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& REVIEWER RESPONSES WIE, BITTE?

1. Approach: The approach has worked well with highly
motivated students who have had previous FL learning
experience, especially if the language has been German.
The approach has also worked well with experienced teachers
who are flexible and not conservative in their orientation
~ to teaching. It has been less suitable for inexperienced
1 graduate teaching assistants who teach most of our 8 - 10
LG beginning class sections which each enroll 20 -25 students.
YMWR/ %&W‘ It has not been easy because it takes considerable time
%ﬂyM/K and effort for coordination if the program is to run smoothly.
Students responded well if the instructor's attitude was posi-
tive, and students adapted readily to the approach.
They learned listening and speaking skills primarily, and
reading and writing to a lesser extent. Structure has been
problematic; we had to develop supplementary grammatical
\ summaries i.e. lists of verbs, etc. to facilitate learning,
e &v and for review purposes.
Wﬁﬂ?ﬂﬁ‘ Nﬁ\ Students met the goals we had expected because we set the
W mﬁY “}¥ goals lower than the authors had suggested. We had to skip
k&W& ’wﬁf;//ﬁ\most Stage 2 sections, for example.

,mﬁ\%&fZ. Length: The book 1is too long for our 3 semesters of three

“&' 50-minute sessions per week. We could do no more than 22

6}”“‘ units by the end of semester 3, and then only by omitting a
J%J number of components i.e. most Stage 2 activities and most

suggested tests. Vit Ve o (sSun @prwwﬂﬁgdhyuxiﬂ bgﬁﬁgmxﬁwMﬁ

3. Format: The general organization of each chapter in the
class text was useful and easy to use. It did lead to a
lively, interactive classroom.

4. Looking Ahead: These were definitely useful to introduce
esach chapter, and the "Check Your Proficiency" sections in
the workbook helped pull each chapter together.

5. Dialogs: The dialogs helped prepare students for material in
the chapters. We had partner work after students had
practiced audio tapes, and we talked around the topics with
questions-answers and conversational expansion activities.

The dialogs are useful models and,in general,the tapes
are well selected and developed. Of course, with German
reunification many topics are obsolete and need to be
reworked.

6. Grammar: We felt that there were too many bits and pieces
in too many different places, and it was difficult to keep
connecting parts tied together. There were too few explicit

§\\Q@ l opportunties provided in the text to systematically practice
%ﬁv“y the grammar. It required much time and effort to pull this
b together, especially to help our inexperienced teaching

assistants.
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Situations: We usually assigned Stage 1 only and often

had students write them for homework, and they were usually
done well orally in class. The use of English to elicit
German was no problem, and students learned not to translate
word for word.

Strategy-culture: These were very good and I would not
change them, except for obsolete information about East
Germany, etc. Students reacted most favorably to these.
There was no problem with the English presentation, but

as a part of formal review after every fourth chapter, it
would be good to have a page of culture in German for extra
reading practice and review.

Illustrations: They are a great idea but they must be
legible and usuable and many aren't. Why? Because some maps,
for example, don't have a legend so that places can be found
easily. That can be very frustrating, even for instructors.
Real German maps not only have letters vertically, and
numbers herizontally, such as the Munich one in CT 314-315
but also a list of what all those numbers represent.They

also have a list of street names with letters and numbers.

It took me more than 30 minutes, for example, to find 3

eye doctors in Freburg i.e. ST 10, CE 4, Lesen, Stage 2, 1.
The Mannheim (CT 310), Trier (CT 311), and Freiburg (CT 312)
maps have no letters and numbers and sO are very time-
consuming to use. Also, a magnifying glass is needed -to see
the details on most of these. All of them, and the accompanying
specified activities in the workbook should be redone
carefully.

The Bildwdrterbuch is another great idea but it isn't
linked closely with CT and ST activities. It has many
possibilities for development but it's not an integral part
of either text.

10. Glossary: These were useful and well presented, but for

11,

systematic study and review purposes it would be a good idea
to separate eacnh chapter glossary into part 1 and part 2 as
the chapters are divided.

Workbook/Tapes: The A tapes are indispensable. We most

often didfiot get to the B tapes, and only occasionally did

we have time for C. It's not that they weren't very good.

There was simply too much material. The Lesen and Schreiben

we used with discFetion as time permitted. It's very

important that instructors work through these before students
use them, becausg¢take too much time and others are trivial. von
We always used thé Ttage 1 Sprechen exercises. They were well
received by students and valuable learning activities. As with
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the CT Situationen, we sometimes had students write
Sprechen sentences for homework. The structural exercises
were OK but we added more for most.grammar i. e. verb
tense sentences, adjective ending sentences, etc. You
need to add more structural exercises. W& -

Dialog translations were useful mostly for student
reference, but occasionally for getting students to say
the German while seeing the English.

Instructor's Edition: The marginal annotations can be
useful 1f one chooses to use them. The reaction of our
experienced faculty to these was that if this much
explanation and a 26 pp overview plus 10 pp of chapter
notes were recommended to use this program, then it was
coo complicated and they didn't want to use it at all.
However, I did find this information helpful for training
graduate teaching assistants. When I asked our faculty how

o improve the instructor's edition they said: "Keep it
"simple and straightforward.” JU&ﬂQJ%“

Testbank/Tapescript: This more than anything else caused
our faculty to rebel against the program after 1 semester.
There were a number of errors in the tests, misspellings,
wrong answer keys, and items-that seemed insignificant

for testing. We had to abandon the testing program during
the middle of the first semester and created our own tests.
I lobbied for adoption of Wie, bitte? partly because it
included 4 skills tests that I wouldn't need to create,

so this was a great disappointment. You need to return to
square one for testing!

Overall: This is the poorest guality of textbook binding
that I have ever encountered in 30 years of teaching. The
opposite should be true because of the heavy wear and tear
that the class text gets with the directions to constantly
flip sections and pages.

Strengths: I think the approach is great - authentic
material of substantial student interest with the goal of
language acquisition rather than just rote learning. The
general text tcpics and taped materials, especially the
C tapes, are superior to what most other publishers offer
in their basic German packages.

Weaknesses: The program needs to be refined, and very
carefully replanned so that it can become more usuable
and less frustrating, as suggested in the above points.

I would be willing to reuse this program if the significant
changes that I have suggested were made., However, there 1is
no way in our department because our faculty's negative
attitudes about the materials have already become "fossilized",
and another "more traditional" text has been adopted. We
are in our last semester of Wie, bitte?




ror the past Lioree years, 1 was Coordinatol Ol fl1rsSL—yecdi ueliidl aL Liuc
University of Oregon. For the first two of those years, I used a text that
had been selected before my arrival (Deutsche Sprache und Landeskunde, Random
House). While I found the book adequate at first, I grew increasingly
frustrated with its failure to provide in-class activities for communication,
as this meant that I and my instructors (about twelve graduate teaching
assistants, most of them German, most of them teaching for the first time) had
to come up with activities of our own.

By the end of the second year I had decided to abandon this text, at which
time a salesman for Wiley & Sons brought Wie, bitte? to my attention. I was
immediately impressed with the inventiveness of the situations and the
extensive use of realia, as these were the kinds of things we had found
ourselves having to improvise. After further examination, I chose Wie, bitte?

bl Bt
as our text for the following year.

This year I am coordinator for second-year German and am in charge of more
experienced graduate assistants. We began classes this week, and these
instructors, some of whom have been teaching second-year German for three
years, have expressed astonishment at the unprecedented verbal abilities of
their students—-their readiness to speak, their relatively vast vocabulary,
etc. In other words, they have been most favorably impressed with students
who had been taught first-year German with Wie, bitte? It is thus with some
regret that I note that my successor in first-year German has chosen another
text (Auf Deutsch by Helga Kraft).

I consider Wie, bitte? to be the most original and most intelligently
conceived German text I have seen, and I am in awe of the labor that has gone
into its constitution, the tapes most particularly. This is the first time in
ten years of teaching that I have gotten through an entire text (one usually
ends the year with two or three chapters remaining, consoling oneself with the
assumption that "they'd just forget the subjunctive case over the summer
anyway"). In the course guidelines given to the students, I wrote a sentence
which I think crystalizes the strength of the book: "The purpose of this
course is not to teach you to translate English into German, nor to master
grammatical structures, but to help you negotiate the experience of a foreign
language and culture.” The genius of Wie, bitte? is the relentless
persistence with which it forces students to press on in the face of an
inevitably incomplete understanding (a fact inscribed in its very title).
Again, I would say that the tapes (first and foremost) and the situations (in
the workbook) are are the most important factors in producing students who are
willing to speak and not afraid to improvise, guess or take risks.

Despite the foregoing, I had constant difficulty convincing my instructors of
the merits of Wie, bitte? (although they were sold by the end of the year).
This was due in part to the unconventionality of the book coupled with the
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insecurity of teaching assistants who, never having taught before, tended to
fall back on the familiar conventions of their own schooling. Specifically,
no amount of pedagogical erudition can fully convince certain teaching
assistants (especially the Germans) that the explicit communication of grammar
skills is not the ultimate measure of their success or failure as language
teachers. Many of them expressed repeated dissatisfaction with the grammar

explanations in Wie, bitte?, and some of them even made xerox packets taken
from other books.

Now, I don't recommend changing anything where structural exercises are
concerned. I believe that the treatment of grammar in Wie, bitte? is
proportionate to the emphasis which most L2 specialists are placing on grammar
nowadays. I do recommend, however, that other aspects of the book(s) be
changed in order that the aforementioned dissatisfaction be localized and not
deflected onto the rest of the book.

To begin with, and I offer this as a trivial example, the bindings of at least
half of the copies we ordered were defective to the point of literally falling
apart, which simply gave the disaffected one more thing to gripe about. I
assume this defect was costly to you and has already been corrected.

The more difficult and important task will be that of streamlining Wie, bitte?
Its organization--though a function of its richness——is unnecessarily complex
and difficult to use for student and instructor alike. For example, the

Bildworterbuch is by itself a brilliant addition, but hidden so far away that

we tended to forget it was there. Another example: the written exercises in
the workbook often refer students to realia (train schedules, menus, maps,
etc) located in another part of the workbook or even in the main text, when
those same materials could have been placed alongside the exercise itself.
Yet another example: the reference grammar in the workbook is simply beyond
most of our students. All in all, this complexity of organization requires
such constant lateral movement through material as to make it harder to
negotiate than it needs to be. I think an effort must be made to integrate
these physically components into the chapter sequence.

e

I have already indicated that I consider the workbook, and especially the
regimen of the tapes, to be the strongest component of Wie, bitte? Here, too,
there is a high degree of overload, and we never assigned everything in a
given chapter (usually about half of the reading and writing assignments;
under the category of "Sprechen,” we would typically assign "any three"). As
for listening comprehension, we would generally assign all of A and B, with Cl
optional. At the beginning of the year, some of our students were spending
three hours a night on the tapes. Still, the greatest strength of this
package is the fact that students are constantly required to work with the
tapes. I recommend (1) that the instructor's edition give detailed
suggestions on how to use tapes during class (it is necessary in the beginning
to demonstrate to students that the tape exercises are not as hard as they
seem); (2) that the overwhelming C-sections be shortened considerably, and (3)
that sets of tapes be made available to students for purchase as part of the
package (our students were able to bring their own blank cassettes to the

bookstore and have copies made for $1 each, meaning that they paid at least
$30 over the year).

