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Foreign t-anguage Instruction in the Elementary Schools
On Apri l  26, Senator Paul Simon (DlL) held a
hearing on foreign language instruction in the
elementary schools. Senator simon, a meBber of
the Senate Subcommittee on Education, Arts and
Humaoities of the Senate Committee on lnbor and
Human Resources. called upon business leaders,
educators and elementary students to
demonstrate the need for and importance o[ early
language learning.

Senator Simon noted that the considerat ion ol
e l e m e n t a r y  l o r e i g n  I a n g u a g e  p r o g r a m s  i s
p a r t i c u l a r l y  i m p o r t a n t  b e c a u s e  C o n g r e s s  i s
addressing the reauthorization ol the Elementary
and Secondary Education Act (ESM) this year. In
his opening remarks, Senator Simon recal led a
recent trip to southern Africa, where he observed
that, 'The elementary school chi ldren I  met in
Botswana had more foreign language training than
most American college graduates.'

The f i rst  witness cal led to test i fy was Jeffrey
Munks, Director of Marketing and Sales at AT&T
language Line Services and Visiting Fellow at the
National Foreign t-anguage Center in Washington,
D.C. The Language Line provides telephone-based
interpretat ion in more than 140 languages. Mr,
Munks noted that only 30% of the AT&T
interDreter worklorce is American-born. In fact,
the demand lor competent interpreters is *being

met primarily by people lrom other countries who
have come to America with skills in English that
far exceed their American counterparts'skills with
the target laoguage-" He believes it is possible for
Americans to develop commensurate language
skills if they begin foreign language learning in the
elementary schools-

Dr.  Rahid Khal idi ,  a special ist  oi  Middle Eastern
S t u d i e s  a t  t h e  U n i v e r s i t y  o f  C h i c a g o ,  e c h o e d
Mr. Munk's concerns, advocat ing the study of
l a n g u a g e s  o l h . r  L h a n  E n g l i s h  b e g i n n i n g  i n
kindergarten. Dr- Khalidi noted that his students
w h o  r e a c h  l h e  u n i ! e r s i t y  l e v e l  w i t h  n o  p r i o r
knowledge of a Middle Eastern language have little
h o p e  o f  d e v e l o p i n g  t h e  I l u e n c y  r e q u i r e d  I o r
doctoralresearch in area studies.

Once the need Ior ear ly language learning was
addressed. innovat ive aDt)roaches to elementary
language acquisi l io '1 were denx)nstrated Dy two

student presentations. The filst group of students
were part of a two-way immersion program at the
Key School in Arlington, VA, and were escorted by
their  pr incipal,  Kathy Panf i t .  The students
discussed in both Spanish and Engl ish the
prevent ion and control  of  environmental
contaminat ion. The second group of students,
participants in the Japanese immersion program
in the Fairfax County Public Schools in Virginia,
were accompanied by the Foreign Language
Coordinator, Martha Abbott. The third-graders
wowed the Senator with the pledge of allegiance in
Japanese, lollowed by an oral and written exercise
on fractions in Japanese, and a Japanese rendition
of. "lt's ASmall World."

These impressive demonstrations were reinforced
by the testimony ol Dr. Donna Chfistian, from the
National Center tor Research on Cultural Diversity
and Second Language Learning, by Christ in€
Brown, the Chair of the National Foreign Language
Standards Project K-l2 Task Force, and by Myriam
Met, Advisory Counci l  Member of the Nat ional
Standards in Foreign language Education Project.
All three experts agreed that students who have
the opportunity to learn a second language early
wi l l  have signi f icant cognit ive. l inguist ic and
cultural advantages compared to those children
not exposed to foreign language curricula. They
also urged the Senator to continue his support in
Congress for initiatives and funding which support
both elementary and secondary language
programs-

Alter thanking the witnesses for their  superb
testimony, Senator Simon noted that, "we are the
only nation on the face of the earth in which an
individual will study French for two years in high
school and claim that they are fluent in French. No
wherp else does rhrs happcn._ Senator Srmon is
widely regarded as a Congressional leader on
internationai education issues. He served in 1979
a s  a  t a s k  i o r c e  m e m b e r  o n  t h e  P r e s i d e n t ' s
Commission on Foreign Languages and
lnternat ional Studies, wrote The Tongue Tied
Americon: Conhonting the Foreign Language Crisis,
and presently serves on the Executive Committee
of the House-Senate lnternational Education Study
Group.

Conlact:Jul ie E. Inman
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l^trguages a.nd International Educatiod in
Educational Reform

On /.pril 29, 1994, covernor Madeline Kunin, the
Deputy Secretary of Educat ion. in a luncheon
speech at the Joint Nat ional Committee for
lnnguages and the National Council lor Languages
and International Studies, addressed the role of
languages and internat ional educat ion in the
current education reform effort. The JNCLNCLIS
Delegate Assembly was attended by approimately
65 representatives of its 52 member organizations,
These representatives include executive directors,
presidents and delegates of schdlar ly .and
professional organizations who convene annually
to discuss national language polic)f-

Governor Kunin emphasized our responsibility to
provide qual i ty educat ion to al l  students
regardless of race, class or financial status_ She
mentioned several programs that focus on makinq
challenging classes, such as Advanced placemeni
available to minority students_ Stressing the need
for programs that encourage equity whi le
promoting excel lence, Kunin underscored that
current reform is committed to exposing al l
students to challenging programs_

Deputy Secretary Kunin specilically addressed the
issue of increased and improved loreign Ianguage
education. She commented that she can directly
relate to this issue since she immigrated to the
United States from Switzerland at an early age and
speaks three languages. She stated that foreisn
language educat ion should begin al  an early ale
when chi ldren are the most open to language
development_ Kunin referred to several successful
Ianguage programs that already exist in tbe United
States. She described one such biljngual program
already in place in Washington. D.C. at the Oyster
s c h o o l -  T h i s  s c h o o l  t e a c h e s  e l e m e n t a r v  a s e
chi ldren In Engt ish and Spanish and has been vJ

Final ly,  Governor Kunjn was opt imist ic for the
Iuture of education programs in the United States.
She is confident that foreign language programs
will have their "Day in the Sun" with the combined
efforts of educators and tegislators. She felt that
t h e  C l i n t o n  A d m i n i s t r a t i o n  a n d  G o a l s  2 0 0 0  i n
part icular have been and wi l l  cont inue to be a
major catalyst toward improving education ln the
United States.

Contact iBeth Franz
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Th€ most significarl trend
in clcmenti'y school for-
€isr l.nguagc innruction
is thc €xponential incrctsc
in opponunitics for chil-

dtl'| to bcSin foreign lanSuagc srudy
whilc in lhcclcmentary gradcs. Nine
statcs rEquire instruction lo b€gin iD cle-
nrntaq/ school: most olher natcs likely
will Equirc it soon or providc subsle-
tirl inccnti\€s to schools which do.
Th6. sratcs, alo€ wi$ a Epidly grow-
'ng 

nombcr of schools and school sys-
rc'ns. arc rcco8nizi.g tha! early foEign
Ianguase instruc(ion bencfi rs students
cognitivcly and acdcmi€ally. con-
tribut s to rhc achievcmcnr ofschools
multiafiurnl 8oals, and czn help ro hect
$c nccds oflhe narion-'

An mbcr ofreccrl studics have con-
tirncd aDd cxpanded upon cfflier re-
sc-arch wh:ch sho*cd that sludents who
bcgin to leam anothcrlanguage in child-
hood scorc bctcr of, mcasu.cs of cogni-
rivc funcdoning thao do lheirmonolin-
gu:l pccl:, And srudcnts;n clcmcntary
forEign lanauage programs have
cqudlcd or outperfomcd ftose in con
trol Smups on standardizcd ach;clcment
tcsts. cvcn whcn thcsc subjecrs wcrc
rxJ8ht,i4 rnolhcr languagc orNhcn limc
hastEa; 'lalicn ouf' of tnc school day
ro mlkc limc for forcign ]lngulgc in-
qruction. Othci rcscarch indicarcs rhrt
prc-ldolcsccnls a.rc morc Repr'vc ro
l.rmin! rbou! pcoplc oforhcr cirh!rcs
!n.l mly bc morc likcly lh!n oldcr lc!m-
.^ r,r dcvcli)p posarivc crosscul'unl i!-
rirodcs. ln rddirior. srudcnrs \!ho bc!in
f^rcigo lxiSr.gc insr.ucli('n Nh.tr Ihc!
.t \1jLrr! \ill hrrc lirnc ro dcvclof lh.
; ( l \  01 t (n i ( icncy Anrcr icJns u i l l

nc.d to panicipalc cflcclively in lhc
global cconomic andpolitical arenas in
rhe 2lst ccntury.

Elcmcntao, pmgmrn .nodcls may be
placed on a continuum rcllcliing limc
devored b languagc sludy and pmSllm
goals and objccrivcs. ln itun $ioa W-
gratns. $c most ambitious model in
tcrns of goals ard thc lhosr tiftc intcn-
sive, the regular curiculum is raughl
through ihc mcd;um of ,no$cr languag€-
ln panial immctsion, !t lcas half thc
school day is rrughl in rhc forcigo la'|-
guagci in lolal immcrsioq all insttuction
is in lhc languagc. ln $tc Urircd Stalcs,
immcr:ion pmgnns bcgin in kindcr-
Sancn or lst Bradc. L:nguag€ t€aching
pcr sc is not lhe focls ofinsrucrion but.
rathc. languagc is a.quiEd thmugh in-
srudion in o$er subjccrs. ImmcFior
produccs eirr€mely high lcvels of for-
eign langtrage pmficicncy. In addirion,
i|rMnelsion srudcnts consislcnlly perform
as wcll as or bc(cr th 

 

conrrols on me!-
sures of achievenent in r.ading languaSc
arts, mathematics, ard sc;crce cvcn
though immcEion srudcds gcnemlly
lcar ftese subjeds in a forcign l,n-
guage. S;nce in immersion the "lan-

guage'' teacher is fi. clasroom rcacher.
no extra staff is nccdcd, makjng ir rhc
lcrst expensivc pmgrjm modcl. Brt im-
mcrsion rcquircs onc tcachcr pcr class.
sevcn for a K-6 prosrdm ofonc cl?is per
Sradc lcvcl. who must b.highly sulled
and c.riificd €lcmcnrary school tcachers
with .arivc-like oral and wrincn profi-
cicncy in thc foEign languagc- Filst pio-
ocEd and Dow $idcspread inClnada
immcrsion accouflG foronly 3 pcrccn( of
U.S. proanms.

