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<fischerw@pdx.edu>

Hi  CBI -ers ,

I m down to my last lew hours of preparing the Albanian proposal. but that rneans I can t have the full oufl ine
up on the website for tomorrow. This should be the last t ime I let you down this way.

Topics for tomorrow:

PLers tet oft steam about how I
But l 'm not convinced it would be
2) Well, what about P2 and P3?
3)
4)
5 )

Teaser: OK, we've talked about turn ng study of l i terature into CBI Now what about that other be oved
sublect area of our fore gn anguage programs. C/cLrlture?

What about a content based CBt c ass. Bl ?
All the students are ranguage reachers and must decide together what their students need. goars anc

obrect ves to meet the needs. resson p ans and notionar/fufct iona syfiabi. and how ro assess and evaruate
progress.
lf  lhe teacherstudenls skayed from content/comanunicative methodology, the teacher oJ the class couidgu oe tnem toward futt i t l ing their real-world felt needs with coftent based solutio s.

could better structure ihis course so that proiect 1 will not be so kaumatic
betterjust to start with P2 or, much less, p3.

Assessment of student learning with CBI
intro to Team Based Learning.
Nlore about the Humboldt Project

1

Frolni Steve lsaacson <saacss@pdx.edu>
Subject: Invitation

Dear Colleague,

The Graduate Schoot of Education is proud of the work we,ve done over the
assessment. Our programs have developed assessment plans that combine
surveys, employer feedback, and student work samples.

last three years in the area oi
drrect observation, self-repod ,

Attached to this e-mail is an invitation to our Assessment Fair, during which we will show how assessment
has led us to appreciate our successes and re-examine the way we do things. Most of all, it will be acelebration of our accomprishmenis. short presentations wiI be fo|owed biscrumptious desserts and aposter session in which both students and faculty will show how assessme;t has intormed our thinking aboutour programs and our students.

We hope you wil l honor us with your presence.

Steve

ri\ ^
Gb Porttrnd Sta fe
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Steve lsaacson

Tuet dtty
l. lAY 26, 2009
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Cail Me "Maddme": Re-Presenting
Culture in the French Language
Classroom'

H. Jay Siskin
Cuh illo College

Abstract: Iftrs rrurl fr./)riner durry'ri.,lir?t hi.s ,l Ametic.tn Ltuthu: ol rrcn.h it1
orlcf tr,,r.ri?c cqTlnir rhcit h.li(ls tcgtlt ding F N1fi ldngudgc .r r d Lritur.. Th. tifrn.s
<[ tluss and powet drc ptu\nincnL fi these L{d.h.!s' brlieJ s}slcrns, as is th? d.sl," l.'1.
sell-trunslorinution tlunuch tndsLct) ol Fftnch an'J tni'ning d subs.t $ Fren h bcha.r-
nrfr Thcsc n(rions (dn I)c truntt'mcd irk, studcrlr c-V(.tdt'ons anr dt..rhcs J(.h
,c l ic fs  ddgindrc in  rn l tholq ics 5rr r . , !nd i ,g rh.  Frn.h idns! .Ac,  i t1  p.o1i .L ld\  th t
(^- isr (n. .  d f lc  f r in( - ! is . . r f tc( r  and i rs  s) , r r i rd l i .  l i tc . rs  a 5 iSr i l i . r  ( , f  tu l i , , i . r i  id fnt i tJ
nhl . r lnnnl i i t |  d l l i l id tk \ t  ln  i ig i l  d / r l ( .  b . l r /5  . inr  r , rd. r i . .s .  inn iu.n, r !  . r r? l l |8cd
r( )  d. / rn ine rhf i r  asrxrrprrdrs a i )o! l  idr r ! . r l i .  l lnd . { i r ! r . rn,  rd1f . '  , r  rJr r  i f i for r , rn.1r
, l . i . . rc l , ) r , inS r  r i r r  d l  , i r r .u tue. t  pr i r i l tgd st .k t  h. r r r . .n  odr5 iJ . ,  dn,  i , j i . l . r :

