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ABSTRACT'rhe atticle brietlr sumhdtizes and
lhen discusses Krashen's Input Hlpothesis as
prcsente.t in,isPtin iples and Pradice in Second
Languase Acquisition. The Input Hrpothesis is
consi.lercd both as a psrcholinsuistic ohd as a
pedagoCical ho.lel. I sugEest thdi 6 a pslcho-
lincuistic no.lel the Input Hrpothesis fdik to ac-
caurt cokrincingltlot the widelr acceptedlact o.l
fossilizatioh (arested L2 acquisition) ia an
acquisitioh-ri.h ehr ilonnent. As a pedagoeical
ntodelthe lnprt E)'palhesis na, not be diectlt op
plicable ta the reali\ of the U-5. hish schoal al
universit), fareiEn language classes, since these arc
so fat renored fnn the imnetsion/tecond
lansuase envitonnents on which ,nuch of the
theorr undetb'ihg the tnodel is based.

Overlhc last severalyeas, the foreign language
leachins profe!sion has shown erowing inieresr in
learning abolr oralproliciency resline: how to rate
a spcech sample, and aho how 1() elicitsuch a sanr
ple: Language leachers who have attended train
ine se$ions have dis.overed rhat i€aning ho* to
a$€s the oral proiiciency of their !tudents often
has at ]easl as much inpacl on thcir own rea./,ng
as iI has on rheir lesting. Successfully teachjng 1o
a pariicular outcome-in lhh case demoDstrable
ability to use the iarget languaee productivcly for
.ommunicalion entails puBuing a coheren!
slralegy (Onassio, 5).
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Stratcgiesaresoalor ientcd. Thesoal lhat  a l l . i
us lnphcitly share .ega.dless of the le\cl ar \vhich
qp ed(,  or  .hp rre h,J, togt  hJr .  F nr" ,  r .e
Lhat of helping our studenrs ro plrticipale in rhc
bilingual, biculturalworldthalwea.eluckyenough
ro i r \db:  .  e\en J,  qe re.oer, /e h"r  r (  *  l l  u.
likely sec dre full fruits oJ our labos. That is, sc
san ro helD our '  uden ,  g( l  , ra co i r  qJJ.  r t  

" rdo no| I rearer.ocircur . \  be he.r  lc"  , i -e  ̂ f .portunities later on.
Abour p\e \  dc.cde o .o hF fPJlEoercJt  prr

dulum swings and a "new" method or approacb

'v"r '  h(orule on.I  
' , r .  

dh\ . .LJ c ' .  dor
ne$ nethodoloeies uDcriricallr', hoping thrr rhey
sl l  ,u. .eed {he e 'u rcn f 'oce. ur( .  ( \ ,hdre er
rh()  maj be\ anp4rcn l ,  fd i l .  dp.  rdr  'J .  In !  ec ,
that lhe devil we arc aboDl lo meel musr be betrer
dun rhe devil we akeady know.

l  h i .  a l | . lc .  I  r  l l  p\dn nr . r . r icdl l !  .om.
psycholinCuistic aDd pedagogi.al posirions ofered
b) Srepher D l \ rd. fen.  \ l  .h roJern!r  rd le L.
a rea.hi .  e r  cey tha he c.  .  thc l  p| l
Hypothesis (Krashen, 4). I will brieflysunmarize
hi .  mxior t ' .d i  ; ' .  rnd hen.o1m' on hcn..

Kfashen\ rescarch leads hin |o nake rhe folloN-
.ng gene-al . ldrm' l r  rhJ ia-gLa.edcqr.  ror i .
m"rr , j . l lydi"e 

-1r 
om ld. ,g rJgr.ed,nrne.2) ra

only laDguage acquisition ac.ount! for the spon
'd1(oL u.eolrh(tdr"er ldrCUdge. 

' r ' \ . l  
pro\ .d|  _

'ur  "nd en, orrzErnE ldneuige d.qur.  ron rJth.
t \Jn ldngudde learnrnc,rr  dpr - i ,  -c rnr ror l  aun
be r \e -  im" r  eor lor  i .  L.  ion.  dno , l r  'hdr o.
rhe -our.k, l l '  . rcrrne.onr 'ehr, .o1r,nemo
iFporranr n n,oaor 'n". lobdl  la .u luc c.qur.
l ion. ,1dro,  iu,rrned!q, I  i^no'  l i ,enrnc. l ,  l l . .

