classroom behaviors of foreign
language t€achers. Not surprisingly, the most
ft€qu€ntly mentioned "behavior' is target lan-
Suag€ fluency. Annandale, Kalivoda, and
Woloshin all emphasiz€ lmguage skill. Annd-

dd Kalivoda speal ro tar$t lmguageprc-
in tems ofcoursework, while Woloshin

siders the pmbl€n in tems of residency in
taryet culture. Brunfit/Rossner dd Ner€nz-/

consider th€ notioD oft€ach€r behavior
a diilerent perspective, namely that of

managemenr and lesson planning.
it and Rossner argue that th€ focus of
education prog.Ms should be on daily

planning and on the execution of pre-
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planned lessons before teachers are asked to
plan on th€ir owD. Nerenz and Knop, on the
other hand, focus on a specific finding of
teacher planning research, i.e., that teachers
spend considerable time in hdsition from on€
activity to anoth€r ud that Lhey should be
tauBht strat€gies to defiease that time and to
increase active learriDg time. DAngle.jan
argues for the need of€xperjences h€lpinslan-
grage learners in non-academic s€ttings.
Finally, Altman, de Garcia./Reynolds, King,
and Moskowitz focus on aff€cdve behaviors of
Ibreign lmguage teache$. They suggest either
implicitly or explicitly that foreign language
teachers shouidbe hained in empathy, respect,
and self-awarenes in order to inoease their
classroom effectiveness. Similarly, Browtr
argu€s for encouraging the use of inruition aDd
risk-taking.

Of concern within these drides is th€i.
failure to conside. teaching as an acrivity which
is both cognitive and affective, product- and
process'based. In seneral, th€y are chaEc-
terized by a behaviorist apprcach which focuses
on disoete aspects ;n a day in the life of a
teacher without consid€rin8 th€ full context
within which the act of teaching takes place.

Since calls for TA hainins eariy in the
decade (Hasiwara), the fomation oftrainins
programs fbr teachiDg assistants has b€en a
popular topic iD forei$ lmguage edu€ation re
seaJch. Characteristics of the assertions within
this topic is that, in coDtrast to the statements
mentioned above in which teache! educators
have been fairly hesitant to outline specific pro-
grds and proposals fo.t€acher education, no
suchhesitation exists among scholds who deal
specifically with TA trainin8- Barnett, DiDo-
nato, Donahue, FFnck/Samaniego, Goepper/
Krone, Henderson, Kaufnan, Knop/Herrcn,
Mansour, Russo, Schulz, Szymanski, aDd
Toliver all outline training prcgrams for TAs
at vdious public universities throughout the
United Stat€s.

Interestitrgly, TA training is the oniy area
of foreign language teachereducation extract€d
by rhe authors of this paper actually supporred
by d empirical data bas€. Studies by Etuin/
Muyskens, Gibaldi/Mirolo, Nerenz, Herron/
Knop, and Schulz provide sufley data on the
types and content of training programs cur-
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rently ofered in universities lhroughout 
the

US. Such data provide some loundanons ror

.he .ieveloDment of programs for future lan

mue" t"i".. at the unjversiry level'

N-ot uncharacrrisrir fo, the foreign language

teaLhing Pr. fes ' ion In the US and cxemPlr l 'ed

bv rhe publ i ratrons on TA trainrng rs 
'n 

over-

rel i "nc.  on rhe 'erper ient i ' ] "  model- in other

words, a m,nd-set whi .h s(ms io sv:_-nerc s

what I did. It worked in mv program rt mtgnt

work in yours " This approach a unsoPna!-

cated and jnelficienti n dos not consder con-

re\,uar iaflor' "nd 
ir '"Pms 'o 

tFar hP tra' nFr

educar ion prores in d qenPric fashion qh le

ienorrne edu.ar ioral  rescar 'h hdr hd'  d"rFr '

, i i " .a * ,  h u 
' .on. .  