The situations in each chapter are also among the strongest components of Wie,
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bitte? and are the most helpful in terms of establishing in-class activities.
I would suggest including situations in which only the initial circumstances
are given (rather than a paraphrase of the entire conversation). Gernerally,
1 found myself having to augment the situations with more provocative omnes,
For example, in a section where students are trying to buy tickets for the
opera or city-tours, I would create a situation in which one student was
standing in line to buy tickets for a Rolling Stones concert, is informed by
the ticket agent that the concert is sold out, whereupon a scalper offers to
sell him some tickets. I would do situations like this daily, usually calling
on several students to improvise in front of the class. The situations in the

book would be done in pairs. (I comment below on the thematic content of the
chapters.)

Another aspect of the book that disturbed some of our instructors was the
constant thematic emphasis on train travel, customs officers, ticket windows,
post offices, restaurants, etc. Here I agree with them. I missed, for
example, chapters toward the beginning of Deutsche Sprache und Landeskunde
dealing with various aspects of university life which are of particular
relevance to our students. Such themes as course schedules, night life,
housing problems, etc. made it very easy to extrapolate from the material and
engage students in dialogues about their own everyday routines. Wie, bitte?
does not offer this opportunity, i.e., it does not teach a vocabulary that is
easily transferable to the daily lives of students. You cannot imagine the
frustration of the instructors last Spring when, in the midst of student
fascination with political events in Germany, the book would have had us
acting out trips to the laundramat (cf. your penultimate chapter).

Another, more specific suggestion. We are well into January before Wie,
bitte? introduces the informal "du"-form. The rationale is clear: if students
go to Germany, they will first encounter situations (with police, custoums,
landlords) in which they must use the formal "Sie." However, as I mentioned
earlier, most of our instructors are native German graduate students who are
uncomfortable addressing fellow students as "Sie." This is their first real
speech situation and should not be subject to the artifical imposition of
formality. Introduce the "du"-form in chapter one. Generally, I think a
reversal of the present order is more appropriate and applies as well to the
thematic parallel. The book should begin by introducing vocabulary that
facilitates a getting-acquainted process--with each other, with their
instructor, which German young people they are likely to be involved with.
The more formal themes (customs declarations, etc.) should come afterwards.

I believe I have covered most of the review questions you sent me, though not
in order. Regarding number 8, I would indeed prefer less English, even if it
means less information. On number 7, I feel that students would be less
likely to translate the English instructions (paraphrases) if they were open-
ended and thus subject to improvisation. Number 11: the dialogue translations
are so remote as to be useless. Number 12: the instructor's edition is great;
never before have the authors of a language book taken the quarter-system into
account. Number 13: the test bank is helpful, though we used it selectively,
as we prefer much shorter quizzes.

A smaller point concerning packaging: More and more of the new textbooks that
cross my desk contain slick and often beautiful photo-essays on Germany and as
such appeal, I would think, to the cultural fetishism that always plays a role
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in language learning. There is little in Wie, bitte? that conveys the German g?
landscape (in the narrow or the broad sense).,

On the same note, let me share with you an idea I've ben toying with. Every
year the German government sends (via the Goethe institute, I think) German
professors a calendar (comb-bound at the top, each page representing one
week), At the top of each page is a row of three, thematically related color
photographs (of German writers, landscapes, industrial regions, rivers,
[\ historical subjects)--a kind of German cultural-geography in pictures.
(\ v Everytime I receive one, I think how wonderful it would be to have one of
these in the form of an academic calendar (beginning August or September) that
( | Vstudents could buy and use as a kind of class notebook, keeping track of
! assignments, exams, etc., but also using as a resource on German Landeskunde,
—~This doesn't relate directly to Wie, bitte?, or course, but it seems that a
text that is so strongly oriented towards a student's eventual trip to Germany
should also depict Germany (as well as Austria and Switzerland) as an
intersting, attractive or exciting place to travel to.

Let me emphasize that I consider Wie, bitte?, even as is, the best of its
kind. A simplified organization and the introduction of livelier themes
(especially in light of recent developments in Germany) would make it better.
I think, incidentally, that my situation as coordinator was typical, i.e.,
that most instructors teaching college-level German in the US are graduate
students, many of them native Germans. The authors of a textbook must take
into account the additional difficulties which this situation entails.



1 Willams Juth Coy

Review of WIE, BITTE 1# q

1. APPROACH. Generally works very well. It is easy to use in the

sense that the students are interacting with each other for most of

the class period. The main difficulties include the following. 1) A

lot of thought has to go into figuring out how the optimum amount of

German can be used in class without constantly switching between

English and German when working with material where there is such a

mixture of the two. 2) Trying to anticipate how many fairly ]
structured drills (eg., Haben Sie X ? Nein, ich habe keine X.) are 3/%3
required before the students get a feel for the structure and can use .«

it fairly reliably in more natural communication. We spend a lot of o ﬂa
time thinking up additional drill situations that are fun and involve/<J*“
real language in addition to hunting up all the realia. The f
students--at least most of them--eventually adapt and respond pretty
enthusiastically. As expected, some students, because of their

preferred learning styles and/or previous experience with learning

another language, get frustrated with not completely understanding and /
producing perfectly everything as they go along; we devote a fair //
amount of time and energy attempting to counteract their frustration.
Spending part of a class period just discussing the theoretical

rationale behind a communicative approach and language acquisition

theories has really helped some students adapt. Yes, students develop
speaking and listening proficiency. We notice a definite increase in
willingness to take risks and experiment in speaking German compared

with other texts. But I suspect that the instructor conducting about

90% of the class in German is also necessary, which is not built into

the approach. After 1 semester of a 4d-credit beginning German course

in which we covered chapters 1-7, students' ability to read and write/O?thL&

materials other than menus and tables was very limited. /

2. LENGTH. Way too ] I, heavy, and expensive for only a first year
text, at least for our students : - We covered chapters 1-7 in a
l4-week semester of a 4-credit beginning German course. We therefore
anticipate using the text for at least 3 semesters, especially since

the topics do not go deep enough into everyda}y life in Germany. (CEf.
below. )

3. FORMAT. Overall organization of all the material is unduly
complex and very time-consuming to learn and unwieldy to use--not
helped by the text books disintegrating after only 3 months of use.
(We appreciate being sent replacements!) The biggest complaints from
students and instructors have been the following. 1) It is impossible
to use either the text or workbook without having to flip back and ¢
forth between both books. 2) It is confusing to have a realia section/cf‘
in both texts. We therefore strongly recommend that the Document

section be in the textbook only (having to f£lip back and forth in the
workbook from the assignment page to the Document section is VERY

L
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awkward). 3) The page numbering system is confusing in the %kj
workbook--why not just plain sequential as in class text? 4) All the
abbreviations are very confusing: CT, ST (workbook?), CE, DT, DS, Vfﬁ
ect. Some stand for German terms, others for English. Word

processing programs aren't that convoluted. Students and instructors
waste a lot of time trying to figure out what's what and where the

heck it is as one book inevitably crashes to the floor because desks
are too small to hold both books at the same time. The organization



within chapters is fine; the recursive organization of topics is very
nice. We're not sure it's the format itself that leads to "a lively,
interactive classroom."” '

4. LOOKING AHEAD. As instructors we didn't pay any attention to
these chapter introductions.

5.  DIALOGS. Seems to prepare students for the following materials,
but as in the Situations, there's no distinction made between passive
comprehension and active use of the structures and vocabulary
according to whether students are playing tourist (active) or the
native German--whom the students presumably should be able to
comprehend but not replace. Using a variety of ways to express the
same thing in the dialogs makes the language seem more real and
interesting; however, at least at the beginning levels the students
tend to mix and match words and structures in rather novel, non-German
ways when they do the situations. This still may be preferable though
to learning well only one way to say something. We read aloud the
dialogs in class, with students repeating after me and then working on
difficult pronunciations; then we have them try to repeat the
conversations at normal speed and intonation. They read through the
conversations several times with a partner, using realia if we can

manage it. we usually try to set up drill-type interactions before
they try the situations.

Except for those few students (mostly mature adults) who already have
plans to travel to Germany, the non-stop tourist exchanges quickly
become borrrring. What l18-year-old (half our lst semester class), in

- anyway, has the money to travel to Germany and then order a "l
porkchop dinner in a restaurant, stay in a real hotel and buy into the (o
polyester-suited tour group set? This second time around teaching [
from this text, we're adding lots of TPR-type activities to teach
weather, colors, clothes, body parts, classroom objects, common
actions so the students don't leave knowing how to order a porkchop
dinner they can't afford but not knowing how to put on their jacket,
hat and mittens because it's snowing outside. The unrelenting
survival tourist German also keeps the students from any closer look
at Germans other than from the distant view of consumers, all the

Germans they talk with in the dialogs being sellers. And compared 1
with a text such as AUF DEUTSCH, there is an almost total lack of wit fﬂ@ﬂ
and humor. s

6. GRAMMAR. The grammar that is formally presented in the structural
notes seems well integrated into the content/topics and the sequencing
seems to make sense. We occasionally had a hard time figuring out the
structural notes, eg., p. 58, #2. Explanations in reference grammar
seem clear and thorough enough though some students initially have
problems finding their way around.

7. SITUATIONS. Students certainly seem willing to play along though
they tire of being tourists. Some, even after a whole semester of
hearing and having modeled for them "don't translate literally, don't
use a dictionary, use only the lanquage we've practiced,” seem
incapable of abstracting a situation from the language used to




describe it. Initially, it takes a lot of energy to try to keep
students from translating, and with say 15 pairs of students, it's
almost impossible to adequately monitor all the groups. Some
students—-the better students and non-translators--handle the stage 2
and "Versuchen Sie doch”™ OK; about half the students are definitely in
over their imaginative and linguistic heads. Number of Situations is
about right.  We have mixed feelings about the Situations being in
English. It does allow for setting up more realistic situations, but
it's certainly a battle to keep some students from translating.
Generally, constantly mixing English and German in the books is a real
problem for us (Cf. #14).

8. STRATEGY-CULTURE. Seems useful. As a whole, students seem
moderately interested. Using English did not bother us here. Again,
though, students leave lst semester German with the impression that
German culture = tourist industry. There is an apparent discrepancy
is the use of Frau/Fraulein when customers say "Fraulein" in
restaurant dialogs. The use of "Fraulein" is misleading, anyway.
Generally, the term is used only for very young (16/17) women or by
chauvinists. If we tell our students that, they must wonder about how
many very young women are working in sales.

9. IJILLUSTRATIONS. We use menus, train schedules and tourist
brochures, and to some extent maps; otherwise, discussing the \\
i

photographs in class in German is too advanced for lst semester
students. One major problem is that too often the print is too
small--particularly with maps; the effort required to decipher is just
not worth it. We therefore recommend taking out those maps (eg., the
one of Mannheim, p. 310--the one of Trier, p. 311 is much more useful)
and substituting maps of smaller areas with larger/clearer print. The
same can be said for using maps, tables, and schedules for developing
reading skills. Often way too much effort going into figureing out
the system for wht the students acquire in reading skills. Students
express lots of frustration here, particularly those who don't
anticipate needing to know how to read a streetcar map any time soon.
And students learn to read lots of abbreviations but no normal
discourse. The picture dictionary is definitely helpful.

