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.Focus on rrolrctencv
ALIC}i  C. ON1AGGIO

Methodology in Tiansition: The

Once, ;n rhc rhrccs ol  rh€ audiol ingual rcvoluron,
we 'kncw" thc rruth. 'fo<lay, I an rvorking rvith onl,v
.  s,  

'  
o l  $orking hypoth, scs l" '  r ryv l l  rs :r  lor.rqn

langu^getc^.hcr- . . . r

FOR MANY YEARS, tT SEcMED rH.\1 t  HE I jORIICN
language reaching profcssion was engaged in
a selies of"revolutions," most ol which had thcir
origins in an attempt to rcach sornc kind ofcon'
sensus about thc best wa\- '1hc one true
wuy to teach:r forergn l : rngrrge. Yer.  despire
a f ,  w short- l ived ral l ics aro'rnd n common 0ag.
the history of language teaching has been
markcd rnore ol ten by controrersy than by con'
sensus. 1 'radi t ional ly,  language educatols,  l ike
l inguists,  have grouped thcnrselves into t .vo
lair ly dist inct batal l ions- rhr ' l  at ional ists" and
the "empir ic ists"-engaging in a nevcr onding
controversy "rvhosc r'oots can bc rraced to the
bcginnings of modern thoughr." '? 1'h|ouglrout
rhe de, a. les lb l lo* ing World \V, , r  l l .  

'heonsr.
and pract i t ioners in both camps clcvotecl  rcams
ol paper ancl hours ol  confcrencc t imc to a!_
templ ing to convincc onc anothcr that they
rvere r ight about thc rvay languagcs ought to
be taught.  1 'hen, in the 1970r.  waves ol  prac-
t i t ioncrs, dis i l lusionc( l  by thc l l i lurc ol  the rar ' -
;ous "rcvolut i { ' rary" rncthods to dcl iver $ha(
they hacl pronrised, lel i  rhe ranks ol  the absohr
t isrs to adopt a rr i l i tant cclecr ic ism, which, lbr
some, becamc thc ncw "on€ t lue way." Wirh
rh is crkcr i r isrn \ i r '1, ' l  ( l iv(rr i ,v
rvi thin thc prolessiorr,  al  l (as( ( 'n thc issuc ol
nrcrh(Kl( , logy.

I t  is  not  surpl is ing,  thcn. rhat in rhc i9B0s
rnost languagc cdrrcatols st i l l  kcl  rhc nccd ro
lrach sonre sort  ol  con\(n\ur;r lxrut languarr:
tcaching. I lur l i ) r  thc l jNt t i rur in our 1:rol ts '
s ional history, wc nray lx nl l iu ing that thr con-
rroversy has bccn taqiD( on Ih.  wr(ntr  i l r r l r
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field. Instead ofsearching for one definitive ap-
ploacb to language teaching-a search that has
consistently ended in frustration and a sense of
failure-we shoutd be identilying some "organ-
iz ing pr inciple" by which our var ious methods,
approaches, materials, and curricula might be-
gin to rnake collective sense. \4'e ne€d to de'
fine some set of requirements lbr )anguage
teaching that goes beneath and bevond any one
approach and that relat€s ;n some clear way to
thos€ el€menls ofsoundness and (ruth that arc
to be lbund in any method that has survived
long enough to have rcceived a name."3

The most recent attempt to reach a consen-
sus about the future direct ions $e should take
as a profession was (he ACTFL Prior i t ies Con-
ference hcld in Boston in 1980.{ Ftom these dis-
cussions has emergcd an organizing pr inciplc
that has the potcnt ial  to revolut ionize language
teaching in somc real and enduring way. That
pt;nciple is language proJirienry. R," agteeing on
whar i r  mcans ro , tnara a Ianquagr at var ious
stages ofcompetence, and by describing what
a person can typical ly. l ,  wirh the language ar
each ol thesc stages, we can begirr ro Iind a wav
ru mrirsufc oul( 'umcs lsainst d corrrnrun rrn l r i '  .
and to prcdict  accurately the dcgree ol  succesr
wrth which un incl iv idual  ,  r rn handl ,  r  var icry
ol  needs in a whole range ol  s i tuat ions. ' thc
descript ive power that we can obtain l iom this
conrmon nretr ic can hclp us cornparc and con-
r last rnorc intel l igent ly the el l icrs of cxi l t int
rrethods and matcr ials.  I t  can also cnaorc us
to dcvclop rcviscd vc.sn'rs ( ,1 appma(hcs lvt
pclsonal ly lavor,  con,persarirg lof  any arras
ol wcakncss in rhenr that wc rrr i tht  i r lcrr t i ly
Such a conrnxln,ncrr ic wi l l  a lso t t l low u.  r , ,
r lakc nrorc real ist ic pmnriscs to languatc
l<:r l rrcrsalxrut rhckin<lsol  corrrptt tncc thcl  cart
crpccr rrr  t levckrp within a givcn scr lucrrct  ol
i r rstrur: t iorr .  which is sorrrcthing re h,rvc ncvcr
n al ly bccn ablr  to r lo lx lbrc with artv deglu-
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l l r .aLrsc rhis art i r lc  is  to bc doorct l  ro rhc
iss .  r) l  r rcrhodokrt \  ,  I  t l i l l  ar(crnt) t :  I )  k) idcD,
r i l \  r ,  . r i r in kcy c lcrnents in thc AC-l  l r l . / l l  l  S
pr( i l l ( i .n.y dcscr ipt( ,rs that rc latc Io l l r rsLra{e
1( 'a.hing;: '  2) 11, .orrparc !ar ious rnfrhrxls an(l
app|oacbcs in lcrnls ol  lhose clor) .r) ls:  aI l ( ]  : i )
ro dfr ' \  snnf con(hrsions about thc rvay rucrho
dol{ ,gics ' r r ighr 

r !o1\c in lhc lutur.  ' l i r  l )cqrn,
lcr us r(vi fw (urrcDI clcf inir ions ol  plol i< icncr"
arxl  rht  oral  pr<, l ic i rncv guidcl incs dr:vclopcr l
,ct .Drlv l )y AC' l 'FI-  and t i . ' ] 'S.

l iNo\\  rNc 
^ 
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Belorc wc can arr ive at a conscnsus abour
langrragc prol ic icno. wc must sharc a trr lnron
undcrsranding ol  whar i t  is to know l  langu:rgc.
Whar do strr(knts halc to knou',  i l r  ternrr i  ol
granrnrar,  vocal)ular\ ,  sociol inguisr ic appro-
pr iarencss, k incsics. cul tulal  undcrsranding.
and thc l ikc in ordcr to krrorv a l . rnt+raqc \ !c l l
cnough ro usc i r  bevond t l rc classroorn?' l 'bc
ans\!e.s 1( l  such qucsl ions. thouqh st i l l  thc sulr
ject ol  sonrc dcL:atc.  scem ro bc coalcscing rn
the feccnt I i ter^(ufe on Janguagc cornpctcncc.
Canalc ancl Swain ic lent i l \  t i rul  typcs o{ conr-
pelencc (har shoukl bc considcrcd in dcl ining
pfollcic,t{:y: l) frannahal .onf.t(,tft, wl\;<l\
urpl ics nrastcry of rhe fcarurcs anrl  r .uk.s ol  rhc
Iinguistic <xlc irscll: 2\ n.;ol;nluiti. ro lttcna.-
r .hich addlesscs lhe cxtenr to ! \ '1r ich granr-
nratical lbln)s can bc uscd or undcrsroocl appr.o-
pr iarelv to cornmunicxtc in v:rr ious conrcxrsl
3) discaur* rcnpamte,lhich involvcs thc :rbilirv
(o conrbinc scntenccs and idcas to achicvt L,r
hesion in lbrm and cohctcncc in rhoughr;  and
+) stMtrgi conpctu& drich involves thc usc ol'
rerbal and nonvcrbal strarcqics lhl l  c:rn ncrp
. omperrsatc lor brr .rrL, luwrrs i l  r  ,  '  r  r  r  r  r  r  u n i  c ,  r  r  i  ,  ,  r  ,
, luc ro int(r l i . r ( .n,  (  ,  , l rsr  r  i r t  r  i r ,n,  <,r  insul l l< i , . r r r
knorlcdgc.6

