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INTRODUCTION

In fall 1992, the Joint Boards of Education requested a
profile of Oregon’s foreign language teachers, kindergarten
through college, to provide information needed to prepare
for the reforms called for in the Oregon Educational Act
for the 21st Century (HB 3565), and in anticipation of
planned actions by the Board of Education and the Board
of Higher Education.' The Joint Boards were particularly
interested in learning about the current assignmenis of
language teachers in Oregon’s K-12 schools and their
readiness for implementation of proficiency-based second

language programs.

Similar questions were asked about foreign language
faculty at community colleges and four-year colleges and
universities, particularly postsecondary institutions’
readiness to prepare teachers for the school reforms
expected to impact foreign language programs at all
educational levels in the future. Two companion studies
were, therefore, initiated in winter 1993, one focusing on
K-12 foreign language teachers and one on postsecondary
level faculty. This is a report of the postsecondary study.

STUDY DESIGN/METHODOLOGY

A cover letter and 35-item questionnaire were mailed on
April 8, 1993 to all postsecondary education institutions in
the state -- 16 community colleges, seven OSSHE inst-
itutions (excluding the Oregon Health Sciences University
which does not provide foreign language programs), and
13 private institutions, for a total of 36. Mailings were
sent to campus chief academic officers (provosts and
academic deans) with a request that they distribute surveys
to every faculty member, both full- and part-time, teaching
a foreign language class at their institution.

Administrators were asked to complete a response postcard
indicating the number of surveys they distributed on their
campus (number of faculty teaching foreign language at
their campus), or to indicate if no foreign language
instruction is provided at their campus. Administrators
were also asked some questions about demand for foreign
language courses at their campus.

Follow-up telephone calls were made to campus
administrators during April and May to encourage them to
return their response cards, and encourage faculty members
to return their surveys.

By June 1, 1993, 32 campus administrators had returned
their response card to the Office of Academic Affairs,
Oregon State System of Higher Education, for a response
rate of 89 percent. By this same date, 175 responses from
faculty were received. Campuses that did not return a
response card were contacted in August by telephone to
complete information on the number of faculty teaching
foreign language classes at their campuses.

The population of foreign language faculty in the state,
based on 100 percent of the campuses’ responses (see page
3), is 375. Using this number as the best estimate of the
population of faculty, the response rate for this study is
roughly 47 percent.

! In January 1993, the Board of Education approved a second language component as part of the Certificate of Initial Mastery, with
second language learning opportunities to be available within the Certificate of Advanced Mastery. In February 1993, the Board of
Higher Education approved a Second Language College Admissions Requirement, o be effective in 1997-98 for all students seeking
admission to a State System institution. In December 1992, the Oregon Progress Board issued the following relevant benchmarks:
"a percentage of baccalaureate graduates who are proficient in a language other than English; a percentage of 25-year olds who have
had a meaningful experience abroad; and a percentage of Oregon adults who are multilingual and who participate in cultural

exchanges."



Data entry was completed by Precision Data Services,
Eugene. Computer analysis was completed by Dr. Lee
Young, University of Oregon research assistant on special
assignment to the State System. Data were reviewed with
the Oregon Department of Education and a core group of
K-12 and postsecondary foreign language faculty in
August.

This report is a summary of the findings from this study.
Full data summaries are being provided to the Oregon
Department of Education and interested groups. Inquiries
about the study should be referred to Dr. Holly Zanville,
Associate Vice Chancellor for Academic Affairs, Oregon
State System of Higher Education, who served as project
director for the Joint Boards’ study.

GENERAL CONTEXT FOR
FOREIGN LANGUAGES

A 1987 study by the Oregon Department of Education
. (Foreign Languages in Oregon Schools) found that foreign
language instruction was provided in 67 percent of all
postsecondary education institutions -- in 39 campuses out
of the then population of 56 (continuing education uniis
were counted as separate entities at that time). The
majority of public two- and four-year colleges and
universities provided foreign language instruction (93 and
88 percent, respectively); 59 percent of the private
institutions and 25 percent of the continuing education
units (counted as 8 decentralized schools) provided foreign
language classes.

