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' r  .or . 'er '  r . lcr .  T .  rpt  i  . .
ho$ cou6es in Frct .h .on\ . fsr l ion ar rhe jn
re.nrediar.  and advanced te\ets,  rauehr ar a di .ccl
resulr  o l  Ihe\ .  workshofs,  scfc al lectcd.

For somsonccd!caLed in t . . rce,  oal / i r  rcn, i r ts
ccrt  of  a l l  Lhc oral  c\ain! ,  a l  \h!r . \ . r  le\ t l j  lor
\ rhateler degrce, lhr l  onc has lo tat  c al ier  l iaving
lrcccslul ly qu! l i i ied by !a$i i !  \ j i l (c!  c\anr\ .
r t  ?/ inFranceisnor ju\Larcsrar!e$ingtoreier
latgu!sc ! ro i ic ienq, i r  is  a rc(  i r  !n\  { rb je.r :
nrarh,  h is lor) ,  b iokr!y,  or  l i reralur. .  t r  {nrcr i . . r
c lassrcomi.  ho$eve.,  t .sr"  a lnron i . rnr i rb l , !

and rhis is xs L.ue of  t . r . ruagc
coures,  Lnsl is l r  includcd, as of  a! !  orhcr
di5cipl ine.  (onsequenr l ! ,  $hdr oral  prol ic ienc)
Asscssmdnr \ \ tn kshops s.r .  aDrounccd i r  I l l inoi(
in I9E2. lh.y chaUergcd ,r. inaginalron arrt rnr
ed. ereal  deal  o l  interen.s \  e l l  r !  !o(  ro. t \ l ro!

Thesc \o.k5hops xfe t . i  I  of  lhc I l l i ior \  t ;oreign
t-anguage l,rolicicnct l,rclccr ard rvcrc hur.hed
hJ l lL ' IA undcr rh.  d i rcdoshir  o i  p.oic$or r .uz
Bcrd of  Gcoree wi l l idrs cot tcs.  i l  Do\n.r
( l .ovc.  lL.  Thc! ! r .  lundcd bj  a.sr .nr  f ro lhc
Uri icd Srares Ol l i .e ol  Lducal iod:  LJrdcrgradui tc
Forcign Language ard Intcnrar io.r l  Studics I r .o
g. !D. Th.r  r , .  ! .es.nrcd or rhc nrodel  of  r r rc
A(ITFL $orkshop in Orel  Prol t . icrcr  , \s jcssmcnr
ol fercd at  Hou\ lon in Febnrrr , r . ,  19N2, Th. pur
pose oJ these \ !o.kshofs is 1o train.o|cgc pro-
lcs$.s in thc oral  j r ro l ic ien. !  ! \ lcssDerL thar has

A RSTRACT' This studr e\u,1n€s the ihpa.t oJth.
*otkshops ih otat PraJi.i.n.! Testittg ot\dri.ed
br ACTFL ah.l the ltlihon Fareish Lanluase
Tearhets Assaciatton (tFLTA). These Narkst@ps
arc destsned ta ttant.ollese pn*ssos ro ud
,ttuister arali erri.tr as a tncunt a/ ratnt! rh.
tewt o1 atal profuien.r af Iorcisn tanruaee
speultcts. Bur thc pracerlures of ttte ntk^,icv add
the riteria tse.l bt tfu ratins t.ate harettsa serr
ad to recwluate truditional cuftituta an.t to ta)
vtue re\t nJeas ard guldelntslor rctholkotsJorci&a
lanerage turri.ula sa ut ta irtegralc the teu.hitg

Sincc the in iL ia l  oral  prof ic icncr wort \hop in
H ounon ( Ircbr uar) , 1982), mary Ancrica. co eec
Icach€rs ha\c been rraincd ro admiDisrer lhc
ACTI_L/ETS oral inLerljcw as a means of raring
Ihe level ol oral proficieDcy ol foreign langtrase
s!cakes. In t l l i io is,  rhe l l l inois Foreisn t .ansuaee
Teachen Asociation (lFL'l A) aranged a sc.ics ol
workshops. ' lhn t ra iDi le rnay hale a s l ro.C rnr
pacl on rhe .ollele curicultrd. Thc Irrocedures ol
thc i r lerv ie$ and the cr i rer ia Nhich uidcrpi l  rhe
ratil-q scalc can serve lo rccvaluare rradirionalcuF
ncula and pro\ ide guidcl i ies lor  rhc nore ef iec-
l ,v€ intcSra( ion of  rhc icachi is of  orat  prot i r iency

^ab.re 
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been developed b) governmenr asencier and
adapred tor ecademic use by ACI FL and ETS..

ln rhese sorl\hop\, reachers are inrroduced rc'
rhe concepr and hinory of lhe oral proficiency
mea!uremenr s)stem and receive inrenqive pracrice

'n 
applying it. They learn to adminisrer th€ orat in.