10. GLOSSARY. Students are frustrated with nouns-by-articles

presentation in the text and often having to hunt through the glossary

in both the text and workbook. The chapter glossaries seem more

useful than the one in text. Our students would prefer one glossary &?@ﬁA\
alphabetized consecutively.

11. WORKBOOK/TAPES. The workbook is well integrated with the main

text. Listen tapes are particularly useful. Students really need to
hear lots and lots of real German outside class when much of what they
hear in class is their partner's/group's less-than-German German.

Most students eventually overcome their frustration with not being M

able to understand all of the C-tapes. Many panic at first; this
semester we put off assigning C-tapes until Chapter 2, but they still
need to be accompanied with lots of "Don't panic!® The elaborate

decimal system of organizing tapes is overwhelming. Students don't Uyﬁ
complain that the cassettes are boring, but neither can they hardly



wait for the next installment of weather reports, stockmarket prices
and sport scores. We haven't figured out how to use the speaking
exercises effectively. Having students write them out is hardly
speaking, and then there needs to be some feedback mechanism.
Students are not going to sit home carrying on a one-way conversation ¢ hen
with themselves. We try having them partner up in class and figure o

out how to turn them into an exchange. The better students are bored
because this becomes a watered down Situation; the other students seem
to lack 1mag1nat10n to convert them into real conversation. We use Gt
the reading exercises sparingly since students last year unanimously ! i W
complained that all the time required to figure out these schedules, { Fﬁ”
maps and tables was not worth the language they learned from them. We

; wl oyl
assign the writing exercises just as selectively--a few exercises y(q T
requiring lists and such, none of the letters, however. Very few punedadn ooy
students ever learned how to resist trying to translate directly 'y

because there was not enough modeling. We use all the structural et
exercises; they seem to work well. We go over them in class as the &HK&M
formal grammar part of the course. Dialog translations are fine. {Vlw%w%h

12, INSTRUCTOR'S EDITION. Marginal notes are helpful and easy to use
except where they are split between pages and columns, in which case

the continuation is not always readily apparent. We read the

additional chapter notes, mostly to double check the intent of the e
material. -

13. TEST BANK/TAPESCRIPT We selectively use the test bank for chapter
tests and as a way of deciding what we need to spend more time on.
Students generally find these tests difficult. (One wonders, however,
just how much homework students generally do.) The system for deciding
which workbook exercises have answer keys and which do not escapes

me. We have students self-correct their workbook exercises, so it
would be helpful if an answer key rationale were clearly stated.

14. Overall, the strength of this program is its attempt at a
communicative approcach. Weaknesses: 1) not enough non-tourist German
to begin with; 2) constant mixing of German and English, eg.,
exercises labeled Horen, Sprechen, Lesen, followed by “stage" 1.
Gesprach 1 on CT 91 is sophomorlc——“knock up a room"” isn't even a
likely translation of "an Thre Tur klopfen.” It makes it hellishly
difficult to stay in German at the beginning level. Students have a
tough time finding their way ‘around all the material and then trying
to translate it all into German at the same time........

Some glaring Americanisms should be eliminated, eg., the use of
"finden" in place of "suchen,"” and of "sehen” instead of "sprechen,"
(eg., in the instructions, p. 122), "gehen" for "fahren," p. 132.

Some errors might be corrected. A residential district is a
WOHNVIERTEL, not a "Wohnungsviertel”; the South American river is the
AMAZONAS, p. 115; We know of no German who would order "Schwarztee®
but only SCHWARZER TEE or SCHWARZEN TEE, p. 91. "Es gibt so viel
Larm," p. 127, would sound more natural as "HIER IST SO VIEL LARM.
Germans tend to use the generalizing "man® rather than "ich” in
statements as in Gesprach 4, p. 131. (Im Aufenthaltsraum darf man



nicht rauchen...Mit denen kann man gut reden, wenn man etwas auf dem
Herzen hat.) On p. 137, "Haben wir denn kein Aspirin, oder so?" should
be changed to "HABEN WIR DENN KEIN ASPIRIN, ODER WAS?" "Ihnen" needs
to be capitalized in the first lines of Gesprdche 3 and 4, same page.
Instructions for the instructor, p. 168, should use DARF instead of
"kann," except that we wouldn't say "Man kann/darf das nicht glauben,”
but instead "DAS IST JA NICHT ZU GLAUBEN." Better "ICH KANN NICHT INS
KONZERT GEHEN" instead of "zum Konzert," p. 175, and "ES IST EINE
HELLBRAUNE TASCHE AUS WILDLEDER" statt "Sie ist...," p. 187. It might
be pointed out that "nicht®™ is short for "NICHT WAHR," or "isn' that
80," p. 182. 1In Gesprdch 1, p. 241 GEBURSURKUNDEN would make a lot
more sense than "Geburtsdaten." "Was denken Sie beim.....," p. 132
would more naturally be "WORAN DENKEN SIE." On p. 175, "Er/Sie ist
eine nette Person®™ is not much of a compliment--"Person" is to be used
with extreme caution, ie., only in the sense of "Fur wie viele
Personen?"” unless one is talking about a "dumme Person" and means to
be condescending or critical.



Review of Wie, Bitte?

Before beginning to answer the review questions rubric by rubric I
should note that at foreign language teaching at the first year level
consists of two 2-hour sessions per week with an optional language lab.

The reason for the optional language lab is that we are an urban university
and many of our students maintain either part-time or fuli\zzﬁgeaobs and thus
a requisite language lab would be impracticable. Consequently no existing
textbook could be perfect for us since ours is not an ideal situation for
language teaching. This should always be borne in mind when reading the

following critique.
1. Approach

I think the approach a good one which works well in our classes.
e
Student response was, in the main, enthusiastic and successful. The rst of

the questions in this section will be answered in the course of th review.

2. Length

The length of the text works well for us in that we are using it as a

first year text. is on the quarter system and we have divided the book
s0 as to cover essentially six chapters per quarter. IN the fourth quarter
we add outside readings to the text., For example, the grammar of chapter
22 discusses the "wer, wem, wen" forms so I gave thfstudents Christian
Morgenstern's Der Werwolf and a few other Morgenstern poems as outside
reading. Thus they have the grammatical forms down pat and at the same time
read a clever and amusing poem.

As to "getting through it" we do indeed get through the text itself.
Inasmuch as ours is an optional language lab, however, there is far more taped
material than we can possibly use. Still, th siﬁple reading of the dialogues

is of great help to the students in giving them the opportunity of hearing the
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‘language spoken. In taping for future editions it would be a good idea to

have all the readings done by native speakers.

3., Format

The format is naturally predicated on the approach to the subject and
works very well in this regard. "IS it useful and easy to use?" After the
first few weeks in the classroom I fearedat first it might be too much of a
"Berlitz for Travellers" what with the "Finzelzimmer-Doppelzimmer" and the
"Stadtrundfahrt" and so forthbut having used the book now for the greater
part of a year I find that the dialogues-do, for the most part, reflect the
grammatical principles involved in the chapter and, at the same time, give
the student useful vocabulary for everyday situations. Thge format is
certainly flexibale which is a prime criterion in a sitaution such as I have
described here at As for "lively, interactive classroom" that will be

answered in rubric 7.

4. Looking Ahead

The chapter introductions are innocuous enough but since the same
material is covered all over again in the Structures section I don't see

that they are necessary or add anything.

5. Dialogues

I have already noted in # 3 that the dialogues do, in my opinion, work
well in reflecting the grammar. As you may see from our syllabus (enclosed)
we devote approximately three sessions (6 hours)-to each chapter. The dialogu
are used at the beginning of each of the first two sessions. I feel the

topics are well chosen in that as already noted they do afford the student
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- useful vocabulary which will prepare him or her for real-life situations.

6. Grammar

As an old-fashioned grammarian I must find this the weakest part ofthe
text., I think that the section called Structure should should frankly be
called Grammar and should present the grammatical principles for the chapter
clearly and succinctly rather than talking round them and then referring the

student to the Referance Grammar. There will be more on this in rubric 11.

7. Situations

I should state flat out that I think th;s is by far and away the most
valuable contribution the text makes to modern foreign language teaching.
I became aware of this technique only a few years ago and must say that at
first T was extremely dubious as to its value. It seemed to me that it would
simply afford the students a chance for skylarking and general chaos. I can
only say after using it that I think it a great idea and the reson for that
is this: it has always been my contention that in a foreign language the
student should have the opprtunity of demonstrating what he does know, not
what he does not know. Simple vocabulary tests or translations from English
into German show that the student knows the material covered or he does not
and there's an end to it. The situations, on the other hand, give him the
chance to use his imagination and resource in circumlocution and this is the
secret of ready speaking in my estimation. The only "difficulty" the student
has at first is in taking the situations too literally., At first glance the
students se® that A asks if such and such is available and their first reaction
is to think "My God! I don't know the word for 'available'." But it quickly
dawns on them that they may‘just ask B if he has such and such. This gives
them a wonderful feeling of accomplishment and ié, I feel, of incalculable

value in building self-confidence in the language. I think the number of
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situations as they now stand is ample and I like their being divided as
~ .they are so that the teacher can budget time for them. I propose to continue

using Wie, Bitte? primarily because of this feature of the book.

8. Strategy-Culture

These essays are intersting and informative but the students for the
most part didn't express great enthusiasm for them. It would be fine if there
were more classroom time available for discussion but we simply don't have that
time. If they were shorter and in German they could be used as readings and hit
that would be a distinct plus since at present there is little reading as_

reading.

9. Illustrations

The illustrations are well chosen and act as excellent springboards for
discussion of the texts. The realia are a nice idea but we have little time
really to make the greatest use of them. At present they make a nice

browsing section for the adventurous student.

10. Glossary

The most outstanding criticism of Wie, Bitte? as I see it - and this
has also been voiced by colleagues and the students as well - is that the
glossaries should be re-titled Vocabulary and most definitely be included in
the text at the end of each chapter. The division of nouns into gender
categories is a good idea but the verbs would also profit by being listed wfaqub/
apart from "other", preferably divided into strong and weak with strong
principal parts given. Nouns should also give the piural form where
appropriate. Along with rubric 7 this is themost importnat part of this

whole review,
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~11. Workbook/Tapes

It is impossible to give a good answer to the value of the tapes since our
language 1lab is optional. So far as I can tell, the students find the reading
of the dialogues the most valuable part of them. Of the exercises in the
workbook itself the structural exercises are the most valuable. - Of the
workbook in general I should say that there is EEE;EEEQ;Jmitggii} than can
possibly be covered adequately in a time frame such as ours. With the
wealth of materials offerred in the workbook and tapes I should say seriously
that Wie, Bitte? would be the perfect text at a school which could offer a
minimum of at least three hours a day five days a week for German. As it is
we have an embarrassment of riches. I do.think this immense amount of material
is daunting to the beginning student as well as confusing. Perhaps a good

deal of pruning might be advisable here. I also think the dialogue translations

should be omitted. S T

12. Instructor's edition

I think the instructor's guide an excellent idea. The marginal notes
are informative and useful and I should think of enormous value to the younger
instructor with little classroom experience who may not yet have had the
opportunity of visiting Germn-speaking countries. Along with #7 I think this

is one of the most attractive aspects of the whole package.

