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In Decembs 2001, President George
W Bush siSned into law the No Child
Left Behind Act (NCLB) The Act has as
its stated purpote the improvement of

the educational achievement of eco-
nomically disadvantaged and flinority
children, includiflS those who are
Iearning English as arl additional
lan8ua8e, or EnSlish languaSe leamelt
(ELIJ). Thit legislation aims to close the
achievement gap between "high_ and
low-performing ddldren, especially
between minority and non-minodty
students'(No child Left Behind Act,
2001). It focuses on ensurinS that
schools are held accountable for helping
all studentr m€et state standards. It also
places inqeasing pretsure on schools and
distdcB to include as many studentt as
possible, includinS ELLS and students
with disabilities, in larSe-scale assess'
ment proSrams. States are lequired to
report tett scorcs for ELLS as a goup and
to use test results to improv€ the
educatibnal attainment of these stu_
dents. By academic year 2005-2006,
schools will be held acco\rntable for, at a
minimum, annual testihi of all child{en
in Grades 3-8 in reading or languaSe arts
and mathematics. In the interim, annual
testing is to be conducted at various

Srade ranges, and schools failing to meet
improvement Soals for two consecuhve
years beginDins in 2003_2004 are to be
identified for sanctions, such as replac-
ing teachers afld providing students the
optioh of tansfe inS to another tchool.- 

standardized tests used in large_scale
assessment proSrams are supposeo m
measure a representatrve sample of
knowledSe defined by state and local
standards and cufiicrla, To some extenl
and for some students, these tests may
provide evialence of school learninS. But
for ELLS in U.S. public schools, siandard
ized test results are also likely to reflect
limited proficiency in English and a lack

ish

of ooDortunity to learn th€ subjecl
matier of ttre iess temrein & Berliner,
2OO2; calkins, Mont8omerY, & santman,
1998; Heubet & Hauser, 1999; (ohrl

2O0o; McKeo& 1994; o'Malley & Pierce,
1994; Sti88ins, 2002).

Are dnent approaches to assessment
imp.oving leaminS for ELLS? How can
we h€lp ELLS reach the Point whare
standardized tetts canbe usedas a valid
gauSe of their achievement? What is the
role of classroom-based atsessment tr
oreDarin! ELLS to take standardized
iesti? fhis article exanrines t}le role of
classroom-based assessment, and of
perf ormance-based assessm€nt in
particular, in plomottng leamin8 for
ELb in schools that are increasingly
under pEssure to plepare these studeflts
to pass hiSh-stakes, standardized tests.

Defi ng tie Ultimde God of
Schooling

Similarly, Mazano, Pickerin& &
McTighe (1993) propose that, "Although

acquinnS content knowledge i5 impor-
tant, it ls peihaps not the most impor-
tant goal of education. Ultimatelt
developing mental habits that will
enable individuals to learn on their own
;hatever they want or need to know at
any point jn thejr lives is probably the
most important Soal of education" (p 3).

Gardner (1999), too, considers mental
habits, or thinkilg and inquiry Pro-
cesses, to be important Soals of school-
ing. He proposes that students learn by
probing a small set of examPles from the
disciplines, rather than by coveing a
broad range of topics in much less depth,
and by aliscl.rssing and conducting
projects, with ihe ultimate goal being
the ability to transfer learning to a wide
Iange of task. The mental habits that
develop from this tpe of study should
help studentt develop the sl.jlls and
abilitres needed for life-long leaming and
for success ifl life, such as the ability to
thinl and analyz€; locate informadon;
work collaborativ€ly on teams; b€come
problem solvers; and perform real-world
tasks (Dading-Hammond, Ancess, &
Falk, 1995). ftansfer of learninS and the
development of mental habits that
facilitate tlat transfer, then, ale wodhy
goab of schoolinS. But what tyPes of
assessments are able to caPture or
promote proSress toward these Soals?