The rcsureenr enrphasis on grar:rnrat ical  ac-
Lurd(!  is , ' l - i l r ,  11sr.  nr inrnr izcr l  s. , r r r r .wlrrrr  in
the 1970s wirh rhc fhcror i(  surr<runding rht
term romnrunicat i lc conrpetcncc. Morc r .e
cent del ini t i ( rrs { ' l  lhr rcrrn do includc a(rrr .acv
sialements. l - { i t r ' ts and Cl i l l i r ld ar.Suc rhat rhc
gramnral ical i ry o{ utr l j r i ln(cs is :r .nr( i : l l  I : ' (  r{}r
in dercrrrrrrr i rq k. t l ls  l l  Inrqulr .  t , r ' , t i {  i ,  rk\  -
Thcr rr . r inr l i r r  rh;r  e,rr l icr  . | ,  I I ' r i r i , , , rs ot  

' l r ,tcrnr -comnruDi(at i ! f  . ( , r t )pclencc, i i )  whi(1r
rhe convcyc'rcc ol  ont 's nreanin!.  ras ck:ar lv
nrore rnrporranr rhal |  lhc ar.rrrac) \ i rh whiclr
I t  $as (onvcy((1, w(f(  bascd orr larrhv assur:rp-
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Dons: rh( at) t ) ; r rcnr assurnpr i ( ,n ( \Las) rhar rh.
sam .(rnnrrrr i  l r i r r l  ski l ls thar al lorv onc ro ol>
rain loo( l  i r  i r  rcsraunrr  woul t l  a lso scrvc ro
nc{r ' (  i ; r r .  i r  l )usincss d)nr racr o|  arr  inrcr nar ional
rrcrr) .  ( l lca ' ly  i r  is  casicr  ro ordcl  r r  nrcal
rhan ir  is r()  con! incc :r  busiDcs!)raD rh.ou(lr
logir  a l  a l r i r r r rcnrat i (n tbar his l lnancial  rnrcr . -
csts l r(  l )csr ser! ,{  by rhc l i fn) r , f  go\(a nnrcr)r
onc is fcprcscnr in{ "a

- l 'hcy tonclu<k. that thc quenion rhlr  nrusr
bc askcd in dctclnr inine an indir  niuals lcvcl
ol  prol ic i rncy is not a, /zt ier hc or shc is able ro
(ornnruni( .Ltc,  l )ut  r : | (her oiat $e perso isablc
Io con)rt lurrcalc,  and loru ruei i .  The ul lat  refers
to: I )  thc ropic or contcxt (mcssagc <rrntcnt) ;
and 2) thc languarc l i rncr ion ro bc pcr lbrmcrl
in th:r t  conrcx(.  - l 'hc i rr .  rrdl l  rc lares (o thc l in-
guist ic prcr is ion or accuracy and rhc.Lr l tural
: ,ur l r ,  nr: ,  i ry, , l  r ln.  lJn(urq'  tn? ,r(1\ l  / . i i r r / ; , .
(ant^t, aid t.c[ttc-)], t\t:t1j rnust scrve as the

thrcc cocxisr in{ and ;ntcl le larcd hicrarchies of
j rrc lerrrcntal  cr i tcr ia appl icd rvhcn dcsr.r . ib ing
a/11, \ ,  l , , t  l r r rqrr ; r {c prr , f i , . i 'nry r ' ro, , ' , ,o\ . i ( ' ,
lo nat i lc spcakcr.  ' l 'hcsc rhrre cr i ter ia lbnn rhc
corc ol thc novly revised Intcragcncv Languagc
l{oundtablc ( l l - l t )  del ini t ions, uscd by the fcd-
cral  qovcrnnrcnt,  as wrl l  as rhe AC'I 'FL/ETS
pxrl ic icncy thscr ipt ions crcatcd l ; r  acadcr l ( .
, .*  .  - l ' l , ,  lJ ' r ,  ,  *  r  o l  t l . r  f lpr ions i i , ,  l l , , r i ,  f
rhrough supcrir) .  lcvels in spcaking arc given
irr  r  l r l  A1,1r 'nJix l ,*  rhc purpos.s ul  i l lusrr :rr i , 'n
Con'(spording Jr l in iuons huve been sr i t ren
Ibr l istcn;ng, rcading, r | r i t ing, and culrufal
undcrstanding as wcl l . !

] 'hc ACTFL prol ic icncy dcscr ipr ions are
iclcal ly sui te<l to se.vc ?s an organizing pr in-
ciplc for Ian{uagc tcaching lbr scrcral  rcasons
Fimt,  they arc cxpcrienl i l r l ly,  mthcf ihan theo-
rct ical ly,  l )asc( l ;  that is.  thcy r l$crr l r  thc $ay
larrguagc learncrs and acquirers t tpical ly lLnc-
t ion along (hc wholc ran{c ol  possiblc Icrcls ol '
(on,Petcnce, rarhcr Ihan rrcrr l , r .  rhc way anI
qir  t  rr  r  l r r  rr isr  i l in*r l  ; rnrr ls uurhr r"  l i rncr i , ,n
I lccausc thc dcscl ipt ions rcprcscnt actual rathcr
rhar) hypothct i (al  languaqc prr/uct ion, $( (an
.rrrcrrr l  r r r r  c\ tn( t iu i ' , r \  lnr  oul  Ic:rnrcls '
l inguist ic and conrnrunicat ivc dcrck4rnrcnr r<,
conirrrn to real i ty. ' l  hc prrr l i ( iencr dcscTiptn,rrs
s ill bc usclil in dcsigning languagr prograrus,
prcciscly bccausc thcy oudinc typical granrn:at-
ical  leatulcs nrastcrcd, l incr ional tasks per-
lblntcd, anr l  contexts and si tuat ions hanrl ler l
s i th rr :asonal, lc laci l i ty at  cath luel  ol  cornpc-



332

tence described. A second reason lirr using
these descriptions to organize instnrction is rhat
they are prog,est;oz in nature. Knowing whar
competencies lie at the a4rl lcvcl rvill hclp us
sequence materials to conform to natural clevcl
opmental patterns in aduh secondJanguagc
learners and prepare thcnr lor rnakirrg progrcss.
The desrr ipt ions wi l l  u lso al low us ro kccp irr
m;nd the ult;noh goal(s) lcarners hopc ro
achieve. Our instructional materials, as wsll as
the design ofour courses, should be inl luenccd
by those ultimate goals. The eventual outcorncs
students hope to attain should also al fecr
methodology, as we shal l  see below.

MEl'HODOLOCY AND PROFICIENCY

Before discussing ways in which the prof i -
c jency desrr ipt ions relatc to methodology, i l
would be useful to try to clarify in sornc way
the conccpt ol "nefiodology" irself. Swallar and
her colleagues conceive of methodology as a
"task hierarchy";  thcy maintain that the di f fer,
enc€s among major methodologies are ro be
found in the paorilrdr assigned to various (asks
rather than to the collection ofrasks themselves:
"all major methodologies, whether skill or proc
ess-or iented, aspire to the same resuk: a sru-
dent lvho can read, wri te,  speak, undersrand,
lranslate, and recognize appl icat ions of thc
grammar of the lbreign language. Methodo
Iogical labels assigned to rcaching activities are,
in then)selves, not in lbnnarive, bccause they
rcler to a pool ofclassroom pract ices (rhar) arc
universal ly used."r0 Therelbrc, ; t  is nor .ordl
activities are uscd so much as ro,4rn and,oro thcv
are uscd that dist inguisbcs mcthocls l i r rnr one
anothcr.  Accolding to Swal la|  and hcr col-
leagucs, del ini t ions ol  rrctbods or approachcs
need to involvc a dcsc| ipr ion ol :  1) rhe hier
archy or value srructur c ol  act iv i t ies; and 2) rhc
posi t ion of  su,  h : !  