13. Test BAnk/ Tapescript

Because of time considerations this material was not used. While I am
sure it is valuable in enhancing the material presented it is not absolutely

necassary to the success of the program.
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14, General Comments

I think the preceding pretty much covers both gripes and bravos but a
few remarks in closing might be appropriate. I meant to mention in the section
on vocabularies it might also be a good idea to print active vocabulary in
bold-faced type as ahs been done in other texts. This way the students know

the minimum expected of them.

I think my main gripe is thet there is too much in the workbook an#not
enough in the text. The workbook should be just that; it should contain the
exercises. Period. I have already noted that the vocabularies should definitely
be included at the end of each chapter and the reference grammar should be
placed at the end of the text for handy reference. I intensely dislike the 5
pagination of the workbook.The division into SG, CE, DT, CG, RG and DS seems C/&Zj7

!
to me very gimmicky and pseudo-scientific and serves only to confuse thestudent.

I hope the foregoing critique may be of some help in shaping future
editions of the book. I think it can be a really first—rate teaching text
and even in its present state I propose to continue its use here I
very much look forward to the next edition. If I can be of any more use to

you please feel free to call on me.

Respectfully submitted,
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the day hefors the chavter test.

Orprmene
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-..——

Would prefer longer book. (How much? ) )

With these additions:

AN

Would prefer shorter book. (How much? %\/ ’é o vl J] o #&w 5&’5; -

With these deletions: /\/\‘///"“-7 % L )(“(/(/I =~ f EJ ﬁ W/t éoi ]’

FORMAT:

e

Is the chapter organization useful? yes no - fLo o 7<f %y‘ la. »L( %’

easy or __ Vv~ difficult to use?
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Please list in order of importance any deficiencies in the book.
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ez WIE, BITTE? Introductory German for Proficiency ce e
_de':mic Calendar: semester trimester __-* quarter other

2

Length of Course: _J__terms 4 class hours per week

Approximate Annual Enrollment: 15
How much of the text do you complete? through Chap. 24. -

What text did you use before? Deutsche Sprache und Landeskunde

~
Do you plan to use it the next time you teach the course? _ X yes no

(I am already using it again this academic year.)
If yes, what features are most appealing to you and your students?

I especially liked the proficiency approach, the profusion of realia in the

text and the separation of the text into Class Text and Workbook and the tapes.

If no, what are the main reasons for not using it?

APPROACH:

M
Has the approach worked well? _*  yes no

Isit _* easytouse? difficult?

How did the students rcépond? some resistance initially, then positively

Does the program develop students' proficiency? * yes | no

Did they learn skills? _X  yes no structures? _*  yes 0o

Did the authors fulfill the goals they established? __ * _yes no

Comments: This book makes learning German as real and as natural as it is possible

to be outside of a German-speaking country.




LENGTH:

X+ Presept length is appropriate.

- L2

Would prefer longer book. (How much?

‘With these additions:

Would prefer shorter book. (How much?

With these deletions:

FORMAT:

Is the chapter organization useful? X yes no.. .

s L easyor difficult to use?

flexible? * yes no

pedagogically sound?, _ X yes no

Did it lead to a lively, interactive classroom?, _ ¥ yes no

LOOKING AHEAD:

Are these chapter introductions useful?, yes _* no

DIALOGS:

Do they prepare the students for the material in the chapters?. * yes no

Ae they useful models?. * yes no

Are the topics well selected? . _ *  yes no

. o : 5’ . . !
o .

. [T I co .
How did you use the dialogs in class? for pronunciation, to introduce the topic and the

structures, to discuss culture and geography




STRUCTURE:

Did the grammag presentation work well in class?. _*X  yes 0o .
- e R

Are the structural notes in the text belpful?, __* _yes Do

® wp

: 9. X but few students developed the
vIs the reference grammar in the study text helpful?, yes no ot 4 Lof L{éing Tpoce

Are the exlanations clear? . X yes no

accurate?. X yes no

thorough ./ X yes 0o

Did the students use the reference grammar? yes. no

SITUATIONS:

Did they work well in class?- __ ¥ yes no

Did students have difficulty learning how to use them? yes._X no

Did they enjoy them?.. _ * yes no

Are they interesting? _ X yes no Useful? _* yes no

Are there enough? ._* 100 many? too few?

How do you feel about the use of English in setting up the situations? especlally eff ectlve‘ at teaching

students to be creative with the German they know instead of just translating

Did the students try to translate? yes no only at first

Any suggestions for improving the situations?

STRATEGY-CULTURE;

. . X
Do these sections provide useful information? yes 0o

How do you feel about the use of English? Would you prefer to see more German even though it would mean less

information? yes X mo




What was the student response to these sections? _1ney enjoyed the cultural tidbits and the

European insights.

. E P

ILLUSTRATIONS:
- Arcthe photos and realia useful in stimulating class activity?- _X _yes no

in developing reading skills?. _ X yes 0o

Are they v'r'cll selected?. _ X yes no

Did you use the realia section at the end of the book?v X yes no
the picture dictionary? _* __yes no

Were these sections useful?. _ ¥ yes no

GLOSSARY:

Is this useful? -_ X yes no well presented?. X  yes - Bo

How did you feel about the presentation of nouns by article? __L 1iked the emphasis it placed on

gender, but the students resented having to look more than one place to find a woxd.

WORKBOOK/TAPES:
Is the workbook well intchatcd with the class text?. _* _yes no
Are the listening exercises useful? - * yes no
effective?. __ yes no
interesting? . * yes no
Are the cassettes good learning tools? _ * yes o
interesting? X yes no
Arethey *  easyor____ difficult to use?

Did you use the extra aural realia?. _ X yes 0o




Are the speaking exercises useful?. X . yes 0o
effective?. _ X yes no interesting?, _ X _yes no e —e
- & T~
Are the writing exercises useful?~ X yes no
@
effective? __ X yes no interesting? yes-_X no
Are the reading exercises useful? _ X yes no
effective?. _ X yes no interesting? _ X yes no
Are the structural exercises useful? _ X yes no
effective? _ * yes no interesting? _ * yes no
Arethere_*X _ enough exercises? too few? too many?
Which types?
Do you like to have the djalog translations included?- X yes Do

Any suggestions for improvement of the workbook? The'workbook would be easier to use if it

were paginated continuously. The students would like to be able to write the %{O

structural exercises directly in the workbook (there is currently not enough space).
Of the tapes? After the Gespridche have been read through once at normal speed, a second

version with space for repeating would be useful. The suggested use of the pause /
jray 2

button to do this is extremely awkward, because it requires continual rewinding.

ANNOTATED INSTRUCTOR'S EDITION:

Didyouuse this? - _ X yes no
Are the marginal annotations useful?- _ X yes no
X __easy or _____ difficult to use?
Is the instructor's guide informative? -_*__yes no  helpful?. *  yes no
Did you use any of the additional chapter notes? yes-_* no

Any suggestions for improvement of the Instructor's Edition?




TEST BANK/TAPESCRIFT:
Didyou use this? v X yes no
. e o
Is the material useful? _*  yes no wellpresented? X yes Do
L
Did you use the additional cassettes? - X vyes no

Any suggestions for improvement in the test bank? I only used them sporadically and basically

made up my own tests. The tests seemed to focus too much on very specific bits

of information instead of testing for principles.

GENERAIL:

Please list in order of importance the strengths of the book.

1. the organization of the texts and tapes which making teaching a four-skills

course a real possibility

5 the " tapes ~themselves, with their variety of voices and accents—

N

especially important for me in a one person department

3. the realia
4 the emphasis in the homework on meaningful activities instead of busy work
5. the continual reminder that the Bundesrepublik is not the only German-

speaking country

Wie, bitte? is so different that I encountered a great deal of resistance
from students at first who preferred the comfort and familiarity of a
traditional approach. I asked those same students, now in second year,
for their suggestions for this questionnaire. They admitted without ex-
ception that they were glad to have used the book. One student , a French
major, said that thanks to the tapes his listening comprehension in German
was better than in French.



Please list in order of importance any deficiencies in the book.

1. We:_ had a problem all year long with defective binding. Although the texts___

& 7

were replaced without cost, it was extremely annoying to have to replace

= a book two or three times, especially late in the year.
2. I would like to see more maps in the Class Text. The endpaper map is not

really usuable.

3, The students found the Bildwdrterbuch somewhat annoying because it was

not always easy to tell what object a number went with and sometimes the (/é«(//

object indicated was ambiguous, leading to confusion.

RN/bp
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- QUESTIONNAIRE #3 r““ M

lemss WIE, BITTE? Intreductory German for Proficiency e
- w . . et
c » N A - . ai t
Academic Calendar: X semester trimester quarter other We have just chang 0

semesters this fall from
Length of Course: __2 terms _5 _class hours per week trimesters.

Approximate Annual Enrollment; _ 20-40

I do not knmw how much will be covered during two semesters. During 2
10-week terms I covered half the book.

What text did you use before? Briggs and Crean, Alles Gute

How much of the text do you complete?

X (I am going to use Wie y.bitte?

- Do yeu plan to use it the next time you teach the course? yes no

If yes, what features are most appealing to you and your students?

I especially like the dialogs ard the use of situations. The authentic materials in the Drucksachen are
invaluable, as are the pictures presented throughout the text. [ Like the idea of a picTiie dicrionary,
although the one vresented in tre text is only adequate, Still, it serves the purpose. I Teally like

the realistic-situations presented in the reading exercises, which are the UNgs One TST 00 WHET=in a germar
speaking country. e L o ; ' -

If no, what are the main reasons for not using it?

APPROACH:

Has the approach worked well? _X__yes __ mo

Isit xx _easytouse? X dxfﬁcult? Tt is both easy and difficult to use because some areas are clearer
" ‘as to how to use them, :
How did the studcnts rcspond? The students have responded posu:lvely

Does the program develop students’ proficiency? X _yes _ 0o .
Did they learn "‘skillbs?‘_ ’ ‘X yes - wn;)T ’struc_tprcs? X yeé, no
Did the authors fulfill the goals they established? __ X yes no

Comments: I love your approach to teaching German in realistic situations and this is the primary reason I
decided to give your text a try. I have been terribly frustrated with the granmar—first approach of texts I
have used before and the limited fluency the students have achieved. The students like being able to use Germa
in real-life situations from the first day, and I have notlced that they are mdeed able to function more flue
ly with Wie, bitte? than with other texts I have used.




LENGTH:

3
Present length is appropriate. e ~ie ow
. : E
Would prefer longer book. (How much? )
LY
With these additions:

X Would prefer shorter book. (How much? _It's difficult to cover all the materal adequately, apd I
really can’t say exactly how much or what to cut out.

With these deletions:
FORMAT:
Is the chapter organization useful? __ X yes no
_X __easyor_____difficult to use?
flexible? _ g yes no
pedagogically sound? y _yes no
Did it lead to a lively, intcract.ivc classroom? xy  yes no
LOOKING AHEAD:
Are these chapter intr§ductions useful? X yes no

RPN S SO IR

.. Aethey usgfg}.r'xmﬂodcls?ﬁ X

Are the topics well selected?-.. " ™ yes o .

How did you use the dialogs in class? I used them as the basis for everything else I did. They are extremely

useful when they ave short enough to be "memorized”., I prefer dialogs which don't get too complicated, /ﬁ

and yours are the most usable ones I have found. The dialogs in your book provide realistic language. .

The students amaze me with their ability to use the language they have learned in the dialogs in a variety .
of creative ways, and even the weaker students are able to function. T use what the stud_ents have mastered in
the dialogs to teach them the structure, as well. Your dialogs do recycle material previously learned!