Clrs$oom-B.3cd A5le$mcntt
Resealch has shown that imploved

aSsessment practices at the classroom
Ievel can have powerful, beneficial
effects on traosf€I of leaminS and
mealues of achievement, includinS
standadized test scores (Black & Wiliam,
1998; Stiggins, 2002). In tuct, Black &

having at least three Soals: edrlc4to4
traininN, and leaming (Arorein & Berliner,
2oOZ). EAucation is tJrc btuadest and the
hardest to measur€, with Senenliznbility
or transfer of l€arninS to new situations
and tasks being a central chafactedstic.
?4i in8 rcfets to a narro'lv foIm of
leaming, "wherc transfer of learning is
measur;d on taskt that are highly similar
lo those used in th€ iraining" (Amrein &
Berliner, p. l0). Examples of taininS aie
ti5ks such as naming the presidents or
usinS a map keF tedmir,& on the other
hand, is the procets through which
students apply knowledge beyond basic
facts and procedures. ExamPles ot
leaning would be writinS descriptrve
paraSraphs and engaging in demonsua-
tions, analyses, and iustiJications.

Schooling has b€en desoibed as

Education can be defined, then, as the
"transfer of learninS, tiat is the applica-
tlon of what is learned in olle domain or
context to that of another domain or
context" (Amrein & Berlinen 2002, p.10)
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Performance'Based Assessment
continued tm Paqe 1

Wiliam, in a reviev/ of over 250 articles,
found that improved formative or
classroom assessm€nt practices helped
low achievers more than other students
This revealing finding has direct implica_
tions for NCLB and for school systems
that want to close the achievement 8ap
To make improvements, however,
teachers must be Provided with the
assessment tools they need for increasing
the achievement of BLLS

New understandinSs of the learning
Drocesi indicate that assessment and
iearning are ifltimaieiy ]inled. These
new unde$tandings oflearninS need to

be applied to classroom-based assessment
praciices (Marzano, PlckerinS, &
McTiShe, 1993). Among these practices'
performance based assessment appea$ to

hold promise for improvingthe educa'
tional aitainment of ELl"s

Uring Pertormance'8rt€d
A$e'tment to Promote Learning

-( classroom-based assessmentt may De

I of two broad types: selected_response

/ and construcied_respon5e formats.

I selected-respontefolmattplovid€
I response items for students to choose

I from (such as multiple-choice, truejalse,
/ and matching itemt Constructed-
/ response formats, on the other hand, ask

students to develop a lesponse, cr€ate a
produc! or conduct a demonstration

iFeuer & Fulton, 1993; rrisbt 2001;
Herman, Aschbacher, & Winters, 1992;

I McTighe & Ferrara, 1998) These tlPes of

l ussessments ullo* more than one correct

I answer to a Problem and typicallY

L involve hiSher-order thinking skills

I Performance-based ,lserrt erli (PBA),
/ which uses a constructed response

format, has as its primary purpose the
improvemellt of leaminS ?eriormance-
based assessment links assessment to

1 -
/ or generalizability of leaming frcm facts

/ and procedures to applicationt in
I meaninqful contexts. A large range and

i number-of tasks are needed ovei time,

I however, io ensure the Seneralizability of
I PBAS.
+an performance-based assessments

be used to monitol and suppolt the
learning of ELL5? A number of factors
make ?BAs more approPriaie for ELLs
than traditional testing formats (Frisb,
2001i Hamayan & Damico, 1991;
O'Malley & Pierce, 1996) Well-con-
structed performance tasks are mole
likely than taditional ttpes of assess-
ment to do the following:
. provide comPrehentible inPut to
StUdents