Approximrtcly 45 Frccd of pro-
gmns are FLES (Forcisn Lansuage in
the Elemcnt!ry School), a sequcdti!l
pro8r.rm bcginning al any gridc K-6 and
continuing (hrough thc clcmcnlary
gradcs. FLES class.s may mcct bc-
twccn 2 aod 5limcs p€r w.ck in scs-
rions ranging fmm 20 ro 70 minurcs.
*nh 3 minif,rum of90 Ninurcs pcr wcck
hcinE schcdulcd in manv progrunrs
whcn FLES is pan ofa $cU-rfliculxtcd.
l!tl: scqrcnccofsrudy. ir crn rc$,lt ir
uscrhlc lc\c|. of hnsu.t!r t'('fi ciency
xnd c.rtr siinificrntly contribulc rrJ irr-
p()vang srud.nt i  Inowlcdlc ol  rndx( i '

ua?-\
_t-:r-.+-_-FOretgn-

ludcs toward pcoplc of othcr cuhur€s. A
rcladvcly ncw trcnd is contcnt'bascd
FLES, which inlcgra.cs forcigr lan-
euag. with othcr subjcds of th€ cl€mcn-
ir4l curriculum. Tor exarhptc. 3rd gr3de
sludcnts who wcrc rccently studyiog
Chana in social nudics wcn also lc.m-
ing vocabula'y fo. animal! in thcir Chi-
ncsc FLES cla.r-! Thcy us.d a vcnn din-
Eram to claasify animals aclording to
whclhcr (hcy may bc found in Ghana.
Chin4 or bolh.

Sincc onc FLES tcrcher mny work
wi$ as many as 20G250 stu&nrs pcr
wcck. rhcsc programs allow for widc
panicipation vithin a givco school. Ths
is an inrponant advantage al a timc whcn
thcrc is a critical shonage oftlin.d
rcachcE for dl clemcntary forEign
languagc programs. Onedisadvanhge
of FLES is that schools usually nccd an
additional tc.chcr----ovcr and abole thc
regular staff-for prog.am delivcry.

FLEX (Forcign Lansuasc Expcnence
or Eiploratory) is a shodn.nn progmm
la-({ing frorh scveml wccks to onc ye.r
q hich focus€s primrJiiy on cultum! ob-
jccdves. FLEX cln providc srrong mo-
tilation for srudenrs ro conridue thei.
lsnSuage s(udy later and u sourd oricn-
6tion to lcaming about people ofothet
culturcs. Howevc( since FLEX rcsults
in minimaldevclopment of language
skills, this modcl cannot achicle nhn)
of thc goals which motivate thc inida-
tion ofclemcntary foGign languagc pro-
Srans in rhc first place. Also. il should
be noted that rcsearch r€lated to rhc aca-
dcmic and coSoitivc bencfiis ofcarly
lanrruagc lcamins has not includcd
FLEX srudcnls. About 4l pcrc.nt ofall
U.S- elcmcntaly school forcign laDglagc

All ofrhc modcls dcscnbed herc
rcquirE cuniculums and matcrials tha!
rre dcvelopmcnblly .pproprirrc and
fi.mly rootcd in sound fo.EiSn languaSc
pcdlgqy. Oficn thcsc rr! dcvclopcd ri
rhc local school or district lcvcl. frc-
qucnlly by rhc lcich.a rhemsclvcs.
Thcsc rc:lchcr\ tnu$ hc qu.rlilic,l to rcach
lrnguuScsdr(/ {o work wilh yotrng lcrr'-
ca. 'l-hc trros( cl fccri\ c perSBn$ t(!
vnlL. li)r carcli,I nnicullr ion !ruN lcvcl lo
lcrcl. no nraucr which nx cl is urcd.

A nunrb.T ol or8riizrri(nrs xnd..r'
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works providc suppon a d infomraliofl
ror prcgram plaincrs. rcrchcrs. ]nd pir-
cnls.: h sncvcr bccn c8icr. and pcrhaps
ncvcr morc impon!f,t. ro bqin lound
Proghms of foreign lio_quagc insrruclion
In tnc clcmcmrn school thatr i( is
todly. C

- 
'For . suhrorJ ot rh. |ncrlrurc on ...ty

lol!!8r l.nalrsc iorklcrior. $c :!r. iltLt an,l
v. Gallowrr. ('n Fcs3),'Rcscrrch in ForciEn
L:ntu.8c Cosiculuh. ' in s? n.!hou\ .'J R..
t..t A oa Cu.ri.!tu"1. .tlttcd br P. la.tio..
{N.e Yo.k Mn niu..r.

rFd a Erurcc petcr $.nh morc in-d.pth
b.cklbhd ihfomti@. ! liri ot orslnir!-
lions lo conG.( lnd prinr nlt n.lr h lrsisr i!
Prc8tu Pl&ning. .c.dcd m.y N.itc lo thc
althd :t thc &ldhi dd foll()* or ro ^$incy
Rhod4. Nltlonrl N.$dt for Earl!. bn-
8@8ct-.oing. ll18:lnd5t,. fi\\'.Wash-
in8tn. DC 30{)17.

I\l!ri.m ^l.t is Forciln L.!!x!c C@rdina-
lo.. MonrSodcry Counrr l,!bl( Srhools.650
8uh8..ford Dr.. Rcllilc. IID :0SJa,.
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If You Speak Two Languages, "
You Are Bilingual.

If You Speak One Language,
You Are American.

otl' olxNck)us ntld of Llnguxgcs
and cuhlrcs D()vides us $'ith lhc
rtcrns Iin educ_.(ing our futu rc lexdcrs
(who rrc. po(cn{ixlly. fulure lcadcrs (n

rllc world) t() xclricve cvcn g.grlcr
hcights in influcncing world cvenls
xnd intcmnri<,nxl prosperity. ve lrtvc
l)ut r() txkc :rdvxnhSc of olrr m rlri|i|l
guxl and nNkicultufll skills. Con'
vcrslly, il wc do nol hrrm(s{ tlrcsc
skills, thcy C;rn l)c x divisivc xnd/o.
dcl,ilit{lirr8 clcl]rcn( in our s:(xjicty.

Fnnkly, you - thc s.lxx)l lrcnrd
mqrnx$ - xr( fadng yd rnodrc.
criticrl sc! <)f vx'ue iudgcorcn$. 

'L'hc

rrurh is rha( in (ltc I y)os. l)ilingunl and
mukicukuril cducrli()n continuc l<)
cvokc <lceply hcld lcclinSs- s(nDc
opponcnrssry rhcy dr.extcn 1() dividc
llrc Unilcd Sklcs itr(o n):roy, snlau.
imcrrrx l  n l lk)ns ' thr l  xrc  dcf incc l  l )y

lxns!xgc. Orhcrssxy rlrcy :rrc cxpcrl-
siv(, inclTicicnt rnd un-Anreri<lo.

Supp(nrc!:s nrxilrlxin tl$l il is lx)th
( l \c  ( ) l ) l i ! t r {n)n xnd rhc ( )p n1(n i ly  of
r trrulriclrfio(ll s(,Licr) \'i(h a slrong
nnmisanr hc.nxse !() Frl)vidc r bilin-

J.l!rlcdu.xri,xr. lndccd. wc I1:)vc l)<n

a.l'luing thr nlcrils xnd rlrc litnilrtktns
() f  l ) i l ingul  c<l l ( r lnn1 snlcc lhc ( r ) lo_

nrr l  pcrnx l .  l ) ( r  mtc l !  hrs thc d iscus '
s i<! r  l )cen j l )  inr j ) (11rnr  r { )  ( ) t r ,  luur(
nt r rn! r i , l  \ ' ( l l - l )c ins r :  n  as l {x l 'Y

( l ( )nr , , ru i . , r . i t i ,nS(- ,n rhc Inrkc{rp
, n  r l r .  l j \  p < ) t ) r : l l t ] , , r  i L l l r s l r l l ( s  ( h ( '

iisnilicr'r( ol rhis iisrc. A r((en(
^fiictcin Rclxrl.ttt l.duc. tun P'esearcb

"'nr ntt'rrlxr of U.S. rcsidcnts
spcrking a linguxttc ()tlrcr th:rn
Lnglish nt h<nnc .<'rchcd:rn all-
rnnc high in l9lt9. A(()ftling to
lhc ncq lihterti<)n Dcpxnment
trcnd d:ur - thc firs1 t() d(Xu-
nrdn rc(cnr chrngls in U.S- lrn-
g(!8c chxrxdcristi{s-rb()ut'l 2
pc(cnt <)fdlc tx)pt|trtion spcrk
i fo.lign knfu:rgc nt lrcme. rp
tronr ninc pcrccnt in 1979. ltlrt
'.i'irn,n r,, popalxr l)clicf, xl
nrosl hrlfof rll non-Enalish-lan'
g xsc spsrkcr" in thc popula-
(n wcrc lx).n in dte United
Slnlcs. Connnissbncr €mc*on
lllln nl of lil) s N:ltbnil Centcr for

b! Alauafldra. Aured
and Karer. Poloe

In the highly comPcdtiv( :rrctrr ()l rllc
inrcrnitional e(ononly, thc Unilcd
Statcs continres to fare l\,cu. l)cspn(
th€ naysayers, tlre U.S. Norkcr slill

o(perfom$ all thc conrpetitknr, h-

cludina tlre highly regaded cenlltins
$dJnpanese. kti face iI: American
pr<xln(rs .'rn lx matkc(cd rnyrvhctc