The firsi slep in dcalins with rh€se claims is ro

t t,rotoa t Hi!!,\Pt\ D .c(tlt
P ofeso .a H \Drnir Ltral {ir l \)i !) qosLllr Lnntrrn}
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uDdc6tand clcarly rhe differences Krashdi finds
behvcen what he calh language acqukilion and
lansuasc lcarning. Hedefines languace learninc as
"conscious knowledc€ of a second lansuage, kno$
ing lhe rules, beins awa.e of them, and beine able
to ta lk abour them' (p.  l0) .  Larer on (p.  89) hc
says, lsfammar'  

l is  a term I  $ i l l  ure as a
syronylr ior conscious lea.ning...

Wc scc irDmcdiarely thar Nhile lo. nosr people
"lcarnins" is undebtoodas apro.est KrasheD has
defired ii as aprodrcr. An exanple of his defini
tion of laneuagc lca.ningwould be the student who
could rcciic concclly thar "in French, adjeclives
nusr lercc in send€r and number with the nouns
they modify."  Or,  in Spannh that lhe subjunc
tile mood is used ir any subordinalc adjcclilal
clause, the noni.al anrecedent of *hich is cilher
ncgativc or indelinite."r Krashen maintains thal
laneuace learnine /lrs delt,r./ renher causes nor
facililalcs lansuase acquislion. Given his defi nnion,
it is difficulr ro disagree.

Krashen does nor actually deiine adull second
language acquis i r ion,  choosing instead to
characrerize n as a proces similar, if nor iden-
lical, 1o the way childr€n develop abiliry in rheir
first language.... In non lechnical langtraee, ac
quis i t ion is 'p ickinc up'  a lansuaee."  (p.  l0) .  I t  is
my undcrsrandine thal the phrase '\imila., if not
identical" means adu 11 second laneuage acquhitioD
is more l ikely " ident ical"  Ihan nerely ' t imi laf '
to a child\ first languace acquisition. This daim
is as crucial to undcBlanding thc lhcorctical im
plications of lhe Inpul Hypothesis as is the learn
ine/acquisirion dicholony,

while space does nor pernir a delailed €nunera-
rion of thc psychological, cognitive, and cn
vlronmcnral diffcrcnccs between child Ll acquisi
l ion and adul t  I2 acquis i l ion or lcafnin€, so nuch
of Krashen'snodeldependsontheir  lundanental
similarily-if nor idendly-thal we dight nenrion
a le{ obviou! facts shich suggesl that rhese two
proce$es nighL ar besL be characL€rized as
analogous. For example, lbe mere fact rhat child
Ll  acquis iL ion in a sense enraih replacjns
"nolhine" wilh "somelline," while adult L2 ac
quis i l ioD/ learning cnrai ls l ransforming
"somethins" into "something else" is sufli.ieDl
ro esrablish rhe fundamenral noDidenriry of borh
thc aftcctive and lhe cognilive en!ironmenr wirhin
{hich the.e k inds ol  acquis i t ion act iv i t ies take
place. ln addirion. an adult already knorvs whar
Ia.euage is,  Thar is.  unl ike lhe infant,  the adulr
already kno\y\ thar "lalking" encode\ language,
unl ikeothersonicsignals lhalhcissensi l ivelo.  fur
thermore. rhe adult already has a developmeDtally
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nalure brain, and comes equipped silh a culhnc,
lhat is, a systcm siLhin $hich heconslNcs his con
municarion. Thcsc are all advantases dr.I .dulls
br i re to secord l3n!uale le.rDing. Thc adLLr aho
br ines a \ re l l -de\elop.d "r l iecr i !e l i l rd,"  \h ich
may be ianly high. A tedagogy for adult L2 ac
quisilion can onl! p.olir lrolr rakirrs such dil
fcrcnccs into accourl.

