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variable A promotes a r"dable B which, in tum,
promotes SLA, C. Thus, A - C. This model for
the study of languag€ acquisition is attractive
because, as Irrlg dernonstrates, while it may be
difficult to provide evidence to support the role
of cenain fealures as dir€ct causal \ariables in
SLA, it a[ows us to ift€stigate their influence on
S LA by looking at other \Eriables thar determine
the presence or absence of thes€ causal wriables.

In this paper, I will offer a case study approach
to suggest that these hidden variables may also
cause SLA to diminish. The case study is a
qualitative approach that pmvid€s a rich and
detailed exploration into the language leaming
process that most quantitative approaches lack.
Although it c,annot b€ used to predict or explain
phenom€na,thecasesludycarbeu"eda"an in-
itial nieans of discovery This study is intended
ai an initial inquiry into the relationship betw€en
input and intemction onthe on€ hand, and at-
titudes and motivation on the other.

While some level of positive attitude and
motivation must exist for learners to put
themselves in a language learning situation, I
believe that input and interaction are hidden tng-
gers for positive attitude and motivation. Given
this positive attitude and motivation without
adequate and appropriare {A ) input and in
teraction ([,), positive attitude and motivatron
may diminish and SLA will not occur. I am not
suggesting that adequate and appropriate input
and interaction (Arl1) are n€cessary and suffi-
cient causes of SLA, but rather that they are
necessary components for maintaining a posjove
attitude and high motivation. While recent
research har shown the importance not only of

ABSTMCT This poper addrcsses the rck of
input and interuction and attitudes and motiva-
tion on second andJorcign language acquisition.
Through the cqse studt of on Amefican Englbh
Ieamer of tblbl\ the paper examines classroofi
instruction in the United States and the
"natuml" leaming situation oJ living in the
taryet language counlry Inng Q6) has suqgested
that most research in second language acqursb
tion addrcsses the dircct impact ofa va able on
SLA, and hos colted for more research lo in
vestigate vaiables that have an indircct ellect on
SLA. This paper saggests that input and interac
tion arc t ggers fot positive attitudes and
motivation and thus are indirect, rather than
dirccl, .ontributo.. tu sccond and/or lorcign
language acquisitian. Finally, lhe author ex
plores the implicalions ofinput and interaction
as triggers Jor SLA on language prcgrams and
Ianguage classrooms,'

Many factors contribute to second language
acquisition and much attention has been given
to determining the relative importance ofeach of
these. Most of the srudies to date have beenof an
A + B nature where A is a variable and B is SLA.
This article will follo$ Long's (25) suggestion
that there are not alsays direct correlations be
tween A and Band hdr'\erenaybeaninrcrven
ing indirect variable. lnng posits a three-statsc,
indirect approach ro studying SLA, where a
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input, bLlt also ofinteraction including oLrirr l ] t
and negoliation lbr meaning-on SLA, \\. r, ..d
to look al the indirecr effects the! mav har. ,n
o lhe r  l dc lo r . , ,  , u \ \ . i s  l r r i r Jde  . r  o , . ] ,  r . . , , t
As  p rev ious  s tud ies  have  shown ,  a r r i r r . . ,
mo t i va t i on ,  i npu t ,  and  i n te rac r i on  a r .  r , l l
nece5)a4 for \Lcond language dcql .  0J | )
than that, however, I  am suggesting ihat rr, irui
and interaction play an important role in dcier
mining both lhe extent of posit ive afi j(Lrdf : !nd
motrvatron and how long they wil l  lasr As
Massey (27) has noted, there is a conpl.\  rr la
tionship between lhes€ variables that mcfirs tur
ther invesligal ion- l-acking inpul . ind inteiec
tion, posit ive att i tude and morivarion irLay
diminish orextinguish, andthus may fail10 pro-
duceSLA. Sustaining a positive aftiludeend in
creasing or maintaining motivation leads ro
SLA, which in turn encourages learners to pur
sue adequate and appropriate input and intemc,
tion (A,1,), thus demonstnting rhar language
learning is likeamaching fueled by a(itudeand
motivation and the availability of A?11.