Key words: ( ulnr(, i.r(11.h l.u!r.r.q. tc!r.hin!, t..r.h.f rlrf.rlioi

Languager Frnr j r

Introduction
' ' I ldrd/ r f .  l1 ,Jdnr , "  I  h . i r  rhc cry lor  hc lp f ror  Lhc badt  o l  thc room
' 'Corntn.nt  dt t  rn t l (br l<nob c, l ,ah(d is l  lHow do rou s. I  loorknob in

Whcn I  hf r r 'Ma(Lr tnc ' I  a t l  uoL an inrr l le( tLra l .  J  au par t  mothcr ,  par t

to l iccrnar ,  I rLr  d i . t ion2rv
' ' fd isnct  lc  ! , rk  lDoorknob |  ( l  n  p l rescn rhar  I  k !o$,  i r )  lnr is . j (
n .sr i j  fd ! . l l . r i r , rn . r i |c1 ' I lbuL l \ I  nota d icr ionary l l  (P i (ncsslonal  r .s to i r ,
s lb i l i ty :  I \n  nor  a dLCLrcnN,\ )  'La pnr thaw I t ' is ,  th . , t l r?  I .  n l , t  rus rn, rnc "

lN.xr  t l r rd,  look iL  up yoursc l f  I  (Kr f l rn ,  1t )93.  p j )5)

This arccrloLt, excerpttd lronr Ali.c Katl,uls ri.nrfi Lesr.'n5. prcvicws n l1um'
bcr of impo anl isstr.s in tca.h.r cogrilion.,r tenn Kagrn uscs h dcsignaLc rh.
cpjsrnrdlogical comrrud ol ' tcachcrs'sclf-rcllecrions, ircliclls. and knowledgc
al)ouL rcAching.  srudenls.  an( lcoDL.nr"  (Lqq0.  f .  421)

All(n (2002) ciLes rhrcc rat(,nalcs rhar jlLsrill' res.arch in r.ach.r cognilionl
I cxrnining rhc irtcraction bctween rcachcr bclicls and classroom adions can

rcsult in great{ re{lecrive practjc.l
2. engaginSlocbers nr examinnrg thcir beliclrystem iscrucial tor i:fective Leachc.

H Iar Sisliitr (PhD, Cotncll Univosiiy) is Protfssor o/ frcnrh aL Cabnllo CoLlcge
h Apr, ,s,  C. lJ i tdinia
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Reflection

2 Apnl 2009

The following reflection focuses on the article "Full-Scale Theater Productioll and
ForeigD Language Leaming" by Colleen Ryan-Scheutz and Laura M. Colangelo. This article
was of particular iiterest to me as I have a strorg desile to leam ltalian at some point in the near
lufure. After reading this afiicle, I am now even more inspired to do sol As a lalguage leamer I
never had the oppoltunity to participate it1 any sort ofdramatic production involving the target
language (Spanish). However, after reading this article, t feel that an active involvement in a
theater production such as the one described in the afticle would have been advantageous for my
level of profi ciency pre-study abroad.

The benefits ofthe Italian Theater Workshop described in the introduction appeared to
strongly cofelate with the fi\,e "C's" established by the ACTFL guidehnes- Each one ofthese
subsetiofthe Conrnurlic;idn-Sialra;d provecl to bc vital ingredicnts iD the overall success ol
this production in promoting an increased proficiency in the Italian language- in the description
(}1'tlrc lunction and discourse Levels that took nlacc in tl,e lTW. I telt that the various delineations
ofspeech (simple list making. senlence-length dialogue contributions arld paragraph-lc[gtll

. descnptions) corresponded to the Novice. Inieniediate aud Advdnced levels set.forth b), ACTFL
v a_-/ 

f"-fcspeut|\tlJ lrr ihrr \\n], thc l'l'W was ableto catcf 1() lhc nccds o f ixr- 411419_!]9jlf!l9l!9yqLs and.
-  fT  . ' f f i '  , t  1 ' c . r t .  cn  r r r i t ' u r c  "  ' l ' r  r r ' ha r  . r ' d  l \ f n t r (  r (1 r ,  y  n l  , 1c l r  l c l u rc r  

-

r ^ \'X tr r(i,Liling the sufplclneutarv scction on lxll-scxic theater- productioll irlt the lbreigr
languagc curriculum. I as a learner especial ly ideutif icd rvith thc statcmcnt rcgarding a studcnt's
iivolvcnent lvith ! given litorary tcxt. ln solne oIthe SpaDish litemlure courses I havc taken as
an uodclgrad aud (rvcn norv as a gladuate studont, I find it chalieuging sonetines to really delvc
ioto  rd idlrntily with the charactcrs oi thc rvork I arn anallzing. I believe this is due in large
part to the tact that I am esseutially an outsider. ard this is adchesscd in a global seirse in the
afticle. As leameN, it is highly probable that we will acquire an increased motivation to
undcasiand and analyze a given piece of litelatulc ifwe are in some lvay physically ancl
interpretatively involved witll it.