operat ional \ ,  Kr.shen ascr ls thai  thc $ay to
makeadult L2 acquisition happcn jn !he 0la!room
is to acce$ and actirare exa.Ily Ihe sanrc languasc
acqunition device thar smallchildrcr h!ve and ur-
cons. iously 'use" in acqui . ing their  nal i le
language. This samc language acquisirion delicc
will Lhen ourpul acquircd comperence" ir rhe
Hrget larguage, jusl  as i t  had done yean €ar l ier
for  the naLi !e language. ID rcrnrs ol  c lassroon ac
r i ! i iy ,  h€ arguesj  th is cDtai ls usins the fo.eisn
language "for shal il $as dc\iened lo., cod
nuni.arion." (p. l). Thus. our nudber one priority
as foreien Ianguage lea.hers is Io use alailablc
classrood lime for p'([iding our studenls wjrh
{het Krashen cal ls "comp.chcnsible nrtul ,  ' i .e.
with language Ihal our studcnts .ar unde6lan.i.

Having dislineunhcd laiguage learnirs lom
language acquisition. thcrexl stage ii a$imilating
the id! l ical ions oi  Kra5hen s model is ro uDde.
!tand rhe d.finins cha.aderisrics of comp.chen-
sibleinpuL," forahhou8hallta.gct languxgespe.ch
thal studenLs unde6land counr\ a\ .onprehensr
ble inpul, nol .11 comrrehensible irpul lcads lo,
causes, or olhcslisc facilitares l.nguacc acquisi-
tion. Accordine to Krlshen's hlpothescs, one irc-
qunes additional L2 conpetence onl! by unde.-
sr.nding lancuage rhat corrains sluclures and
vocabular) thal are a liltle bcyond \rhat has
alrcady bccn acquired (p.  2 l ) .

Krashen calh the current le le lofacquircd com
petence, rhat is, thc lcvcl at $hich an indjvidual
finds himsetf at any momcnl, 'Lcvd 1." Com
prehensibleinnur Lhat nromotesaddnioDalacqdsi
Iion musl conlain at lcasl somc undcnrandable
matcrial from thc ncil higher hyporhesized level
ofacquired competence. or Nhat K.ashen call5level
" i  + 1."  Such input is .endcred conprehensible
l ineuisLicauy, e.g.  b)  rhe use of  snnpl i f ied .od*
and slower speech. and nonlinenislically b,v dre use
of pic lures,  objccls,  or  o lhcr .cal ia,  and by lhc
ljstcncr's gcne.al kno*tcdgc ol lhc wo.ld

'Ihe lasr va.jable drat lrediales dre adull lansnase
acqui \ i t ion p.oce\s in Krasl 'er 's nodel  is  rhe Ai-
lecLi le Fi ler .  This re.n i r  aho nor r igorousl !
del ined, bul  i t  re latcs to rhe lcb ol  aLtrLudinal  and
orh€r aflectire or pstchological racrof rbat help
to detine ar individual 5 rnlernal 3nd exLt.nal
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perspeclilc. People vho have negalive or even
ho{ i le stercolypes abour thc cuhure of  lhe tareet
languase spcak{s wi l l  ha\e a "hish" af ledive
l i l ler .  I t  one\ ai fe. tne f i l ter  is  "hieh,"  or  "up,; '
Lhcn, accordiDe to lhe model, eren conprcheDsj
blc nrpur conraining i + I will failto peneLrare suf-
ficrently to acrivat. rhc positcd natural languaec
acqutilion devi.e. Convcsely, iflhe affeciive filtcr
is "low," as is thc hypothesized case fo. pcople
nrore politively djsposed toward rhemselves, the
target languaee, ard lhe culiure ofils lpeakes, dre
comtrehensible inpur gcts rhrough ro rhe languaCe
acquisilior device, and addjrional acquisition rake\
placc, a$unrinC tha! app.opriatc i + I is present

We can nos briefly .ccapitulare the cssenrial
points oi  Krashcn's l rpur Hypoihesis.  Firsr ,  only
pcoDle who havc acqtned @npelence use a
languagesponlancously, fluently, andaccDraL€ty.
Learned .orlpctence, i.c . conscious knowledce o I
grammaticalrules and sfuctures as sLrch, docs nor
causc Dor does n conrribure \isnilicandy io a.
qutred competencc. Second, aduft L2 acquisnion
is "similar if nor idcntical" ro child Ll acq sirion,
and dependr o. exposurelo codprchensible input
that contahs t + l, rhar is, strucrures and/or
rocabulafy lhat are "a litrle beyond" one's cur
renl acqutred compercnce. ElenenL5 rhat hale nor
yet been acquired are nade comprehensibte
r|Iough sratablc liieuisric and cxtralinCuistic

Bui while codprehcDsible inpur is argued ro be
r incccsary,  for  acquis i r ion ro rake place, i t  js .or
"sufficient." ln orderto ersure L2acquisitjon, a.-
qurres mult be presenred !irh coqprebenslble i
+ I while theirafbcrive filter is ',down,' or ..1ow...