. use meaninSful, naturalistic context-
embedded tasks thlough hands_on or
collaboraiive activities

ing a process, or arSuing a position.All
of these can demand high l€vels of
language skill. Examples of performince
tasks incLude oral reports, skitt and lole_
plays, demonstrations, and debat€s
ho ces s - o iente d a s se s smentJ pt ovioe
insiSht into student thinking, reasonin&
and motivation. TheY can Provide
diagnostic information orl how wel]
students use leaming shaiegies and may
Lead to indePendent learningwhen '

siudents are asked to reflect on tlreil
ieafiin8 and set goals to improve it.
Some examples of process-ofentecl
assessments ale think-alouds, self-
assessment checklists or s rveys, leainmg
lo8s, and individual or pair confennces
lroducts, performances, and procesJ_
oriented assessments can all be used to
qenerate rich information on ELLY
;b ity tb transfer leaminS and m€et
state and local standards.

. show what srudents know and (an do f/' Two features oi performance_bas€d

ttrrouot' o uuti.W of ̂ t.tt^.nt r*ft I arsessment help \upport t}le develop-
' 

I ment ot menral habits that lead ro
. support the ldnSlage dnd cognitive / rndependent teaming. The fifft is
needs of ELL\ | rereried ro as uisi,bie oiteria. A tundamen-

. allow for flexibility in meeting I tal tenet of performance'basedassess-
;-;:::;,,; -'"";" 

- 
I ment is the sharin8 ol standards and
I mauna the criteria lor evaluahon vi\ible

. use criterion referenced assessment for I to stud-ents. Teachers share their expecta-
iudginS sNdent work \ tions tor student work and pettorm,mce

. orovide feedback to studenlt on ll in at explicit terms ds possible' using a

u,!"g,'r'. -a *""t'**' 'l 
li""ll;tililli;fliill*iiiffi.

' generate descriptive information that h samples of student work. This approach
can guide in\rruction lt h especially important with ELLS, who

. pronde intolmation for teachin8 and 
"hdve 

been \hown to beneff hom the

r.i'i""girj"i.!l,i' i'i-proved sLdent :ifJii;'i::llf.::'ff :'::::*ffi,performance 
;$ef ((olts, i992). when teachers state

Furthe-, PBA\ hdve the potenfidl to a expectadon' for ledrning in rerms of
provtdp in-deprh informatjon about a ,/[ spicific outcomes-in language the
;tudenfs abilrry to integrate knowledSe I ll studenb can understand-and show
for specit ic curnculum obienives or I i l  rhem examples of ex(el lent work, the
standards. \  I  l ikel ihood of students attdininS the

instruction through the use of meaninS'
Ful and elgaSing task Performance
iasks may also call lor inteStation of
lanzuaAe and content_area skills.

iutimtic assessment, aryPe of PBA,
promoies application of knowledge and
ikills in situations that closely lesemble
those of the real world (Frisby, 2001;
McTighe & Ferrara, 1998; Wiggins,
1998)- Authentic assessments are
potentially more motivating than other

types because they engage students ln

realistic uses of language and content-
area concepts, Authentic assessment and

oiher types of PBA can be used in the.
service of education to prcmote tlansrcr

leachers urinS IBA\ in rhe clarsloom \'l criteria is greatly,ncrealed McTlShe &
hdve rhree t)?e( to chooie trom: \ll Ferrara, lac8j O Malley & Pierce, 1996;
ptotlucts, penormonce', ot prcretsoi tell \l Stig6n., fOOZl.
;sse$nertr. (McTighe & lellala, 1998) " 