,o b.  
' rpn",  

t , \  e in rhP dP

velopment of competent prol€ssionals

' lhe,on..  Fs h, '  drrr  f rom rhr TA trdrn

in. l i r ( , . rure dre dlso Prcvrr  in rh '  r r  r i '  P 'on

'nl i r . r ' i rv 
prot 's 'o 's . ' " in 'ng ln sene " l  

' " '

* , . - . .^ i . ; .*  ,*  . "d '  wh! h dt '  dr lTetenl

lrcm those for teacher Preparanon at orner

levels. DiPi€tro. Lantolf, and Labarca rePorr

,ur\ (y rcculrs on trP Prdomrnanr l r i r rd^ ' \

fo '  ur  in ,  ur  rnr  grdduzre srudie( and I  a l l  lot

pr.drerdivet  i r )  wirhin 'urr i 'u la \hmdr l2 l

b iP: .Do. . rd Ri"F r l l  'or  u '  on thP i 'suF rhdl

ie 
".lii"g 

is basicallv the totai amounr of

teache! education most universrty p'oressors

who will spend the bulk oftheir time teach'ng

ba,.  larsuaq. " i l leve'  
r ( rw lo rhP 

TG
pda. rhPr snlF" r"mcnt Ptobl tm'  rarher rh 'n

Drovide directions lbr solutrons

fhe ,mDof l  of 'nF i "suP" menrroned in rh '" '

ar  r i  h,  is  obs ured bv h '  I '  k  ofd: t 'a ion 
'znd

.. .onm.ndarr"n 'o lere ' l  \or  '  onsrdered r"

'ha,  
p, , .n( ; .1 io.eiqn ldngudS' rFlhPb:pFnd

i i .  
- , i " ' ; ' " . ,  

rheir  pre"erui ' '  'du 'nron 
oh

servini basically unrained for€ign lans!ase

t he lur ' \Fr oF\ rropmFnt oi"rp '  I  ienc"d Io-

eidldacus. rea.rFr"  " 'hr 'oFernol 'ever ' l

" , iH' . . 'L" '  
T. 'eman. ro '  Prrmpr '  dc\  nbes

a nethodology for obseruing exp€rienced tea'h-

ers and argues for dilTerent supeNEorv staD'es

o"p.ndirC" upon ,  r 'a,  h ' r  s ' rpercn' t '  
rh i l '

f . '  I  eaav 'nd 
SP"n'er Mrl lman dacnh"

rheir  *per i .n *  "  
i rh rmmet in5rrrutes Tl 'P
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Handscombes outline inseNice coursework em-

phasrzrng the dAsrcom terhe's rcr '  s a

leader ot  pters and the tommunrrv notJust or

rudents The srowrh ol  the MAT degree a

a rool  in lea.her de"eloPment
Zdenek. Man., l l  h, .nr  that  Lhe grodth or Pro_

qrams rn languages ior specilic purpose* creates

u 
"ro.g 

n""d for  sPe' i f ic  inse'vrr-reacher

traininq i f these courees trF to succes: lurrv reacn

their specific goals Candlin susgsrs some

o\eral l  pt in. iPles of  inser\ ic€ edulatron_

of oerhaDs qreatest inrerest s Jorstad s ser

orrecommendit ions f 'om rhe ACTFL Proles

sional Priorities Conferenc She rercmmends

inseNice progrms that dcal with language sktll

renewal and developnen' ,  re{hcn 
.ow:r . rcr

eLsn cuhural  undesfanding. ancl  methodorogl

rhat includes sunevs of  
'urr(nt  

ts€arch ancl

;ts classroom aPplications She suggesls a

varieiy offornats for uch inservice programs'

including P.ograms aDrcao

Only a small nul

Clifford, Jorstad, t

Lons, 64) nore d

beins of foreigr
Unit€d Stat€s. S,
ings'which hav(

in. Third,

lmDlicit in some ofihe statements regarding

rhe tEining of universitv prolesors is a lack

ol  supenrsion Forergn langxage tea'ner5- 'n

eeneial  may suff . r  i rom 
" 

lack ot  meanrnsrul

and helpful supenision' since manv adm'nrs-

ffators lack expertise in foreign langlages-

Even within foreign lang

erature,  a knowledge of  d i f ier ing supenB'o^

Eodels ,s not widespread Fo' tunatelv G€b-

hard and KnoP acknowledge di f fcr 'ntmodels

o'  "upewrsion .nd de. t  ibe rhem and r \ ' f tn?