rnterview re$ Ihroush s irrensive regimm of prac-
ricallive interviewr. and lhey leen roevaluare eacl,
candidate\ oral proficiency.r

Pa' t ic ipar ion in lhese $or lshops *enr wet l
beyond rhe 

'n i r ia l  
gosh of  learning how to ad-

minisrer oralinrerview tesr< and rate a candidare'!
rpeech produc'ion. The pracl ice of inreryiewin8 anc
r i r ing,  once i r  had been rhoroughly ! rudied, casr
a ne$ liBhr on laneuaee prod ucr ion by speakers ol
foreign lansuages, and it soon became apparenl
that the process oftesring and the crireria used in
the raling challenge tradilional curricula and
methodologies in foreign language instruction. Th€
thrust of this training was immediately perceived
by the members of the Northwestern Univenit,
Department ofFrench. as ofprimary inportance
tor decisrons concerning rhe eene.al cuniculum ol
the department. The Houston and lllinois
workshops which we had attended had serv€d to
validate and substanliale some ofour adempts ro
reorgabize lansuage insrrucrion at the third- and
fourih'year leyels and presenred a modelwhich w€
tried to implement in two subsequenr conveBation
cou6es. The teachine and applicarions of this cuF
ricular design proved !o give imm€diate resutts and
open penpectiv€s for other courues.

I. The Oral lnte.vies Proc€duE
snd lhe Cunicqlum
Three main issues emerged from the trainine and

post-workshop evaluation.

l The first issue 10 be addressed was an examina,
tion of radirional curicula in tight of the rating

The orisinality ofthe oratinterview tesr is that
contraryto most rests used in foreign language in-
struction, it is not an achievemenr test. Foreien
language lpeakers are €valuated on speaking abiliry
rather than overt knowledge of the languaSe, and
ihe rest measures the cudidate\ functional abili,
ty as it has been denonstraled in the course ofan
interview. The speech producrion of rhe candidate
is then raled by being maiched to a rating scale.
The scale usedin theseworkshopsh knownasthe
ACTFL scale. It is an elaboration ofrhescale used
by lhe Golernnen! and known as the Covernment
scale or the Interasency Languaee Roundtable
(ILR) scale.s This scale is divided 

'nto 
hierarchicaly
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organized levels, rarging fron 0 (no practical abili,
ty to function in the language) to 5 (abiliry
equivalent to that of an educated narive speaker),
but each lev€l is not a point on rhe scale; it is a ranee
and is d€scribcd ext€nsively on the ba.is of a
"Functional Trisection:", The Functional Trisec-
/rio, cove.s a hi€rarchy oflurctions, conteis, at\d
a.crracl r€quirenenrs for €ach level. For insrlnce,
a candidate whose proficiency would be rated at
the lnternediate level would have to be able to
desfiibe and narrare in the present-rypicat /,.n.-
riors of the Intermediatelevel sp€aker. The can-
didatewould also have to be able to talk abour his
father, hir house, his university, or rell his daily
schedule or leisure activities-correrb proving rhat
he can narrate and describe in the pr€sert, atl of
this with a satisfactory degee of accurucy.
Therefore, the rating ofa candidate\ speech prc,
d'rction must be done globally, since rating at a par-
ticular Ievcl will be measu.€d by the successful
demonstration of ability to perform specific/rrc-
tions, in certain contexts, with varyins degress of
acafocl. Thus, som@ne who can funcrion ro som.
deSree in Advancedlevel contexb, but whose ac-
curacy is only at the IDtermediate level qould be
barred fron the Advanced rating and be rated al
the Intermediate level, or Inaermediate-bigh, at

This global measurement assumes, of course,
that the levels folloy a sequence. Mastery of one
Ievel in all parts entaih, the.efore, masrery ofthe
lower lev€ls, the coroll&y being rhar one should
not expec. any speaker to be able to operare con-
sistently beyond his or her level. It has been
established that those studenrs who r€ach the finhh
Iine, the traditional B.A. in language!, generally
rate as Advanced speakers, or sometimes
Advanced-plus., The profil€ of rhis level is rhai
such a speaker is !'able to fully parricipale in calurt
conversations, can express instruction. desc.ibe.
repon, dd provide ndration about current events,
past and futur€ activiries" in rhe conrexts of.'conr
crete topics such as one\ own background,
Iy, inter€sts, work, trav€l and current events.!