It is inrFntunl thxl Nc nol bs( sighl

of lhis fxd rod ol orrr nrxny ollkt
:drcnglhs, whi(h nrcltdc lltc rl)ilitt to
rcknowledgc rnd ovc((nn( dcficicn-
cies. In rhrt rcg.rrd. vc suftqcsl lh:r{ x

dcncien(y in Anrcridis (npi{ilivc

:l:rros is our k)n8-rnrrc rclodxn(.c ()

actively addre*s ou. linaoisli. limilx'

wlrilc Enlrlish .<nuins (hc Prnnnry
in(cmnlk)nnl Lrnguxgc f(n ((nt<luctinll

busincss rnd cvcn dipknrrr(y. xl)iliry
to us€olhcrhnSo:rgcs is irrp<n1rnt l<n
Anler i (xns.  l {  is-  th(r ( l (nc.  onl r )nu '
n i {c  rhr t  \ ' !  ( ( )n( inuc lo  nc! lc(1 rx l l
phcnontcnil |]nt!lrl rcs(tr,1(cs in lx'r-
g$x8ss.  ] - l rc  (Dl r rkx l ) lc  nru l r i r t i l r ( , l l
nrturc <)f nx)dcrn ADcricrn so.icry
xffords xn <)ppon!niryr() tlrclr rcr()sl
lxr.ders (hxr is t|ncqurll<d l)v xrly

Al.rai.ln A r?.{ is a t'c.tat.?
f t r i t . r  an . !  au tbor  o [  .b i ld r . r ' s
,a.tks n itb intetrati.)n(l tltlrtcs.
Karar 1.,t. is tr< ..lit.r.)f Ul,.ra1
i,rs S<ho.)l lrx,/ I\ni<-ia..



Education Statistics said wheo
releasingrhe rcport.' CI.EP Poprr-
laliofl Changing Drarn tically,
NCES Says,' Rqon on EAka-
I io a Resarc b, v o1.26,No.z, Janu-
^ry 19,194)

In the not-so-long run. the..e non-
and limhed-English-spsrkingsrudents
in our public s<hG)ls sill nxkc up x
grorving segment of the U.S. irbor
force, In theshon-run. rhey rcprescnr
ln increasing proponion of public
sch<xt students. Vc cxnnoi xff()rd lo
do l(5is thrn our lx$ in pro\';ding lxnh
Enlqlislr-speakinf ;rnd limit(<l-En.rlish,
ptuficicnl (LEP) sRdcn$\\,ilh rhc lan-
gu:rge skills tlley nccd to s(i((r.d.

As sdro.,l tn,rds rukc (h< dc.i-
sions (hat sill xffecl l)iliDguxl cducJ-
rion prorams and thc !,r)\r,ing nu -
lxrs of LEP srudenG. ft nriglrr hc hclp-
ful to trke a l)rief l(x)k xr rhc hisl()ry of
l,ilingu:rl cdu(:lti()n in (he tI.S

A Irok Back
.ls e"rly as drc ITth ccnNry, rhcrc
wcrc over lll diffcrent 'f(,.cign" Ian-

8u:r!aes spokcn in Anrcric'. in rddn k )n
(o tlre hund.eds of languxgcs spokcn
by n2tivc Indi:,n rrilxs rh(nrgholt drc
(-()un(ry. Enelish wrs lhc lrr()sr prcva-
lcnt Iang'r-rge with F.ench. G€rman,
Dutch, Sq,edish !nd l,olish rlso widcly
srx)kcn.

Indecd, no uniform nxli<)n:rl hn,
guig€ Nns choscn in rhc U.S. lhrilrhc
l9.h century vhcn x mrbnt!lis(ic lcct-
in8 sw<pt 2cross rhc counrry. As
IBlian and -lcwbh imuigrinls l)cgao
looutnu'nhercxdicr inr ignrms fron
Gcfmary. lrcL!.d ind s.xn<linrvi.. x
cooccrn kr culru l xnd ling(isric ho-

02oa7
mogeneity developed and English be-
came dre "firsr" laoguage.

The mulricukural .Erure of €ady
American socieiy cootinucd to be rc-
flected in lhe nation's sclpols drrough-
out the 18th.l9rh and €"dy 20th cerru-
ries. Forexample, in Ohio, in rhe eady
19003, schools were rcquired ro edu-
ctte stu<leo6 in EnSlish, German or
both. Similarly, lruisiana r€quired rha(
cithcf French or English lx rrughl in

Two years after rhe annex?tion of
th( (crrirort. of New Mexico in 1912,
sprnish 3fld English q,ere (he autho-
.i7,cd languaaes- ln the same period,
G)loado. Illihois, Iowr, Ken(ucky, Min-
ncsoh, Missorri, Nebrash and OF
cson ,, U d ir€c(cd dur a lxnguaSe other
rhxn English bc Bughr in rlre public
sch(xts. In facl, whenc\€r an immi-
gmnl8roup gxined political power or
x(cntbn. rh:rr foreign langu"ge was
iocorp<)atcd into rhe education sys-

Dt'rina vorld var I, anri{erman
scntimcna resuked in thc actual ban-
ninS of reaching or cven speaking
Ccrntnn. An anti-foreign language,
inri-i nrigmnt fewor grew 3nd the
stud), of fo.€ign langurges, savc tarin
o. ancicnt C.cek, disapp€a.ed from
tJ.S. poblic school classroonN.

Thc imprct ofdrc anri-foreiltn nrove-
Ncdl w'l}s felt for nuny,\.eir*. As an
iil!$Inni()n of this phenoftenon. in
son)c scho{rl clisrrids in Texas wifi a
studcnr lx)dy dra( wes 70 pcrcenr or
nxrc ^4e)iicrn-Americln. it remaincd
illcgxl lo conduct e class in Spanislr
un( i l  1973.

In tlre 1950s:ind l9(d)s- x reaching
n)(tll)d czllcd EDglish ar a Sccond

bnguage (ESL) was intodu€€d iato
public s.hclob for laoguage ninodty
studenG. Origirnlly develop€d ifl ahe
l930s, ESL e,/:s meant to ins.ruct fo.-
eiSn diploftars :nd college students-
B€cause it was dGigned to teach
highly mo.ivateq adulrs, ESL w:s nor
originally succ€ssfut when us€d wift
children.

Most Innguage minority srudents
remaincd in a -sinkorswim" l€aming
environmenr vhere many we.e sirn-
ply un.rl)le to kcep up wirh Engtish-
spsking (hs{mxres, Drop-our .rres
soarcd. (l)uur on d.op<xu raies by
rJcinl/cthnivlr'r.qul8c groups verc
nor systcnutically rcrckcd unril rhc
1970s. Howcvcr. {lu:rlitativc dirt] froft
educir(,." supponed the b€lief rllxl
we were bsing nrany ofour non- and
limitcd-English-spciking srudents.)
The children vho renained inschool
we.c 'rore often dtan not placed (or
dther, misphced) in cl2sses for learn-
ing disabled studenls.

The Civil Riahrs Acr of 196{ barred
narional origin discriminarion, grant-
ing 1lt cnizcns cqual opponunity. Ily
1968, Tnlc vll was added ro the El-
emenrxry ?nd Secondlry School Edu-
crtion Act. pro\:iding for n federal role
and fedcirl ddl;r6 for bilingual edu-
crtion. In Mav 1970, theOfiiceof Civil
Righls issue(! 1 nlcmorlndum srating
dr3crffinnxri\.e srcps nrrtsr be trkcn&)
'corrcct rhc [nglish language defi-
cienc,v <)t mlny mino.i(y child.€n in
ord€r to p(n,ide rhcft s,irh cqual
€duCtltbrol opportunilics._

Howevc., it wl$ nor until drc
Suprernc Coun dccisk)n in lzz ,s
At?_/x,/-s ( I 974 ) t har tl'ie _sin k ()r slvinr "

nrclh(lwxs disc.c(lilcd. In t]u, Chi-
ncsr s(rdcntr conlcodcd (hxt thc fxil
u.c of thcr San Frxncisco scliool dis,
r.icr to Dftrvide supplcDr€.lrl courses
in English u,rs:i dircct violalion oflhe
Eqtlxl Protcdi(nr Clrusc rnd th< Civ;l
Ri.qbrs A( of 1964.

Aldrx,gh rhc Suprcn)e Co!( ft )(ln(l
in Irrorofthc studcnts. i (  dc( l inc( lr()
rcnrcdy r l rc pn)1) lc!rr .  As: '  ,csuk- rh(
cou, ls \ \o( su<kl<nl, !  lkx/cd sir l l
r inr i l i l  .$cs in \  hn h (hirrr t rnrs nuin-
( incd  rh i r  ' ( ] l ! ,1  < l i i ' t r1s  \dc  ( l rs .



Gimirutina aaaioir non-Eoglbh-speak-
ing minorilies. Thus. the bu decision
cenzinly influenced (he opinions of
loqr€r cou.rs on rhe issue of bilingual
cducatior\ but (hc bck of guidelines
l€ft the educziion of LEP -dud€n6 to
ah€ individual interpretalions of lower
court iudges.

ls educztors end legislatoG souSht
a solution. .hey found a proSram -
the Coral lvav Experiment (Dade
County, norida) - rha( provided a
bilingual educ2tion me6od dl!r, for
rhe fi.st time. could bc evalurted by
cducrto.s and noo-cduc:106 xlikc and
rhat was anrnahle io rcpli.xrion. Tllc
prog..lm s goil \\?r Io achacvc flucnt
bilinSualism fo. bolh I;n8lish sp(rk-
ing and Spanish-spcrkioa childrcn.
By 1966, the disl.icl \,as.clxlning Ihnr
th€ childr€n in drc biline!(l p.otfl,D
were _r.ldi.rll\ l)c(..nnnrs cdfi{r.xlly
ldvankged.- In Enslish, lxnh g(lups
of studenls did as Ncll !s, ()r l)c(c!
than, their coun(crpr(s in nronolin-
gual sclrcoli. aod rl]e Sprnish-spcrk-
ing children achicvcd cqrivalcn( 'cv
cls in Spanish.