ou, l i ; "c di lTe'cnr elemPnr5 srrhin rhe role 01

suoenis ion ln fa. t ,  Knop Po'nts out Lnar ;

Dhi lo 'ophv or rheo^ ol  
"up'rq ' ion 

is l " ' l ing

in 
'h.  

t ' " lq l  ldnqudqe tdu'  dr ion prolc55'on

and !al l .  lor  ,hP developmenr ol  one Abbor l

dnd C" '  rFr r ,  rur l lv  posir  a model 01 )uPeNr

cion lo lotFicn ldnquaqe reJ'her bred on

Coldhammei" model ot  ' l in i '  
d l  supe'v 's 'on

lroni .z l ly .  hoqev'r '  rhe aurhd'ol  rh? model

lorrubre i l  dr  d di  P.r i \F orP $rrh a 
'ne!er$'

s in.e rhev d, im lhdr rhe or rginal  i r  roo 
"ophr-

r i .ared lor  { rdent "d '  
hers Bai lev of teF.d

,  h.ckl is '  a l tcrndrne Io rhc more Lommonrr

used l  L,nt  chP.Jis ComPdtPcl  wr(r  orner

area. or Ihr lor.iqn lmg!48e r'4 h'r edu(aron

l i  erarure,  ,hF rrPd olsupFrvi ' ion seems Io b '

theoreiically awde and sound Unfortunatelv'

the accompanying topic of observanon svsrems consn
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has not been sufficiently exploredbeyond cate-
goncal'type systems.

METHODS COURSE CURRICULA

Only a sma]l nuhber of pape$ exist on cur-
ricula for foreign language m€thods courses.
Clifford, Jorstad, and Lmge discuss the effec-
tive use of miclo-teaching in preservice pro
grams. Horyitz dgues for introducing iDstru-
ments for identifying stud€nt beliefs about ld-
guag€ learning and teaching into methods
cou$es. Few writers take a broad perspective
on methods courses. P€hick outlines a meth-
ods course for German and Keeler calls for
learning centers for individualized instructioo
of teacher traine€s. lD two cases (Krashen,
Long, 64) more th€ory and research findings
are calted for while LarsoD argues for clinical
experiences. Meanwhile, Richards and Hino's
sur€y points to a low coff€lation betwe€n
courses previously studied and theirperceived
usefulness to teachers and Benselerand S.hulz
find Do evidence that would call for one pd
ticular foreign languag€ teachins methodoloSy
to be recommended over others.

The snall nunber of pape$ on methods
course cunicula belies fieir importance, for this
is the ort cours€work nany preseNice teaches
have in foreign language education. The 'in-
adequate prof€ssional education' criticized
most vociferously by the Holmes Group seems
to point to the weakress in the pres€nt state ol
the "methods cou$e' and the sparse off€rings
that ext€nd beyond it-

SUMMARY: WHERE ARE wE?

Th€ above synthesis indicates the following.
First, only seventy-eight anicles have been pub-
lished on th€ general topic offorcign langaase
teacher education in the United States in the
past ten years. In other words, very littl€ con-
cerD has be€n demonstlated for a topic of
monum€ntal importdce to the health and well-
being of foreign language edu.ation in th€
United States- Second. on the whole, the writ-
ings which have been published indicate no
theoretical frmework for tlle statements they
contair. Third, ess€ntially no data exist on
effective teacher education programs. Fourth,
no $nDin€ concern has been exhibited for the
presewice education of foreigr languge
teachers. Considering that most forcign lan-

06bb -5-
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guage insbuction in the US takes place at the
secondary level, this finding is interesting and
simultaneously disturbing. Fifth, the articles
indicate an unconscionable lack olawarenes
ofthe teacher €ducation literature in general.