Overall, this case stndy appearcd to be very objective and nethodical in its nature, and I
feel that this was beneficial for future productiolis put on by this ITW. The suggestions that were
offered for inprovement will, I believe. servc to linc tune an already extrcmely etlective method
olpromotil'ig second lalguage pro{iciency. In tenDs of granrmar, this nethod appears to
approach this aspect of leaming fiom an inductive pe.sp€ctive in so far as the script, directional
cues. etc- were exposed to the students initially in their play pmctices and lehearsals before being
specifically focused on in the warm-up exqcises. The ltalian Theater Workshop appears to be
an exemplary model ofcontent-based instruction, and this adicle seNed to be the starting point
in my rvorking understanding ofwhat CBI really is.
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FL 508
Dr. Fisher
2  Apr i l , 2009

I can almost say with confidence that I understand rvhat content-based instruction and

leaming mean- I read Ryan-Scheutz and Colangelo's article in prepamtion for class on Tuesday

and I understood their exarnples ofCBL in their f'ull-scale Italian theatre production, but I did not

!4SgS&-!LF!!Bli-nccessarMqlronents Alier I ue'Ja) s discussron and reuding the arr'ry

5fselecred anli les. CBI f inal ly staned to mali sense. I wils pani. ularl) faseirrated b1 L.er ine ,

article on global simulatiol (GS) from Fore ign LanguaSP Annals (2004) For a GS course to be

successful, it must be based on the reality ofthe function it is trying to simulale lt is a

simulationl! But it must have structure and function buiLt into it. Therelbre, the simulalion musl

be based on a reality, while maintaining enough distance to recognize it is a simulatioD and not a

reality. And in this way, the simulation within the course becomes a reality lor its participants.

This is a very post-post modern course modell Within this simulation, students select and

develop tlre-iio*nlde* surrolrndrng their given real worid context After being bricfed on the

goals ancl chatacteristics ofthe simulatioll, students research and collaboratc with fellurr :turdents I - *,U
to lay the groundwork to achieve the goals ofthe simulation Levine undcrl ines that lhe gorl of l(( '" i^.,
the project must be identified clearly before beginning the sinulation, but the instructor nrusl I t**"'
kccn in I r i I l J thc r  l l r i . ! r J l  m . rycha r rges l i g l ' ! l ) dcpcno i r rgon the r , r rnn5de" i r c "o l t h  5 l r rdcn t '  /  p rc , r r
l r r r i , , . t , . , y  C S r . , u r s , . a l l o u  I o .  r  g r e i l t J e c l  o  n r u r r r i c  t r c r t i v i t r  r r i l r r n . r ' h t r n u l l  l l o '  ( ' ' -  

/  
'

in order lo prer,enl thc sitnLrlat ior t iom becourinq too i l lsular. st l ldel l ts nl i lkc contrlct \ \ i lh I--consultants" iD their target larguage ard conti l lue to cornnlLrnicate rvith thcm l luotlghotlt  the

project. Al1er thc skelelon olthe project is deterni icd. studenls clcvclop. courmunicate and
perlbrm selected roles, t lnctions and duli€s. What I i lnd nost i0lcresting about lhc GS coursc is

lhat they fely hcavil) on thc rnotivation ofthe individual studcnls and group (iS is rc/J sl lrderrl

ccntered I One of thc main differences betrveen CB I/GS and olher tcaching appr oachcs is clear 11

defined in Levinc's other article (1'rom Die u'ntcrrichtspruxis) tthcn he states that many language

classes are ofien "staged b)' the instructof: hc/she carelul ly dcsigns and contfols the activit ]  i l l

which leamers nust interact" (104). ln the CBI course. tlle inslructor has an active rolc in the