.4r the numlxrs of hnU!r8< ornror
ny children ir.rcrscd in school dis'
tri<s a.ross rhc co(n!N, nxrc bilnl
8ual educrtion prollrrms wclr <nlb'
Ii5hed !nd o<w lcrch inB rncthcyls werc
tri€d- The su(ce.is of (11( Conl wry
progrrm \rrr cxpcricncc(l by nixny
odrer schGt di{ric(s in succccdinS
t€ars. bu{ rh<rc wc.c rlso lcsr suc(rss
ful bilinSual rdt,c!rior pr1)8itms

Educrlors xnd prrcnts bcgxn k)
quesrion rhe cfeLli"cncrs of l)ilin8u.1
p.oggll)s rs thc bcsr lvry 1r) cducalc
LEP s(udcnrs Thus. du. ing lhc rhi .d
cenlury of orr cornrry's hisro),. w(
rjn tlre full .\(lc: ,.jcc(()n of s((ond
lanaurj.t<s. xdrprtrrnrr () rhc ncc<l r()
(ezch rh(m r l rcn ()n.c rgr in qu(sran
ing the plr<c ol sc.()nd hnll!trg(:s in
rhe €ducarion p.o.css

Taking Stock
\}?hilc ir i: ptninc.r t,) c(rlsklcf whxl
hasaonc bcft)( .  \ ' l ) rr  hrr  -(nk.d,n(t
wo.kcd i i  :<k l ,c \ \ 'ns 6\ !c .  ( , ' r l (11
in8 thc pul ) i , (  r (h, ! ) l \  i r  , r  ( ( , , , r l ly
iNponr 'n i  r , . . ( (  r l r \ (  i ' ! ( ' i  !n  rh i
( 1 t r r l c \ l ' n r r - . ' : r 1 . r ' , \ l , r i r ' . ,  r i  r ! . < l
r i n t (  r l ! .  r " . ' -  t ) . ! ! ' , (  r ' l . i r l \  | r  , r  { t r r ( l

0)M-k
to noo- eod limited-Eoglish-sp€aking
chil&en in the U-s.

According to a 199,{ repon from drc
National Cent€r for Educ2tion Statis-
tics, the turrnb€rs of persons in the
U5. sho spe"k languages other ftan
E0glish at home i5 at arl aU dme high
and iocreasing .rpidly. Bet*reen 1979
and 1989, the rumtrer of p€rsons five
yea6 of age aod older who were
.eponed to sp€ak a language other
rhan.English 1t hom€ increas€d hy
about 40 perceot. The U.S- Cens'rs
Bu.eau repo(s that one in seven
,{mericarL. sp€aks a hnguege other
(han English rt homei thxt is an lsrcn-

-ishing 31.8 million An€rican. T$.o of
every 10 Americans who sperk x
Lrnguage othe. than English at honc
lEve limired oroo English. i.c.. alx)ul
6-4 nrillion people.

As Anrc.icr struggles ro adjusl ro
fiis new reality, ao undc6Ending of
bow this chanSe in languagc usc
affects educrdor becomes pa(icu-
larly imponaot. The U.s. Deprrtmenr
of Education p\tbli.ation, Latr8uaq"
Charactet*tics and ScboolitrS in thc
{lnited States, A ChatzSitzS I'ichlrc,
l979afld 19a9,l,.kes a close k)ok rt
rhe inlpa(1 of language usrSc and
includes sonre major findinqs:

- There was an increasc of 65
percent in the numlxr oa span
ish spexke$ and of 98 pcrcan'
in speakers ofAsian lxnguagcs
llrc numbers of sFakers of
other European langu2ges. whilc
$iil large, declif,ed ltj pc.cenr
overall. Maior ianguases spo
kcn in the U.S in 1989 ucre
Spanish, French, I(:llian. Ccr
nun, Chincsc di:jlecls. l'hilip
pinc dir lcdi  and Ko.can.

. Confxry to popul2. l).|lcf, !1.
.rosr lul f  of  al l  non-Eogl is l l
spcxkerswcre bo.n inrhc Unncd

. Nczrly h,lf ol tlrc non-EnClish
speaking populalion h.rr d ifri-
culry spciking Enllish Onc
qurir ,  ol  ( lx)sc $i lh di f l r . ! ly
wc< l ! ) .o  in  thc U.5

-  l f  1919.  xnnn|  ch ik l . (n { ,1! )
\ ! r , .  , .poncd t ( )  lu \ (  ( l i l1( \ i l r !
' t r ' : r l i  ) r t  l : r r { l i ' h  i i  l r r r . n L

were enrolled belaw the modal
grade forthekage, a muctr higher
r:te ihan that of childrcn who
sp€ak English only (24 percerD-
In f989, thir proportion had
dropped 15 percenage poi.rrs to
38 percena, and w:s about rhe
same as for.Eaglish-only sp€ak-
ers (34 perc€.4t) who are ovedge
for their g8de.

Obviously. the l^EP stud€nl popula'
rion is nol a homogeneous group.
There arc. in fact, six distindive group
of sludenls who may requir€ some
lcvcl of instruclion in ESL or wlro are in
nccd of rssist:tnce in improving theit
Cnglish-sp€ekinrl skills:

. irnmiAflnts with no Englishskills

- non-I:nslish spsrking, native lx)m

. drosc who arc lircste in English.
but \\4rc have pirenLs or gnnd-
p:rrents at home who ooly sp€ak
their n:ltive tanguagc (These stu-
denls frequently speak both Eo-
glish and rlieir native languaac
wifi nuencf.)

. ,^mcric:ln nronolingual childrcn
$,lto h,vc lery poor languagc
skills

- Anerican 'Ionolingual child.en
who sp€ak English fluefldy but
have no knowledge of znother

advocarcs of bilingual education
cxprcss .oncem for the last group,
cning dul in our plur"listic socicty
ploplc who spelk only one lznguaSe
m:ly l)c ar a disad!?ntage, depending
qpon rhcir l()cxlc or future education/

Civcn thc variety of English-sp€ak-
ins skill lcvcts and nec(ls represen(cd
w,rhin rhcsc disprra(e groups,;r  is l i l t lc
woddc. {hlt 2 vz.iety ofcur.icuia and
ids(ructional teclrniques havc been
dcvcloped "nd thar 3 varietyofsoccess
.2rcs x.€ reponcd.

lnto thc 21st Cedtury
I) l )  nor. lcsptr i r .  dc;r . .cx<Ic..  I l  is no(
'11(  pL, , fos(  of {h is  in ic lc  t ( )  p()v idc r
. rc . ( '  { t  t ) rograms
,ch"r .  rx ' , i rs / ( i is r ( lv t rnr1gcr  IU( l r l l



it i! our intedt to present rhe back-

Sround infomation th.at will enable
school boards to .eview cu.renr poli-
cies oo bilinSual irsirucrion in the liSlr
of a reality in conrcmporary Anlericn:
ahe €ontinuing nc€d ro educnre non-
Enslish-spenking rnd Innired-English-
proficient childrcn in our pul'lic
schff)Ls-

'Iltcnuo 
)csof non-Englishspcxk-

ing peoplccomi g&r rlle U.S. slx)\.no
signs ofdcocxsine. Thc clriklrcn_ (t
<)(tnic. cnr(r o(r kx.irl s.hool svllcnN
:rnd xrs likcly r() .cnrtlh h rhcir ncN
<('antq/ xs xftrlls. l hcsc chil{'!n x(.
thcrcforc, xs irr|n)fi :rnl t(, rxrr.tirrurc rs
xrc tlt<)e. sr(dcnrr r) <1nnc lionl
l ;nr l ish-xs-r - l i rsr  hn. : r r !c  br tk-
grounds llolv $(ll Nc p'(p:rrc a[
ourchi l&cn ( )  k  l )xx l ( 'cr i !c  ( i l izcrr
wi l l  dctcn)r inc hrn!  v i l r l  thc (1)( lnn!
\ ! i l l l )<  i r r  lhc 2t {  (u) t ! r \ '

Fcw w()(Iki disrsrcc rh:r( \.c ottsr
p()vi(lc th( ks( cd((:r(n 

 

o,'ssiblc
l in  r l l  <ntrNodcms. w(<k, .  h(nrc! ( r .
( . tnninuc to dc l )xrc r lx t r , t  lxx. l ( )  (k)  i r
ind, (ltc dcbrrc is pxni(olx.ty hcxrcd
'nr Dx)st fknucnlly hcrfd critn.isDs
<t hilinsual prosrrnrs is rlrx{ I)y rcrctL
ing rtudcnts in rhcif r)wn hn:l(lxlG
acdclxy lhc i r lcxor ins l lns l ish t r .d  $.c
s<ind x nrcssxiic rhxt l-:nllish is .(n xll

5t't)po.tc6 of l)ilin;rurl rcrchin1I
Drc l l t (& ls  ! ry  rhx l  cvc. \ ,  ch i l ( l  \ l r ( )L, l ( l
havc r l )c  ( )p lxn1!n i r !  r ( )  dcvcl ( ) t )  rh(
kn<)$'l(<l8c rod slilis s/hc rccis r()
ndvxn(.( in sch(!t xn(i suf(cc(l in
s. )< ic ly .  and n<)()nc r lu ,k l  hxvc ( )  put
of f  8cuinF lh()sc brs i (  sk i l ls  ! r  <r( tc t  k)
fi'.st x(quirc l.;ngli\h t),()fici<ncy.