' i ! i ' !  
s  in rhc h. : r rn inr

Stevi .k also maintains r l rar Dre(hr)ds:rrc besl
di l lcrent iatcd l ionr one arrorhcr in rcrnrs ol  la(-
t . rs sucI  as ' .  .  rh, .  I , i . , ,1.  r t  r  ,  r  , , f iz i r r r , , r .
of  the rolc ol  v;sur l  1i( ls,  or thc iDrpo a'rct  i ) t
contr 'o l l ing and stqucrt  ing srfucturc an{l  ! , )-
cabulary, or h<nr rhc r t i r .hcr shoukl rcsporrr l
whcn a studcnt nrakcs rr  rrr istakr,  ( , r  (ht .  nrr l
lx:r  ol  r iDrcs a srrrdcnr sh,,Lr l t l  he:r I  a cdr.cr r
r | l rx lc l ,  or whcrhcr ro gi !c thc c\plan: i ( ,n ln -
lorc or al ier pract ict ,  or nor ar al l .  arr<l  so
l i r l th.  .  .  . ' r . I  ht  latrols rhat hc nrcDri l ) , ,5 qo

n ) ) I. Z tth. (: ornu:),.
,

hrrrntl tht sclccriorr ol learnin( rasks ro includ(
phi losophical  and rhcorct ical  pr inciples abour
rravs ol prreccling. Ilur rlrothcr rvc adopr rhcsc
points ol  v icw or some olher,  i t  r rakes scnsc
r, ,  ( l i l l i  rcnr i ! , r (  r r l | rho, ls in rcrrrrs ol  pr ior i r i ,s
rarhcr than rnake binary opposit ions bcoveen
and anrong thcnr.  ln asscssing rhe ralal ,ar valuc
ol rar io 'rs Iacrors in any rcaching approach, w(
can bcgin to asscss thc dcgrec ro which that ap-
proach corrcsponds to the concepr ol  prol i -

TE.\CII INO FOR PROfICIENCY

Assunl ing thar thc pfolession is wi l l ing ro ac-
cepr prol ic iency as rhc pr inciple by which our
thinking should be organized in rhe luru,r ,  *c
can bcgin to rnake hypoth€ses aboul which ete-
mcr)ts oughr to bc 

^ssigned 
a Iairly high priorily

in arry approach or method thar professes ro bc
'plol ic iency'or icnred."

Hlpotheiit 1. Ofpoltuniti$ nust be lrorided for
stldtnt' to prattift us;@ tanpuape in a range aJ ton
ans likeu to been&nteled in the tatget cutturc. Th,r
proi ic iency or ienrrd mclhocl or approach wi l l
g ive studcnts, f rom thc berinning ol  insrruc-
r ion, ample opponunit ies: I )  ro lcarn languagc
tn nntext;  

^nd,2) 
ro apply thoir  knowle( lgc t{)

coping uith leat l;Je situdtrdzr. Somc of the con
te\!s l ;kcly to be includccl  ar rhc clementary
levels are basic travel ancl sur,,,ival neecls (foorl.
c lorhing, hotel  accommodations, t ranspor ra-
t jon, and the l ike),  handl ins dai ly social  cn
counters appropriately,  and coping with school
or \ !ofk-rclatcd si tuat ions. SrLrdcnrs should also
Le taught to handlc siurplc qucst;())-an{ l-
answcr si tuat ions and. l iscuss or rvr i tc alxrut
concrctc topics such as thci l  own background.
lamily,  and intcrests.  Addir ;oDal co t€nr arras
(ha( might lx add|essecl in elemenrarv anrl
internrediatc stagcs 0l  piol ic icncv, as wel l  as
some arcas to bc trcatcd at ar lvancc(l  Icvcls,  ar r
plovidcd in l i igure l . l  h is l ; r \ (  hyporhcsis has
\ r r  i ,nr i  ,1 ' r , l l i ' ,  i ( \  i r r  ,  i ,  . r r r r r r rc , , r  ,  I ru,rs i r r r  . r
prol ic icncy-ol icorcd approach :

( . i r roi1(4, / .  Stu<lcnts sh<,ul t l  bc r :rru,ulagcr l
ro csprrss thr i r  os n rrrcaning as car. ly rrs 1r,s
siblc i rr  tht  coLrrsc ol  i r )srrucr ion. ' l 'hcrr lbr. .

r t )crh{)( ls thlr  cDrphasizc rrrcr or izar iorr  rr  rhirr
rc\(rcly I i rnir  pcfs, , , )r l  expfcssior) in rbc car lv
srn!.rs () l  insrn( r io l  ; rr l  nor ls . rs i lv a( i i rpral t , .
to 1:r 'o l ic icr<1" troals ;rs those rhrr .n(ourirqc
rr(r .  crcal i \ 'c lu ' r i .ur((  usr.  ()Dly at rhc rro!rr ' t
lcvt l  t lo lcarncls rork alrrrosr txcL,sivcl l  t i r l r
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I
I

sihpl .  qtrr{nrr  nnd rnr\ef  snur '

I , - rnr i l i f  t , l ) i .s  \  i rh in nl ' tn , , l  ( r r

l i ,n i ' (d htrgur(r  . \pf ' !  n(c

Rourin( r . , \ .1 nr.{h

Nl in in,ud'  (  { ( 'n.sr  ! r ( tununenrr

l \ r 'ndr\  sn! \ 'nnl  t r l )n s.  {kh $ ger_
t i .s l i ! t r I ,  rh l 'd.  

'1Min.  
nnD.r

nrnrefs.  int .ntct i rs n hcd! l (s-

l ) r ic(s.  un( ldnrnr l i ' ,s  rnd s i ! ins

I  io* l A.ers ol Nnlurl c(xrrcl. itr(ludL

IraiL objc.rs, (oh,d. d.'l,ing. da!.s.

r i t rx.  $ra 'hr ' .  l i 'n , i l r  n( in l ) r rs

N,' st).cifiablf .onrc rr(nr

Sourc.: I'..d( f .owc..lr...\lanful.lbt Linrua!. :ntfu! Oul
In60d ttnl/tthop (Wasbntcror: l)cli{sc Innsuasr Insr!
tutc/L.angurg. s.hool .lonr Ornl lnt*i.\r 'lrrD\lir

Prcjccr.  l1)8?),  pp.  2- t9.

memorized matcrial- To rcach the intenncdiatc
range of prol ic icncy (Figulc l ,  Interagencv
Language RoundtaL: lc t ,cvels I  and " l  +"),
learners rnusl be ablc to create with the lan-
guage.

Contlarl 2. A proficicncy-oricnted nrcthod
promorcs acr ivc cornrnunicar ivc inrcract i ' r rr
amonq srudents. Thc usu ol  srnal l -group and
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pai le<l communicat ive a.r iv i l  i (  s thlr  al lo l t  s lu-
r lcnts to pract icc Iangrraqe in cont( r t  Ior sotnc
sirDri larcd or rcal  conrmuni<at i"c purposc
should l (ad morc f t :adi lv to rhc (1.\ 'c lopnrcnt

ol  oral  prof ic icncy thaD ( l ()  mclh(xis rhxr ar( '
l ( rachcr center 'cd or (hal  l i )cqs ntainly on lan'

oragc l i rms and convcr{Ienr answcrs. O( 'nrnru'
nicat ivc pract icc necd not bc tolal l ) ,  unsrruc
trr lcd; in lact,  in thc car ' ly lcvcls ol  i r rstructtr tn,
i r  is  1,r ,L. ,b ly besr rh:r  sr ,  h J i  t i r i r i .  "  l /  lu i t .
c lrcful ly struclured and nlonitorcd lo cl .our-
i l r . . (  lhc dcvclopmcn( ol  l inguist ic accuracv (scc

hyp,,rhesis 3 below). Comrnunn a(r",  pract i . r '

shoukl involve exchanges ol  in lbrmatron rn
si tua( ions wherc some " inlbrmation gap" cxists,
rathcr than involvc total ly prcdictablc cx-
r:hangcs among students. r2

Corcllaty 3. "(:rcirri\tc" hnguagc pra(ti(c (as

opposcd to cxclusivcly manipulat i r .c or conter-
genr pracl ice) must bc cncouragc(l  in thc Pro-
liciency{)ricntcd classroom. Studcnts who hope
to advance in thcir  ski l ls bcyond thc nolrcc
rangc must lcarn t() 

qcrcate" wilh (hc language-
'l'hev must bc cncouraged to paraphrasc, think
divergently, and let their imagination ancl crea-
t ive abi l i ry lunct ion as lul ly as possible within

the limits ol lheir currcnt lcvcl ol lin{iuislic com

1,,  r ln,r ' .  Mcrhuds thar help srud(nrs cr i  arr  in

rhe new languagc by inclrrding wel l -cr:nr:c i |er l
di !ergent-product ion and im:rg;nat ive tasks

should build thc llcxibility, fluency, and strate-
qic competence needed to achicvc higher levels
of prof ic iency, whi le at the same t ime encour-
aging the devclopment of l inguist ic accuracy
thar is so important at  thosc higher levels.r l

Corollary 4. A prohciency'oriented approach
ernphasizes the use ofauthcn(ic langxage in in-

struct ional mater ials wherever possible. The

contexts for language practice should be d€'

viscd, as much as possible, f rom cultural ly
authcntic sourccs. 'l'hc use of real or simulatcd
travcl documents, hotel registralion forms, bio_
graphical data shcets, train and plane sched-

ules, authentic restaurant mcnus, labels, signs,
newspapers, and nragazines will acquaint the

studcnts more directly with real language than
will any set of contrived classroom materials
usct l  i ' lone. Vidcotapes of.ruthent i .  or s imu-

latcd exchanSes involving nat ivc spcakers,

radio broadcasts, telcvision or film, songs. and

the like have long bcen advocated by lbreign

language cducators as srir:rulating pedagogical

aids. The proficiency-oriented classroom will
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incorporate such materials frequently and ellcc
t ively into instruct ion at al l  lerels.