STRUCTURE:
Did the grammar presentation work wellin class? __x_ yes no T would like more guidance as to how Jo
- e present the grammar,
Are the structural notes in the text helpful? __X _yes no
® -
Is the reference grammar in the study text helpful? _ X yes no
Are the exlanations clear? X _yes no
accurate? __ X yes no
thorough _X  yes no for what they need to know at that point.
Did the students use the reference grammar? yes _X no Most of them do not make use of this section, b
there are those who do. They would more likely
/ '7benef1t from mini-chapters which are scattered
“throughout the book, every few chapters, in
SITUATIONS: which the grammar covered was summed up.
Did they work well in class? X yes no
Did students have difficulty learning how to use them? yes _X no
Did they enjoy them? _ X yes no
Are they interesting? X yes no Useful? X  yes no

Are there enough? too many? X too few?

. How do you feel about the use of English in setting up the situations? _no problem — T use German as well, but not to
@/CE(\N ~_set up the 51tuat10n. ’,['he students are gomg to be thinking in Ehghsh at this point, anyway, and they need tc

learn what they can say. Setting up the situations also keeps them from translatmg word. for word,

Did the students try to translate? X ‘f');c's' S o’ They tried to at first but wher they understood what was
sl R T TR gomg on, they did less and: 1ess of thls The bett:er student.:

» o never tried to translate
. Any SUggest,i_o;ns,f

"gth

, Just to be sure they a11 relate to what they have leamed in the dlalogs (I thmk they do)

STRATEGY-CULTURE;

Do these sections provide useful information? X yes no

How do you feel about the use of English? Would you prefer to see more German even though it would mean less
information? yes _ X no




5

What was the student response to these ions? They find the information interesting but do not always apply

what is in these sections, unless I bring it to their attention as we use German in class. This is not a

- a3 T -

weakness of the book, however,

FLUSTRATIONS:
Are the photos and realia useful in stimulating class activity? X yes no
in developing reading skills? _X  yes no
Are they well selected? 3 yes no
Did you use the realia section at the end of the book? _ XX yes no
the picture dictionary? __ X yes no
Were these sections useful? v__yes no
GLOSSARY:
Is thisuseful? _X  yes no  well presented? X B yes no I would rather have the chapter glossa
in thestudy text rather than in the
workbook

How did you feel about the presentation of nouns by article?

It was one way to do it, and I have neutral feelings about it, no strong feelings either for or against it.

SUGGESTIONS: I do not like the way the plurals of the nouns are given here: the student must remember that nou

Mt - WORKBOOK/TAPES: . .- - - ending in -e must add -n for the plural and those not ending in.—e must add an -

\/\/\/ \ ) /‘Yv ' R to form the plural. The plurals for all other nouns are given with the noun, T

W“{“”” would like each a.r)ﬁ every noun to have its plural listed with it,so the student
ug%.q

Is the workbook wcll mtcgratcd w1th thc class tcxt" yes ____mo has no doubt at all,

Ve
i [{Y Are the listening exercises useful? =~ X - yes - o -
Pt
\{!/“AYL 5‘/ interestiﬁg? X y;s no
» @,W\ W T

W /“}Amthe cassettes good learmng tools? _y _yes ___ no

f v h 7) ‘interesting? ¥ __yes no

MW Are they

Did you use the extra aural realia? X_yes no But not all of it every time for every chapter.

effective? . X yes”_ gl

X €asy or difficult to use?




Are the speaking exercises useful? _yx _yes no

. X . : X
effective? yes no interesting? yes no = .
. e s
Are the writing exercises useful? yes _X no
& wm
effective? yes _y _mo interesting? yes _y Do
Are the reading exercises useful? _ X yes 1o Sametimes it takes the students too long to go throt
the great amount of material necessary to answer a
X . ] few questions.
effective? yes no interesting? __ v yes no
Are the structural exercises useful? X _yes no
effective? X __yes no interesting? _ X yes no

Are there enough exercises? _XX  too few? too many?

Which types? _ 211 types

Do you like to have the dialog translations included? _ X yes no

Any suggestions for improvement of the workbook? _The numbermg system as it is now is impossiblé, The pages

should be numbered consecutively throughout the book, — There aren't nearly enough structural exercises. I
would 11ke to see more exercises whlch are coordlnated with the dlalogs, and not have all of them at the end G

shoulcl be exercises bu11dmg up to the. kmd you have at present, Whlch sum up the materlal.
Of the tapes? No

*Ihe mmbering systém was so. impossible to-use that I had to pass out tabs to-the students so we could a1l
find the chapter glossanes and dialog translations at all.

ANNOTATED INSTRUCTOR'S EDITION:

Didyouusethis? X " yes __  no -
Are the marginal annotatiétisﬂxis'cful?j"'"""X"'ydsi“fj"“"‘ T T e e e R
X easy or X difficult to use? Sametines difficult to use because there isn't encugh
‘ - : guidance. When specific examples are given, the notes are
L R easy to use, :
Is the instructor’s guide informative? X yes - _ no = helpful? _ X yes no but I could have used mor
guidance as to details ir

i plamming & sample day's ¢

Did you use any of the additional chapter notes? _X  yes no week's lessons.

I used everything you had, but it wasn't enough.,
é/ Any suggestions for improvement of the Instructor's Edition? Because this is such a new approach, I would appreciate

a more detailed teacher’s manual for providing guidance. It would help to have some sample lesson plans to shc
exactly how to carry out your phllosophy’, not that it has to be sﬁt:l.ﬂmgv9 but this would be exrrenely helpful.

plement a teacher S marya]., whlch could be mcluded in the instructor’s mlde. Also, there is not enough speci
nitAanee 3n tho asen readmg and errln?



TEST BANK/TAPESCRIPT:
Did you use this? __ X yes no
e TeETR
Is the material useful? _X  yes no well presented? X yes no
L ]
Did you use the additional cassettes? X yes no

Any suggestions for improvement in the test bank? just to have more — sametimes the oral tests are confusing

mainly because I am not sure enough about what I am doing. A little more guidance would help. For the most par

Tam ey gratefinl for the test bank material especially since this is snch a new approach
: = H

GENERAL:

Please list in order of importance the strengths of the book.

i. Realistic situations permeate the material of the entire book: the dialogs, the reading and writing
materials. I have the feeling that students who learn this way will be able to function abroad. Their
work in class shows this.

2. The dialogs are a starting place for everything else to follow and they give the students a solid basi.
on which to build. They help the students feel confident in that they have samething definite they can
say in a given situation.The dlalogs in this book are not too long or complicated to be usable. I

’ this function.
It has been my experlence that students remenber the dialogs and cultmal mfonnatlon above all,

3, “The grammar is a support system for what the students are learning rather than the course’s main
objective, [ [ike approaching the grammar in this way. I1he stulents are nore fluent and are less
worried about having everything perfect before opening their mouths, and yet, they do learn the
gramar, too, This is where T think the dialops are so important as a jumine-off point. The weaker
students can always fall back on memorized material.

4. Of course, the various approaches through speaking, listening, reading, and writing are very important

You are very good in keeping all these areas together and treating all of them in a realistic way.
It is very helpful to have the test bank to help us see how to test, using your book.

5. The pictures, menus, train schedules, and other realia spread throughout the book and the
Drucksachen are invaluable materials. Not everybody can travel to the source to collect such materials
The students always like to feel that they are in a real situation and these things are important in

achieving this. Rather than just reading about things, the students experience situations first hand.



Please list in order of importance any deficiencies in the book.

hl
+

RN/bp

There:are a few places in the exercises where the students are expected to know more than- They dow

& g

I would like to see more structural exercises in the workbook organized in such a way as to
fit in with the approach you use. You have gocd exercises but there are not nearly enough. The
exercises in the workbook serve to sum up the work done in the chapter, and students sometimes

ol 1oy 3 3 - A3 E PN E ol SIP, | :
ne re-basic-material ’C:Lu:::b Hp—to—tRese—-ringexercisess

The nurbering system in the workbook needs to be redone so that it is easier to locate the
difrerent sections.

The stidents have mentioned that they have to £l ip-back-andforth-betneen—themeirtest—ard-the

workbook too much. This is not really a serious problem except for the vocabulary. It would
be helpful to have the chapter glossaries in the textbook. — at the end of the book with the other

glossary,
The way plurals are listed in the glossaries is too confusing. Rather than listing the plural

form following each and every noun which has a plural, the book expects the student to remember
that any noun ending in -€ adds an -n, and any noun not ending in an -e should add an -e to fom

the plural. Each noun should be followed by the corresponding plural form the way it is in any
dictionary o

08-31-03
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2
"QUESTIONNAIRE
PR WIE, BITTE? Introductory German for Proficiency e e W
- e T .
Academlc Calendar: semester trimester quarter other < \_0

' Length of Course: _@ms hours per week }/W ’{"E)f WA g? M_, ‘?0
Approximate Annual Enrollment: 3;

How much of the text do you complete? I , w"‘rﬂ")’

What text did you use before? ML

Do you plan to use it the next time you teach the course? ‘/yes no

p - If yes, what features are most appealing to you and your students?

The  S: ok ononm &m poch S0 cfimm o Gecmao(»Q
MYMMWM%N%H‘MWWM
CWL frrer (1 T, Gcsmac}\m s oxeoldiath M T uge

If no, what are the main reasons for not using it? W 21 ,_}_{2;_
‘%L excoloh -

APPROACH:

Has the approach worked well? ‘/ycs \ no

Is it __L_/casy touse? __ difficult?

How did the students respond? X H‘Q’M"QAV M -
Does the program develop students’ proficiency? v yes no

Did they learn skills? \//yes ‘ no  structures? V/ycs no

Did the authors fulfill the goals they established? V/ycs

Comments: ﬂ/\;Q_ CaUNAD -L MM Mw O‘l\a;Q Mégw/‘()( >
§MM wwswhmc me P Dogt
WQ} Cruw ( ‘@«:QM& 'S w ML-,,X;WQ\




LENGTH: g 3

l/Prf;t§¢;g§,length is appropriate.

- <

Would prefer longer book. (How much? )
® -
With these additions: e ()
%
i The text -
Would prefer shorter book. (How much? )
With these deletions:
. FORMAT:
Is the chapter organization useful? \4 no

\~ easyor difficult to use?
flexible? \/yes no

pedago gimlly sound? \/yes no

Did it lead to a lively, interactive classroom?

LOOKING AHEAD:

Are these chapter introductions useful? \/yes no

DIALOGS:

no

Do they prepare the students for the material in the chapters? »

Alétbc useful models? /\/3 no
y ¥

Are the topics well selected? [

no
How did you use the dialogs in c Sf\M I’W 4 Oh OQQ AR :/IW W\'LMM& M

+ Culshach w
gl Ho ve cayy fSW@WM Fee Si M




STRUCTURE:
Did the gramma, presentation work well in class? \/yes no ce —m
- w e
Are the structural notes in the text helpful? __L”yes no
¢’ . g .
Is the reference grammar in the study text helpful? yes no M LA -t ‘2 osy
Are the exlanations clear? yes Do MWar i
accurate? yes no
thorough yes no
Did the students use the reference grammar? yes 0o
SITUATIONS:

o ﬂ'\l;‘fé{‘wd’{‘wtbmje

Did students have difficulty learning how to use them? o yes 1o
Did they enjoy them? no

Are they interesting? ______Bbo Usefui? \/yes no
Are there __\/enough? . toomany? ____ toofew?