In shon. Ihe theor\' guarantees .ontinucd language
acqunitioni!henacq!ners cncounrer cohp'ehen
sible input conlanring sullicicnt i + l, under con
dnions associared wirh a low affecriv€ iillcf. The
tundamenral areuDrDt is rhar studenrs acqui.e
st.ucturc nor by tuarr4a simcrure but by concen
tral ing uniquely on meanins.  In (rashen\ words,
' 'qe acquirc by'soing lor  ncaning' f i rs l ,  and as
a resur i j  ne acqurre n.u.rure. , ,  (p.2l) .

Itrmcmber rhat t is an r,/a/ modcl It argues
thar $c acquire Jrrimarily byNh.r \re hear and.ead,
ralher than by whar we say and *rire, and leasr of
all by what Nc kDor! u rrrl thc rafget language.
K'ashcD hnrself crrs us in ir ali.s tr'at"perhaps the
noiniol.tbh olthe secand ldnquase teachet is !o
help tndk. ntput contprehensible." (p.61).
Elsewhere hc cxplains rhar in thh lrodel nud€nrs
are nor required ro produce ipeech jn the iar8el
laneuage until thcy are iidividuall) morivared to
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do so (rhe hypothcsized \ilent period"). aDd rhar
when they do begin to speak, " f luency'enrerees'
over rrmej on i ts own, i i  and.,accuracy develops
ovcr Inn€ as Lhe acquirer hears and uDder(rnds
nore input. (p. 22).

An €asy asumprjon ro makc based on a quick
readin€ of Krashen\ marcrial or on the bricf
chara.te.ization of il rhat I have jun prescnrcd is
rhat it is cnough for reachcrs lo be tluenl spcakers
ol thelarset languagc, aDd rospend rhcn classroon
tidc producins ertensivc monologucs. ID f.cr,.on,
siderable flueDcy h neccssary on rhe instructoris
pan, bur again, it is rol sufiicienr. Krashen says
lhat ..,the dclining characlcristic ol a good
leacher rs someone ivho can make i.pur conf
prehensiblc to a non-nali\c sleake., resardle$ of
l rhe laI ler 's l  le\el  of  compcrence in ihc larger
lansuasc."  (p.64).  In short ,  there is no poinr in
applauding one's oNn u5c of rhe rareet language
asthemedium ofinsrru.Lion ilsrudents do not havc
a clue as Lo what is being ralltcd abour h Lheir
claises. Such "use" ol the targer langulge cornrs
as no'se,  and not es a mcdiun ol  iNrrudioD.

With r his sen€ral inr.odudion behind u!, sc can
now look morc closely and idcrrify some condi
hons undcr which rre mr./et itseu predi rs JAilure
lo acquire thc targer languagc. I srrcss thar these
predicrions of failure a.c cDtirely i ernal ro rhe
model. and form pa.l ol ihc Input Hylothcsis
ilseli. An independenr qucslion is rhe c\tenr to
which lhe bypothcsized condirions under Nhi.h rhe
nodel predicts i!..ess.an be c.catcd ir the sran-
dard high schoolor uni !eni !y laDeu.se progran.
\ \e wi l l  look f i rsr  ar  Lhe construct  o l the Afte.Li \c
Fi l ler ,  and rhqr ar condir ioDs on rhc fururrol  rhe
comprehen\ ib le jnput i rsel  j .

