Spanish 6th Grade

Unit 2: Communities, Professions, and Volunteering


STAGE ONE

What should students be able to do?

At the end of this unit, students should be able to:

· Use targeted vocabulary to identify prominent landforms surrounding their community as well as those of San José and Costa Rica in general.

· Describe in Spanish the landforms that surround their community as well as those of San José and of Costa Rica in general.

· Exchange information about Costa Rica.

· Compare landforms from both communities in Spanish.

· Provide information on the following words: comunidad (community), península (peninsula), and golfo (gulf) in relation to San José and Costa Rica in general.

· Provide information on the location of San José and their own community (i.e., directions—north, south, east, west, central, near landforms, etc.)

· Identify and describe landforms and animals of their community as well as those of Costa Rica.

· Describe and compare the climate of their community and of Costa Rica.

· Describe the climate in Latin-American countries.

· Use target vocabulary to describe San José and Costa Rica geographically and physically.

· Express their like or dislike for foods.

· Use target vocabulary to describe a typical breakfast in Costa Rica as well as its ingredients.

· Describe a typical breakfast in Costa Rica as well as food typical to their own area of the U.S.

· Identify holidays celebrated in Costa Rica.

· Briefly describe in Spanish how holidays are celebrated in Costa Rica.

· Compare in Spanish the holidays of their own community with those of Costa Rica.

· Use focus vocabulary to identify important landmarks in their own community.

· Locate on a map of their community and label in Spanish important landmarks.

· Give simple directions in Spanish; i.e. al norte de, al sur de, a la izquierda, a la derecha.

· List in Spanish the customs observed in their own families.

· Use the focus vocabulary to explain some of the customs observed in Costa Rican families.

· Make simple comparisons of family customs between Costa Rica and their own community.

· Understand and interpret written and spoken language.

· Use the cardinal directions to give information in Spanish on the location of specific places within a community.

· Use the focus vocabulary to identify professions and various activities performed in those professions.

· Create a graph and compare in Spanish activities for each profession.

· Use the focus vocabulary to identify professions and various activities preformed in the professions.

· Use the focus vocabulary to identify typical work places for each profession.
· Use the focus vocabulary to classify each profession within a job department.

· Write in Spanish a descriptive paragraph for each profession.

· Use vocabulary to identify typical buildings in a Spanish community.

· Express simple statements in the present tense referring to where they live.

· Ask and answer questions about what street they live on.

· Use limited formal commands.

· Use city vocabulary to give simple directions.

· Listen to Spanish sentences and label a city map with the names of buildings as dictated by the teacher.

· Create a game by writing simple directions in Spanish.

Students will connect with other Wyoming content strands . . .

SCIENCE: HISTORY AND NATURE OF SCIENCE IN PERSONAL AND SOCIAL DECISIONS

2. c Origins and conservation of natural resources, including Wyoming examples.

MATH. MEASUREMENT: Students use a variety of tools and techniques of measurement in a problem-solving situation.

3.  Students apply estimation and measurement of capacity to content problems and express the results in US customary units (teaspoons, tablespoons, cups, pints, quarts, gallons).

SOCIAL STUDIES: PEOPLE, PLACES AND EVIRONMENTS

2.1. Students explain how family systems, religion, language, literature, and the arts contribute to the development of cultures

2.2. Students describe cutural diversity and the interdependance of cultures.

4.1  Students identify people, events, problems, conflicts, and ideas and explain their historical significance.

4.2  Students discuss current events to better understand the world in which they live.

4.3  Students analyze the impact of historical events and people on present conditions, situations, or circumstances.

5.1 Students use charts, maps, and graphs to answer questions dealing with people, places, events, or environments.

5.2 Students apply the themes of geography to topics being studied.

5.3 Students demonstrate an ability to organize and  process spatial information; i.e. You Are Here maps of various areas.

What should students know . . .

About Vocabulary?

· El golfo

· Los parques nacionales

· La península

· Las zonas ecológicas

· La comunidad

· El borde de fuego

· La ciudad

· La capital

· Los volcanes Irazú, Arenal, Poás

· Nicaragua

· Panamá

· Cordillera Tilarán / de Talamanca / Central

· El oso

· El venado

· El antilope

· El alce

· El águila

· El búfulo

· La rana de ojos rojos

· La iguana

· El puma

· El lobo

· La Tortuga

· El tucán

· El mono

· El papagayo

· El cangrejo

· La cotorra

· La estación de lluvia

· El invierno

· La estación seca

· El verano

· El gallo pinto

· Tico

· El arroz

· La cebolla

· El cilantro

· El pimiento rojo

· La receta

· La taza

· La cuchara

· Los frijoles

· Deliciosa

· Mala

· Así, así

· Celebrar

· El desfile

· El feriado

· El Día de la Independencia

· La navidad

· El Año Nuevo

· El día de la madre

· La Semana Santa

· La fiesta

· La iglesia

· El supermercado

· Mi casa

· La estación de bomberos

· El museo

· La oficina de correos

· La escuela

· Norte, sur, este, oeste

· Derecho

· Izquierda

· El parque

· El hotel

· El Mercado central

· Un beso

· Un abrazo

· Un apretón de manos

· Las costumbres

· Saludar

· Bien, mal, así así

· La farmacia

· La estación de policia

· El bombero

· El policía

· El policía de tránsito

· Apagar

· Rescatar

· Salvar

· Prevenir

· Controlar

· Cuidar

· Ayudar

· Controlar

· Departamento de seguridad, de educación, de salud

· El doctor

· El dentista

· Curar

· Reparar

· Extraer

· El hospital

· El consultorio médico

· El centro de salud

· La dentistería

· La maestra / el maestro

· La escuela

· La biblioteca

· La bibliotecaría

· La Universidad

· Vivir

· Enseñar

· Transmitir

· Dirigir

· Organizar

· El banco

· La plaza de toros

· El estadio

· La estación de tren

· El autobús

· La panadería

· La carnecería

· La peluquería

· La zapatería

· El aeropuerto

· El amacén

· La pastelería

· El restaurante

· El edificio de apartamentos

· El plano

· La calle

· La avenida

· Jugar

· Ubicar

· Trabajar

About Language Structures?