In lraditional courses, howevs, srudents are
star ly faced with having to p€rform linguisric
that requir€ a hiSher l€vel of oral proficiency
they possess. For instanc€, in a rhird-y€ar
(€.9. Introduction to French Lilerarure) a
will be confronr€d wilh quesrions such as:

-Is lhis character daermin€d by his own
vi.lual make-up or by his social envi

*Look at this poem. Do lhe images

-To what eJ<tert is so-and-so a romanric
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To answer such questions or even to discussthem,
aspeakff hasto expresan opinion, support it, and
define and defend his posilion, all skills that only
a speaker at leveh three and four on the govern
ment scale or Superior level on rh€ ACTFL scale
could succ€$iully undenake. Y€1by passing dir€ct-
ly lrom the first 1wo years ol instrucrion in a
languagc to a conrenr oriented pfogfam, most
languag€ deparhents' curricula expect students to
operate orally as if thcy had the skills of at least
a Superio.level speaker on the ACTFL scale or
level four on the Government scale, the most dif
ficull and the leasl likely to be achieved in
unde.gradu:te yea.s. The existing dislinction be-
rseen Inrroduction !o French Literature and a
lopical cours€ on French Classical Theater or
Flauben is no! a linguistic one. The level of
linguistic ability requned for one is no less than lor

2. What euidelines do the raring criteria offer ro
o.sanize an instru.tional curiculum that would be
Bilored to leaching oral proficiency?

Since lor each level of oral proliciency rating
there are cerlain linguistic rasks and c€rlain lasks
only, and since the ]eveh are hierarchicaUy organiz-
ed, ihelinguistic tasks areproposed in a logicalpro-
sre$ion ofdifficulty. ln adaplinstbese criteria to
the curriculum, we must ask ouBelles lherefo.e,
not ,rzr should be kught. practical French ver-
sus lilerary crhicisn. o. oral French versus
literature, bui instead, in shat ordel the linguisric
tasksexp€cled lrom allmal€rial should be mughr.
It is. ailer all, possible to teach lilerature in a
s."cond- or lhird-year French course, jus! as well
as ieaching Civilizalion or Business Frencb or Art
History. All are linsuhlically equally difficulr for
an Intermedialelow or lnlermediale mid speaker.i'
They can be learned so lons as the tasks asked of

a. r e a I i s t ic a I I y e v a lu a t e d , and here realily means
the levelofcompelence oi the s1uden1. Each
levelis whar ir isdelinedronean in rheratine

b. progressiv€ly orcanized the progression b€'
ing that ol the raling scale and implying
Cradual pasage fton onelev€l10 thenexr.il

Since eacb level is rated globauy, rhe pa$ase
lionr one level lo the next can only be achieved
globauy. lnslrucdon, thereiore, nusl be slobally
defined. The "Ftrncrional Tris€clion" (function,
context, and accuracy) of!heoral interview rating
procedure offer! a ready-made model tor redesisn-
ins the curiculum lor each lev€l. The integratio!
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ol all three conponents permib rhe concurrenr
development offlucncy and accuracy. Al thesame
time, ioreacb levellhe lcope andgoah arelimiled,
and sincethey are relared to each olher, they allorv
fo. inrensive and co'Jtpr€h€nsive exposure. ln lurn,
this integralion p.ovides ior opponunities 10 in-
ternalize idioms, vocabulary. and appropriate
morpno syntacnc strudures,

l. The thnd quenion k one of praclical applica
lion: what can be done 1o inlegrateoral p.oticien-
cy inro the existine curricula wilhoul saoificingex-
isling values and philosophies in Ianguage

Ii would be un.ealistic to think that unifornity
in curriculum will ever be establkh€d, nor would
this be deshable. It certainly seems to have been
virlually impossible to standardize melhodology;
funhermore, research is not integrated or adopted
in th€ same war at each insiilution, which has ils
unique set ofproblems and.equnedenls. A solu
rion soueht in a cunicula. desisn that viU be flex-
ible enoueh to respecl the ideological and actual
nature of each prograrn appears !o be the only
realistic couse of action, all the more so since
ideolocies:rre often more difficult ro chanse than
the mechanics ol couBe descriplion and instruc
tion. Moreover, aiming at funclions alone, as is
sugsested by a notional/funcdonal syllabus, is in-
sufficient. While eleryone agrees rhal learning a
ioreisn lansuage is learning ro see correclly the
right cod€ in order to reaci ro a specitic situation,
thc probled remains that olselectine and fankinc
lhesc siluations unarbifarily. Ir would be virtual
ly impossible to cover all imaeinable situalions,
apart lrom the fact ihat insrruction vould be
l ,mied 'o very mecl 'dnicalpro-$\ . .  whdre\er rh(
lunoions of a notional/iunctional syllabus. the]
rnay be too speciiic 1o be of use in a gene.al plan
ot leaning. such as a liberal ans curriculum, or
5orehok,, ,eh!an to-rheimmediareneed.of  rhr
learner only because theyafe 1oo concretelyorloa

In r le Funcrondl  l rFccr 'on,  hoseve ,  rh(
tunctions characteristic of each level are ol a
Ceneral nature, such as descriplion and na(arion
In borh rhepre,en dnd in rhe pa,r  tor  rhe Advancel
e\el .  lhey .ove eene'al  ,opic.  and ,he !on

dl .o or a gelera ndru,e:  for  in
.rdnce, ro dc. . r ibe In r \e p e5enr.  a 'un. l ior
chJr.cren.r ic oI  rhe ln le rediare.peake .  d ca1-
dida e.  an be a. led a var ie,)  ofqu*r ion.  re ldr inr
to personal expenences:

-Can you tell ne aboDl your house?
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-what is your room like?
You come from X.. . I  don t  kno$ rhis c i ry.
Can you desoibe it for me?