Figlre 1 indicates that ihe foreign lmguage
teacher education literature draws from a !ela-
tively small pool ofreferences. A perusal of the
articles' sources indicates a r€liance on "in-
house, experiential" sources rather than on
data-based studies- In fact, out ofthe s€venty-
eight articles in the database, only €ight report
the rcsults of for€ig! languag€ t€acher educa-
ri,on ftscarch. They atet Clifford, Jorstad, and
Lange;DiPietro, LaDtolf& Labarca; Ervin &
Muyskins; Knop & Herron; Nerenz, Hefon
& Knop; Ner€Dzj Ner€nz & Knop; Richards
& Hino;Schutz. Notably, or ythe Nerenz and
Schulz studies de cited ft€quently throughout

Given that the foreign langrage specific
database is so small, an expectation might be
that foreign language teacher educators have
relied otr th€ general teacher education litera-
tm which appeas in the Amerim Educational
Research Association's lJandbook oJ Rc'.d/.h on
T%thing. Howeeer, as Figur€ 2 reveals, th€
general teacher education resear.h has not
made u impact on {oreign language €ducation.
Of 129 possibl€ sources in the last two l1d'l
boot:, only two Hondbook researchers appear as
references in the foreigr ldguage teacher edu-
cation literatur€. A valuable source of infoma-
tion for for€ign language teacher education has

In other words, a succinct dswer to the rc-
s€arch qu€stion posed in thls pape\ uhat con'
p*6 ttu ftteareh b6e inJor';gn languse teachtr edl-
,ato,?, isr the perceptions ol exp€rienced for'
eigr language educators. Up uDtil now, the
fi€]d has r€lied on the discussioDs among ex-
perienced foreip luguage educators about th€
educational needs of foreign language teachers
as the expets hav€ perceived them, rather thm
on the principled coll€ction oldata and infor-

The relationship betw€en the knowledg€ bde
in for€ip language teacher €ducation and the
future of t€acher edu.ation in general as exem
plified by the Holmes Group movement is
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tenuous at besr. nxamining the sren major
issues as defincd by Holmes in light of the
present research base reveals that numercus
data are needed before a sensible respoDse can

Oodt Sinple Salut;ans The fi.sl obstacle to
improved teacher education, according to
Holmes, is indeed who should be placed in
classrooms. The hidden question coDcerns, of
course, what kind of"intelligence" is r€quired
for an effective public school teacher. As
Holdes noies, some argle that the "best and
the brightest" should be placcd in classrooms.
ln rhis regad, the foreign lansuage prolassion
must clarify notions ofthe best and the bright
est and address questions such as: ,'/iz, ; ri?
tuLatio' distributian aJ sk;tk nn*sary Jor eJfuaioe lor
.ien knguag. teachinr? To ohat d.gree tuLit an du
cat d tturhn haue JI@q in tlt foreign kas@se? I4thdl
I;nd' af abilitis u;th the languaee n6t kach$ be
abb ta efiibit? Some of $ese questions may ap_
pcar a bit hereticat, for many foreign language
professionals would argue that "total" fluency
is requisite. Yet the profession has acknowl'
cdged that many native speakels ale not par-
ticularly eflective t€achers ol their own laD-
guage. ln like manner, many excellent users
ollanguage clearly do nor conrol a classrcom
resister in the language. A principled needs
analysis of classroon ldglage skills would per-
haps oIler some answers to these questions.

Naae Vieas o.f T%h;n$In like manner, many
believe that tcaching involves imparting sub-
ject matter knowledge to students and that il
one has controi of the subject marter and is "in
teresting,' leaming will occur. The foreign ian
guagc prof€$ion has not yct examined the issue
of n,o leafning occurs or noa learning n
brought about through the teaching process
Certainly, some second language professionals
(c.s., Long. 63) hav€ begun to examine this
issue. Yei, studies of faditional foreisn lan_
guage classrooms in Eaditional liberal arts cof
lege classrooms and in public schools have only
rccently commenced. The profession needs to
condu.t eihnographic analyses ofhow teachers
and students intefact in foreign language class_
roor. Jnd lo d5k What al. ttv tut,a!' ;arol 'c
;nJneign kngutge rltiaatu? m tuhat uht n rbt
roaft 1aLk" "real' lalk?