·  “estar” for location

· Muchos y pocos (a/as)

· Verb “Haber-hay”
· Vive en/Come/Es

·  “aquí”

· Greetings

· ¿Qué es?  Es el/la ____________

· ¿Dónde está?
         El/la ______________ está al (n, s, e, o.) de la escuela.

· ¿Qué lejos está?  Está a  _#_  cuadras

· ¿Quién eres? Soy el/la...
· ¿Qué haces? Soy una persona que...
· ¿Dónde trabajas? Trabajo en...
· ¿Para cuál departamento trabajas? Trabajo para el departamento de..
· En mi ciudad hay_______.
· En mi ciudad no hay______. 
· Hay (number) parques en mi ciudad.
· Hay un/a....
·  No hay un/a _____  en...
· ¿Dónde está ______?
· Prepositions

About Hispanic Culture?

Products, practices and perspectives associated with communities of Latin America.

STAGE TWO

How will students demonstrate what they can do with what they know?

When students learn in performance-oriented, standards-based ways, they must be assessed in a similar fashion for assessment to be fair and accurate.  The four performance-based assessment tasks that follow can be used (or modeled/adapted from) as summative, end-of-unit assessments that allow students to demonstrate much of what they have learned to do in this unit.  These tasks may not completely touch every progress indicator that was outlined in Stage 1, and if they do not, teachers may supplement these four with additional ones of their own creation.  Each task is noted as either falling into the Interpersonal, Interpretive or Presentational communicative mode, and rubrics which can be adapted for use to measure student performance of these tasks are included in the electronic unit folder.

PBA #1

Bienvenidos a Nuestro Pueblo




[Presentational-Speaking]

Your Spanish class has a partner class in Costa Rica, and your class recently found out that Costa Rican partner class has been selected by their government for an exchange mission to the US. They are coming to your town in Wyoming to pay a visit!  Since many friendships have been formed through the exchange, everyone in your class is really jazzed about this visit.  To familiarize your Costa Rican friends with your town in advance of their visit, your class is taking on several projects.  You have chosen to make a nice map of your town and then video yourself showing the map and telling/showing them where all the important landmarks and buildings are.  Make sure your poster map is clear, neat and colorful and then practice your presentation as many times as you need to in order to sound good for your Costa Rican friends.

(Teacher Note: Students who are tech savvy might decide to make the presentation a PowerPoint or even a podcast).

PBA #2

¡Mi casa es su casa!





[Interpersonal-Writing]
Now that the visit of your Costa Rican friends is getting closer, you and your classmates are finally getting assignments of students who will stay in your homes. The teacher has suggested that it would be a good (and nice!) idea to write a brief email to your guest explaining a little about your family, what your house is like, whether or not the Costa Rican student will have his/her own bedroom / bathroom and anything else about what living in your house will be like (maybe a pesky little brother/sister??).  Also, it just happens that your guest will be with you during a one of your family member’s birthday.  So, be sure to clue your guest in to what happens when your family celebrates a birthday.

PBA #3

Hi, ho, hi, ho . . .Working on Proficiency
 


[Interpretive-Reading]
After your Costa Rican friends complete their visit to Wyoming, several of your classmates will be making a visit to San José, and, fortunately, YOU are one of those people.  Part of your visit will be taken up with continuing to improve your Spanish. Just being there will help, BUT to maximize the experience and to improve your Spanish even faster, you and your Wyoming classmates will also take Spanish classes at a local language school.  Among the things your Costa Rican guest brought you was a brochure about the language school.  You found the section about advantages (ventajas) very interesting.  What did you learn?
Sus ventajas en Universal de Idiomas

· Aprender español en un corto período de tiempo

· Profesores muy calificados y agradables

· Podrá conocer a los "Ticos" y su cultura

· Precios justos

· Oportunidad de viajar por todo el país a precios de estudiante

· Cursos intensivos

· Clases pequeñas, 2 a 4 estudiantes por profesor

· Cursos para profesores

· Español personas de negocios

· Español para médicos

· Excelente programa de estadia en familia

· Intercambio cultural e idioma con costarricenses
According to this passage . . .

1. What is the school’s claim about learning Spanish?

2. What are the teachers like?
3. How about the prices?


4. Where are the trips and what do you know about the pricing?

5. What do you know about class size?

6. Besides students like yourself, who else can take these courses?

7. What do they say about “families?”
STAGE THREE

What activities will students accomplish in order to show what they can do with what they know?

Whereas Stage One sets out what students should be able to do and what they should know, and Stage Two gives examples of those things students can do to evidence their learning, Stage Three is designed to be the instructional component—those things that students and teachers need to do to make sure the assessments can be successfully accomplished.  So, teachers will now turn to the daily lesson plans that have been provided and that will march learners toward the desired outcomes.

Each lesson plan that provided clearly details the following:

· The linguistic performance focus of the lesson

· Connections to other Wyoming content areas

· Language structures students will need to be familiar with

· Culture that will be included in the lesson

· All materials needed to teach the lesson, including handouts, overhead masters, PowerPoint presentations, Internet resources, etc.

· Step-by-step components of the lesson

Throughout this first year of use, teachers will be provided numerous input opportunities to point out areas of strengths and weaknesses in these lessons.

