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TA}LE I
Studmt!' Report d f,ialuation and S€l.ction oflc Strat gies

60-100% 50-60% 0-50%
EITTCTTVf,NESS (1) Understod! gist (90%)

word recognition i88%)

Inorled8e (80%)
Focuses on details (65%)

Und€Ftands stt (79%)

kqoslcds. (66%)

rsors if comprchension
is occurrins (90%)

Conbinarion of {ordj

Guels$ at meeing of
word (5070)

EI-NECTI!.ENESS (?)

CONFIDENCE

DIMICULTY

Rc.ognizes vor& (50%)
FocNes on detail (40%)
Mentally 3ourds out word
or phrae (39%)

Relat€5 ns info to old
info in t.xr (42%)
Recogniz$ d,ffercnce

supporting idea (45%)

Re.ognizing words (5?%)
Reco8nizing S.ematiGl

Text q?e {46%)
Undcrstanding th€ gist
(58%)

Immediately recovcrs lost

Ltulens paiEly (62%)

tocuses on gnmmatical

AnricipaL.s, guese6, or
inf.rs rhat com4 r.xl
l r6%)

REPS]R
Wbat !€pai! 3tFtegje5 rctjvely fo! cldifjcation

la4Eo)

udddstmd prdious one
(837o)
Guesee dt meaning of

Giv$ up lisletrinS
enriret (1r%)

All of the subjects seem€d to know what
mak€s a good list€ner, but rhey diff€r€d in rhe
eraluation of their own strategy us€. This kind
of informarion is important for the clasroom
because when the tearners de a 'are of what is
needed io learn €ff€ctiv.ly, th€y are morc likely
to engage the slilh necsary to p€rform a ta!f.
Howev€r, f learDels de nol.nare of tlcir own
limitations as a learner or of the difficulry of the
last ar hand, rhen tahng prevenBtive mealures
to dticipa|e or r€cover frorn failed compr€hen-
sion .an hardly be expected (Bater & BroM,
1984). For example, although half of Lhe sub-
jecB r€cognized dle Br.rDmalic2i ltructir.es ar
an element of difficuhy, only a f€w of them re-
porred focwing on granmatical struct$res dur-
ing rhe LC pr6cess. A chall€nge facing the

and €ff€ctiv€ly engagin8 .he appropriat€ strat-
dgi6 to ovscom-6;*;F*nq--

The area of eonliddee, which was also ad-
drdsed by ihe first !$earch questioD, included
six statements that reported drc learnet' e!el-
uation of their abilitt io undentand the lpoteD
rL. The purpo!€ was to provide a mealure of
the degree of coDfidcnce $e lktene! ha! in tbe
rL. As itrdicar€d in Table l, mGt of rh€ subjects
r€ported knowing wh€n they und.ntood sorn€-
drin8 and hen ihey did not (90%). Th$e nurn'
b€ru would scem to indlcate dlat, ftom a global
penpcctivc, $€ subject! in thi6 study wde con_
fid.nt lirteners, althou8h their self-evaluations
could reflec. an utrrcaliiti.ally hiSh level of

Further inveltigation of tlle specific qu$_
tions r€v€aled ahat the s€cond-semester stu-
dents expresed the Breatcat lack of confideDce.

re;che. or,..r,v is o h?ttiFFliiEam6G6e
gT k.iw..n re.osnizins elemenrs ofdifficulry
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TABLE 2
Reporlcd Use of lndividual Repair ad Effc.tivcne$ Str.tegics by S.m$ter

R$i *dqi,.

Wber lisEning lo Slanish, if I don t udesl.nd $m.ihin8,

r . . . - I kep on listenin8 &titely and hoPe for cldifi.ation turiher on

2 . . . . I gues what the word or phtu miSlt mea baed on the .ont.xL

3rd,/4th km6t€B

71%
9t%
78%

64%
83%
15%

75%
N%
83%

54%
5t%
46%

65%
53%
7a%

0q,
rr%
r39t

7r%
84%
87%

\ l %
1%

t3%

tL%
2%
9%

r r%
3%
a%

3 . . . . I listen ctosely !o the n*t segmdt to sce if it providca additional infomtion I .an uk to
undcFtdd whar I mised

^qo
r5%
t7%

14%
8E

11%

t2%
29%
n%

14%
56%
s%

2r%
26%
35%

%
7%
4%

t t %
2%
o%

a%
9%
9%

r4%
20%
2270

2r%
t l%
t3%

68%
63Uo
52%

4 . . . . I find nyself fhinuns abou! ihe egnent md PNiv.ly lbteling.

5 . . . . I lo* my imediat€ tei! of concenrndon, but try to rccover Iny con cntFtion riSht aMy.

6 . . . . I gjve up tlying to conprehend the pasag€.

7. If I dont undcBtdd pha! $m6n€ sF !o me in Spanirh, I ak tb@ to r.p.at shal thcy sial