As Krashe. has norcd, rhe presen.e of coDr
prehensiblc i rpur in rhe (udents 'enl i ronncnt is
re.$ar!, bnr nat sufrt.ie4r ibr acquisirion to take
place; it is also necessaq/ that ihe Aflectivc Filter
be sunably 10{. Thus, thc firr lador we idenrifu

'n 
cxamining thc poter l ia l  for  succcss ofrhe Intul

Nlodclis one ov€r which we as insrnrcros can ex
ercisc relalively litrle conLrol. In dre lo.eien
laneuage clasroom. the mosL dircct way io lowe.
ou. s ludents 'Af fecl ive Fihcr is to prol ide a non
thfeaienrng envrronment, pcfhaps by no! dcmand
ing prenalure production, bur not nuinidatinC
thcmrlith.ountcryroducrivecorrection nraregies,
and by nol connunicariDg ro th€rn thal our sole
nnsion in life is to caralogue rhen linsuisric sins.
Bul other variables which loecdrcr cornirurean Af
lcclive Filrer. variables \uch as lcvel ard Lype of
ft orr!atron, attrtudc, self con.epl j e8o permeabiliry,
degr ce ofethnocentncirt or xenophobia, rolerance
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ior ambiguitv, and so on, remain largdv bevond

ffiNrve(hele$, $e cdn dedl  co8'rr i r ' l l  $r ln out

\rLrt lenl5 Derc<ptroni  of  the rarser rulLure and n\

lneaLLA. !ernlotc ing and c\pandine on nol ln l t

" l ,a "*"-"  
r rnpre$tons vhj le amenLrLn€ or

retnterDrelrne an, common rnsinfofmalun Ar Ine

vrr \  leat  se can help our s ludent '  rc!oefLzc urr

s larer l  oersonct and 'octoloeiccl  
need'  thaL-Drno

al lo l  u; toeether.  s i thour al losFg rhe tos '  i rwar!

r .  \et t le on the dt l lerc ices in coprng slrrres '$ rr idr

ol len seern to drvidq us lTurLlc '  7)  A!(urate rnnr

mnrron rs J I ror i ' rne rrdrenl  1o- (omnrul

l_u+lede..  no r : le p '  ep ror '  drd resdrNr

\ .eJ 'or \pc,  "nd 
md) conrf lburc 'o lo ie4ngrne {

re. l : \c Ll r ( r  '  AlrhoJ'h {e 'Nror e\  DecL lo errou

Io\ .  a_dcomF or for  P" v lh in '  _"olraicd $i

n.rarecl  ansuagerndl \e urrLreol  i r '  pd[e6

.,  
' rudrnr 

$ n" r '  in rh( ld*on\ be au\e rre ' r

" .  ' "n.  
rn 'nt  

' l  
'  bpcau'c ofP

r. ,err- ,  idnrLJse rPqJrred or be'asc LnPr '

' is ; r l . .dnr 
o t 'e r '  a l 'o d\ i rs he ime ras

"ecanmare.o 
nepo i r r , 'mor( ' in ha 

' l ' re ' l 'or '
\h rrne ou dr ' (  r ron noq ro he nal l " r  or  co'n_

o-"r" ' "" i .  " 'p- ' r ' " ' "  ""  "noden 
!onJ:r . l : i  er"c

. j " " i , .  
" ,  " , . -L-1. , , " !P 

nrr  +eLi l ldo re 'L

ro nate ome o'  , \em e\blc i '  {  . lose rcaorne u

i  " ' t ' .n '  
. "a.  or  t .^ '  r ' "  ncJe's 'sorar r l '  bel

I 'aL r  o\ :drng cornrcfen'  b l (  inpur i l  d ponr r

rre.r i . .  en. : r"-renr $r l l  gdd%nrec alqu ' r r rotr
lh"  r  

' f :1"  
n" J l lo{  r 'e"ordrrorr  ooirn

r \c |  or  eo 14 lJ l1e:  oJ :  lon r"hPn 
ibL I^

r l ' rJdrn'  . ,  c h rrr 'do'Ded io Frn/L

fi#ffi

acquisirion rill ,rl take Place

I lThc Inpur ra\  be comfrehen{b e but there

s no r  + |  prc\enL b{au\e lhe le\el  rs loo Loq

Mv own lack ot  dbi l i t \  rn French i \  a sood e\am_

ol;  o l  thr '  Anv arremFt on mv pa{ ro-(om_

;unicdLe dnlrhinc orh{ rhan a greetLng Ln tsrencn

mercl !  Dro\e\  rh. t  I  an In laprble ol  5u\ tarnrng J

.on\erer ion Ne\(rrhel tu\ '  Lhc r \ rerary or rnc

FrenLh f)eDdrtmenL at  San Dielo stale unlr  I

i inet t r  conie. .eo ml qt t ,  
"as 

qurre con\ rNed InaI

I  e is indeeJ a i luef t  sneaker oi  her lancudge rn

rhe l ru idreds ot  Srctungs lhar ve l6d schdngeo'

c\er\rhrna$asentrrel) 'omprehcnqbletof ie 
oul

no cddr l ronal  acqul$rron e\er took nla!e because

there sas no i + I in the messaee

2l This condilion is the contrarv oftheprecedrnS'