=
How do you feel about the use of English in setting up the situations? fing. . f\,«ﬁﬂ.‘, QW
&
Did the students try to translate? yes 0o + Wy -
Any suggestions for improving the situations? (ﬂ/\LL[ e 3Q X CL%)"‘L <

STRATEGY-CULTURE;

Do these sections provide useful information? yes no

How do you feel about the isyéxglish? Would you prefer to see more German even though it would mean less
information? yes no




5
What was the student response to these sections? Fl/\:\ 0 . (\/\}‘t M AR ]LMXN
& Lok bk Swe bl 614 poad Thaw,
. =3 o H . ]
F.LUSTRATIONS:

Are the photos and realia useful in stimulating class activity? @ no

in developing reading skills? \/ycs no

- %R

Are they well selected? \/ycs no

Did you use the realia section at the end of the book? \4 no

the picture dictionary? ( ‘\./ ¥ no

 Were these sections useful? yes no
GLOSSARY: -
Is this useful? Vés no well presented? \45 no
How did you feel about the presentation of nouns by article? F\ Ad -~
e —
WORKBOOK/TAPES:

a ‘ J
Is the workbook well integrated with the class text? yes no M AR A.k

Are the listening exercises useful? \//yes no

effective? L/;s no
interesting? L/;;s

Are the cassettes good learning tools?,

o Supd

interesting? \//yes no

Are they vigsy or difficult to use?

Did you vse the extra aural realia? L//ye:s no




Are the speaking exercises useful? . yes no

effegtive? yes no interesting?
- e

Are the writin‘g exercises useful? yes no
® . -

effective? yes o interesting?
Are the reading exercises useful? yes no

effective? yes no interesting?
Are the structural exercises useful? yes no

effective? yes no interesting?
Arethere _____ enough exercises? ____ toofew? __ too many?

* Which types?

Do you like to have the dialog translations included? \/ycs no

Any suggestions for improvement of the workbook? %&AMM/\ L db\k W%
jrreded). T fila s & CecThnonssn orallgn,” Aot

Of the tapes? a0 "

ANNOTATED INSTRUCTOR'S EDITION:

Did you use this? ‘-//y/es no
Are the marginal annotations useful? \/yés/ no

\//t::sy or difficult to use?

Is the instructor's guide informative? \-/3'( no helpful? yes no
Did you use any of the additional chapter notes? Vés no

Any suggestions for improvement of the Instructor's Edition? 2 - W We‘ N




TEST BANK/TAPESCRIPT:

Did you use this? yes ‘/nd

Is the material useful? yes no  well presented? yes
L4 g . /

Did you use the additional cassettes? yes no

Any suggestions for improvement in the test bank?

GENERAL:

Please list in order of importance the strengths of the book.

1 4(\M0NU-
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Please list in order of importance any deficiencies in the book.
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W lboms Hacker e y#2

R
QUESTIONNAIRE
Semss WIE, BITTE? Introductory German for Proficiency
. ‘
@ .
Academic Calendar: &~ semester trimester quarter other
Length of Course: terms 3 class hours per week

Approximate Annual Eorollment: _ 90

How much of the text do you complete? g W'{ZS
What text did you use before? _ 1)@ UtSch Akhv N cu

_:.“ A

Do you plan to use it the next time you teach the course? &7 yes 0o

If yes, what features are most appealing to you and your students?

Lhores 0f IMA,A rumt” (/Ocabajd/u//

If no, what are the main reasons for not using it?

APPROACH:
Has the approach worked well? ¥~ yes no
Isit easy touse? _ &~ difficult?

How did the students respond?

Does the program develop students’ proficiency? « yes no
Did they learn skills? __ &~ yes no  structures? yes no
Did the authors fulfill the goals they established? - yes no

Comments:




LENGTH:

L ]

3
Present length is appropriate. - -
Would prefer longer book. (How much? 0, )
With these additions:
L Would prefer shorter book. (How much? )

With these deletions: 5”’7(6 Cah CAAD—ZOL 1§ divigled 1Mt &

N _Sechms - whq WNoT male Hiese Seckins sipasraske

'y Chupters’

- FORMAT:

Is the chapter organization useful? yes no._. .

easy or __ U difficult to use?

flexible? & ves no

pedagogically sound? __ L~ yes ‘no

Did it lead to a lively, interactive classroom? - yes

LOOKING AHEAD:

Are these chapter introductions useful? v yes no

DIALOGS:
Do they prepare the students for the material in the chapters?

Ae they useful models? _ L~ yes no

Are the topics well selected? L~ yes no

How did you use the dialogs in class? M 4as W m W

no

For me but o word/7

and fﬁi\j‘ﬁ\?/ v

V/yes

no

stdents

WL g MM«?L#W oS sueh _hwt used FHam

a«S o
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STRUCTURE:
Did the grammar, presentation work well in class? l/yw no e —e
. i
Are the structural notes in the text helpful? L yes no
LA
Is the reference grammar in the study text helpful? yes ~no
Are the exlanations clear? _ & yes no
accurate? _ L~ yes no
thorough e yes no
Did the students use the reference grammar? yes _. [ ~To
SITUATIONS:
Did they work well in class? L~ yes no mw /y\W Jdre 4'4‘(/0
,srhuﬂms#wf 51,1 Crufusing 1t /
Did students bave difficulty learning how to use them? __ & yes no s
Did they enjoy them? __L~ yes 0o .
Are they interesting? &~ yes no - Useful? yes no
Are there enough? too many? . too few?

How do you feel about the use of English in setting up the situations? (8 J Saed abe f

Sk Hr S rsdims MH/(/M oo " lurcdy  ¢v hed oo
Vinabls fr el I Y shedinctc

id the stadents try to translate? yes __¢~no
Any suggestions for improving the situations? Suliv Y H‘v—'@&/f‘) nmere  Cmilse,
fusy  Yoinsdoto

STRATEGY-CULTURE;

Do these sections provide useful information? v yes 0o

How do you feel about the use of English? Would you prefer to see more German even though it would mean less

information? __ L~ yes no mpﬁbé o el Yy O?‘ e -




Whatwasthcstudentrcsponsctot.bscsécﬁons? (/Hgdd[(ﬁ/ Wwas /LLJ(L/\U'& 10 V\,b(//
Mﬂ"w}(«

INDY I LY N

‘I‘,.LQSTRATIONS. ,m!:! WW W’/)@LMM

activity? 0
Are the photos and realia useful in stimulating class activity? !cs ol O\I‘M’\ -ﬁ.,, W{
in— developing reading skills? v yes no /d' t < F 7 7 Gudnts
4 W
Are they well selected? L~ yes no M 2L djs i

Did you use the realia section at the end of the book? _ &~ yes

the picture dictionary? - yes no

Were these sections useful? __ & yes no - W“JO
5O rh-wu? Ytrable
GLOSSARY:

Is this useful? &~ yes no well presented? " 'yes no

How did you fecl about the presentation of nouns by article? IAJL( d_ /.i_

WORKBOOK/TAPES:
Is the workbook well integrated with the class text? L yes no
Are the listening exercises useful? _ &~ yes no
effective? __ &~ yes no
interesting? & vyes no
Are the cassettes good leamning tools? |l yes - no
interesting? _ &~ yes 1o
Are they €asy or 4 difficult to use? m W

o
Did you use the extra aural realia? yes ,J/A/‘w';d. hlwt(, Jdpo{ “"/b Ul,f/z‘:{ IW
M wWnkbsd B ard pas dbdilir




Are the speaking exercises useful? __ {~yes no - Mm% Sh-dints 4o
mn

it a >0
| u.uf“./ “ ganatine
effective? _ Y7 yes no interesting? __ ¥ yes no ce i
- & T - ..
Are the writing exercises useful? __ L~ yes 0o
P - < :
effective? Lyes no interesting? __ & yes no

Are thc reading exercises useful? __ L~ yes o . Jowe tomrtit - 760 W-J/Ma, UM"O
~.¥I~/Wﬁ«(b p LEY ll‘.duy 377342.-&/ T dtre= prachee' (s He rmuch

effective? __ (~yes no interesting? _ L~ yes no
Are the structural exercises useful? ¢~ yes no
effective? __ i~ yes no interesting? _ &~ yes no
Arcthere ____ enoughexercises? ___ toofew? _ & too many?
| Which types? m)'W Aéul ‘AM W\—d% Z/Y' S#QL f.’}
Do you like to have the dialog translations included? L yes no

Any suggestions for improvement of the workbook? U MJ{} d/kﬁ(/(/&m i1 ‘7/6 UL 74’/

ALsling : (wirhey o ooe . TP Miuch prar ”l&,ﬂpmg

Ofthetapes? __ D-£ . — (0 mumuli W fs 780 //L«;‘.
51"21/\?/ aér\/ loped I~

ANNOTATED INSTRUCTOR'S EDITION:

Did you use this? & yes 1o
Are the marginal annotations useful? _ (-~ yes no
easy or _____ difficult to use?
Is the instructor’s guide informative? l//yes no belpful? yes no
Did you use any of the additional chapter notes? L yes no

Any suggestions for improvement of the Instructor's Edition? f ik la‘{)/




TEST BANK/TAPESCRIPT:
Did you use this? v yes no .
N K
Is the material useful? .~ yes no well presented? yes no
P "
Did you use the additional cassettes? L yes no

Any suggestions for improvemeat in the test bank? \//’AAM Apt ALl /éWM V4 h’“’/
du M Moo Lim mit quu f ot i fry Yl o e

brade.  Meme  bhe Moo wie affen Fndliocid o0
N Teb +hat AZ{/)«‘J: feen wut
CENERAL gy chutlled  mn an e tace oo wivkivé. o fut

lemtmojcroéigpém@mgfrgx’g%sofm 76 g’(j Md?’fﬂ/ #—L m—l‘a
v Taprel . studints WM& 40 Undg s
W ITV A mea .

. mw%_ hndiade  ran et Hhs e St
A m— 7

3.

4.
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Please List in order of importance any deficiencies in the book.

Lo W Al 0 dige Jhidinds Urploc .. ..
At ML e gt flgpn i dedos
& A MM&/PQ/ Ddiddatos - fo D Atated /&”Z/u//
mwmwﬂ;/mﬁum
& _um Mae Wt due w(”/,v‘mmw@w

A Mol d e Mo pMusrtto fVVWM'VW
s, fo  do e todds . |

3 Where 1 A AM»UL-‘MM/J Wita” IM?
. Shslnds ¢ by brap M Mt e
RN/bp .(? {d% W W \?/J«
08-31-03 MM ‘/{ruw Z :




Temir WIE, BITTE? Introductory German for Proﬁcienc% #' :6\ Q
198T— 70 Litl ean = 2 Sernes feco { F TIt8%0

Xcadzmic Calendar: __&ser!)g?ro { Mnmcstcr __quarter other

Length of Course: 3 terms Ll’ class hours per week Lﬂq l lﬁv [ “‘

Approximate Annual Enrollment: £ &, L" lsj- m M > l%‘* “~ 5 M“f

How much of the text do you complete? f‘“ -~ 2. ‘f J Md 3 m"'f

Csu oY TP TN
‘What text did you use beforc" W Mm /l Proprases (1% ut?n“n
Lot e bile E—C"[ '\7)

&—
Do you plan to us@hc next time you teach the course? '/ycs no

If yes, what features are most appealing to you and your students? .
blos - The Acttoy M/}ﬁwkﬁwfuhs MWMSW@Z
yluc s fhlee & tofenre bt | T wanslew aroesel

kawfu‘\ f‘u-s/&ke lvu&ox;l‘m o Fp e The tests /:m-; 4vecloble.
Ihe Lo ( pdetebqe i ey wonked AT 5 ey

If no, what are the main reasons for not usmg it?