Accuracy, because limited by and relaled to the
functions, gains dnect meaning and application.
But if it is adapted ro the various courses, the abili-
ty to give personal infomation could concem the
speaker in a conversation class, or th€ hero in the
discussion of a shori slory, or the representativ€
of a socio economic class in a civjlization course,
or all three activities iI a purely language-oriented
class, as long as th€tasks asked of the speaker are
limiled to the ability levels as they ar€ described
in the "Functional Trisection." Moreover, describ-
ing one\ falher (level one conpetence on th€
Government scale, Inrermediaae on the ACTFL
scale) and the rnain character of a play or novel
are similar skilh, which require linguistic abilily as
well as developed perception and organized expres-
sion. All are baric to the training expected in the
humanities. All are b6ic also to the next stage! and
will be drawn on when auempting to support the
opinion (level rhree on the Governmenl scale,
Superior on the ACTFL scal€) that the ceniral
character of a play is a father figure of symbolic
magnitude. Such basic and general functions call
for I'ng$istic skills as wel as intellectual training
without hxing the speakers beyond their com-
pelence or limiting th€ir t.aining to a single orien-
tation. The general currjcular design satisfies a
liberal arts cudculum as well as a inore profes-
sional oriertation. It c& also include a variety of
activities: wrilten or oral, perfo.med separarely or

tr. Fumtiotrsl Trlsection in ihe Inlefmedilte
ConversstioD Courso: AD Experiment.'r

As an €xperiment that would test this desien, a
third-year French conversation course was used. It
wa! taughl immediately upon our returning from
the December, 1982 IFLTA workshop. At the
beeinning of the course, each student was inter
viewed; each interview was rated usins th€ ACTFL
scale. of 16 srudents, one placed at the Advanced
level, two studenh at Novice-mid lev€I, and all th€
others at either Intermediatelow or lntermediate-
mid. It was decided to teach the course at the In-
termediate l€vel with occasional incursions into the
Advanc€d level. The nexr course in rhe sequence
would briefly review the functions and accuracy re-
quirements of the Intermediate level and intensely
concentrate on the Advanced level, with incursions
into the Superior level, ard so on. Through lhis

Describing Persons

present Places:
hou$s

QG\(r \<
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"cyclical" pa..€m,r which had already been in the
planning by the d€panmental policy committee, il
wd hoped that a progression in language acquisi-
tion would be obtained, which, in turn, would solve
the problem ofplacement of stud€n s in Advanc,

The cou.se sylabus waa organized in the follow-
ine fashion:

FUNCTIONS CONTEXT ACCURACY

aparlments Adverbs:
cities place

quantity
Objects

Partitive

Inquiring Dhections Interrogatile
fom and

City life

Narraling Daily
in the activilies

Describins

Professional Personal
life pronouns
Stages of a Joining
joumey sen ences
Stases of a Conjugating
task in the pr€sent

tradition,
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FUNCTIO\S cr()N ItixT ACCURACY

Al l  in aLl  Lhe goals {ere nrod.sr i  rhc r inc al lot-

lcd 1o each unit Ras erlersive and, in iacl, repealed.
since descr ib i rg and nanat in.c in lh.  pdsl  reqdire
lhe salre looh as dcscr ib in!  and na.ral lne n the
pfesenl  adjccl j ! .s,  parr i l i \er ,  and adrertrs i  onb
Ihc ycr bs causc nc$ problcns.  Of oursc,  a l l  unirs
uc. .  prcscnlcd and de!clofed a. l i \e ly,  fuDct ional
1y,  iD a lar icD o1\ays.  Ar rhe sa et imc,!paraucl
prog.am of l isrenins coniprch.nsion was c.erLcd
.cl lL ing ro.a.h unjr ,  rnd studeDls had s. lcral  oral
e\ams rhroughour thc qulncr AL thr rnd ol  Iht
coursc, d!ring cxanr wecl, ea.h stldenl $.s lestcd
aeain t r i th rD oral  rn(er! icR I  he Adranced sIU
df l r l  h.d becomc ?\d!anced-plus,  ore of  Ihc
Novicc mids had leil lhe course, $hile rhe odrf had
rcmaincd a Nolice-mid. AI I ( h€ olh€r students were
cirhc.  Inrr .n&l iar .  h ieh oI  AdraDccd., \  nxrdc\r
achievement per l raps, y. I  thc mon interest ing
resulrs of  rhc f t ra l rcsr Nc.c rhr paral l . ldelelop

nrnt  of  i lder. !  and accurdcy.  Th. ipee.h sadrples
wcrcgood, ersr to fare,and thcdcrcloDmcnt rcrr '
consi \ l rnL.  As is.xpcocd at  rhc . \d\an.cd le\el .

rhenuden6sr iU had aDacccnr,  could nolrenedber
i f "contu)de" $as m.s l incoj  lcmjnjnr,  but  lh.r

could drecrly siYc rh.ir acc, rhct could.onjugare
verbs, make adjccrilcs lercc. 