The rnni t r  nraJ be comprehen\ ib le bur rhert  rs no

r F I  Dtesent hecausc the lcvel  is

t*Lener r . '  _n'reh roc'bu'ar\  "nd 
e\ ' rcLrngru((

cue, lo ro| |o\  tha '  
b inb drdr lL ' rFshaiaa<es

l 'e rrpJr con' f rehen rble '  bul  he grdn'ncrrctrL

a! The inoul  $hi le comprehenqrble d"/  conLain
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and thus conl i iue acqui f ine.  Bul  $csinply do nor
know-nor does rhe model sp€cutare aboul-ho\!
mucx exposu.e 1o oprinal! comlirehensiblc inljur
is lccessary for language learncrs ro successfully
dakc lhis iranlition from rhe controlled and sup
porrive envjronnenr ol the clasroom ro rbe nuch
more impeAoDal and disinreresred cnvironn.nr of
the oDtside wor ld.  I |  Lhe case oichi ld I_1 acquis i
t ron,  we might \ !e l l  ask,  "Hos long does i r  Lakc
tor a child to acqLrire cnough laneuage ro lalk like
asix-ycar old?" This may sound i ike, ,whar col
or is Ccorge Washington's \yhire hofse? but l le
answe. is more or less ilsix 

tearj.

Thcsc consideratioDs, $hich arc enlirely n!rer
tdlto the model, and which iollow froft K.astren\
own areunenrsi provrde a r'ore of caurion lor rhe
profesion. we need ro discolcf believabtc $a!s
to cope s'th these problems or linjraiions of the
dodel .  and to rnsure that our studelrs arc en
coufag€d always ro artcnd ro rhe rnput ar a tcrel
thal Coes deeper than nere coDpreh€nsion.

Extcrnal considcrarions arc aho vatuabtc in
assessjng rhc hpur Hypolhcsis a\  a possible urodd
ol  foreig.  lanluaee jn i tnrcr ion.  Ler us f i rn matc
lwo observaLions aboul rhc variable of optinnn
exPosure to the tarcer languagc.

One fu.dancntal qu*tnh thar $e need ro lry
!o answer i t ,  'How nruch Spanish, sa! ,  wi l t  a stu-
denl be exposed to, asumins 1) rlut he o' stre ar
rives at ftc uDiversiry kDoling none, and therctore
2) lak€s three sernestcrs of €lemcnrary Sranish in
secnons that mect five days a week lor fiftt,
mtnutes, l) ibllows rhis wirh rwo Lhrce hour ir!
termedrale conversanon and rcvie$ courscs, and
then 4) undenakcsa full und{Eraduare najor cor
sistirg ol 24 scmesler hous of unper division
Spanish cou($?" I  s i l l  nor speci fy al t  rhe
a.ithmctic that underlies rhe iollowine calcutatjoDs,
bul their inplicalioDs merir carefut consid.ralion.

A$uming that there are lii1,! minures of quatir'
erposure in e!e.y fifry minure c1ass, al Lh. cDd of
threesemesrenof dai lySr ianish cta$esrhestudcnr
wiu havc had Lhe equivale.r  o1 t0.4l  day\  o l  cx
posure to the languagc, assuning rhal jn a natural,
i-e. "informal" environmenL hc or she would
receive l8 hour! ol cxposure pcr day. Thc two iD
te.nednle cour\es $ould accounr for arorhcr 4.ll
day! ,  for  a subLoral  of  14.59 da,!s iD lhe lowcr
division program. Bt the rime rhc sruderr .om
pleles lhe 24 uppeLdivjsion credirs, and eradualcs
witb a bachelo. s dccree in Spanish, he o. shc Njll
have amassed yet another 16.61 days of  expoNre
to the lanCuage. This amounls to a grand lotatof
3i .26 days, or e$ent ia l l , r  one monrh.
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computatlons, crcdirine filr! ninures of qualiry cl
oJ. .c oeJ. l ' ( lJ .m o. l .  T.rc l . r i . ' - , ,
sc can double rhc calculared e\Niurc l jm. ro ac
. .  u ur (o ' l r ;  r . , r ' , .1. . . .nr .dr19to