IMMM?‘ e Vf' Ve visuad @/Wmm; A Pe (lor fwf m«hm
S plyic Ylrau K F e o fo Pesel
;&w s iﬂmg ;ﬂ%‘“ i d T WW L
R L\ weed =S . e bl re A& crllea g
:C AS mme %:Zf bt +ut —7 e qwa«w(. sz 7

beifs Wk B, T feaé 7Y umwbﬁ’ﬁ by e
M %OAH D\Mi‘i?é“«e M&m%ﬁ%z/f ?Lfn%«p

Has the approach worked well? _ v yes o fg -
Loe
Isit _¥ easytouse? l//difﬁcum %JL /W Q M T lpe

Hqé\tv difeze students rcspond? 7ubce wasg ™Al [ w?’ &J f)\-b} 6’:/“%}10( '{\ Ao §pne D“*—g .
: i +acte, ' { NS 3
DoesThe program develop students’ proﬁﬁc';;vcy?‘%%%&{—’ ’ 9 ‘Ju—'T ‘w..a m

Did they learn skills? l/ycs no  structures? yes po /ega §o M Can 5/“54& f
Did the authors fulfill the goals they established? yes no [t "L“‘Zﬁ{ 5 /a 7 'Q S flout dw 1«5)

mwuaru

Comments: _E_"ule] (17e fo Speved & It ekend Chyee

zm% e aulhnat 4 bunct, N 0 cnfess foof Msz b, bile? Aot
;&&% FPrie Mﬁm daxmfg , LMo @inag. 6Mcggf Arbtend - ﬂus
@«p s Lyht Yew obuad A blhee,. T wire if cm}am /Bm“«a//‘ﬁrw;'z
A}wff Ch T wir, M aufhpy winl ?’lﬂ wme v*e& /awawwcam 577 /‘elz);l«,m{,
G/)LCL(W«W(&M) b owee (200 e Winkfork.




LENGTH: 3

N0  Presentlength is appropriate. Tow /Wé b %Wk e me
Y i
©  Would prefer longer book. (How much? : )
@ =-m
With these additions:

Y& - Would prefer shorter book. (How much? //L(@, % Py st an /l‘ &Wf e

Ctefh 4 pifLIyel ShaRaTy

With these deletions:
FORMAT:
| a M
Is the chapter organization useful? __ L~ yes no é"VT e h‘,q[ }%’ fﬂ | + Z -
b dek Clak T%v'f‘ §co r M
& fw /Ke Fw@Jmf u,e tm
easy or __ " difficult to use? gﬁ%° I’ ! Za fOLvT S L9
flexible? Vv yes no
pedagogically sound? % ‘/yes no
Did it lead to a lively, interactive classroom? V% yes no
LOOKING AHEAD:
’
foddle s &t 5o omla p»u_f-m/l'u
Are these chapter introductions useful? __ v ves no 5 / . AW Y 4))\“& Slaned A éﬁ
DIALOGS:

< IPWRLYA
Do they prepare the students for the material in the chapters? o I'm ot Suee I

T e ,f e a—{ $ Mw”& (/WZB,

L e el ar G, M §ua

Tﬂ [)’\QAM,
v
A’Ethcyuscfulmodels? v yes no N’ﬁ:v( Wil ,‘WIM“;; Mool 3 Fuatimen

Are the topics well selected? v yes

How did you use the dialogs in class? / Q{M u ~k T /ﬁ g

fo qet M h) J‘/'mllj + pmc/{m, phre=e ) wndo, Cimeapts e Nee

il : 4 list [ #évwrﬂl\w#i Deowgnd MW
o WmOTI(wJB QTM“!’ vj Ore ,Zm)",ffgj b fesct sz%4
Sweby Wz Pef ;ﬂaaﬂ«w Wom &Qmﬁ/%waMMwmcwﬁw e et




T e M’WVM.TWI
m-da/n mefll- veadefus A 4

' hahmss. T 1oy fo Chutirnad,
STRUCTURE:
//7,26;%«4 sm&wr MC]N— 2
r faniteeg €
Did thc.granlmi(‘ presentation work wellmclass? , A /o 7‘ X Q%TI me a—fu)
Are the structural notes in the text helpful? L~ yes no - /LL(: + N'J.M"u' ) m" cro- $i M

° - W@ v’f 0 cc,uM Zn Q
Is the reference grammar in the study text helpful? ycs o L) wa"}“ F Gy B

T Dok e be
Are the exlanations clear? |/ yes no d( W‘[’ ek /)tbqw,‘ - fn ::;'{ WM I—

accurate? \/yes no
thorough v’ yes no l/
Did the students use the reference grammar? yes no
. SITUATIONS:
Did they work well in class? '/ yes no
.. o
Did students have difficulty learning how to use them? '/ycs I7L / !‘] Crad C/M / é—e
Netn 1 flaue, Ali@;fo
./ fe /
Did they enjoy them? _ v yes no £ euceu W5e“+‘“‘ W%‘)
Y enjoy ¥y @ gpleeese eacl. eys getfé p:‘lfn—w Loweo 4
v L w i Reep frées
Are they interesting? yes no Useful? yes
(> T 7 ((Mé—m%+l’£” Cﬁwmwcu‘ﬂs
Are there enough? o t00 many? too few?

How do you feel about the use of English in setting up the situations? Ao u,—q,g a rg’u"’v{ "# '

Tae porec ovey feiod To, T aitfol Dt ot Pt lafe

Did the students try to translate? yes no m‘jf'l«/{' f"'é\w M j"’“’ﬁ .

. N . ) /
Any suggestions for improving the situations? S W fh me o o o AWM . /

b M poge add auolhee pegon o earentellly Mo dra (G hefed

Ny 2 T Yl o Lillle ! wec]
M beot slﬁ fa a%ﬂﬁ@”ﬁﬁ ,{? 5,—% L;(m ; J/‘:uuf?)» 72:
e ) 1 b s A?,
STRATECY.CULTIRE) a%:&*tm‘w‘ww, 7 s’pmm i f'w P Cﬂmm,
/ 3‘% —> ne. "}3 wp&hders SPQ(/Q[*S

no

Do these sections provide useful information?

How do you feel about the use of English? Would you prefer to see more German even though it would mean less
information? yes so L tpdd Aiice 4 Crmingary o German// e cor
e Sane /936/4\1 best- ot 4 'p% fo diicacre
g 2 lef ‘%T




5
' ; ' / . [ La.
What was the student response to these sections? Z ”&”/ WL e hacu b Cldze

Sucty §iuce S wineld b MWMW%W%E Ler k.

fhe =+ f\e,mfc,a,fc,{ . Aevvean a Ql_-:o. ¢
1‘5@ w:/(@tle&aib\:}: Wm WMW fre %f
T_LUSTRATIONS: Ayt W /)‘ﬁ

Are the photos and realia useful in stimulating class activity? l/ yes no
in developing reading skills? l/ycs no
Are they well selected? \/yes no

Did you use the realia section at the end of the book? v yes no Mj Qg 5&4 W tn )(04 f -

the picture dictionary? yes no .>,( t2g b ’au)f WW aﬂ .
“ammuh—cﬁax , (e aﬂﬁ%"% )47"

- Were these sections useful? yes po v"‘u!r Ju?é,f S/e 123 aw 2 ce LAgey. 07‘?
MA—wfca{ b Whee W: T Cuwat
W Yt fl cady
GLOSSARY: mM W;‘&’Z gW&WL l“‘ﬂ 3;7 e
| - asf bt /f;?% hdwﬁ ek)éyc o
Is this useful? 1+~ yes no well presented? 0 “wre tiéaf [ of MJ

How did you feel about the presentation of nouns by article? 2 Pk The g hg W‘J L
AR AL At W~, ree. /}L,Mwua,zlcn\\ 71”1[3‘3) ,;ﬂ{q well ag
v

LL«V&YWM%

WORKBOOK/TAPES:

Is the workbook well integrated with the class text? yes no P &e /‘b

/ycs ot ;@"7‘*57 %V?L ’uj“’%

no

Are the listening exercises useful?

effective? yes no Pwﬁ,a;,m ‘ I c&_.,/f e;-ulaqaxfc '/Z\ej ’

interesting? v yes no I; 4»/ 5 o«f@eo‘r /qg,,_, )\.\4 ety LI,
W u c—wéag if raof
Are the cassettes good learning tools? V/ o~ %/We"” P S fratfeinte afﬁwﬁ“w fean.

interesting? v yes no
£ WA
Are they €asy or difficult to use? B’lﬂL T shodtd hane @okeol %‘7 holewts
/

Did you use the extra aural realia? yes no




Are the speaking exercises useful? _L~ yes o I Aef ;‘f fo Ao,

effective? L~ yes no interesting? _+~ yes no

f . .k
a3 I

Are the writing exercises useful? yes no bt I a(,p/h,f Y] ])% .

o effective? ?( yes no intcreéting? v yes no
Are the reading exercises useful? _ L~ yes no
effective? \/yes no interesting? yes no
Are the structural exercises useful? _ |~ yes no
effective? !/ yes no interesting? yes no
Arethere _____ enough exercises? _l_/__ too few? ' too many?

* Which types? e %{Vuum /5/$<,<u//u/«.a/ Qac b Cs'des

Do you like to have the dialog translations included? |~ yes no

Any suggestions for improvement of the workbook? z Q“’( MO{ 41 1“’7 / M 4 Lot

) he wikbmk., T fhek I aw H vied fo 4 o’hc-éw/i.
Yext; Mt T jrelly wesch Concoupeatal t e Elow Tec]-

Of the tapes?
Mk MVL w me Sty Jellie, ; T Muile Pats one
cduu /Q&«J»L Hated Cvaves 1 A Shry.

37:/?' c@w\% e«plam ?me M On v Class. €
J

ANNOTATED INSTRUCTOR'S ED fo of. Tt cow be feoked -

Did you use this? V yes no
Are the marginal annotations useful? v yes no
w;‘{:easy or _____ difficult to use?
Is the instructor's guide informative? L/ V{:s no helpful? / l«/?;s no

Did you use any of the additional chapter notes? | yes V/no W T vt 7l A W ews) e,/‘k«,,
SMH% e o u‘ﬁ?{ﬁ,m el Mﬁ ﬁg
Any suggestions for improvement of the Instructor's Edition? 07:)0 (2 Rer
Maybe Te wirifers Conld 52& vugne byl ho uging Me
m/iy' of clonron relofunihip)’as The Seure Constatly pieiend real-Ae [
S I e 3&,( fo tpmment fere fhes ,(%?}Fzéﬂ%’z;




TEST BANK/TAPESCRIPT:

Did you use this? Vl/yw Do
- ®
._ .-—— - ..
Is the matcnal useful? ‘/ no well presented? yes no
L4 ) wep
. Did you use the additional cassettes? yes L 0
Any suggestions for improvement in the test bank?
GENERAL: |
Pleasc list in order of importance the stren b k ‘_\ CT j}w gﬂ
:tt/ grcon "fm v b Peuttn
e W o~ c,m e d CMLW\ C orzefed

mev %Ha o &o«a( mfwwmé} %ehlr.) F Fes .