wc x(  of lcn (nnus<l  l )y  r t rc : r .co
Ncnls.   nd k)  . ( ,n1( t r rnd t l )c  isru.
l tnh<r.  r ) r rnyol  u '  l ! ,k l  ( rn! r r ( l id( ) ,1
()p inn 'nrxhrr  l ) i i rn . rLLr l  ( ( lu . : , r (h . \ (  -
c(n( l ing k)  cd ikra i \ l  lJcx l r i rA. i iL \ i r . i l
tJ's(lr CxsJ !,r n lltliu!.:r1dl IittiLrl
I i., ) : I kli! ics. ltuc t icr. lk's.a rch, tir1i.\,
| r ) { i ( i .x i_ lcrdc,s t rn( l  c i ( izc ' rs .  r r  i r r r
and rhc sxnic r in ic .  h( , ld  <) t ) ln) \ in !
l ) d i c l s , , l x r , r  l ) i l , j j ! ! i , l  ( ( ' N p ( r ( , r ( c
' l - h ( )  

r . n d  k ) : , J l , , i r r  r i r r ' n . c < l  r o  p n )
, ' t ) lc  \ ( ( r ,x l l . rnSL . r . r .  i . - t  r  Lk In )n t (  ) l
I i lS ln l '  s t ) !x l in !  . rL( l ( r r \ .  r (  k  ' r (  ̂ \  l -
ca: t ' , r1 ] ]  r ln ,pcr \ ! r r .  . ' , . , ( l , r r r i ,  \ , r  , .  l
t r n { i  ! ( , w r j r  (  : ' ( i \  ' l . r . r i . .  i  r l r . ' r  . r l

02@'1
Howcver, drcy frcwn on rlle use of

ethnic languxges for rhe in$rucrion of
Ian€uage mino.iry studcnLs in the
-schools. eirlrer on a pan-rime or an
€qunl-time-with-English basis. The
xuthors qucsrion -why we ,ncmp( (o
pr(xn(ne l)ilin8u:rlism wherc i( is m<,r€
nificial rnd lex$ Iikel), to sucecd.

and yet dis<'oudge ir wlterc ir is nlorc
nxlucll :rnd likcly &) l)< rcinfo({l
through dxily us€.-

Clirl lJe(crscn- l,.cridcn( ol thc
Nlxrs Asn-of :ih(x)l c(xrmillccs. sull-
Scsts rnothcr. clc,.rrcr pcrsp((1ivc drnt
nir(rt lt1,xd mcnllx'^ nrish( (i)n,
si(ic.. I)r. l,c(c.scn. :rls() aa xs\,x-irrc
p,1 ' lcssor  ot  s( )c ix l  sc icncc xt
\\i.nrrvonh Ins(irurc of 

-r(<.lnrn()g\

sarr- -ll:i(,cnrsl<) urc...llrrt lD. nrrn^!-
ing rhc dclxrc klxrr l)ilnuuxl cclu(.:,-
lnr r l  ( '  \ t l tcrhcr<n'  n( , r  (h i l ( l ' (n  $ i l l  l )c
rrualn li(nD thc b(Sinnin.r nr l.:nslislr
{r' I'rcic nxlivc lanaurgc
k! tk in l l  thc lxrgcr .  nrc nnp(nl ]nr
assuc x{ srxkc: nxnrcb . \,hrr \(.sl! )(' l(l
l)c d()ing t() cnsorc rhrt lh(sc (1ril(lt!n
(r'n xrhicvc lhcir p<ncntixl kJ l)c c(hl
(:'ld. p(xlucti\,c r)r(nlx.rs (n <nI so
cicry.-

' ) r  I 'c {c i .cr  ( (xr ( in ! ( l .  " l l )< i { -
su( is x (litlicrrlr <nrc lir rh{is( ('l
us \ l r ( ,  iL 'k lc  c( l (cr tk) 'u l  lx , l icy.  I r
tcns (nrr (rnrrnr drcnl t() chiklrcn -
J l l  .h i ld ,cn -  thxr  <x,r  c
rlNxts Ix. hr)w l)esl l() (cl((:,r( rtl
sr ( 'dcnrs.  Ik)Nclcr .  wc Ni t l  n ,n l ) (
su(<csslirl nr this ct{cx!(,r il $< scr
c(kkrlk,nxl lxrliq thrl (1, (s n<)l scrlc
r l l  NU( lcnts \ \c l l .  ( ) r  i l  \c  dc( i \<
(x, rs( lvcs inr( )  l )c l ic \ . in j l1hx(  wc r rcc( l
n()r pn^.ki< cdt'cx( n rrrl 1J(crnr ( ivcs t{'
. )cc l  in( l i ! i ( lur l  s tudcnrs nccdr

''ln x !(r_1 ul scnsc \\c nr({ <tnnc
r(J r ! ( { )g, r jzc ( l ' r r  b}  r (c(nnnrxh{ in l l
r l iq  .c(ds ( ) l  l ) ' l insL,x l  s t ! ( l ( r rs  wc: , , (

t )urr r .1.  { )urs(r !cs. (nc stc t )  ( l ( )scr  l ( )
( r ( l r . !  ( )ur  i^ \ r r  l ( r ls- ro,n ! ( ) r l :
l i r  rh is  rc : , ! (nr .  \ 'c  ( .nrnn x l l ,^v ( ! r r -
\c l \  (s  r ( )  x l )xn( l (n rhc r f i (Npr k '  c l lc .
r i \ , ( l r  ( ( ru(  t l (  r l tcsc chik l ,cn in  <r l
i . h ( r ) l \ .  l i l r i n u ( l \ .  l ) i l i n . r u i l . d u ( . r
l n r r  i \  i n  ( \ c r f ( ! 1 c s  n n . r < 1 r  : r s  \ (

| l ' ( t ) : r !  . t r r '  \ r ! r 1 ( n l s  , ( , '  I  r (  < l r : r l
L ( r r ! ! :  < n  l i t r  l l : r  l c n r ! r \  l r  i \  r l ) (
r  l 1 r  j j . r j (  (  L r . , l l ( r ) ! \  1 t n  I s  L l  r i j (  ? ( n l r
I  \  ( . . , \  1 1 , ,  l l L l r  r . r r l i r l  l ( l r !  r r n r r
\ l  \ \ (  !  i , ,  | . , 1 .  \ t r  ' , r t  t . ) 1 )  i  r

CondusioIr
It is $/ithin the p€rspective ofan €xcel-
Ient and equitable educarion fo. all of
Anrericr s public :<hool sudenLs rhnr
schq,l bcr.rrds nrusr dccide vhar kind
of cductrtion (hcJ' (ill offer to alrci.
non- xnd li'nircr|-Enrlistr-sp<rking.{rF

E\.cn sch(nl disri(s dr:jr nuy nor
hirvc x rilanili(.Jnr (.()n<mxtxul hilin,
Suxl (kr(:(k)n F('Smnls (as derer,
nrnrc(l l)y rh( rrtrorlrtr of tanguagc
orinori(\, sr (lcnG in rhc di{.icr). .rc

.h(d Nith dccidnrr th( irnportxn<of
s('ch p'r'S.1'ors k'r t\() fnrdi<:rl rci,

l )  s  \ \ '<  h i rc   rcr r i (nrcd.  rhc
irrlii(rrl{tr|I nxrurc ot Aorcricrn
srkicry sh(^\ri n(, nrdic{k)n ot
<lc( rcrsing h (<rrrnrs )(.xrs.nd-
xs<ll<di\( sch(x,l l<xdc.skn(^!.
! is i ,nut .  p lxnning is  rhc kcy l ( )
su(ssrtul c(lu(:{ ,n ni\Lxn<l in
lhc lirr!rc- .lui rs 1.<xr <r]nckrcr
rcscxrch rnd :'d'pr poli(ics lin
issucs such rs li(!.c i'.ili(ics,
}ot' nccd lo pr(^i<lc lh( slruc-
Rr.<. rhrough p('li(t dcvck,p-
mcnr. for cltlnIlins (lcr|l)gr.:rph-
(5 in  y() ( !  s(h(x) ld isr r i . ( .

2)  lhc c()sr  k)  rhc l : .S.  c( rxnDy.  in
tc.nls It bst ()t)tnnl(nili(s k)
pr1^ i(lc cd!(:r(nnr rnd trxini,rs
lor spccilic p()tx,ktnrrs. is n(n
rcstri(1<<l k) rh('sc r|�(as \,hcrc

-  lxn! ( l r lc  nr in(r  i r \  l )<)p l | lxr i (nrs
rk k(11<d.  \ \ ' lkn.  .h ik l  in  rn
inncr  cn,v (n l  'ur r l  xrc t !  f i i ts  l , '
s !c(ccd insc lx ! t .  \ \ , ( r l lpry rhc
pr i (  -  in  I ( )sr  \ r lcs rnd r rxcs,
h redu( .d pn)( lucrn i r t .  in  in-
c.crscd s!pp{11 scn iccr  r ( -

 s  r l rc  gux,d ixn\  { , t  ( \< l lcnr  xnd
c( t t r i r rb lL c( i r (xrnr)  t i !  . r / /  A, ICf i . rn
publr (  iNx '  sr ( ' ( l .nrs.  \ , )  

 

-  l t rc
k)cr l  i ( l rx) l  lx )x , ( l  nr ( ,nt ) ( f  -  t r , !
,c \ txh\ i l t (  l in  r l r (  (du( : , (n <) t '1 t r r1
1l!l(lr(n \\j! :nc r(nir(ld rh {)sr .z/
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Language Learning:
The Key to Understanding and Harmony

Anthony Mollico

Teachers, parents ond researchers can give o long list
of advantages to be derived from studying a second
nnouaoe.

f he incorrect translation of a
I word may have very well

.  I  been responsible for the
death of over 200,000 people. To-
wards the end ofthe Second World
War, the United States had offered

-i.tapan an opportunity to surrender.
jThe Japanese leply contained the
.word mokusatsu which means"witholding comme[t pending de-
cision," Through mistranslation,
the verb moklia8lr was rendered as

. "ignore." As a .esult, the allies be-
lieved that the ultimatum had b€en

, fl atlyretected and PrerideotTiuman
ordered the use ofthe atomic bomb.