Just how to make the most €ffertive usc of
authent ic languag€ mater ials in elenlcntary-
level c lasses remains unclear.  Kraslrr 'n rnain-
iains that people acquire languagc thai ;s di-
rected at the acquirer's current lercl ol compe-
rence, but which includes some srruclures that
are somewhat beyond that level as wel l . ' i  He
asserts that language Iearners/acquirers wi l l
understand that rvhich is "beyond" them from
contextual cues in the rnessage or from extra-
l inguisr ic cues.

I f  Krashen's input hypothesis is val id,  then
rve might obtain rhe besr resulrs bv using sim-
pl i f ied sersions of authent ic ma(e. ials in ele-
mentaD' and intermediate instr trct ion, and
gradually move towards incorporating com-
plete, unedited language samples in advanced
courses. A second possibi l i ty would be ro pro
vide enough extral inguist ic cues to render un,
edited authenric materials "comprehensib)e" to
the beginning or intcrmediare student.  We
should not,  holever,  abandon the use of ma
ter ials created fof instruct ional purposes rn
favor of 'authenric" mater;als alonc. Rather,  a
blend ol  the t \ ro seems mor( :rppropriare.
Krashen, suggests that ' .  .  .  $e can reach
vocabulary, s i tuat ional rout ines. grammar,
rvhatever we l ike, and as long as le f i lJ i r  with
acquisi t ion opportunit ies, as long as we keep
providing comprehensible input,  \ve are con-
tr ibut ing to Datural  language acquisi ! ion ",5
"Natural  language" includes the comprehensi,
ble input provicled by teachers in everyday ex,
changes in lhe instruct ional serr ing that are
communical ive in nature, f ronr eiving dircc,
t ions to rccount ing personal anecdores in rhe
rarget langxage. The proficiency-oricnred ctass-
room is one in shirh sur h narurr l  acquis i r ion
opportunit ies are exploi ted as lul lv as possible.

H)poth^i! 2. Opputun;ti\ lhould b. prcidedlo/

' tud 
t \  to pnrl t t  ta, l i ry out o unqt nt fun,! tunt

(ta'k uninosali) tik(ly to he nererary n dtaliry uirh
othtt! in !tu taryct tulturc. Traclirional classroorn
instruct ional serr ings tcnd io l imir  rhc roh ol '
the s(udcDl ro rh:rr  ol  " f ts lnnrclcr":  r I rr ;s,  sru-
<lcnts arc rnost ol icn askccl  to answcl qucsrrons.
ln teachrr-ccnttr tc l  appfoadrcs, sru( lcnrs rrc
lery scldonr askrr l  ro rnake inquir ics, acr oLrr
sinrulak( l  survi !al  s i tuat ions, nar.rarc or rk.
scr ibc cvcnts, hypothcsizc, arque. pcrsu:r( lc,
provnle opinion. or (arry out nranv othcf lan-

D)fut.T Atice c. onaggio
guage luncl;ons that are ncccssary in everyday
encoun(ers wirh others in rhe rarger language.
In many cases. tunr r ional pr acr icc of rhis sorr
is reserved for advanced conversarion courses,
many ofwhich i rre ncrer raken by rhe m,r jor i ry
of students. Prof i  c iency-or iented merhods and
approaches should introduce students ro a
variety offunctional tasks thar have been care-
fully sequenced ro help them cope with the real-
world communication demands they will face.
The l ist  of  task universals thar candidates
should be able to handle at each level ofprofi-
ci€ncy on the ILR scale is given in Figure 2.
This l ist  may be useful  in designing a sequencc
of functional language practice activities that
wi l l  bui ld towards tbese competencies needed
at the higher levels ofproficiency from the be-
ginning of instruct ion. '6

Hlpothesi 3. In prcfic;enct-oimted nahod: there
is a anenJot thc depdapnent oJ linguiti accurac2

Jron the beginning oJ insrlutror. We hare at least
two compel l ing reasons for hypothesizing rhat

FI( ;URIi  2
l , in of l : 'sk Unn(^r ls

'Inilo6 lansurgr b audiofe

Hudl.s uDi 'n, i l i r r 'opi . \  . r  s i r , ' r -

l ) ro\  idLs suppodr l  .p in i ( ' t rt

1
t

Gds ine,  rhn,usl ,  and ourofn,ni
yul  s i rur 'n 'ns Ni 'h r .on,plnrrnrr

1
I

( ; . ts i^ro,  through and, 'ur  o l  srr ! i
\11 \ i rudi{nrs s inrply

I  r r  ,

I  0 l ! , , t l l ] ,  l :{ I , , , . ,r : , ! , i l i r \
s,rr( . :  l ,u l ,1 t r \ r . l t  .  vnLL. lq r .@ury ! . tu, I )mt

,r . , i1,  l r l , , l , ty ' , ,  ( \ \ in,n,{r .n:  l ) ( l ins.  l i r !ur ' r .  Insr i .
rure/ l )n{un(L s, l l , i ' l  .J , , inr  ( ) ! . r l  Inr . rvnr\  I  .sn. '
I ' ( ' j ( r .  l ! {12),  l ,p I  l l l
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sornc rr  lx ol  nronitor in{ an<l corrcct iorr  ofer '

1, , . . r  r . , 's . ; ' ry i r , ' r r r  r l ' ,  l !qr)rrrrr , ' l  l ; r , r ( l

tarrquir-1f i rsr i  u(r i (n).  : rr  I  asl  l i ) r  rh( 'sr lcarnl  rs

wbo s an( l ()  lurrct ion o ctr tual l !  l ;cyond lNrl
. ,2."  I l ) rh rcasons ar isc l i r rrr  r<ccnt l t :scarch

srudie::  rhf  l l .s l  rc latcs to rrat ivc spcakcr ' . judgc

rncnrs () l  sr .ond lanlaur(c lcarncts cl lbrts i r l

co rr  Urr ic i t l ior l ;  lhc sccond rclalcs lo t l ia\r-

rrLrnr p ) l i ( icncy lc!cls attainet l  t ry lcatncts

whosc e.rors wcrc nol systcrr tal ic: t l ly d)rrc( l tcd

during aquisi t ion and/or lcalning ol  thc rar ' -

gcr languai{c.
In rhc l i rst  se{ ol  studics nat ivc spcakcr rc:rc-

tions ro learners'errorc rcveakxl thal lcxical and
grammari '  a l  e ors d" lhc Inost  obi l ru( t i ! ,  r , '

comnlunical ion ol  al l  possible error typcs.r? ln
addir ion. na r  i tc spc.rk.rs 

' r  
nd r ,)  I tav. vary ing

levels of tolc lance for certain types ol  crrors,

and sornc of the rcscarchcrs ci tcd abovc hale

J'rFmpr(d ro rrdat,  hirr : rrr  hi ,  s ol  crror gravi tv
bascd on thcir  l indings (sr '  r lsu Magnrn. els,  -
where in this issue). It has also been shown that
some language communit ics may be more tol-
r rdnr o[errors than othcrs Forrxampk. Ensz
found rhar " .  .  .  rhr  French p,opl ,  .  .  i r rc-
spect i le of sex, age, occupat ion, or home re'
gion in France, expressed a signi l icant intoler '
ance for grarnmatical  crrors. .  .  . "r3 She adds
rhat .  .  .  whi le an Amcl ican accent and sone
angl ic isms n:ay bc moderalely tolerable,
American speakers of French should be most
concerned that they speak with thc greatesr
possible grammatical accuracy "'e Ensz con-
r Iudes rhat 'any coursc sbould highly pr ior i t ize
the development of grammatically corrccr
Fren,h.  .  . '?0Thisconccrn for  accuracy isrol
incompatible, in her view, with the encourage-
ment of spontaneous communicat ion o{ ideas
in the foreign language, a view that wi l l  be er-
plored further in this sect ion.