2. Smhﬁwl 4 I W ém,rQ el élu[p{,yj+
OM%N‘M (/ramww/vcﬂ/ //rub;_u./h/ﬁé«

o e Y Fradiate e Lis o Copatinne

o e wvvkﬁw’f(

4. M%evﬁu{,(/)mg&l“wmcu#w DuM,
w%d)/fm?ﬁﬂwa{wg—wo&@ 52%«7 JWM

o me!) e ‘fWM/&/’) éﬁwwd fo, ko 1 Buguees
W QM/ I

P.S. T Mk sholect fredbuck /s A nwi 7
Hawe o vl faten Pm«wg.
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Please list in order of importance any deficiencies in the book.

1. TUD Vet ‘Vwe/f"/btwﬂ o lu Ay WWWMW
o IWIL-(SW, ' Ts&Quf-mgM"

3 |l

. z' S /J e W'yéf&\w[y b L-eéen o uvot ok
e ﬂ\@ Wﬁw«» v e feots, - '
s, Mot GVVWL\ oo b wre Mo MW

4 W[WC /:) Mrm/f‘ + e liaten, wn
| [\t Cw/ﬁv{h/\ auv{ ol fta.y&.u,s/u/»—a/mﬁ
= Mhsnr et ,

S, /le [ £ b 4} A Macu,{f\oq&, s aAfle

RN/bp Fel W ettt %{VL\ € o
08-31-03 ﬁ/kﬂ a /@o/f ,7 e L»[\.L?kuj éh*‘ﬂe‘a—k

§ 1L vy, - Vewpus, pah o] e

Sl huarrie, 4 weanreloe rotfs), afla
I"maw\)cl ey Sewefer on Me 37

W/Z% }i : ?Aiz\r ¢ F M/% /j ST Corel ’

Z’ Ay T g / 2\,(




W teoehu Lo

QUESTIONNAIRE # 7

Somss WIE, BITTE? Introductory German for Proficiency

® X ]
Academic Calendar: semester trimester quarter other

Length of Course: _2-_terms { class hours per week

Approximate Annual Enrollment: &+ 40 w24 AstnasFis

. . ‘ .
How much of the text do you complete? iy o U %}‘ 2Y - bt T [7f s Mﬂ% W«j

What text did you use before? 2’?/‘}’/"“[&@ Dewtrrls [ Fel [1an n M’Q‘W )
/

Do you plan to use(it the next time you teach the course? yes X no. -/ /V{z% fz vere /‘/' , /‘-(#C

Jie biHe
If yes, what features,’ai’c most appealing to you and your students?

.""‘?24‘. L(d, xS 'ﬂ«.e M; 7’Z—( /’.:uw ‘,"’V//u‘,c/t‘d/{é/tuw;?‘) 7'ZJ :;(,-a_j /Zce [/‘-0)'!0‘%
! / A 4
A /LM,I// sy W{” /[c/( /9};4:5 »W//’MA»(;«W
L, L4 B

If no, what are the main reasons for not using it?

foni A txdosinily omnegone ot Do 1 Thn" w107 oS roslaed on )T
Por Tl g omesesee ‘Mj’]f» 2 Ll vesl- (cf;/uw’["w' wlro, That iz

o2 rrems, chayfens /?me frbc vp o ijofe ol clogt ) Ves bagur smete

S T g St e, O el
APPROACH: ! oot Ly [ et ,,/4,7,4,4

Has the approach worked well? __ X yes no

Is it easy touse? -~ difficult?

. . . .t 7
How did the students respond? &7 wc:ls a7 Jhs fenn e sy eabecl

Does the program develop students’ proficiency? _¥__yes no
Did they learn skills? _ X yes no structures? _ ¥ yes no
Did the authors fulfill the goals they established? _ ¥ yes 1o

Comments: 77"’ /ﬁv s/ Frree v sy Jié\.vw YA g o W’ij - /ZM‘
‘7zbw'-<’ ‘) ¢i1'(:(“ . /Z"Ti(, Zéé/ p/) /)14 C teg. 7. ‘A’h (,c',«q'/S ﬂ/( , /ﬁuf /7%7
W oty %m/"‘ﬁf’ M/;Ll f;é‘.h(’z‘iw{s ,/4},,(;[&4«3 Ltes 2‘-&7

/’4—?’%'&/ M Tl mas M"bﬁ /4444/7 e ¥ T2 )t 74;% s
M fw]‘ MWWK; - 7%/,,,,% a A=7 e /MW“’?




LENGTH: 3

Present length is appropriate. .
- ._ ™ T
Would prefer longer book. (How much? )
L)
With these additions:

ol Would prefer shorter book. (How much? /[Q,U« Aa//,wt/ 2 ¢ La? fers = leven The.
AWitrtese deletions: l}, Ao VOTEL 2 g4 leox o & A/;M_,-«;ﬂe AT Vg

Jevs preicly o prets

FORMAT:

Is the chapter organization useful? X yes no

X easy or difficult to use?

flexible? X yes no
pedagogically sound? A yes no
Did it lead to a lively, interactive classroom? X yes no
LOOKING AHEAD:
Are these chapter introductions useful? ¥ yes no
DIALOGS:
Do they prepare the students for the material in the chapters? ¥ yes no
Ae they useful models? X yes no
Are the topics well selected? . yes no

How did you use the dialogs in class? 2 reud Jos o fia chondinds e peat for pirmisesioatoce oo
P 71,:—:/0/9‘ ,&pﬂ,{ ye P s e . :/\,74@ ) (WA?M,{’ P %—c'—ww ('4,&;3_“_’ o 7L

Soged |, Come Lpnil toxt Ape v wmb fo ¢ s phlosc e v Fe
‘ 7

W/&/ﬁ'—? N




STRUCTURE:

Did the grammar presentation work well in class? yes X no ; Y4 | 2%, <‘)t 7aw 4—0 <

- ""‘ ,741,4;/7‘0 «z//“/' ”‘-7 ﬂ“ﬁ"’

Are the structural notes in the text helpful? Y yes

Is the reference grammar in the study text helpful? > yes

, _am cfrom M'Th’]lu . ce 7’”‘%@“ .
Are the exlanations clear? X yes no ;j
accurate? _ X yes no
thorough X yes no rr WM
.7
Did the students use the reference grammar? al yes no
SITUATIONS:
Did they work well in class? X yes no ,), Z—
al fws 7
Did students bave difficulty learning how to use them? )( / no
Did they enjoy them? ¥ yes no
Are they interesting? X yes no Useful? X yes no
e at prwoe
Are there X enough? too many? too few?

How do you feel about the use of English in setting up the situations? ﬂ/ % /ﬂ/”"//“e””‘" d

Did the students try to translate? X yes no

Any suggestions for improving the situations? N 0.~ Wi (// JLa [‘4‘71/7 netie S #"?ﬂ

7
2 «Z&a—d CWVL&Z{/:M

STRATEGY-CULTURE;

Do these sections provide useful information? "3( yes no

How do you feel about the use of English? Would you prefer to see more German even though it would mean less
information? yes X 0o




What was the student response to these sections? ’i/t ki 7[' v £

=TT R

FLLUSTRATIONS:
Are the photos and realié useful in stimulating class activity? A~ yes no
in developing reading skills? X yes no
Are they v.rcll selected? ‘\/ yes no W
Did you use the realia section at the end of the book? _=_ y::é( nwno , | il sl Z{ﬁ
, /W’FW~L7 0({'&4»'.@/‘%’ Y ‘
the picture dictionary? __ X _yes no 7 it Z hiag 1 LK eH ety
. Were these sections useful? 4 yes no
GLOSSARY:
Is this useful? yes no well presented? - tyes no

How did you feel about the presentation of nouns by article? D‘V*' 7‘ Zié( / / - bl e

m%wtlvv:( -

WORKBOOK/TAPES:
Is the workbook well integrated with the class text?. X yes no
Are the listening exercises useful? X yes no

effective? X yes no

interesting? X yes no

. ) /, /444,
Are the casseites good learning tools? __ X yes Do ) ¥
it Y 2K -
interesting? _ Y yes no 5 15 Q’?“L’.}/ ¢~ guw )
4
. — gf”?( o T WL?M s

Are they easy or A difficult to use? 9 M WM |

Did you use the extra aural realia? yes A N0 - jug Tluee 4o wnbn flein “T / 7’57"



Are the speaking exercises useful? /\’ +yes no
cffe_g‘_ti\zc?. X yes no interesting? X yes no - =ieow
- & > ..
Are the writing exercises useful? yes X _no
® - et M’MZ é7
effective? yes _ A no interesting? yes A no
Are the reading exercises useful? X yes no
effective? X yes no interesting? X yes no
Are the structural exercises useful? -V yes no
effective? “Y ‘ yes no interesting? al yes no

Are there enough exercises? too many?

WmcbtyPCS" l’l“ )LWI'-"M “’27{71""/‘“" nen? vnane L&. ] condf 7ove (ﬁ/l—w[/?
4;4»1/&447(«&4«/-(’ /) Grromgean, G g 4 .
TR T

ou Like to have the dialog translations included? _ >y.. .yes

Any suggestions for improvement of the workbook? W 72‘—6’ //ﬂfﬂ—’f"/z"l /= X , 7 71'
CE J-x  CGs-x | ps. ebe . [OR - ltwilede fafs, bhic one
W/e/, 4 ,hq/&ém. 7”—7,¢,‘,«V‘ ﬂ-{/&nffﬁuwm.
£ : / 2 . / 1t w

Of the tapess Sfeedees T pes  pPost- 14 Folt o [lee’ Sep foes ¢

72{ MD&M i f }/uw7u
@MCMMT%W W%W(/ﬁ« f')‘n—;x/f b A€ 2741/

AL e Pél"'S L(,/AM-( S‘%”LMM" ‘-'7 [ 2 cqcg B2 ﬁ) /7&4’ s -"M
r ot eI S tucres Eb o ‘;"‘e mﬁméus -Gy e

Did you use this? _ yes ’\' no W’(J‘/’, MM£Z7 v/ ,LL/( »7 e /-—4" "

-

Are the marginal annotations useful? yes X mo

easy or X difficult to use?

Is the instructor's guide informative? X yes no belpful? X yes no

Did you use any of the additional chapter notes? yes X 0o

Any suggestions for improvement of the Instructor's Edition? Keleae an W : m L M&mﬁﬂ" -

J e Wm(b\ Tho_prelomians, suncle v W@///;, At fre Pt
/Lu/:r{?;jd«um?/wlﬂ Pt i . : O?M,f_( M AMMS




. ,-\)
TEST BANK/TAPESCRIPT: .
4;( fmiﬁ v [,,v;

. Yz A ]L‘/
Did you use this? X yes 4 o 7 4 (’/A"'f

# A ¥
Is the material useful? _ Y yes no well presented? X yes Do
P wm , .
Did you use the additional cassettes? yes _A _no ;e t 7} 1.

Any suggestions for improvement in the test bank? No O Ve O = O "”CX/[@ /}”"{
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