^bove 
all, rher_could

5peak i r  paracraphsvirh a grcar scDseoie. !een. i
a sood .ange of  topics.  l f  lh is s.s vcty imFrtanr

to rhe protusor,  i t  \ .s a nr. jor  brcakrhrough lnr
nost of  lh.  s(udcrrs.  Bcyord l ingurt i .  ! rproye
menr,  Ihey had aho lc.rncd to desc' ibe jn ar

o.ganized lanr ion,  ro naratc inrel l is ib l r ,  respe.
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ting Lhe rqudrc. and iDportrnce ol e\enls and s$

Training Lo develop cach lineuinic lundjoD pro

! .d ro be ror only a l ingui ! r i .  but  a lso an jnrc l lec

rual  endealor.  ] ror  instan.e,  leafnlng lo d.scnbc

in rhe presenl meart ttaching an aDfroach, illsillir'g
on rhc ! isual ,  Lhe re.essi ly lor  a pro.sr€sion, rhe

search lor  rhe.hafaclcr ist ic lcalures.  Lear ni ig to

sire dire.riors includcd rhe nced ior p'ccision.

.cferc.c*,  mark{s,  Ioeical  rquencing. I l  thc

rrirarrire modcl o | tunction /conrert/ accurac-v had
pro\ided lhe llcxibility ncce$dry for .ouAe nn
plenenlation, ji has also p.oved to be a. irdispen
sable rool t { )  tea.h thebasic in le l lcc(ua1rnd c. i thal

approach (nal  prof ic ienct thmgh rh*.urr i .u l rnn
h!s.rrned i rs Nide recognrr ion and F.o!er i ts ! r

rc l lecruaL \al !e 1o l ibcral  ar(s prograns.

lll. lntegralid of Orll holi.i.nc! Guidelioes
inlo the Adranccd Convrrslinrn Course:

-{n trxPcrimcnl'i
Thc In ie.m.. l iaL.  co. \ . r ia l rot  scqu.nce r

lbllolcd a yer. hrer by drc adranccd.level course.

In thc intcrvening qrar ler ,  thc in lcrmedrate .un
ad\an..d studor l  consol idates his posi l ioD al  rhc
ad!a!.ed level through granlnrr/conrIJo!1bn,

l i IeraILrfe,  and civ i l i /aLion co!s.s.  Ar rhi i  I ro inL,
onc can a$u e lhal  lhe basic grammir has f ,een

xcquircd and needs o11! honinsi thc ptu,sres5i\c

ik i l lbui ld ing $hich mxrkcd thc i  cr ! lcdiaLe l t !e l
is Do longef nccc$ar', and rhe adlanccd con!.F
saLion corrsc maintains a global  approrclr ,  a5
demonnrared b. lo$.

The scvcn i rudenLs enrol led in th is scct , .n rcr .

rarcd b) rc\Ling du. i rg rh.  i is l  $cck ol  . lxss as

!rosr1,v Ad\1ncrd, \(iIh one lDIetrn.diale-high ard
one Advanced t lu\ .  Four \ ludents had hcd o.
s l t rd ied in a French- lpeakne.ounlry,  lour (nol

decssrr i ly  the stne) planred Io be tra!c l i fg-  5 lu-
dyins,  or  t ro,  k ing in F.ance or S\ i lzr land sirhn!

a t . . r ,  $hi lc onlr  o ie nei thef  had nor pluned any

r r  a v c lc \  p e r  id r .  e (he ln lorncdiarc-high) Ihcob
rbus levd ar $hich to Lcad'  seeded,Ihcrctbr. .  ro
be Advrnccd plus.  $ i th sal l ies in lo ihc Sufcnor
lcvel ,  Th€ signi f i .ant  f ! .cr ional  competence ol
rhese lpeale6 h rbe abj l i ty  to prol icr  ano

ppor l  opjnions and. i i  e ler lday lask! ,  lo bt  able

ro Cei  inro,  th.ough, and oul  of  s i lu!1ron\ $rt ' r  a
compl i .a l ion.  This *a\  taken as lhe t ra i f
pedagogicalthrusr ol rhc cou.se, alorg Nith thc ac
quisnion ofa bcrrcr erasp of socioUrguisiic nrat.rial
ard.  to puI i t  a l  i ls  \ int lesl ,  a ! rorc "Dat ivcl !
l r rqrch" c\r .$sbn (usual  fornrula. ,  id ioms, etc.) .