'2

, .ure focls on forms. contrrved situations and 5l i l ls l  hcrefolf comm unicrtt \  e compelencc i5

acquired/through the process of exploring and leaming about I our given topic Forrhrsreasorl

authentiA materials and authentic language are a necessaD pEhoi(heCBl (ourse ladmirelhe

flexibith ofthe CBI course in that it is designed with the irfention to change in order to suit the

needs qhthe studenls and group. I also appreciate the cl of se lf-evaluation, debriefing and

I

r l\-'t
, l '  )

iW
.3-t 5"

assess

q l
t i b e ) '

ent. lt seems like CBI has all the bases covered!

ly4^l'; u*o 
1 t

u* lt 1 pt+^f4X/n

design ofthe course, but acts more as a mediator, tesource. "debiefei as the sinulalion gels

underwa\. fhe insttuctof does step in for a specilic gramnru less4n hefe al1d lhcre_ but overall it
I  o rodu . tns  l r l e  l a t rgu ree  i n  t l l c f r  : i r r u l . r t i u l r '  l n  l l r  5  \ \ i ' l  t hc

/ ' l ,  
r s  l hc  s tude ' r s  w i ro : ' :  c r .ed t ' l r c  ' l l i  

, - .  ̂ ^ . - ^ . - .  : -  " t ^  " . ^ . , , , " , , ^ - . : : , . , ; , ,  , : . , -t / '  
l c c ,n " ,  ho ,  a  g r "a l  dea l  o fdu lonom)  anJ  pe l so ra l  i n res tmen t  i n , / t es rn tu l r t i on ,andu i l l  l onn

- 
I n rany pro lou nd cot rnect iot rs wil  h lhe larger language 1 herefor'y'  th. g+FligSI Jl lrrrnccl lorl

/1" ui l l  fonrent a lasl ing corrneclion ui lh the lrrgel languagc ( oqDdrlng ( Li l  to ol l lcr I<acnlng

L^,ltnetliFs,tl u"d".sta;d thal CBI is derived and developed throrfgh subject matter, rather than

' 
gn*lrzo'r1 h^'h'--(

(t *l tls-4-"16+IJ
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w1liLe it is clear that the definition ofContent Based lnstruction vades among

r ,.f practitioners and theorists, they all seem to agree on the fundamental principal that the

* td-l'i ' fiisflshould be the impetus for language leaming. The overview provided by Stryker and
"- 

llyn't Te*er, which allows tor many degrees and approaches to CBl, was the most

i,\ gf ,""! 'approachable and provided in some ways lhe arc ofthis inelhod The ovcrview b> :-"K,.y ^ u including the concept ofshon modules wilh a lask base. showed how an instructor might ,)4^:kb"
n'l '"rl evolve his or her approach over Iime. as opposed to launching immediatell inlo an enlire (a '

Wt course based on a CBI model.

This more gradual arc is appealing because it is evidenl that any type ofCBt is

very labor irtensive on the part ofthe instructor' This may stem from many reasois:

Iirstly because vj]):lsafgjjg!9lal4riig!]llxlst for conducting a cLass in this fashiol

Secondlv. bv its-verv naiu-e{Bl demands that the instructor constantly rework and re-

eval[ate the cor.,r'sework becarlse ihe "real world" of the CBI class mimics ihe

ilnpredictability of the rvorld outside tlre classroom The work becomes conpounded
\,hen thc approach is adiuncl instruction, in that both instructors nlust not only cleate

their own curricula, but coordinate them as well.  i t  is easy to see rvhy CBI might bc

daunling to cstablished instRlctors \\ho have sl)cl l{  veals creating their gl!mlrar centered

curricula. Perhaps this is why Stryker aDd l-eavcr talk abou;/some pL3cti l ioners as "lruc-

b< l r c r ,  r .  (  . / L  1 " ' ' 1  { - " t * ,  
"  - s  * t

' /" '  
. . ' . t  One of l l le interesl ing things about CBI is the inherent incorporation of ACTFL's

7/ive C's. ln aLL of thc courses described in these art icles, the culture component was s 7' 
. ' r ident. whether i t \ \asthc Ital irn play or the German Culture Museum The concepfof

communities and commullication are incorporated, not only through classroonl

collaboration, but in reaching out i6Tative or high level speakers locally or through e-

nrail. Conneclions and comparisons arise ncturaLLy tlTough tLre coursework d e to its

practical or real-world basi;. 
lll fhe-. 