In 1987, 23 different languages were taught in post-
secondary education institutions. The majority of post-
secondary student enrollments (93 percent) were in six
languages: Spanish, French, German, Japanese, Russian,
and Chinese.

The 1993 study reveals that 100 percent of the public two-
year colleges and 88 percent of the public four-year
colleges/universities currently provide foreign language
instruction at their campuses. Seventy-seven percent of the
private institutions provide foreign language instruction.

Based on the administrators’ responses to this study (see
page 3), most of the campuses have a small number of
faculty teaching foreign language; for example, 69 percent
of the institutions have nine or fewer faculty members who
teach foreign language at their campuses; 25 percent (seven
community colleges and five private colleges) have three
or fewer faculty members who teach foreign language at
their campuses.

By contrast, four campuses have 24+ faculty -- the
University of Oregon with 95 faculty, Portland State
University with 51, Portland Community College with 29,
and Oregon State University with 24. (The faculty numbers
at the OSSHE universities do not include graduate teaching
fellows.)
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Administrators were asked about demand for foreign
language classes at their campuses in the present context.

B Several of the public colleges and universities (none of
the private) indicated that their campuses cannot meet
all the demand for foreign language classes at the
100/Introductory level: Blue Mountain Community
College, Chemeketa Community College, Clackamas
Community College, Clatsop Community College,
Eastern Oregon State College, Portland Community
College, Portland State University, Rogue Community
College, Southern Oregon State College, the University
Oregon (in Spanish), and Western Oregon State
College.

B Some campuses also indicated they cannot meet all the
demand for foreign language classes at the
200/Intermediate level: Clackamas Community College,
Clatsop Community College, Eastern Oregon State
College, Portland State University, and Rogue
Community College.

B Two OSSHE institutions indicated they cannot meet all
the demand for foreign language classes at the 300-
400/Advanced level at their campus: Oregon Institute of
Technology and Eastern Oregon State College.

B Both Portland State University and the University of
Oregon indicate that graduate teaching assistants teach
a large percentage of the 100-level foreign language
classes at their campuses; the University of Oregon
uses graduate assistants to teach at the 200 level as
well.

FACULTY PROFILE: GENDER,
AGE, AND ETHNICITY

Among the 175 respondents to the survey, the majority are
female (60 percent), over 36 years old (78 percent), and
white (73 percent).




Nearly one-half of faculty (42 percent) indicate that
English was not their native language. Spanish was the
most commonly cited native language (24 percent of the
non-native speakers), with Japanese (20 percent), French,
(17 percent), and German (18 percent) accounting for about
one-half (55 percent).

RETIREMENT/TURNOVER
PROJECTIONS

Thirteen percent of the faculty participating in the survey
indicate they expect to retire or leave teaching within the
next five years, with 7 or 4 percent expecting to do so
within the next two years.

More than three-fourths of the faculty (87 percent) expect
to remain in teaching for the next several years, indicating
a relatively stable faculty teaching pool for the near future.

PREPARATION

Eighty-two percent of the faculty responding to the survey
have received a baccalaureate degree. Of these, about one
half (49 percent) indicate their major in college was a
foreign language.

Eighty percent of the faculty indicate they have received a

master’s degree, with 45 percent indicating their major was
a foreign language.
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‘Eighty-five faculty (49 percent) have received a Ph.D.,
with 29 percent of them majoring in a foreign language.

Some faculty are more likely to have been language majors
during their degree programs. A majority of the faculty
teaching French and Spanish majored in those languages at
the undergraduate level (60 and 57 percent respectively),
compared to the other languages. Fewer advanced-degree
holders majored in their language (the language they teach)
in their advanced degrees; the exception is in German and
Chinese.

Statistical analysis revealed that faculty are more likely to
be teaching in different kinds of institutions based on their
preparation. More faculty with Ph.D.’s are teaching in
OSSHE institutions (60 percent) compared to private insti-
tutions (33 percent) and community colleges (7 percent).
Degree differences are also reflected further by type of
institutions, with more faculty with Ph.D.’s teaching in
universities (77 percent) compared to regional colleges (12
percent) and community colleges (11 percent).