The second body of rescarch relating to thc
queslion ofgrammaticality was done at the CIA
Language School using performance profiles ol
second language learners. It se€ms that atten-
tron io accuracy is fundarncnral in carly lan-
guage learning situations ifonc is ro atrain morc
than a minimal compdcnce in the scconct tan-
guage. Recent analyses ol students who havc
not been able to meet pcrlbrmance standards
at ILR l€vel"3,"  or better,  have led ro rhc dis-
coverv of the phenomcnon relerrcd to as thr
- terminal 2."  " ' l 'he terminal 2 rat ing is asso-
ciated with studenrs who enrer rraining with a

'  A17t- l^
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Iut l  2 prol ic icncv l rr t  wl l r  pcrk oLr( al  lev(: l
2 + .  ' l l tc i  do r tor  p.( 'qrrss to l ( \ ( l  : i ,  , , , r ( l  rhus
ncrcr attain thc l inquist ic ski l ls nu<krl  to rca<i

' r) in i , r)u, ,r  iob p,( ' l l ( : ;e ' ro starrda|ds." ' | r ' l  hc r t :
s<arch rcrcals.  in othcr sorr ls,  rhar (hc I i ,s
s i l izcd lcr ical  and { . rarurrr l t i la l  strLrcturcs that
rhcsc studcnrs ha!c a(quirul  ; ,c gc ' rcral ly,rr l
t t rncdiablc.  A sccond rvpc ol  rLrnr iral  p.( , l i lc
l ,  r '  , r1 , ,  l , (  ( r  i , l ,  r t i l i '  d . ' r r r , r rq "" t r , r  t  lc ; r r  r r r r  " . -
who ol ien l i ,ssi l izc ar l l ,R lcv( l  " l  +."  Higgs
ancl Cl i f iord arguc rhar thr rx isrcncc ol  thcsc
cascs ol  lossi l ized languatc bchavior shoulcl
rnakc us rcconsidcr t l re "push towards cornmu-
r iLa( ior  thar has L 'cn r  harar tc l izrJ by an i r r -
adequate conccrn, in their  v iew, fol  thc
devclopment ol  l inguist ic corrcctncss. 1 'hcy
basc their  conclusi( ' r  on lhe IaLr that many ol '
the (cl .nr inal  cases in rhc Cl lA study had comc
from forcign lanqua{c l )ackr lrunds that rn-
volvcd cirhel  strcct lcarniuq or acadcn)ic pfo
grarns in shich rhe instructors did not placc an
emphasis on grarnmarical  accr.rracy. This had
occurlcd ci ther bccause rhc instructors had nor
attained grammarical  mastcry ofthe target lan-
guage thcnrselvcs, or bccausc rhcy had chosen
not (o cor.ecr thcir  students'mistakcs lbr phikr-
sophical. mctlrodolorical. or' pclsonal r'casons.?2

1'hc implicatiorrs of this last Lrdy ol rcsc;rrch
sccm clear lbr nrcrhodology or ienlcd to thc
eventual dcveloprnent ol  higb levcls ol  plol i -
cicncy: a concern Ibr accuracy sccms to be vital
to the l in$ist ic heahh ofthe learner who wishes
to progress bcyond the su|vival level in his skill
devclopment.

Higgs and Cl i f ibrd, l ike Ensz, st less that a
decision ro str ive lbr I inguisr ic accuracy l rom ,
thc beg;nning ol  instr-uct ion does not imply a
.1.- . rnpl ' , rsrs ot  cor l rnunicrr i rc l ,nguagr usc in
rhe ,  lassroorn. - . {  curr ' rcular or programmat ic
decision ro str i le lbr l inguist ic accuracy l rom
(he bcgin ing of a program in no way excludcs
an approach or rnethodology in which the tar-
get language is uscd as the medium of instruc-
t ion and for au(hcnt ic,  i f  relat ively more con-
straincd. communicat ion. .  .  . " '?5' I 'hey furtncr
maintain that no rcasoned interpretation ol the
CIA research would suggcst a return to gram-
nrar ' rranslat ion or classical  mim'mcm audio'
lingual nrerhodology. 'l'he inrplication that they
sec lbr rn"th,rcloloqy is rha( wc must rceol lnize
in some srstcmaric fashion the ultimate role
that I inguist ic accur:rcy wi l l  p lay in thc achieve-.
nrcnt of  t ruc conrnrunicat ive conrpetence, ano
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build toward accuracy from the lirsi day ol'
instruct ion.

"Building torvard accuracy" does not impl),
that stud€nts should be expected to produce or|
correct ut terances in the rarger language, or
that an optimal methodologv should pl.{)-
v ide "wal l - to-rval l  ;nsurancc aeainst crror."r l
Learners obviously do not generally produce
correct ut teranc€s when crcat ing with lhe lan-

Suage. (A general  typology of learners' lan-
guage accurary ar var ious srages ofprof ic iency
is given in Figure 3.)  In addit ion, research has
repeatedly shown that enors are extremely use,
ful  in determining an individuals currenr inrcr-
nal ized rule sysrem and yield important infor-
mation for the teachcr to hclp rhar individual
modify his system to conform nrore complerely
to that of  the target language.

Because proficiency-oriented merhods should
encourage learners to create with the language
and express the;r own meaning from the be-
ginning of instruct ion, errors of al l  types are
to be expected We mighr, howev€r, be abte to
help students produce more accurare speech i l '
we adopt an "output hypothesis" s imi lar to
Krashen's input hypothesis,  discussed earl ier.  n
That is,  our merhodo)ogies mighr:  1) provide
comprehcnsible input,  in addir ion to Ibrmal
instruct ion; 2) cncourage students to express
their  orvn meaning wirhin, or cvcn sl ight ly be
yond. rhe l i tn irs ol  rheir  cur.renr lcvel  ot  l ingr.rs
rc comperence; 3) corsistent ly provicle correc-
r ive fccdback. Such an approach may producc-
morc "comprchensiblc ourput" among our sru,
dents at each srage ol  prof ic iencv. I t  wi l l  a lso
requirc the use ol  carclul ly str .ucrurcd acrru
trcs that encourage sel |cxpressi( ' l ,  yot provide
at some poinr lbr rhc Dro i ror ing an(l  (orfcc-

Hlpothei! 1. I+oJieienrj orinld approattu'
respond to lhe aJYert;D( needr.[ tudenb, as u ! as
to theit crynitit)e ncuk. One oI the hallnrarks ol
scvcral  reccnt rncrhodolugical  du elopnrcnts rs
rhe {rcatcr c 'nphi ls is on lhc al l i . t ivc aspc( rs
ol  le:rrning and arc;uisir ion. l , l rpontnrs ol
'ht t tnanist i t  nrerhuls br l rcvr rhar l , r r r l r  rq
shoukl bc l l i rned ar rhr dccper I  c ls ot u,r( lcf
standin{ and personal mcar) inl . l i lncss ro h
rnaximal iy cl iect i \1.  Mrthods such :rs "sur
tcsropcdia." 'counscl ing- le:rrn;ng." coDl l , , r , r l
cdtrr :at ion," rhe harural  .1ppfoach." nn( l  rh(
' 's i lert  way'al l  cnphasizc rhc nc<l to lcdrcc
anxicry anrl  tcnsion. which jnhibir  pcr. t i i l r : r rrnct

()nlr o.c$nD.l utrpatrcrn(rl (rrlrs

r-Lrrly p.rli.(t grnnnnrr

IitrpN df lrannnrr !oirc raR

()(.rsi(n,rl (rioN iD low tn.(lucD.y

O{crsion. lcf lors nr rhc 
'non 

rh.

Pr'\ rrcqucDr nru(rurcs

Onlr sporadic oroN in brsi( $rur

Etrors nc!.r inrc'Jtrc $nh untlc.
ianding.nd nrcly disrurb rhc narivc

Con(rol ol graNnrr sood

suPfrbr (3)

I
I

,d L\d r , ,  dfr l i rq * , rh h{11(r- ' .

I  Ndr ' . r l ly  " i ,  r . ,nr l !  ( \ " , '  In, , , , .
|  ! tu, ' iuni$h!1 '  f ( ' tu i r ,  s i , , ,nr  , r r

In 'crnrcdinrc ( l )  l i r ros in pro^unci{nr u(t  s, . , , r -

I  In ' r l l is i l t .  k)  Ddnc spcatcr rs\ t r { ,
t .t.,tins 

-irh 
tur.isnrT

I
N,^nu ( l i )  N, L, , r r 'nd, . , t  . r t r , l , rv
_l _.

.loining s.n'oG in lnnnr{ disconrk
coDd .onrn,l o! nuphok,sy ol rh(
lan{un(((h nnl$rcd lansuasco Dd
oa 

'he 
mos tr.qucnrlr uscd synrac.