Idtitutions UnJ;t Jor Tea.h,r Prafes;anals. Th.
Holme. R.por '  " rg lFs rhdr ' l  ond:r :on" ot  horL
in schools have severely hindered erorts to im-

il
l l
il
i l lu_l
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prove th€ quality ol teachind' (p 31) This
statenent conjures images ofobvious societal
problems which are extant in schools, ranging
from drug and alcohol-related difficulties to
worn out and tattered classrooms and facilities
tot€achels ' l imebei .gspentonpatrol l ingrest
rooms dd cafetdas. Specifically regrding for
cign languag€ teaching, th€ profession must
address the issue ofrewards. Language teach
€rs, in contrast to literatule t€achers. are fre
quently rcgarded direrendywithin the profes-
sion.r The prol€ssion therefof€ ne€ds to con
sider questions such as a,iat tuaud eo$tid? a sup
po ioe nane touad the teach;ns of kngug.? Atso
;nporrant is uhat social .lusrootu .nitunn.ntt aft
most conducioe ta langtuge kamiry!

The P;{alk aJ Cftdhtinbn. Certification
standards vary from state to state, and not all
states have reciprocal agreements; what one
state acknowledges as competence in foreign
language teaching, anoiher does not. While
som€ institutions Lhat oIler credentials have for
eign languase profession,.ls who insruct meth'
ods cou.ses and who can certify cohpetenc€ in
the foreign language, others do not: that is, it
is possible to feceive credentials in foreign lan
guagc teaching wit-hout evohaving been suPcl
vised by a foreignlanguase speaking profes
sional or by anyone who has ever taught a lbr_
eign langlage in a secondary school. questions

to be addressed arel 1',a nh th.fare;gi laneuase

Profes;on euarunt* adatuatc supn.;tian? Hou can
the Jueisn knstuse praf.sion pro. e eu ance in

' 
u pi I b ion Ju na k -lo re isa t onsus. s p e a k ;ns a dn i n n

ttatat? IJ conqetencl tuns att ddapted, uill the]
MuE dhdt teo.h$ ned to knoa ot tuhat i tur
rentq taurhl? Hou can chane* in t;ne oad n4ds be
;nro4ordkn? Llso. uhal at, th, uaique Ju.;sn lat

e@ee teach;ne skilb, and ahdt is niniful catuletnt)

P/obl,N in Uaderyadtat. L;btrol Edurattan
our purpose here is not to discuss the ramifi_
cations ofa humanities based education. The
intent;s, however, to highlight the implications
of the undergraduate langrage najor for future
foreign language teachers. Many teacher €du-
cation candidates complete a foleign language
najor which consisa primarily ofadvanced lii-
erature courses. Moreover. many authorsclaim
(see note 1 below) that these coulses tend to be
taught by professors of literature who .a.ely
have training in pedagosy. Hence, most ol the
time of the undergraduate major is spent in ob-
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Fulbright Teacher Exchange Program

nounces d€tails of the 1988-89 Fulbright
Teacher Exchange Program- The prcgram in-
volves a one-on-one exchange for teachers at
the el€m€ntary, s€condary, and postsecond"ry
levels with suitabl€ teacheB overseas. The
1988-89 overseas exchange programs will
involve Argentira, Australia, Belgium/Luen-
bourg, Brazil, Canada, Colombia, Demark,
the Federal R€public of Getrr]ay, FrDce, le-
ldd, the Netherlard!, NoMay, Panama,
South Africa. Switzerland. and the United
Kinsdon. The nunber ofexchans$ available

and the eligibility r€quirements vary by

The pro$am aho provides opportunities for
teachers to participate in summer seminas
from three to €ight w€eks in l€ngth. During the
summerof1988, seminars will b€ h€ld ir Itaty
and the Netherlands.

Appli@tioDs wi b€ available in the sllJruer-
The deadline for receipt of completed applica-
tions tu 15 October 1987. For funher infoma-
tion, write: Fulbright Teacher Exchange Pro-
gram, E, ASX, United States Inlormation
Agency,301Fou.th St., Sw' Washington, DC
20547 , (202) 48s-255s .