The .dlanccd courle, since it does not nccd ro
\ fend r  grear deal  of  l inr t  pr .gr*s i \e ly buj ld ine
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language skills and masiery of basics, points up th€
imporlance of context at this level. Juniors and
seniors, whether or not they are French najors,
have read extensively in Fr€nch lit€rature, history,
soriology, and so on; they ne€d much more intellcc_
lual nourishnent and stimulation in a language
class-be it composnion or conversation, but
espdially lhe latt€r. At the same time, students who
have taken a number of literature courses may have
b€come quite adat at supporting opi ons but have
tost their control of "everyday" survival French
This was made clear in the student interiews done
in 1982 afier lhe Hou$on workshop and in the class

iaking al l  these €lem€nls 
'n lo 

account.  a two_
pa't course was detigned, Parl A (lwo hours L
week)provided the inlelleclual conlext. in theguise
of an introduclion to Quebec through a text,
Marcel Rioux s r et ?ucrdco,t {I elempsquicoun.
l9E0). Oralexposes qlh resrins by the student ?Y-

/orlt?rrand que(ion-and-answer se(rionson the
marerial read each weel, required lhe sludent! ro
pertorm accurately lhe tunclions of narrarins.
describing. and explaining in rhe pasr.nd Presenl
(and to some extnt in the future), and to com
nunicaLe lacLs and explain poinls ofview in deiaii
con roversial areas (ldsuase, polirics in Quebec)
required rhem ro be able lo suppo( rheir opinions
convincingly, explaln them in detail, and also be
ablero retuleotheA. Allskius de d6sibed aspeF
rrining ro Lhe Superior level. whenever the discus
sion moved from rhe panicular {Qu{bec) to lhe
general le.g. lhequeslion ot national idenlily), they
gained further practice in opinion-supportins as
$ell as the chance to hypothesize. Th€ trisection

TUNCTIONS CONTEXT ACCURACY

FOREIGN LANGUAOE ANNALS

Hypothesizing Generat conditionals
discussion
leading fron
particular case
ofQuebec.

Patr B lcalled te fruncais pnlisre, on€ hour a
week) covered sociolinguis.ics and everyday situa-
tions. Within fte Seneral frmework oftraveling and
livinc in France and Switzerland (ofimnediate con-
ce.n to several students), the class practiced dealing
with different social requnements in appropriale
fashion (casual vs. formal expressions) and com-
Inon situations, including some \r,ith complications
(findin8 lost luggage, g€tting correct change, cop-
ing with a minor car accident, €ic.). The coF
respondences are as follows:

FUNCTIONS CONTEXT ACCURACY

lnkoductions Transporta- Vocabulary
tion, travel (much ofn

lnvitations agency,hotel,conc.ete)

Requests for caFre al, Formulesde
information polit5se and

questions

oiving Shopping, Cood use of
information phone,job circumlocutioDs
Getting seF interview,
vice housing,

,.,iiiJ"""Tinffi ':'i:ff ii,:T:Iil:ffi ?.:il:
prehension program. composed of readinSs by I
selecrion of Quebec poets dd shorl topical excerprs
from Radio Canada Interna.ional.

Th€ resulls of the course were quite satisfactory.
Not only had rhe students conlide.ably imptoved
their  prof ic iency (wirh lhe except;on of  lhe
Intermediaie-high, who is probably stuck thse), bu1
th€y themselves felt that they had and we.€ pleased
withtheirperformance. They particularlyenjoyed
rhe tancais pratque sessi,on, and they did develop
quite a large active practical vocabulary bythe end

The Quebec parr ot the cours€. lhe "conlent"
part, was somewhat l€ss successful, because the
choiceoia r.\L Lumed out robeapooronr. fhe sub-
jecr marrer ilsellsas emb'aced wirh enLhusiasm by
al lbut  one ofrheclas,  and they were al l  proud to

Narrating, Studyof
describing, Quebec-
erplaining in history,
present and geography,
pait Gone society,etc.
future) with
delaik
CoInmunicating'

plaining poinls

elobaly (corec-

Supporting Controversial Meansotexpres'
and refuting topics,e g. singopinions,
opinioff,ex- lansuaSe, agreement,and
plainingin politics disagreemenr,
detarl formally and in-

formally
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displ^J lhcir  ne{ louDd knonlcdgc anr l  impro\ .d

co pcr$cc (ar.r l . i  
"c l la5. .x l ) . r  

an cnd.1 lefnl

c l .ss ! i j i t  k)  rhe Quebcc (niLemnrenr 's dclesar ion rn

ln borh .ou.scs.  (h.  bJccr mrt ter  (  Dai l -v L '1!

ni  Conrcnpo.arr"  Fratc.  in the iDlermcdiat t

cours. ,  'Quebec and thc Q!r i r l . . i r "  in (he ad_
ranc.d) \ r \  

'hr  
t r iDar)  ro.L\  lor  lhc s l tdcnt\ ,

\vhr lc lor  the t iofe-rso.s i1 \ ra\secondart  lo lheoral
prui i . ie. . !  goal \  . le\ . r ib.d abo\c.  In bol l i  casei ,