Elcm.nrary consrucrions usually
handl(l quit. ac.ur.rcly. bur do$
n.r hirc thorolgl orconftl.nr ('n-

5,rn.  miRuonrunic id l

Und.rst !ndiblL b r  .nrn.  sp.rkr

sou(.: t,nr{r,a. r.,N...jr ..\t,DMt lot r.anrud* ,\thnt tr|l
,/,.,i1. lrtlr/r4r (\hshinqrn,: D.t.i\. Inn{un(r l,$ri.
rur. / l )n{urse s, l ,ool  .Joinr O.r l  lnr.Ni{ar ' t r rrst i l
I r , i . . '_ t982),  t 'P. ?-21

and creale icsistance lo natural language ac'c1ui-
si t ion ancl to lcarning. Stevick cmphasizes th<,
,  l "sc lc lar i r ,nslrrp b,  rstcrr  anxrr . ry : rnr l  rcrrsr , , l
io rhe L:arning cnvironmcnr (duc to sctr
( :r i t ique irs wcl l  . rs cr i r ic isrn by orhcrsl  and ptu
prr lorn)ancr ld l  his rr lar i<:nship is ccnrlat  ro
Krrshcn's " l i l tcr  hyporhcsis,"  Lascd on Dulrry
and Burt's c()n(cpr ol rhe "atlccrive lilcr," yrrrr:
what akin to a nrcnral  bbck.,7.With acqurrcrs
who do no( havc scl l :conl idcncc, $hcre r trr
s,rLran(nls t .nsc. sbrr ' ( .  ( ;n Srcvi(ks w(, ,ds)
thcy are on (hc dcl i .nsi \c rhc l i lc ' . l t ( , fs up ra

O27tt Ath c onagsio
t i t ( ;uRE 3
 ((uru.y Srar(rxrns
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\ l ! :n rh(:  "al l i \1 i \e l i l rcr"  e{)es trP, rhc resul ls

,c "a I ic l ins of c(nl l ict .  at tx icrv,  , r lorrcncss,

nd t . r r i l r  for  fn i l ins, ' l l l  ( ) l  whi(h af t  our ol

, i r f l ro \ '  $ irh thc bcsr crrvironnrcnral  cont l i -

,ons l i ) ,  : ' .quisirx)n ' l "
Wh( rh( r  or or wc agrc( c(,rDPl(1cly ! ! r t l r  th ' :

,ccd { i , r  rhe inclusion ol  ccfrain kinr is oi

u,  ar isr i< /al l icr  i tc act iv i r ies p4 I  in thI  c lass-

tr) I r ,  r ! rsr lar)gtrai j f  e( lu.alors l (x l i r \ '  \ ! r )rrr(r

,sfrr  thirr  s(r t( lcnrs wi l l  p lol tablv achiet 'c a

Lcgre| ol  l r rol ic icncv morc rapit l lv than wott lct

, rhclrvisc 1t thc casc in ar l  cn! i fonnrerrr  that

: i  afccpr;r) i { ,  rr j laxed, Pcrsonal izcd, in whi( :h

,hey.rrc not cons(anl lv Pui on lhe d. l i :n

. i rc.  lb is prnrciple i r : lates dircct ly ro the

r isue ol  error corrcct ion d;scusscd above:

reachcrs must f incl  a way to moniror ancl  cor-

icct errofs in a Don-threatcl ing rray lhat does '
,n,11, l l 'sru,knr i ( l l ( f ls : r l ' l t r r r r r r r r r i '  j r r i l ,n

bulvhich docs plovidc rhe fecdback they n€cd

ro make signi{ icant pr<)grcss to$'ards accuracy

Srevick speaks of $ ' 'o types ofconlrol  tea.hcrs

rnight excrcisc in dirccr ing the learning proc-

rss in thc classroorn: 1) struc(ur ing otac! iv i ty;

l )  "making i t  easr for thc lcarncr ro knos'how

closc he/shc is conring to what the nat ive woulcl

'av. ' t0 
'1hc use of techniqucs thnl  inyolvc

, oopcral ion and nrutual in(crdcpcndenc(:  wi l l

, r lso improlc the chances ol  cstabl ishing a lael

rng ol  communirv in lhc classroom, \Lhi 'h

' l rould i r r t , .ove Ihc qual i rv ol  .onrrrrunr,  r r ivc

inreract ion that is necessary tbr thc dcrelop-

ment ol  prol ic icDcy beyond thc novice lcvel

Hypothcs i 5. Profiienc-y'olinbd appnache! pro'

note cultural undcrstanding. and pt.pare nwle,$ to

liu not hannoniously in th. tarydJanguale (otn

'rrnit. 
Fof many vcars, lbrcign language edu-

'  r 'ors har.  l r tn ,  mphasizirrs rhc n(cd to inr or-
porate a cul lural  svl labus into the curr iculum
and to promotc global awafcness and cross-cul-
r .rral  un.Jr lsranding. ' r  ' l  I 'c us, ot  r , r  l rniqucs
to increase cultr-rral  understanding should
receive a high pr ior i ty in any task hierarchy
that def incs a prol ic iency-or icnled method.
Such techniqucs might includc thc use ol  cul-
rure capsulcs,  c lusters.  dssint i la(ors,  tn in i_
dramas, and audiornotor units;1hc cnact lncnt
of survival  s i tuar ions rhrough fole 'plays and
simulat ions; and rhe viewing ol  v ideo(aPcs,
l l lms or rckvisnrn programrning rvi th lbl low
up discussions aiured ar incrcasing cul tural
a\{arencss. lntcNicws with nal i \ ,e spcakcrs
either insicle or orrrsidr rhc classroom can also

uTt.+
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bc strucrul td to [c lp srudcnts incrcase rh. i r

rrndclstanding of rhe rarget cul turc.  Nlany rc
(:cnr idcas l i ) r  ;ncorPorat in!a (ul tural  lcarnrnt l

in rhc classlrxrrn can be lbund irr  thc prrr lcs

soral  l i tc i r turc ol  rhc lasl  dccadc

PROI' I ( ] I I , :NCY ORI! :N ATION OF' I :XISTIN(J

MF:r ' l ror)or-(x)rDs: 
^ 

PRELIMINARY Al! l 'Rr\ lS^r-

ln or(kf  ro r)rakc a prcl iminary appraisal  ol '

rh(:  c\rcr) t  ro which var ious cxist ing nrclhodolo-
gies are or icnted toward prof ic iency, i t  woutct

be ust l i l  ro dctermine how nrany of thc hr ' -

pothcsized elements discussed in the prevtous

sect ion are assigned a relat ively high pr ior i t l

in a given approach. Thene are sevcral Prob-
lcms, howcvcr,  in any formal comparison of

me(hods iD this way. First ,  i t  is of tcn di i iculr
ro r ' lc.rr ly , l ,  t inc a nrerhod" ro tht  s.rr isfa,  t ion

ofevcllonc Iamiliar $ith it. 'I'herc are currenll)'

so nrany individual var iat ions ofeach mcthod
rhat rr  rs alnu-rsr impossible to drs, uss onc in i ts

"pulc" form. Since the demise of the purest

lbrrn ol  audiol ingual ism in thc late 60's,  oarrY
!breign language pract i t ioners have been,:L:ct '
ing to u.e sclecled reehniques lrom a var icrr

ol  rncrhods rn rheir  ( lassrooms. or adaprinq a

given rnethod or approach to sui t  the abi l i t ics,

needs. and interests of their  studenls- Thcrc'

fore, each method or approach being subicctcd

to scrui iny may be interpreted or understoo(l

somelhat differently by different pcople.