L

I am anxious lo learn more about students' attitld(s toward CBl. espeoially adull

learners. as this is whom I would like to telEi6-S66Fof dre authors mentioned briefly the

"r4'

P'*'^

iact that learners become to grammar-based methods. I am curious to know
how these reservations are -vercome and wfi- what degree of difficulty. Leaming styles

is another area that I am looking forward ty'exploring Wlile the need to accommodate
concrete example ofhow thi. is achievedthem is evident, I am curious to have

f,,,71r"'"1*/ 1^,l"^l'



Research  Adm i i s rGr  on  Fund in !  I  n te rna  Lrn  vers i ryVenn|e  Deve lopnenr  Fund

Research Administratron
Portland State University

Office of Innovation & lndustry Allisnces

University Venturc Developn€nt Fund
Call for Proposals

Announc€d March 6, 2009; I)a( 1!i, il )J.l(,09

Objective

This Requesl fof Proposals announces the second round of iunding liom thc Po{land Stale Universit} Venture Developmenr Fund, an
effbrl lha! secks !o foster innovation. prototlpes, and ne\\, unire|sil) industfy connccrions in orderto see PStl innovation achiere
si gDificant public benelit.

Background

In its b.oadcsl scnse, lranslational research retu|J to a $ idc scope of scientific acti!iiies thal constilute rhe firsL. criLical s[cps in
hnsforming a research disco\,c| \  in loan inno\at i \e comm€rcial  product or sen' icc. Hisloical l )- .  !mnslat ional rcsearch has becn
difficult to fund. I-o addrcss !his frnding gap. the Oregon legislaturc has pro!ided statc tar crcdirs that encourage prirate donon !o
suppod trnslat ioral  research throLrgh con!r ibu( iors !o Oregon uni\e i t ics.  Such contr ibur ions to PSlJarc col lccrcd and dis!r ' i t rutcd
lhrough PStl  s l ln i \ersi l l  Venture Dcrclopnrcnl Fund (( iVDF, h(r: ; i \ \s rsp N\._{Ljcslr |ol , r ! t  Yl l  ) .
k ick{tTol the IJVDFinc.r  )Oclobcf.200T.rndthcl i rs lroundol lunding in 200S, PStl  is no$, prcparing l i ) r  i ts second roundol '
I u n d i n g . i n $ ' h i c h g r a n t s $ i l l  b c a $ n r d c d t o P S l j  i l r c r l t l  o r P S L J  l i c e n s c o s .  l h c s c g m n t s c o \ c r . d e p e n d i n g o n r h e f r n d n p p l i c d l o r :

.  thc di lcql  costs of tmrrslat ional researah lcdding lonn inno\at ion$hich sho$s hi .sh ul i l i t !  toco mcrcial  orgrnizat lonsr

.  adlancemenl ol  a prcducl l iccnscd b) l rst l l  i ) f

.  proiects l t )  promole PStJ i rrno\at ion \ fhich has a high l ikcl ihood of leadinE to a l icerso to organi lal ion(s) ior lhc PSU inno\a( iol
being promoted.

The award start dale for LIVDF support is June 2{10.).

Purpose

'Ihe State of Oregon rcquires thal tivDFs must bc scd Lo cnhancc the probability that rescarch discoveries \'ill be transformed inio
ne\\' products. scrriccs. and/of companies tha! conlribu!c to thc Orcgon economy. Successful UVDF proposals lrill lcad !o
lechnologies ihat are strong candidates for business analysis and potentiall.- ncs, vcnLure cr€ation: candidates ma) wish to \ro|j( $ ith
PSU's l-ab 2 Markel pfogmm-

Examples of overall goals fiat these LlVl)Fs ma]' addfess includc, but are nor limired to:

. Creation of one or more utiliry cramples based on the inno!ation

. Acquiring slatistically meaningful proof of concept

. Crearion of a prototype

. Create or extend intellectual property lha vill be licensed by a siarr-up or by an existing compan)

Eligibility

The appl ican!:

hltpr//M.6p.pdr.edu/funding_intern.l_uvDF.php