lle second key element of perfot-
frodx{lr arework produced by studenb I mance-bd(ed Jssei\menl is rerfdJejt
rhat provide (oncrele example( of thelr  , l  ,  pf l r ,  which is essent ial  tor iedching
appljcarion of knowledSe. for example, ] studenrs how to manage tieil srudy
wri t ing samples, protects,  arr  or photo I  habits.  use leorning straregies, and ief lect
exhrbit\, and ponfolios. Pe4onnrn(ri l\\ on progress toward tearninS 8oals. The
al low sludenr( ro demon)rrate appl i rd- l \ \  goal ot  sel fasesmenr' ls io produLe
hon of LhFir knowledge dnd ski l le under Li l  i tuoents wno .an tearn independenrly of
the direct observat ion of Lhe reache- l lJ rhe tea(he! "nd become lrrelo n8 led Ineh.
srudent\  mry engdge in ld(ks thdt ale pl  to accomptirh thrs.  teachen neid to
useful outside of school, such as askrng I provide siudents wiih siecific feedback,
for directions by telephone, demonstrat- I ;pportrnities io Sive and receive 2
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feedback from peen, and time to set
learning goal5. Self-assessment also plays
a role in motivating leamers to continue
learninS and building self_confidence in
their ability to learn.

Performance-based assessments that
ale desiSned for the language proficiency
level of ELLS, that call fol tiansfer of
leaminS throuSh meaningful tash, that
make criteria for evaluation visible to
students, and that show ELls how to
monitor their own vrork can also support
leaming for these students.

Be(oming Atrestnent tit€rate
Most assessments used in the class-

room are developed bY teache$, and
these assessments oI stud€nt work have
more influence on instnictional deci-
sions than state-rnandated tests (Frisbt
2001, wi88ins, 1998). Yet very few
teachen have access to the tYPe of
assessment iiJormation that will enable
them to assess f,LLs accurately and fairly.
Indeed, the vast majority of teachers
report that they feel unFepared to assess
and teach ELb (Fradd & ke, 2001)
Only about a dozen states require
teacher candidates to short competence
in assessment in order to 8et a teachinS
license, and the majority of teacher
preparation programs fail to provide
instuction in developing assestments
that support student learning (Herman,
Arclbacher, & Winters, 1992; Sti88ins,
2002). Most teachers use the same types
of testi that were used when they were
in school, typically traditional multiple-
choice, fill-inthe-blank, matchinS, and
true/false tests. In fact, Iittle has chanSed
in classroom-based ass€ssment for at
leastthe past 50 years (Bertrand, 1994)

To be able to use improved classroom"
bas€d assessment practices such as
perfonance-based assessments, teachers
mu$ have access to prcfessional devel_
opment opportunities that will help
then learn to desiSn and use assets-
ments that can improve the achievement
of !LLs, Mere exposure to leaming or
assersment theoies or examples of
innovative assessments will not be
enough, and neither will one-shot
wo*shops. The kind of professional
devdopment that is needed is of a long-
term, collabontive nature that helps
teaclers try out their assessments and
get leedback frcm colleagues, piogram
adnunistrators, and university faculty
expffienced in using assessments for
leaming. school study teams and

assessment focus groups can lead
assessment chanSes in each school
system. Teachers need to find theil
voices and become active in shaping
their own professional development in
order to improve learninS for ELLS

Conrltr'ion
Teachers of DLLS work in school

environnents that are incleasingly
under pressure to prepare these students
to pass standardized tests for account_ -
ability purposes. ClosinS the achieve-
ment gap between languaSe minority
and non-minoity students will alto
requit improved assessmentt tiat
research shows can promote and support
leaming at the classroom level. While
standardized tests may be appropriate for
detemining whether or not students
have met state and Iocal standards, w€
need other folms of assessment to
inform instructional decisions made on a
daylo-daybasis, diagnose students'
strengths and wealnesses related to
classroom instruction, and provid€
specific feedback to students tiat
supperts their learninS. For this purpose,
we need classroom_based assessments
that rcflect inshuctional aciivities and
learning standards, make clear achieve'
ment targets, and help teachers rcdircct
insbuction to promote learninS. Al_
though not a panacea, Perfolmanc€_
based assessments can promote indeas€d
achievement for ELLS by increasinS
conJidence in their ability to leam and
motivation to contiriue leaming lf we
are going to be succestful in closhS the
achievement 8ap, we will need to find
new ways to support student leaming
and make improved assessment practlces
available to teachers of f,Lb. These
children deserve no less.
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