A second problem associated with a merhod-

ological comparison of this kind is that il will

almost c€rtainly be subjective lo some cxtent
Those rvho favor one approach may attribule
characteristics to it (hat others migh( not asso-

ciate ni th that part icular method. One way to

achic\c somc objcctisirv in comparing and con-

trastirg methodologies would bc to relcr to a

commoniy accepred set oldescr;pl ions ol  major

teaching approaches, such as those providcd b\'
l lenseler and Schulz Io rhe Prcsidcnt 's Con, 'n;s-

sion several ycars ago, or descriptions lbund in

various mrthods tcxrs.t ' ]Using such t leserip-

t ions as a guide, one could then makc a Pre-
liminarv appraisal of each approach in lerms
of i ts prof ic iency or ientat ion, keeping in min. l

that variations of anv given "method" tnighl

alter the appraisal considerably.
For purposes of illustration, three mcthods

oflanguage teaching have bcen coml)arcd and

contrasled in tcrms ofthcir  prol ic iency orren-

tat ion in Figure 4. A set of  components relat-
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FICURE +
Comparison ofMclhods in Terns olProficiency Oricnra-

ing ro the drv. lopment of  prof ic ienr y.  l isred
along rhe lefFhand side ofthe charr, has been
extracred from rh.  hypolheses presenred €ar-
l ier .  Each ol  rhese componenrs has been as-
signed a value of '3, ' "2,"  or  "1" accordins to
whether i r  ;s qrvrn a high. medium, or low pr,-
or i r )  in 

'h.  
merhoJ or approach being consio-

ered- This sample appraisal of the methods
represented in Figure 4 is offered not as a
cr i r ique or "s(renr i f i  L dnalysis of  current prat-

' icps.  
bu'  r  a 'hcr ds d merns of  i l lustrar ing hos

one mighr assess dny merhod or approath in
rhe l ishr ofpro6ciency soals.  Th€ reader is in-
vited to subject his or her own approach to
teaching to a similar type of analysis.

GTRAN: The Crcnnal/Tidnnaion Mdhod
This nethod focu"." on rh. formai and exren-
sive analysrs of  rhe eramma! ol  th€ (arger lan
glage and on iranslarion. Reading and wriring
ski l ls  are empharzcd, wrrh very l in lF.  i fan)
(rain'ng provided in lisrening and speaking.

ALM lht AudiohnrMl Mprrod. Basrd on be-
havior isr ;  psv,  hologv. rhis merhod 

's 
charai

terized by rhe teathingol zll 'four skills' in rheir
"naru'r l  o 'de' . -  q i rh Jn rmphd$, on speakin€.
Oral skills are practiced before reading and
sr i t ing.  Langr,aec 

-  
v icwed a,  a s"r  of  habirs

ro be learned rhrough extcnsive manipulativc
pa"ern p 'a. ' ! r  r rd mirniLry and memoriza-

Alia C. Onassio

tion of dialogues. Creative language practice
is €xtremely limited or non-existent in b€dn-
ning and int€rmediat€ stag€s oflearnins. The
method requires th€ immediare €radication of
all eEors through corr€ction, conrrol ofoutpur,
and overl .arning of pa| 'ems. Vocabulary ano
srru.rures are prescnred in col loquial  and au.
thentic language samples. Translation rs

NATL APP: The Ndtudl App'oa.i. Advocated
by Tracy Terrel l ,  rhis adaprar ion of rhe direcl
method emphasizes that 'immediate commu-
nica' ive comperence (no'  gramma'i .al  perfeL
tion) be the goal ofb€sinning lansuag€ instruc-
t ion."3. Srudenrs are prov;ded $irh narural  a,  -
quis; t ion opportunir ies, rd(her than tormdl
learning opponunities, lhrough rhe use ofcom
prehensibl€ input as th€ medium ofinsrrucrion
in .he classroom. Any fornal learning is rele-
gated to homework and out,of,class practice.
Terrell advocates using the enri'e class period
for communicarion a., iv i r ies, w' ,h emphasis
f i rst  on l is len ing ski l ls.  S'udenrs are pe'mired
ro respond in rhe nar 've langudg..  rhe rargrr
language, o. both unril rhey feel comforrable
using th€ target language. Afective considera-
tions are ofprimary imporrance in the"narural
approach." Error correction during th€ class
period is viriually noncxtrFnr. and is done ont)
for written work. Terr€ll mainrains rhar rhe cor
rection of speech errors is not necessary in nat
ural acquisition, and, in facr, is very likely
detrimental in terms of motivarion, auitude,
and embarrassmenr ro srudenrs.

The set of"working hypoth€ses" pres€nred
in this paper may or may nor represenr thr bFsl
assessment of priorities for future approaches,
but they may be useful in promoting discus-
sions abour pr ior i r ies as wr develop and addpr
our medods in the coming years. Ifthe foreign
language teaching profession does indeed opr
for proficiency as the organi,ing principle, then
almost any ofrhe var iet ies ofmerhods and ap-
proaches now in use roday can be adaptEd or
adjusred ro meer rhosr rommon goals more e{fi.
c icnr ly.  Tea.he6 musr have he oplon (o hakc
th€ir own decis;ons about which proficiency
goals should receivF 

'he 
hrgh(sr pnoriry rn rherr

own srtuations and for rheirown srudenrs, and
then Iind ways 10 achieve thosc goals mosr
directly. The time when allof us wer€ expecred

A|>t,4

NATL

Prcvid* pracr'cc in rangc or
profi cien€r-o.ienrcd conrcxrs

Prcvid€s tor rangc of functional

Co.cern ror dcvelopmcnr of lin-

Enouragcs nud.n6 ro crprcss

Promor6 rcrivc connunicaiivc

Emphasizer zfccrirc .onerns

Pronorcs .ulural undcrsranding
(form2r and Naryday cul'ur.)

Eophasizcs u* of a!$cnric/.a!
ural langurg. in innrucrion/ma-

3
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ro slav;shly subsoib€ to one method is pasr, for

none of  us yet  knows which way wi l l  b"  b.cr

tor which learners in which setting. As Sras-
heim poinred out in I976, we wi l l  have to lcarn

to 'deal  wi lh working hypotheses rathcr than
for we are movins ou'  of  rh,

prijod gov.rnrd by absolutes.'j5 The new con

'l-orainf Srr&drin, "Wn{ is a forcign l-aiguas!
l.r,hc' Ti'Jrv?- Cdradna Modn Ltneuog. R.!iu. 3l
(19i6). pP 39-43
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'osce swarar, Arcns & Morgatr (notc 2 abov.), p. 31.
1'S.e Stcvicl( (norc a abovc), p. lo5.
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s.nsus that prof i !  
'cncy 

.an provide d@s no'
neeo ro onng wrtn rr  a nrB absotutrsm; t r  can
i,ring instead a new fr.cdom. provid;ng us wirh
a means of  orgeniz ing uu'  rhrnking in rhc
future so that our many "wavs' to approach rhc
t .a,  h ing ot  foreign lansuagc" (  an a.hirre a rc-
ne$ed viabi l i ry and purposc in rhe ycars aheacl .

ro in.orporarc 
'incrn'nal 

pracri.r. scc C,il Cunrr.nrarn
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APPENDIX

ACTFL/ETS PROVISIONAL SPLAKING
DESCRIPTIONS
ILR scalc were taught for rhe firet rime at fic
AGTFUETS workshop under the sponsorship ofa

srant ro ACTFL l rom 
'he 

US D.pa,rm"nr of  Edu-
caoon en'irled, "Prcfesstonal Der.lopmrn': O'al
Proficiency Testing and Ratins."

NOVICE.LOW
Uaabh to Junltion in th. tpo*.n lansuq. Ont ptodu.
r ion i .  l imired to @(asionr l  isolated so'ds.  E$en_
tially no conmunicative ability.

NOV]CE MID
Abk to o?@k on, n o a.,! tntt.d .op&it uithin p2

p' tdr tabb a'd oJ nd Vocrbuld 'v l imnrd to th i (
nf te$rry,o "rp 'es s imple c l .mcn'" tv ne.ds an. l
bdr(  (ouncsy lormulac.  Svnta' ,s l raqmenred. i r_
f le,  uons and wod.ndings IrequFn h onirred.,on.
lused or d,sroncd dnd rh. majorny ol uu.rdn!es (on-
s;t of no more rhao two o. th.ee \$rds and arr
marked by Lequcnr longpauscs and..petnionol an
inr(r lo 

'o is 
words.  Prunun! i ! r i , 'n n f t .1 'n nr l )  un

i" te l l ,g ib lc and is i ronsly Inr)ucn'( ,1 l )y l l , r  lan_
guagc. Can be undcGloodonly wnh dilI.uhy, ercn
by p"r$ns surh as (o(hcB $l ' . . 'n un1l  to \Pedl
iDg wirh non-narive spcakcs o. inte.adions whcrc
rha conte\r strongly suppdrrs rh. ur.cnn.c.