Seventeen percent of the faculty currently hold an Oregon
teacher license (to teach in K-12 public schools) with an
endorsement in a foreign language. The greatest number
of licenses are held in Spanish.

The majority of faculty (71 percent) have been teaching for
several years. Nearly three-fourths (71 percent) of the
faculty report they have more than five years experience
teaching foreign language at the college/university level in
Oregon, another state, or country. One-fifth of the faculty
(20 percent) have taught foreign language at the elementary
school level previously, and about the same number at the
middle/junior high school level (18 percent). Nearly half
(43 percent) have taught previously at the high school
level.

EMPLOYMENT STATUS/
TEACHING ASSIGNMENTS

About two-thirds (64 percent) of the faculty are fulltime
faculty, although teaching status is affected by the type of
institution at which they are teaching. Only 41 percent of
the community college faculty are fulltime compared to 75
percent of OSSHE faculty and 76 percent of private
institution faculty.

The overwhelming majority of faculty (95 percent) are
teaching at a single institution; only five percent of the
faculty report they teach at more than one campus. Two-
thirds of the faculty are teaching at four-year institutions,
the remainder at community colleges.
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" The majority of the faculty (77 percent) have taught one

foreign language over the past five years at the college
level. Nineteen percent have taught two languages; two
percent have taught three or four languages, and two
percent have not taught language classes during the past
five years.

Spanish courses have been taught by the greatest number
of faculty participating in the study, followed by French,
German, and Japanese. :
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In most languages, a larger percentage of faculty teach at
the lower levels (100-200) than at the advanced levels
(300+). These are depicted for all languages and by
individual languages on the bar charts on pages 6-7.

Nearly all of the community college faculty (56 out of 60
or 93 percent) participating in the study report they have
taught 100-level language classes in the past five years.
Somewhat fewer, though the majority (75 percent), have
taught classes at the 200-level.

Most of the four-year faculty (103 out of 115 or 90
percent) have taught at the 100-level, 80 percent at the
200-level, and 79 percent at the 300-400 levels. About
one-third (36 percent) have taught at the 500-600 levels.

Among the OSSHE and private institutions there are some
differences in the percentage of faculty who have taught
various language levels. Somewhat more of the OSSHE
faculty (91 percent) have taught at the 100-level compared
to the private institution faculty (87 percent). More of the
private institution faculty have taught at the 200- (82
percent) and 300-levels (82 percent) compared to the
OSSHE faculty (79 and 78 percent, respectively). Nearly
half of the OSSHE faculty (43 percent) have taught at the
500-600 levels, compared to private institution faculty (21
percent).
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PERCENTAGE OF FACULTY TEACHING COURSE
LEVELS (100, 200, 300-400, 500-600) FOR EACH LANGUAGE

Numbers represent the percentage of faculty in each language teaching at particular course levels.
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READINESS FOR PROFICIENCY
MOVEMENT

The majority of faculty members (66 percent) are familiar
with the American Council for the Teaching of Foreign
Languages (ACTFL) proficiency guidelines in their
language. About one-third (37 percent) have attended an
Oral Proficiency Interview Workshop, and seven percent
are a Certified Oral Proficiency Interview tester. Faculty
at OSSHE institutions, private institutions, and community
colleges do not differ statistically in their familiarity with
ACTFL, nor do faculty from various languages or levels
differ in whether they have previously attended an ACTFL
workshop.

The majority of faculty (71 percent) agree with the
statement that "college/funiversity foreign language
instruction needs to change to meet the new proficiency
standards."

A majority of faculty (67 percent) agree with the statement
that "we are seeing more demand for conversational skills
in foreign language courses generally, and less on reading,
writing, and literature study."

Only about one-fifth (21 percent) of the faculty report that
there is not enough emphasis on teaching oral proficiency
in foreign language classes at their institution.

The majority of faculty (73 percent) believe that if their
campus begins receiving students who have achieved a
higher foreign language preparation than previously, they
will have the curricula to advance their skills. (These and
other faculty perceptions of the context for foreign
language teaching appear in the chart on page 11.)