Goffes
Lets tragic examples abound: Tfie
Wqll Street lounal teportcd that Geo-
eral Moto.s was puzzled by the lack
ofenthusiasm the introduction of its
Chcvrolet Nova automobile arouscd
among Puerto Ricans. The rcason
wrs vcry simplc. Nova mcans slar in
Spanish, but whcn spoken it iounds
Iikc no va which means "it docsn't
80-" GM quickly chanScd thc name
to Carirc and the car sold niccly.

Linguist ic and cultural gaffcs
madc by translators or by non-na-
t ivc spcakers havc oftcn bccn a
sourcc of chaSrin. One rccalls thc
cmbar ra i smen t  P rcs idcn t  Car t c r
faccd whcn thc interprctcr statcd
tha t thc l)rcridcnt " lustcd" for lbl ish
!1()ncn. A nrorc rcccnl: i i (uat ion rc,
po.1cd by rhc Canr( l iar l ) rcss, in-
volvrd Montacal 's forrncr orayor

Jeao Drapeau. At the end of a spee\ch
du ng a tour of China, the Mayor
urged his audience "to beat up your
brother when he is drunk" A glance
at M. Drapeau's text, however,
showed that he never advocated
such violence! What he had said in
French wai "Il faut battre le fer pen-
dant qu'il est chaud."

During a kcynote address at the
annual conference of the Ontario
Modern I-anguagc Teachers' Associ-
ation in March 1993, Veronica
Lacey, Director of Education for the
City of North York, Ontario, shared
some humorous incorrect tranJla-
tions made by non-natiie Jpeakers:
. a Hong Kong dentist advertised,

"Teeth will be extracted by the
latcst Mcthodists";

- a restaurant sign in Acapulco aJ-
sured thc would-be customers
that "The manager has person-
ally passcd all the watcr served
herc";

. and a hundry in Rome invitcd
potcntial customcrs to " lcave
your clothcs here and spcnd the
afternoon having a good t imc!"



Abstract

Third fourth and fifth graders who panicipated itr s€cold language study in In'uisiana's
public schools showed signifi;qtly higber'scorcion the 1985 Basic 

-Skiiis 
Latr;:uage &ts Test

tharr did a sirailar group ofnon-participants. Additionalln by frfth grade the math scores of
panicipants were also higher tha! thoseof mD panicipa[8. Second lajrguage aDd tro secood
language students were matched for race, sex, and grade level The acadenic level ofstudenrs in
both groups was estimated by their previous Basic Sblls Tests results ard statisticaly equated.

The 13,200 studenrs in this analysis werc r'andomly chosen ftom among those who had
not been exposed to a foreign larguage il the homq had not repeated a grade in 1985, and whose
1984 ad 1985 test rcsults were available.

02M- u

Second Language Study and Basic Skills in Louisiana

Bureau of Accountability

Louisiaoa Dopaftlent of Educarion



o)00-/z

FLESNEV/S

Voluae 1 Nuhber 2 lltister 1987-Aa

The Louisiana Report:
Second Language Sfirdy Improves Basic Skills

ODc rEsult of thc cuncnt rutional ouary for cxccllcncc in
cducation has beco rcncwcd public if,rcrcsr in forEign languagc
irrsEuction ar thc clernenE y l€vcl Although most qlrricrlar
spccialists cndorsc foreign languag€ instmcdon, soEe
conEovcrsy cxists as to whcn it should slarq which dil&an
would bqlcfit nosl and whether the al*ays limi4d rc$o{ltE.s of
tirnc and moncy would not b€ b.ftcr alloca&d to inslructior in
basic skils.

Proponcnls of arly instrucrion arguc lhar rhc cognirivc
cons.qucncc of foreign laneuagc srudy may hav. a posirivc
iDpact on basic skills acquisirion. .In thcory. eaposuE ro a
s.cond laoguagc ar thc clcrncntary lcvcl incrc.a-scs a studcntt
gcrcrat cognitii€ Icvcl insofsr as the studenl b€cordcs awarc lhat
a word and thc thing it rcprescrts are idepcn&lt entilics. This
is thoughr to cnablc a studenr to rcach a lcvcl of absFadion not
otherwisc so read;ly available (hmben, l98l). Ccncr.l
cognitivc funcrioring, as well as cxposure ro parallcl languagc
systcrns. is oficn linked to incrcases in nadv€ languagc skitls
o-ambeG 1978).

The lruisiana study was designed lo dcl.mire rhc ihpacr of
clcmcntary foreign langlage plograds on basic skills
acquisition. Only school systems and Srades tbat providcd
sccond lang age instruclion for a lolal of 150 minutcvwcck
(typically 30 hinucvday) w€t€ includcd. Subjccts w€re 13,200
studenrs in rhird, founh, and fifrh gradcs who had nor bceo
cxposcd to a forcign l&guage in the hoft, had nor Epcarcd a
grad€ in 1985, and whose 1984 and 1985 Luisiana Baric Skills
Tcsts rcsuhs (used to esdrnate acadcmic rdcod werc availablc.
I! ordcr to dctcrmjne whetter forcign languagc instluclion had
diffcr€nr cffccts on differcnt subgroups of srudents, both foreign
languagc (FL) ad non-forcign languagc (NFL) groups werc
match€d for mcc scx, and gradc level.

Resuks of rhis srudy indicare tn:r relddl€ss of rheir racc,
s€x, o. acadcnic lcvel, students in foleign language classes
ourperfon:Ed tl]os€ who were no! tating forcign language on the
lhird, founh, and fifrh grade language arrs scctions of
Luisianas Basic SkillsTests (sec Figurc l). Forcign language
srudy appears to increase the scores of boys as much as girls,
and blacks as much as orher races- This finding suppons lhe
norion that, beginning as early as ihe third grade, second
Ianguage study facil;Gres the acqL,isnion of English langoage
skills.

Aldough FL srudcnts ar all the srade l€vels in the analysis
showed higher scorcs rhan NFL srudeoE on language ?rts, rhe

advanaagc was rDorc than doublcd for FL sidcols in dr fifth
gradc. Third and founh Fadc FL str&ntr, howcvcr, dso
show€d a significnt owrall adv.ntagc ovrr NFL strdcots. Thc
rcsults of this sndy suggcst dut forEign lrnguagc stdy aids,
nor hindcrs, thc acquisition of English languagc ans skills.
Studcnts who aJ€ pcrforming poorly in Eading "rd lnguagc
ans should bc cncour-agc4 not discoulag€d, ftom panicipating
in for€ign languagc study.

Acqisirion of basic .nath skills is Ddr difrcuL b in&rpcr
Ovcr:ll, thcrc was ncithcr a siSnific$t aalvanragc no!
disadvantagc for FL studdts on thc Basic Skills nurh sccrions.
Oncc again, thc rcsuLs show thar sdd.nrs of diffccnt rac6 ard
scrcs r€spoddcd in much thc sarnc way as far as forcign
languagc $udy was conccmcd Thcrc was, howcvcr, a
significant diffcrercc in FIr and NFL studcnB wiih rcspcc! ro
gradc lcrd. Thar is. FL and NFL strdeiB pclffi diff.rEnrly
dcpcnding on which grade was tcsEd" Founh grade FL
srudents showcd somc disadlantaec comDaEd with NFL
st'idcnls, but by ffrh grad! FL studcnts er€rc'pcrfoftling bdrcr
than NFL studcnls-

Thc mon sianificad prcdicror of succcss on &c 1985 Basic
Sltills nrlrhcmarics sccrions vas rhc previoos y.ars (l9st)
Aasic Skills hrg!!+< *orcs lns<rfi, 3s Ia srudl is rclakd &'
incrcis.s in l.r-eu3gc s.on1. and rh. ha3u.t iycs pRii.'
malh $or.s. oft \<tuld c\lx.r 116! Il- srd: qould clcneBllI
L(!D rijst nrrrh sors. So c crnlrnrri{lt oo rlrir ordc' nriy
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accolrr fo. rhc rumrolnd for FL srodcrrs io .n3th aI lhc fi{th

Rcsulr of rhis srudy confimr shrr cduclrors h.!c hc€n
spccularioA:bout fo. yclrs-forcign l!ngu.g. srudy aI .hc
clcftnlzry school lcvcl intp.o"cs sudcnrs' lbilni.r :. EnSlistr
laotolAc ans. AlrhouSh .esults arc rci can(lusiv. for rh.
,nfilcft. offorcign l:ngdec on n3rh skills. bJ rh..odor fifrh
Srrd< fo'.is' lansua8c sruocnrs krc odrpcrfomjig rhcir nc'n,
forirn-b,8u!8c pers in @& sl,lk as klla( in Erglish slills.

l:mb.( W- E. (1978). Soe co8oirivc add sociocqlrual
conscqucnccs of bcinS bilinglal- In J. E. Alarir (Fi.).
I acraaliodal Dio'.!1!ioas of BitiaStal Edlcatioa- WashingLon.
DC: C<oryclowr Uoivgsny Acss.

Lambcn.  w.  E.  (198!) .  B i l inrual isd and l lnroaSc
acqulsniod- H. winie(z (Ed.l, tan8@82 aad Fa..ita La8@8e
Acquisition (pp.9 2Z). Ncq, Yo.k: Ncq. Yorl Acedcmy of

'l his 3niclc is b.scd on 2 1986 'cpon I'rcpir.d by Eil.c. A
rl2frtn!. Ilu..,. of A.coonEbilirJ. Olf'cc ci Rcsc!.c|, ai(l
I )cvc ldpmcnt .  l . ! ,s iznz Dcpinm.or  of  Educal ion.  Cof , .s  or
rl,c cohplcrc rct)oi can bc obrat'cd by srnlns ro: l)cD, Nl
\\'aeu.spack. Acring Dircror. I'o.cign kn_e!?8cs. lruisisn3
DcpznnEo' oi Educadon. Pos' Officc Bor 9.{oa. B2roa Rou8r.
LA 70N0-1 90a-4
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Ettg:-NEws
Georgia PTA Passes FLES.
Resolution (tor Sequential

FLES, FLEX and lmmersion)
One ot lhe goals of the National FLES'

Commission of AATF and lhe Nalional
FLES' Committee of MTSP is lo develop
a doser wo jng relalionship with PTA3 on
the local, state and national levels- Through
tne etlorts ol members oi the AATF and
AATSP FLES' Groups, and through lhe
Georgia leadelship of Lynne Bryan, Gisela
Grimn, Marcia Spielt'erger and many olher
Georgia foreign language proiessionals
and interested'parenls, lhe Georgia state
PTA passed the following resolulion:

Resolution Pass€d by the Georgia
State PTA Foreign bnguage

Programs in Elernentary School

Whereas: 1. Children have lhe abilily to
learn and excel in the pronuncialion and
comprehension of a foreign language.