' le : , r  ( ld.c. .  l l ' .  i , 'c , (d.( . r1.  - \ r , . .  .  r .  nc
to the language lo 62.51 day5, or essenr ia l ly  !*o

r ' .vr . rJr '^o.  . r  o- . . , .1 i r !
'h,  ,n o c,r .e{aD.,  l , r  l . . ro lo l i . l  . , r i \ f ro

.  ,1 o bp .  -  hd\ , ,  
- . , . .tion.'uly firsl lhrough Septenrb{ tu( in Warsa$:

I ,  lor  o.e,  \ !ould be del ighrrd i i  he caDe honre an
Irr lennediaLe ( l l -R l )  speake..

l r  1r  ' , '
calcular ions,  rhc. \ toniJe Li  e ! \ar lable 1o an adul t
lo.eisn lansuage leanrer laknre a lull$llcse lcvel
foreign language !rog.am-iron dre !rosL elemcn
rary cou,sc rhroush an u. t - t {sfaduare major is
ver) nearly cqual to rhe mininum riDc associatcd
Firh Lhc "s i lcnr !er iod in ihc l i (erxrure oi  chi td
L2 acquisnjon. Yei ,  accordins ro Cafol l 's  l tudy,
the mcan s!eakiDg nrol ic icncy 1ere1 of  graduar jng
loreign language majo( in lhe Unired Srales is iD
lhez/2+ ransc (Catrol l ,  1)  I  rnfcr  f ro l r  rh i \  J ind
r!g Lhar proccsses orher rhan, ard nr addirion lo
straighl ,  natural  a.quis i l iof  nrusr be ar \ !o.k in drc
rn5truchonal  p.ocess.

TnncofexposL.c as r  var iable in accounrnrs for
lansuase .cquis i l ion can also be vicycd non a
longian8cperspe. l ive. ,^ l l  o lus kro$ non nat iy.
speakers \vho are enri.ely fuDction.lir rheir \ccond
or ibrc ign laDguage, hut *ho are c lear ly nol  b i
l ingual ,  in rhe strons sense oi  rh j \  word,  nor evei
' 'near Dal ive.  Fu hennorc,  many such pcople
have l ived l i lcral ly Jor decad$ in aD i .quis i r ion
r ich,  moDol ineual ,  honocui tural  envi .onnenr,
$hich by d.finilior rirovidcs nor oDly copious conr
prehensiblc inpul ,  bur copious i  

-  
I  as ryel l .  Yet,

perhars bcyoDd acqui'ing addjt ional vo.ab ulaq ,
rhd. c\hibited proficienc) 1cvc1 dos nor chlngc
overthcycas. I l t re look ro thc Inpur H!pothcsis
rbr an accounr of rhis phe|onrnon, Ic turd rhaL
lhe only convcnicDt explanalion for such obser!-
cd " fa i lure" Lo adr icve narnel ikc p.of ic iency is
ro c la in thar rhc Affecl ive Fi l rcr"  nnNr be high. '
Such an accounl ,  in addir ion lo bcins inrui t i \e ly
!nconvincins, laih, I beli*c. cnhcr on (he srounds
of ob!..vatioral ade.juacy, or $ cxreDds die ex
plaralorypo$cr o1 th.Ai lecr ivcFi l lcr  h,rporhesis
as 10 rerder i t  a mcanirrgless conn.ucl .  A nior.
plausible hrpothesis to a.counl  lor  $rch fo$i l i / !
l ion Nould bc s imply l lar  such spcakers f ind lhat
Ihe cohnunical i re dedands lhc\  rour inelv mak.
oD rhe second laneuase a.e $ell cnoush mer, i.e.
Dosirsel! reinibrced, lhar Lhey no longer alrerd
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