About half of the faculty (54 percent) indicate their
institution/academic department has discussed the setting of
proficiency standards in foreign language for the various
class levels offered at their campus. These discussions
have typically not involved other campuses, however.

Faculty at the four-year institutions (65 percent of OSSHE
and 68 percent of private institutions) are more likely than
those at the community colleges (31 percent) to have
discussed the setting of proficiency standards, although
there are no significant differences among the languages.

BAAy-&

"About one-fifth of the faculty (33 or 19 percent) indicate

they need additional training to prepare for Oregon’s new
emphasis on oral proficiency and culture, although 26
percent "don’t know" if they will need training.

Faculty at different types of institutions differ in their need
for more training. Twenty-five percent of the community
college faculty indicate a need for more training compared
to 19 percent of the faculty at private institutions and 15
percent of the OSSHE faculty. Faculty do not differ in
their need for more training by language.

INSTRUCTIONAL APPROACHES

Faculty emphasize five components in their language
instruction: speaking, listening, writing, reading, and
culture. Each of these components is emphasized
differently by level, with introductory courses tending to
emphasize speaking and listening skills more than the
others. Writing, reading, and culture skills are emphasized
more at the advanced language levels. The bar charts on
page 10 depict the emphasis faculty report on language
components by level. No significant statistical differences
in these levels were found by individual languages.

Many faculty (50 percent) indicate they have introduced
new methodologies in the ways they have taught foreign
language within the past five years. Many are organizing
their classes into more small group activities to encourage
an emphasis on conversation. Many report smaller class
sizes in order to permit conversation and drill emphasis,
and many use native speaker volunteers in their classes.

The majority of faculty (61 percent) indicate that their
campus offers advanced level classes taught in the foreign
language that are not primarily literature classes, i.€., they
focus on culture, history, advanced conversation, etc.

The majority of faculty (71 percent) report they have
introduced new technologies and other approaches in the
way they have taught foreign language within the past five
years. These typically include an emphasis on the
following:
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® videos and video discs
E news broadcasts via satellite

B computer-aided instruction including computer tutoring
B teaching with authentic materials (films, radio, texts).
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EMPHASIS ON LANGUAGE COMPONENTS BY CLASS LEVELS
(100, 200, 300-400, 500-600), FOR ALL LANGUAGES *

Numbers represent the percentage of emphasis on the language component in each class level.

100 33%
200 31%
SPEAKING
300400 29%
500-600 27%
100 25%
200 22%
LISTENING
300400 19%
500-600 18%
100 18%
200 20%
~ WRITING
300400 22%
500-600 25%
100 19%
200 19%
READING
300400 26%
500-600 30%
100 16%
200 19%
CULTURE
300400 21%
500-600 24%

® Statistical analysis did not reflect significant differences among the languages so break-outs by language are not provided. Not all
graphs total 100 percent because of faculties’ over- or under-estimates of emphasis on language components. See Instructional

Approaches section, page 8.
10
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STUDENTS

A majority of faculty (57 percent) agree that "many
students self-select themselves into foreign language
100/Introductory classes when they probably could place in
Intermediate."

About half of the faculty (45 percent) report that students
who enter their intermediate-level foreign language classes
from high school are generally adequately prepared, but
about half (46 percent) report they are not adequately
prepared.

Most faculty (54 percent) indicate that their campuses do
not use a placement test for incoming students wishing to
enroll in a foreign language class; about one-third of the
faculty indicate their campuses do use a placement exam.

Use of placement exams appears to vary significantly by
type of institution. More faculty at the private insti-
tutions (70 percent) report they use placement exams
compared to 45 percent of faculty at OSSHE institutions
and only nine percent of faculty at community colleges.
There is no apparent difference in the use of placement
exams by specific languages, however.

Faculty who report their campuses use a placement exam
appear to use either their own test, primarily an oral one,
or Modern Language Association Tests.