Whereas: 2. Children who have sludaed
a foreign language in elementary school
achieve expecled gains and even have
higher scores on slandardized lesls in
reading, language arls and malhemalacs
lhan those who have nol.

Whereas: 3. Children who have studied
a loreign language show grealer flexabilily,
crealivily, divergent thinking and higher
order lhinking skills.

Whereas: 4. Children who have sludied
a foreign language develop a sense ol crll-
tural pluralism (openness to and apprecia-
lion of other cullures)-

Whereas: 5- Children sludying a foreign
language have an improved sell-concept
and sense oi achievemenl in school.

Whereas: 6- Elementary foreign lan-
guage study has a lavorable effect on lor
eign language study lale. on in high school
and college.

whereas: 7. The possession ot foreign
language skills and lhe abilily lo communi
cale across culrures, borh wilhin lhe u-s.
and abroad, enhance the employabilily of
ou. citizens and their career success, and

Whereas: 8- The possession of loreign
language skills enhances lhe ability ol U.S.
cifizens in ouf state and in the nalion to do
business in a globaleconomy, and

Whereas: 9. The ability to use {oreign
languages in the socio-polilical a.ena is crit-
icalin promolng a democralicway ol lile.

Now, therefore, be i1:

Resolved. Thal lhe inclusion ol Fotelgn
Language programs in our elemenlary

{K'5) and middle schools be endorsed and
encouGged. and be it ludher

Besolved, That lh€€e Foreon Language
Programs begin as early as possible, and
provide the longest possible sequence ol
instruction, and be il lurther

Besolv€d, That a culated lordgn lan-
guage srudy irom early childhood though
high school, college and university levels
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PRINCIPLES OF EFFECTIVE PRACTTCE FOR H]GH OUAUTY
FOREIGN LANGUAGE INSTRUCTION

(From ASCD 1993)

Principle 1: As much as possible, language leaming should emulate authentic
language use- (Heidi Bymes)

Principle 2: The goat of language leaming is performance with tanguage rather
than knowledge about language. (Mydam Met)

Principle 3: l€nguage leaming is not adjitively sequential but is redrsive and
paced ditferently al various stages of acquisition. (Rebeoca Oxford)

Principle 4: Language develops in series ot approximations toward native-like
norms- Language leaming is noi the accumulation of perfectty
mastered elements of grammar and vocabulary. Thud, learner
enors are unavoidable. (Heidi Bymes)

Principle 5: Language proficiency involves both comprehension and production.
Comprehension abilities tend to precede and exceed orobuctive
abilities. (Myriam Met)

Principle 6: Language is ine)itricably bound to culture. Language use requires
an understanding of the culturalcontext within which.
communication takes place. (Jayne Osgoodj

Principle 7: t-anguage learning is complex. Instruction takes into ac@unt
individual learning styles and rates, and also attends to teachino
process strategies for successful leaming- (Rebecca Oxtord) 

-

Principle B: The ability lo perform wilh language is facilitated when students
actively engage in meaningtul, authentic, and purposeful language
learning tasks. (Myriam Met)
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Principle 1: As huch as possibtg lahguage learning should emulate
authentic Isnguage use. (Heidi BynEs)

Discussion: Seclnd language learning is no longer limited to an academic
elite. hstead, it ts intended to le3ch all leanErs. The.efore, itl the age of
coromunicaticr\ secord languagp insuucticd! seek to euble lermers to use
the language in the ways all ofus use our frrst languages, to conununicate
wilh otlE s.

This use orientation, the abiliry to perfom commmicative tasks in and
wirl tF language t'ather than merely to be infoamed about it, meaJ|s ftat
snrdents should eDcounter authentic models througholt their ir|struclion, in
lisrening and in reading- In tum, ftey should eoSage in re3l-life task
tlrough speaking and writing.

Ai emphasis oo authentic language use has two aspecls:

I lhe noo-linguistic aspert, though whic-h le2rErs engage in tasks fIff
could 'pel take plrce in rcal life. For example, teling another persoo what
she is cunendy wearing is hardly ever an authentic task; but planning what
one might wear to a certain eveot and talking about it is.

I &e lingui$tic as?ect, through which classroom language is not ove y
simplified and dteieby impovedshed while tqchers would frilor $eir
language ro respect the leamers' abilities, much like a caretaker considers a
child's native hnSuage abilities, they would not arti.ficially avoid the use of
past lense forms in tellng a slory jusl belause those folms "had tlot yet
been covered." Instead, ihe communicative siluatiolr "$ory-teling" irself
becomes &e Gason for using prst lense, thereby allowing leamers to make
the connection between a commurdcative function and the lan8uage forms
that are used to express that functio[

Sumnary: Only drough continuous authentic use, from dE beginning of
iistruction, can tie multiple and complex connections belw€en commum-
cative function and formal marffestatioo gradualy be inl€malizad by
learners. Instead of supponing language leaming by supposedly ftaking
things simpler, a rcduction of language migfu actually end up restricting &e
dala fiorn which the leamers can create their h,?otheses.about how lhe
language rqlly wo*s. By maling authendc use central to tie instructional
process, one can reasonably expect that leamers wil, r tilnately, be able to
handle authenric second language commurdcative situations.

Referencea

Gn.ssio. A.C. (1986). f.d.r;g L@8u8. i^ Codexl: P rotcbn.t4rie.1.d |ttl,!.rio^- Ao.Ml

Iea<hlng and
Lcarr|lng
K-l2
Authentlc
lnstructaon
<ommunl<ation

@ ASCD r993
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Principl€ 2. Tfte goat of language learning is peiforrlEncie with
ranguage raber (han khowledge about language. (Myriam Met)

Discussio& Tbe pu4'ose oflanguage is ro comruaicate meardn& Because
h rcal life language is used ro accomplish real-li& purpos6, rtre-alitity to
use loguage fo! tbese puposes (requesin& erplaini'g, persuading,
desclibing) is drc goal of language insruaion 1b acconpfisfr ruse-
purpos€s, studeds ne€d to acquiE kpwledge of tlE language: its lexicoh,
its syntzx, ard $e Elarior$hips between me3ning and language" But
hDwledge of the elemenb oflanguage aJd how they are put ogefier is
ins!fficienl IJarrErs rbust be able to put tlreir kDwtedgJto use ttry need
to uteaplet tlle meadngs of ctt€Is and express their own meaninp ratag
the kFwledge tlley have acquiEd-

- Like tlerds in otller disciplines, this view of foreign language leaming
pfacrs the empttasis on dodag , rat er tlwt kaowiag aIaA. ft ,ecog,iro ih.t
thcre is a tole for tlte leaming of skils and sub-skillt but tlris role is always
defircd $dlhh the larger context of skills integratio[ d.tre petfornorr.e 

'

levd For example, snrdena leam tlle forms of vert6 in tlrc pa"t t"ose *t "s
an erd_in itself, b-ut as a mear$ ro delcribe past events that have meaning for
them. Similarly, new vocabulary is acquiEd in order to corlvene or wri; on
a given topic. This approach sbnds irl comast to past practices in vhich
gaarnmarvas t ugfu in isolation or snrde s hetnodzlrd lists ofvocabularv
words tlEt subsequentiy appeared on tes6.

- -_lflhat studeots know about language mighr rlot always equate witl lheir
ability to demonstrate their knowledge- Sode$b may -krorr; norc lhan
IlEy car| "do." 'Doiru" cals for integration of knowledge in various
dom,ins (such a! v@abulary sffrx, morphology, inromfion lEaems,
cultrral meanings, and associations) wi& process€s for urdeasandins what
others say or communicating ole's own meanings (wherlrer orally oiin
writing. For example, in reading foreign lexts for meaning, lenren must
hrcw lhe onhogBphic symbols ofthe latguage, Ihe soun{/symbol
correspondences, the meanings of words, the meanings conveyed by wod
ordir ard morplDlogy (e.g-, endings on ve6s), and so on- ttriikrowtedge
is integrared with reading strategies such as cdlinS upon bockground 

-

knowledge{which can be topicat, tinguistic, or culorr4l, using contextual
clues to deduce the meanings ofunkrown words, mordtorins
cmprehension, h)?orhesjzing (predicdng information in the rexo. and
testrng hypotheses by comparing predictions wilh evidence in &e texl

' Sarden6' comperence-&eir knowledge in each of the domains
descriM abore-$ay exceed their ability to pclform, that is, ro integrate
their howledge and skills ro de{ive meardng from the rexi Similadv,
students'-knowledge of rhe elements of language is usually greater tiran
tIEr ab lty to produce tluenL cornpRhensible, and accurare utteEnces.
This means, for exanple, that snrdents may have memorizeal vocabulary
lists ard tnow the endings for a given verb in several tenses. but may still
have diffi culty exiemporanelusly producing fluent, cohercnt, accura-te
utterances, particula.ly in the early stages of language dcvelopment.