Ihe nroduLc of  Lhc.ourc 
'5 

re. \  gcn.raLand .dap

t!blc 1o r l rnosl  an! .of l .n( .  A(.  l i lcrarurt  cou6.,

f t r  i rsrancc. . ra lF.of i . i .nc) could.en be iDdu. l

.d rs pa.r  . f  rhe i r r r iuct ionaL goal .  whclh.r  nr

I i (of ] .  jn c i r i l i^rnrn.  of  iD l i rcratur. .  i r  is  po$i-

bl .  ro a\k a srudf l r t  (o ob\t ,ve and dcscnbe a

l i r . ,  ! r r . ' .hrranef (or N hi( . ' i .a j  one),  h i \ . lor l 'e! ,

h i !  rpte!r fuce. his cn\ i r .n ct t .  h is dai l !  a. tn ' r 'es
I l  i \  possible L{ i  der.r ib.  h in in r  grvcn r tnance.

i r r  a 5fc. i i i .  s i t ra l ion,  rarhr.  rhan ro cot l ioDt rhe

nudcnr\  \ i l l  (hc abnracl  quenioD or his .onan

r ic i !n or {rrher qu. l i l ies.  Yel ,  jn a l i le.ar!  !ensc,

dc\c. ib ing. .haracrcr.  nar.r lnrg his rct iors.  r t

borh \ tepping nores t i  the abi l i rv ro xn$!er rhat

sanrc qrcnion al  a 1. ler  s laec ol  L idgr is l ic  dc\c l .F

denl .  \hrrc! . r  lhc. . rnrcnr of  lhe.ours.  o.  Lhe

l . \c l  o l  l i rsui i t ic .b i l i l ) .  oral  t lo l j . j .nc!  rdn bc

inrcgrared ard raughr.  r \ t r t  NnhiD r Ie corstranls

oi  e\ i \ r ins or icDlr( jon.
r \ r  Nor lh$eslcm l ln i \ers i t ! ,  in addr l lon lo Ih.

cof \cr \nr i .n ror. \ .s.1 thc rhird drd lourth-year

Icrc l ,  re l r i \e bcsuf lo 
'e(rr i . { ! tc 

Ihc corcslond

irg g.annar .nd cot lposi l io i .oubc5 ac.o{ l l rg

ro Lhr s.  !  phi losofh!  r r . l  .pprorch. \ \ 'e plan Io

i efiDe rhe r$c di pio.edue bt askmg lhc s(udcnl\

1.  r rke rhc or i l  inr .^ ic{  r  i rh ao inLe*1e\er rvho

\ould .oL be rh. i r  otrn insLiu.ror Thc r ,ndin-rs ol

rh.  Drel iDi . tu I  af  d f  on- i .s({rc l ioDal r$ul ts \ould

b. nrorc obj ! r r i \e end Dror.  re l iablc.  YcI ,  lh.
poi i r t rc relpoises of  sMlcf ls and lh.  qur l i l )  o l

rheir  progr.$ rr !  a l .c idy aD indi .at ior  lhal  l l resc

. \ fcr jmef l \  nret  \ i th.D.nco!.agnrg degrcc o1 sLc_
tes \ rh jch f ,or l f r \  ns to puruc ou. rcrarch and

imF|t  ent .L ior r lorg r l rese l rnes.

r  lhe i r l ! r '  . \ f , . * .4 l r  Lhi .  rap. ,  t rcrc o. lg ior l l l
pr .Jr . i  bt  \ rhel lc t .xt l r r  ar  rh.  l93l  crnlnL shl .s
(  onl . r .nre in 5r |  . t r  s.  Nlo

r l . r  l . r iL. . . r t  R I  J D a ld o J lD. n.  /  r  n d C x r  o l l  \ l ! .

fhr. Pfu r.i.ni\ P,oj!'tr. ln \rhon. itr /.(.rnJ!.r,
htlni.tn\, th! OtuL)i.ir! l','rrtl'. .d. Thcodor. \"
I I i - r ! \ .  Th.. \C I  I  L I  o 's l - !o I  rd!dxg. Lau!nidr Scf l  .s,
\ .  l j  ( l  rdr . ld\ .od. lL:  \  r  r  lo |  !  LT. \  t  b o o I  Q). ,  193' ] ) ,

(( ,.,','i I
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i l : rn derr i l \  so.  rudnh L.  L is l iD Cn\nir t . .  Th.
AaIFL Proi icr . .cJ ( ;u idcl in. \ :  A Histor. . l  P. , !pc.
t\',r, ia Teuthihl:lrt Pro.lnitncr. th! Or{unilntt Pnr
, i1e,  .d Th.odofc V. t l iC$. Thc 