12
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A majority of faculty (55 percent) report that their campus

needs more study abroad opportunities for their students,
although need differs statistically by type of institution.
Community college faculty report the greatest need for
opportunities for study abroad for their students compared
to OSSHE faculty and private institution faculty.

About one-third of faculty (36 percent) report it is difficult
encouraging students to participate in study abroad
programs, with significant differences by type of
institution.  Private institution faculty report the least
difficulty encouraging students to study abroad --
community college faculty the most difficulty.

PROFESSIONAL DEVELOPMENT

About two-thirds of the faculty (60 percent) indicate their
institution/academic departments provide funds for their
use in professional development at the present time,
although more than one-third do not (40 percent).

About one half of the faculty (80 or 46 percent) have
participated in professional development activities related
to foreign language teaching within the past five years.

The most acceptable location for faculty to participate in
additional training is "close to their school or home" (83
percent). The most acceptable scheduling for staff

development is in summer programs (53 percent).
Interactive television as a delivery system was noted as
acceptable for a majority (84 percent) of the faculty,
although statistical analysis reveals it is generally less
acceptable to the four-year faculty and more acceptable to
the community college faculty.




All of the ten areas included in the survey were checked
by a majority of the faculty (more than half of them) as
areas in which they have a "moderate” or "high need" for
additional information or training. The following five
areas were identified as "moderate need” to "high need” by
70 percent or more of the faculty:

m Better understanding of Certificate of Initial Mastery
requirements for second language and culture (93

percent).

B Better understanding of OSSHE College Second
Language Admissions Policy (93 percent).
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How to use technology in classes (for example,
distance education by satellite, computers) (78 percent).

How to prepare current secondary foreign language
teachers to fit into the new CIM/CAM structure for
foreign language instruction (71 percent).

How to assess second language proficiency for students
graduating from college in programs in which there are
language proficiency standards (71 percent).

13




PREPARATION OF NEW AND
CURRENT TEACHERS

Twenty-seven faculty members indicate they have been
involved in teacher training of Oregon K-12 foreign
language teachers in the past five years; 29 indicate they
have been involved in the professional development of K-
12 teachers. Only 11 of them have served as a supervising
faculty member for a K-12 foreign language student
teacher(s) within the past five years. A majority of these
faculty (82 percent) found that the student teachers they
worked with were satisfactorily prepared.

An equal number of faculty (27) have been involved in the
training or professional development of community college
faculty, with somewhat fewer (22) in the training of four-
year foreign language faculty in the past five years.

INTERACTION AMONG THE
FOREIGN LANGUAGE
FACULTY

Interaction over curricular issues among foreign language
faculty at the campuses is rated by a slight majority of
faculty (54 percent) as "good to excellent.” About one-
fourth report a limited amount of interaction.

Only about a fourth of the faculty (26 percent) agreed with
the statement that "there is good interaction between
community college and four-year college faculty on issues
of common concern in foreign language (for example,
course transfer, curricular standards, etc.)."
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" Faculty report that most of their interaction with K-12
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foreign language teachers in the last five years has
occurred with high school teachers, the least with
elementary teachers. Many faculty (59) report mno
opportunity for interaction with K-12 foreign language
teachers. Only 29 percent of faculty agree with the
statement that "there is good interaction between nearby K-
12 schools and foreign language faculty at their campuses.”

Interaction has occurred most commonly in meetings of the
Confederation of Oregon Foreign Language Teachers
(COFLT), and in workshops or courses provided through
professional organizations.
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PROFESSIONAL INVOLVEMENTS  Language Teachers. Of those faculty who are COFLT
members, 81 percent indicate they have attended a
About one-half of the foreign language faculty responding conference/program of COFLT in the last threc years.
to the survey (80 or 46 percent) report that they are 2 !
. : Faculty also belong to a variety of national and state
presently members of the Confederation of Oregon Foreign hesociations in thelr specific 1anguages:
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For further information regarding the Postsecondary Foreign Language Faculty Study
and the K-12 Foreign Language Teacher Study contact:

Office of Academic Affairs
Oregon State System of Higher Education
P.O. Box 3175
Eugene, OR 97403-0175

(503) 346-5724

Issued September 1993