@ AlcD 1993
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Summary: Because perfoaoance is the ultimate goal ofinsrudioD,
iisEucrion l time mus be provided for surdetrts to prac'tice using what Atey
trow. While developmen!ofskills co inues to be an imporonteldnentin
foreign language le2ming, skil-using ac{ivities stFuld be fte p.imary focus.
In the effective for€ign lrnguage ciasstoom, skill develognetu takes place
wi&in tlre context ofcommunicarive lanSuage practice (performanc4)
rather than io isolation.
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P.inciple 6: Language is in€tricably bound to qillr|c*t nguage use
requirts an uDd€rs{anding of th€ cultlral context within $hid!
@hmuni@tion takes plac€. (Jayre Osgood)

Discussion: Preceding pdrciples have suggest€d tlat language ard qrl!'Ie
are inerdricably bound togeltEr. Indee4 whatis fte Fteose ofla[guage, if
not to exprcss cnlture? Some night say cdurrc is tlE language of a pe@te.
A sourd base for efrec{ive cornmunicatiqr will iiclude not only linguistic
competerEe but an ability to transnit oral commulicadql in a cdrcct
dltural clnExl. In fact much of tlE literautrc $rggests lhat ctoss-qrhlral
cornmunicaticn rcquires havtrg insiSlrt ifto cdtule ard the society of its
native speakers as well as marfpnlaling fte rarget laJrguagg (Kiao 1991).

A cleer unders&ding of lhe c.onceF of ct lfirte clatifies iB relariorship
to meftodologies aDd pedagogies tllat are selectd for erch le@ing experi-
erEe. An ability ro weave linguisdc rnd q tural elements into an effective
tsdring unit is fundamenEl to the $ccess of any foreign language exFri-
errce regardless ofthe giade levd or language being laughl

Culule inchdes the ideis, custorns, ifieEctions, coofli(fs, ans, crafrs,
and tednologies of people *'llo claim a cqnmon identity. The efre(rs of
qd0re ate seen itl the behavion. both intelectuai ard ernotional. of ftat
cllltrre's membets. bvels ofintelecalal and emotiqnl involvenent iII tlF
target qrl$re ale determirEd by dle language lcarning expe.ieoce, Inability
to Ealigrlate language htuders expr€ssioq hence,*tis inability pr€seots a
deeper inEractiql verbally.

Several curricular approaches can be used to const ct a classr@m
environment that includes a well-woveo patlem of linguistic ?nd cuhral
expedenc€s. ln what is refered to as the proiciency-bas€d curriculum,
content is defned by how the language is ro be used. The communicative
purpGes thal leamers will be exp€rted to accomplish are specified
Context, tunction, and deilee of accuiacy ar€ clearly delineared (Met 1988).

For thc foreign language learner, the alrcady exisling language/culEre
@rm@tion is an overaiding feature ofnative language @mpetence. This
fact is often taken for granted blt it is important to noIe it and understand
how it will permeate the fo.eign language leaming experierrce. Highly
individnrli?ed response pa$erns that ar€ cornmonplace in the native
language will emerge during the use oilhe foreiS! language.

IJrmers ne€d instructioo that helps them create this range of cdtural
responses in tlE target language. For example, surdents caeatil€ a dialogue
to be shared widr fte resl of the class should be encluraged lo focus on
culntr:ally aulhentic responses- The reacher migh! wam to individualize
inshuction and claching with snldents while they create such dialogues.
Cooperative leaming tectmiques can also be effective in this it|starce.
Similady, leacbels might wa to focus orrce a week on the niles of
politeness within l}le target language. and rcinforce that focus thJoughout
the week's worlc Examples of this focus include dle use of the formal aJd
the familiaa forms of the equiva.le of English "you" (vorrs versus rll in

Teaching and
Learning
K-l2
Cultq.al Context

@ ASCD I993



O2r'd-Zd

French, ,4 velsus ,rstdin Spanistr) ard so folttl Reading prose, poefy, ald
newspapers in tle target language, Egaldless oflevel, is a dch way to
undeFtrnd the reladonship between language and qrlDre. Lively
c$versations should be encouraged!

Summary: l,anguage teactErs have krown for decades abour the
imponarce of tl|e relatiooship beflleejl the linguislics of a foreign language
and the c|tlnrle of its native speatels. C\rltural involvsnent in a foreign
language vill ircrease as dE leamer gogess€s aloog a condnuum of
gmmmar into corcrcte use and involvement in the lalguage. Ibtrl
competence in a foreign laryuage lequirEs dut for€igfl languages be taught
in a qrlturally sensitive vay, ultimately rcsulting i[ a crt$raly efficien!
sensitive, alld competert citizenry. Gloies made in foreign language
curriq ar ard instuciioDal design require attention ro using the languages
in todayt ever-increisingly interdependent and mulricultural world.
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Principle 8. The ability to perforrn with larguage is facilitated when
sludents actively engage in ineaningful, authentic, and purposeful
language learning tasks. (Myriam Met)

Discussion: The primary purpose of for€ign lalguage le3ming is to be able
to lrse dle larguage in dle real-Iife situadons most likely b be emou ered.
Autlrntic leaming rasks are thos€ lhat mos.t closely apptoximate rcal-Me
situarions. In rE-al life, la[guage is always used to c$vey meaning and for a
purpse.

Rote or mechanicrl drils are usually meaningless, and often can be
performcd caarecdy even when students have no kpwledge of Ale
meanings fuNolved. For example, a le3nEr ofEngli*t wtD lorew that the
thid-person singu.lar of past tens€ verbs is formed by addiry d could
conedly complete dFle foUowilg exeftisf.:. MaIy (b alk) to Torn yest€rday.
Mary (to phonc)'fom yeseday- Mary Go gleep) T@r y€sre.rday. FurtlEr..in
orc se{ae, even lhe first two examples aE meanilgless, because students
are not cgNeying meaning or informariql of th€fu ov|tl, but rarher
informaaion oo topics and about people without r€al Beaning to the$.

Language leaming t?sk should rcquire that ar| exchange of information
be involved Display questions, such as '"Ibm, what's your n me? What
color is your shin? Is this a book?" aI€ meadrlgess b€cause bo& speaker
and listeDer aiieady have the informadql ln real life, mo$ peopte would
frd it strange !o be asked such queslio.rs. In corurast, info.mation-gap
tasks, in which ooe snrdenr provides information or fteds it from anolher,
are the kinds oif task tlut characterize real-life cornmrmication involvinp
the exchange of meani ng. For inslanc!, asking what color someore's shi-n is
can be meaningful if one is asking about a nely sNrL

Language use is also purposeful. l-anguage is used to accomplish
purposes such as making requests, providing information, making
suggestions, stating ard def€nding opinions, and so on. kamers ne€d to
engage in commuricative activities that require them to listen or read to
underst nd and respond !o dle purposes of otheE; or they may spcrk or
wdte to express their own purposes. For example, given a rerording (yidco
or audio) sNdmts should be given a purpose for lislening and understand
what ftey may be expected to do with the results. Srudents may listen to get
the gist of lhe message, lislen for specific infomadon, lislen to infer
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Dersonaliw characleristics of the speaker. and so orl Reading purposes are

iften defined by the nature of the texl sod€nls stpuld unde$tand tlte

pu.p-o "oo"irto *itft text types and dF rasks tley are asked t9 Perflrm'
ioiexampte, ssrdens may read a ne*'spapt aflicle for sperific fads (who'

what. where, etc), a putpose tl|al may Fquir€ dilfeEnt Eading strategies

t-n r.aOit e a min sc*t;drrte to deErddne the destinatio and time of

deparurre of-a specific train wtEn s?eaking and wdting, students must

"nOeatana *r iurpose for vhich rhey ate construditrg their message (to

oersuade? o express prcferences?) and consider their audience' wtpn

srud.nts are asliea rc perfonn task ftal lack purpoae, or when purposes-arc

unclear, they ate less iikely to ac4uire dle howledge and skills needed for

successful foreign tanguage perfo.marrce.

Auftefltic tasks are ttnse that studeots ar€ modt like r€gllife situatiqls'

Mechanical verb drius are unauth€ntic because in rEal life one rarely

coniusates all the forms of trc verb in isoladon and in a stardard paradigm

G a-Iyo'r ate, tre is, erc.) Reading and tisrening to contrived texts wd[en

specificaly for torcign lalguage leame$ ate ofteo unauthentic be'ause the

tore "r" "atay aeSgt"d for the real-life purpos€ of cmmunicating

information; their pulpose is to provide sEuctued pracdce to language

teamcrs. au6entii writlng tasks are those irl which slldents comfiunicate

rheir own messages and purposes tlrough print o an idcntified or imagined

audience. Autheruic witing almost never has as its Elrpose to use tlre

conditioml tense at least 12 dmes in l0 senrences' or to use at le3st half of

the words qr the vocabulary listin two paragraplE Speaking tasks slrculd

Darallel situations in which snrden6 dight acDrally find thems€lves' In a
'role 

play in wbich studeits play rhe hosi, sNdents may describe their hqne

to a $siting foreign snrdenl Preending to be a real cstale agent and

descdbingtour homg in thc foreigl language to a potential buyer is

meaningful, purposeful, but unauthentic for most K-12 leamers'
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Aut}iefticity may dso vary with the ag€ ard purpG€s of lbe learner.
S€venfl graders leamilg ttle ll|rmbels in Faqrch may not be expecred !o
leard lo spell conecdy the words which rEpresen! the ruEerals- ln rejl Ufe,
wdting out number words is somefting dcne pdmarily ql ctEcks. Few 7fh
gEders will ever wite a clEck h F rdch! In coDFasq it is possibte thar
old€r sadeffs might have dris need when travelling abmad.

Sumnary: Foreign language teaming is enharced by tlrc e)dent to which
classroffn lasks re{uire meaning and purpose in auheadc siurations. It i5
possible for Esks ro have mqning and purpqse, bur lack aurhenticiry: or to
have Eealling bu! lack purpose or auth€ icity. Whle therc is a lole fora
ffrge of tasks in foreign lalguage leamhg, the grate. the at€ntion to a/l
,rnee of these elemeffs, tie mo.e likety it is tlEt 6ludena wiu become
proficient language lsers.
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