^CTFL 
l 'orc ien

Li .L!uag. l idrcrrn)n Ser6,  No. l5 ( t . ln.ohNood. I l
NarLoDal Telrbook Co.,  l98al ,  I t  11,1:  She har

r ferrr tJ rdorh. ,  rc lc\ai t  ar t i . le. .  th!  nLbj t . r  lor  rhr

r l  or  derr i l \  . .  rhe o.aL Ncrvi .n,  scr:  I 'ard. .  1. . r . .
l r .  rnd Judirh E. Li \ l iD ( la\Faro,  Ienirg sDcaki . !
Prol ic i .n.r ' :  lhe orrL Intcdi . \ .  \ \a5hin-qron. Dc
Csr!r  lor   !p l i .d Lirg! isr lc\ ,  1932 ( . \ r i lxblc l r . .  o l
. l iargc l rom CAt-,  and l i .n ACTI L:  J i9 l l rord\ . \ :
l la i in! \  on Hudsor,  NY 10.106).

' lsal ic iLc (aDlr .  r r i i , ! ipxt  nr  rh.  I  n l .  c.ndrr
I l rL l  A \or l \hot  in Dc..mbcr.  I t32.  i iJ  \ l . f !xr . r
Si . . l . i r  l i  rhe H.Lnor AC I  tL Ror l \ l ron d l ' .bruar! ,

65.. 
^li.e 

C Ooucgn,'\ "\lolhodololtln Trln\lrnJn
lh. N$r Focn\.n Pi(rlL.L.Dc!. The Mal(.r I trttr!.
Jonfrr l ,  6? (1931).  l10 r l .  See al \o Judir l  E Lnl in
CasDa'r., tal Otul tr.li.iutt Tetrnrg th,ttul.
(P. idreron. NJ: !ducnr ional  Tenn,g Se^i .c,  l93l) ,  pD.
I  n A! lderni . r f t iDCscaL.andCio\ . rnm!nr rr .oe{rL.
'Ihe rarng s.a1e also apnears ckc$lrere in lhir nr!c.

;A.  oDa:gio,  pp 2l  l ( )  sc.  aL$ ludnh h Lis l , iD
(;as!.ti, LL9 Otul Ptufi(ielt).., pp. 2l l0

"J.  L i , f in C,sp,*o.  LTs Otdl  Prclnio. t  ,  pp

: lohn l l .  Cnrol l .  F.r . !n Lan!r . te ] r ru l i . ie0! l
L. !c l \  Arrrn,ed l ) !  I  ! ' ! iDag. Nlx ors near ( i .adur1tr t r ,
non, Coll.!c.- Fot.iqn Lanruay AnnuL, ) 11961),
1l t i t .

r isee ACTFL s.al .  in Omaggio,  pp l '10' l l iscale rp '
peah on r 526 ir this issue.

lrscc ACTFL scale, p 526, nr rhis issle.
'Omageio,  rp 131 :12.

Ll l  h i r .ouac \a\  r r ighl  b]  l , rb. l le K!pl ! . .  \ \ ' i0re.

rr , \ lbrd v l l  drxr .  Ihc l r .o.ro, jnn,  o l r l r .  Nor or
ol  C.nrmuni. l lne Conp{on..  ! r  tbc Dcsisn oi  rhe l .
L.oJudor! Foreis. La.gua-qe C.u(.Syllrbu\. 'm P.o
tettin!\ af the \utn tul Canlerehd .n Ptolesthnul
P,r,tr?r ed. Dale L. Lange(Haiingson Hrdson, NY:
,\n).ii..n Councilon the Teathnre ol l:orciSn LangurgA,

r  'S.n,c roi in i .  s about rhc rouA. nubl i \htd br th.
C.u6r a.d T.achcr !\aLuarion Commnt!! nr,.: Cr.xl
I  L.arn.d so n ch becluse I  \ \ ! \  n.r  borcd. Oood
in lindinsou! ou problcN and $orking 

'hed 
out " Ai

excellenL\rork Flan.." l he shole drs dirdc !rcar pro
grc$ Fnlou.agr\  r_ou ro L.an .  (orrr  dcrsned
atuu,d rhe need\.1 rlic snrdcnr . Llfoi $!s Nonh
rhe rroublc.  l l  rou \ !anr ro 30 ro l iance. i l  ou thn
ro rr l tc d$.e Frcnrb,  i f  vo!  jLrr  ra ro rr [e n herr  o j
rcod(! ,younNrrxkerhncLa\ i  .  l r i \ rLd. l \ . rk,
btrr nr) l'rench imDfuxed ar ri..!d,bl. a ounr "

r'iNlar!ar.r Sinclalr taughr rhe Ad\rn.rd c.nv.rario.
.ou^. id dr. sprin! qLancr, 19S3. Diflere.l nud.dtr \r.t
. !gFr. , .d br rhs cou^e.