NOVICE_HIGH
AbL k tut;O inn diak ndh uiry Lan.d t.ra1.6.
There is no R'al  autonorny of  exI 'k$ion. ihhough
rhrrr  mdy br "om" .m.rB'n( s 'gr .  of  .p. , , r rn" i r .

and llcxibility. Th€rc is a slighr incrdsc n, u(trarte
lcnsrh l ,ur  f rcqucnr long prun\ ,nJ, 'p ' l i t ion nl
inrcr lotu,o '  s wordr s( i l l  ocru '  .1n i ' l  r tur{ .on\
ur mak" s,aremcnls wrrh 

'er"nn! l , lc  
a,ura,y. 'n l l

wh$c this involves shod mcmorized uttcranccs or
iormulae. Mos utrchnccs,re 

'eh8raphn 
nnd snt, l

c.dings are often omitteA, conluscd. or distodrd.
Vocabulary is limited to arcas ol inn.dirt( suNiral
nceds. Can difcrentiale most phonern.s when pro-
duced in kolar ion bu( wh'  n rh.y a '"  (on,b 'ned ,h
wo.ds or sroups ofwords, crors arc lie.tuent an.l,
cvFn with repe' i t ion.  may sev(r i ly  inhibi ' .ummu.

nication.vcn with p€6ods used to dealins wilh such

leame6. Liulc development in strs dd imonal;on

INTERMEDIATE-LOW
AbL to roti'b bo'i. 

'utuiaal 
nt41! and 

^inintn 
eouta!

kquitn.n6. ln are^s of immediate need or on vcry
fanilia. topics, can ak ad eswer simple qustions,
iritiateand respond to simple stat€ments. and main-
tain v€ry simple face-to-fare conversations. When
asked to do so, is able 10 fomulate sone quesrions
wnhlimired constructions ed much inaccuracy. Af
most.very utterance conrains fEcturcd synlax and
otlEr grammatical efr.s- Vdabulary inadequa(e ro
expr6$ an-vthiDg but the most elenenrary necds.
Strcng inrerfer€nce from Ll occu6 in articulation,
srres and inbnation. Misunde6tandings ircquenrly
a.ise from limited vmabularyadd grammarand er
roncous phonology but, with rep€tirion, can gen-
erally be undcBtood by nativc speakeB in resular
contad wnh foreigneF anempting tospcak rheir lan
guage- Lnrle precision in inlormation &nveyed o-
ing to tenEtivc stata ot graDmaiical developmen'
and litde or no use of modi{ieN.

INTERMEDIATE-MID
Abb to 

'ati'lt 
nw 

'Ltuiwt 
a.ah dnd son. lin;t.d totial

laaz*. Some aidenc. of grammatiGl accu racy ,n
basic con$.udions; e.9., subj€cFverb ag.eenen'.
noun{djedive agreehent, some notion of i.fletion.
\/orbulaN pcnnns discusion olropics bcyond ba.i
suNival needs, e.9., peEonal h;srory, leisu.e-tim(
acrivnies. Isable to iormulale somcquestions when
askcd to do so.

IN'f IiRMEDIATE-HICH
:1bh kt !dti{! nnlt snDiM! nral' and li,ikd radil dat"ndt
Devcloping nexibility in a range ofcireun$rancs l)c

)"ond imnediate sunival needs. Shows some spon-
ranciry i. lanlaunge produ.tion bur ll(n.y is ven
lrcvcn. Crn initiare and sustain a gcncrd convF
sation bur has li(tle un(lcrstanding of thc social.on
!cnrions of .onversarion. Limitcd vocabtrl.ry rans.
ncccssi{atcs much hcsnation and cir.unnocutiol
Thc conmonc. r€!s. fons occur but ..rors arc lre



khatlolog ih liansitnn

,r  In I ' in,rr t r ,n jndsclccrFn Cln us'  
'n 'n 

qucs

,, tornrs Whil. somc \rord or'lcr i\ staltshrd'

oA sr i l lo(cur i  no.c LornPld P'rrcrns t ' :annot

, ,d,n r .hctrnr srrutrurLs i r r  lon$q ut(crdc6 d

tJnL' i i r  \ i ru 
' r runs 

Abi l i r \  ! '  ( l rsLf lLc i r r ' l  Srt t

.a ' t r  r r l , r 'd. , r iotr  i \  hrni t 'J  Awrrt  u l  l 'Jr '  tdne_

.. lcaturcs (L s ,  P.onouns. vc in l lcct i ( ' l t  but

. ,ny. , ,c unrt l i r l , l r  csPcr i r l lv  i tkss i rntnLdia 'c in-

r . .  ! (  I i \ r (nr l ( ' l  drv t  {N is la 'st lv r  ' t ' r 's  o l

r . div,r.rc utt.ran.cs Aditulztion is conrPre_

.i\iblc to narivc sPc^L(G ustd h dcaling wnh lbr

,n16. anJ (Jn Lon, l ) inc 
'no!  Phonctr 'cs wrrn rca'

;ablc ronlprchcnsibihrv,  bu ni t l  hs di f f iotr \  in

,oduc,nq (crrain iounds, in ccira 'n Posr 'ons,  or In

ruain .ombinarions and sPccch 
-ill 

usualll be

,bored. Still has to.cPcat uttcranccs frequentl-r to

,c undestood by rhc ge.cral Public Able ro pro'

tuce some .arrat;on in eirher pasl or future'

\DVANCEt)
thb to \ati') tolt;l. tu.ia! daran^ aMl linitad @^ t'

,aa. ' , ,  Can handl  wrrh ronl id"ncc l rut  norstr l

,  , l r r  mo{ su( iJts i rur tnnx in ' luJins inrodu(r ions

,d.acuJ 'onv(Aal ions 
r l ,out  iurRnl  ctcnrs as

,.cllas $'o.k, hmily, and aurobiogaPhical informa

o.; can handlclintircd work (quirumcnIs, nceding

' ' lp, , ,  hdndlnS anv compl i"drons or diUiLul t ies

l.^J 
'p.alingvo 

abularv suflicienr ro rc"Pond {tn_

L,lr 
-nh 

somc .naudlocur ions; a..cnt, rhough of(e'

, , ' r '  faul1.  n inrc l l igrblc:  " .n usu' l lv  htndle c lc_

o2lFtL

3+l

ncnrary construcrioDs quire accuraielv b!r ddsnot

hav" rhorougn or roni ldcnt,  ontrol  of  rhe grammar'

ADVANCED PLUS
AbL lo Mti'l' not tutk qunndk and thou $nt abilitt

ta odfl"nmt. an .04,.i tory \ datins to pottrtlat i '

tt.sk ond +ti.t !i.td! of @nP,kn" Oticn shoss

remarkablc fluency and easc ol sPee'h bur under

tension or Pressurc loguasc mav b'eakdo'{n Ccn-

crally sr.ong in eithc. g.amnar or v@ibula'v, but

not in both. Wcakne$cs orunevennesi in oncotfic

foregoing or in P.onunciation resuk in occaional

mhcommunication Ar.as ofwcakne$ 
'2nge 

lronr

simplc courucrron "uch 
as plurdis. anicles. PrcPosi

tions, a.d negatives to more complex strucrurcssucb

as icnse usagc, pdsive constructions. sord order'

and relative clauses Normallv .onrrols gcnc' l

vocabulary with some groPins for everydav !@ab! _

SUPERIOR
AbL b 

'P.4k 
th. langug. bith ttItrci.f,t sttu'tutdt okt'

tu y and uotobutaq to potticiqat .lJati.b ;n no't lonrdl
.,2 afo^'t cou*-tio"' on ptadnaL n'iat, ond pnkr

tio,.i topi,'. C"" disus Particular intc'est' an'l

spccial fields of compcten.e with reasonablc dsc'

Vocabulary is broad enough fiat rhe sPealier rarely

has to e.oDc for a word: accen( mav bc obliouslt

r-.iqni.onaor of g.amma. s@d' errors lirtuail)-

ncver inrerferc with undersranding and rarelv dB_

tu.b the native sPeaker-

Native- and Foreign-Language Acquisition

E RESEARCII INTO FIRSf

lunguage acquis i r ion havc produccd an enot-

'nous 
amount of informaiion on the proc€sses

and srages of lanquag€ acquisirion in general

r'rom phonology ro piagmaii.s, and the role of

rh" parent as rutor. Nottb. Languagc and totrgn

Languag. Acqu*it;on brings togeth€r Pap€rs 'n
lirst lanquase and sccond languagc acqurs'r'on

ot u ri-" .h"" r"rearchers in these rwo fields
?r.  hp, inhina r . . "F ih.r  rhev have much to

offer each other. The thirty-two pr€seniations
publ ished in th;s volume exptore varrous com
ponents of first and se(ond language d(quisi-

tion and rheir inrerrelarionships. The findings

have dir€cr aPplical;on for native language an'l

tor foreign language research and ins(rucrron
More information can be obtained lrom: I he

New York Acadeny of Sciences, 2 East 63rd

Str€€t, New York CitY, 10021.