This article will follow the rradirion of casc
studies oI language learners in investigaLing the
role ofinpur, inremclion, atl i lude, and motiva-
tion in second language acquisition a.s e(perienc-
ed by a learner ol Polish (this author). While
therc are many other factors that play a role in
SLA (e.g., aptitude, prior €seosure to languagq
etc.), it is not within the scope of this paper to er.-
amine them all. First, I will discuss studies that
relate to input, interaction, and attitude and
motivation, and then present the case of this
author in leaming Polish as both a foreign and
second language Finally, I wiil discuss rhe possi-
bleconsequences oflack ofArI, on positive at-
titude and motivation and second language
acquisition.

Studies on Input, Interaction, and MotiErron
Krashen (23) has suggested that, for language

learning to take placg input must be just above
the leamer's current proficiency level, I hat is, i +
l. More rccently, researchers have suggesled
variations on this theory Liceras (24) clairns rhat
i npu t  i s  no t  necessa r i l y  i n ra le -wha t  i j
understood may not become pan of the leamer's
repertoire Beebe (3,4) discusses learnerc' input
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preferences and sal's thal lcarners attend to sorlr
language variet ies and not to others. Cathcert
Srrong (7), Cass and Varonis (t7), t / : ,dg i2r, t , ,  ).
Pica. l irung and Doughty (31), porre|i  (Ll r jru
S t ru r  g  t l 2 rd "m.n \ r rd te  rha r .  wh i l e  r11 , , ,
neccssarv condit ion for language learnin3, ,:r

I  Iy with the addil ion of negotiat ion of mci , . . , i l
i l  bv learners is i t  a suff icient one. tn tookrr! a(
! children, Strong iound that SLA was depenLlcri

on  b  l -  r J l l a r i \ t s  * ,  r nd 'espon \ , \ -  , -  \
whathccalledrhc'activeusc" of language(Jl).
\le arrive, rhereiofe, at an interactive vic$ or
language learning-one that requires adeqLr:{.
. t Ldn  . r  dnd  q ra l . l \  o f  i npu r  whr le  a l , u  oe r .
ling lcarners !o interacl with speakers of iir.
Brget languageto accomplish their goals. These
"olher speakers" do not have to be either narrvc
speakers or trained teachers of a language:
research has shown that, while interaction with
a nati\e (peaker ma) be preferable, i .  i5 n..
necessary ior leafning to take place (ll;30;32).

I Interaction, whether in the ideai situaiion witb

I a nauve speakt ot the targ€t ldnguage. oi w h
lanolher learner of rhe target language. rs rn<
fessential component.

Other essential components of successfuj
language learning are alt i tude and motivation.
Studies investigating rhe importance of attitude
and motivatio in second and foreign lalguage
learning abound, but do not all agree on the
directness of the link betweel attitude, moti -
tion, and SLA. On the one hand, there are
studies that show a direct relationship between
positive attitude and second,/foreign language
achievement (ag., Bogaards, 6). On the other
hand, the majority ofstudies finds the relauon-
ship more complex. One o{ample ofthis group
is Savignon's study (35) that illustrared that
achjevement in foreigr language leaming may be
due to contacr with native speake$, and that this
contact may be due to lhe learner's positive al-
titude. Sjmilarly, Cardner and SmFhe (cited in
Massey, 27) repon ihat for Canadian students of
French as a second language, thebest prediclor
of persevemnce in language leaming for students
In gradeq l0 and ll was attilude lo\aard learning
French. "Perseverance" was defined as the in-
tention to continue or abandon taking French
courses. Thus, attitude mediates perseverance
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and sLA. In ( lrhl-. i  ard Oller.s sludy (r./  (^_
ploring the relalionship between attitudes ancl
proficiency in English as a foreign Ianguage by
Japaneseadulis, rhey hypothesize that, while a
relationship e\ists between these two, it may nor
be directly observable. They refer to Garoner
(13), who has suggested thar attitudes may De
direcrlyl inked to morivaLion which, in rurn, is
directly related to Ianguage leaming.

Attitude derives from both internal and a\rer_
nal sources?. Internal sourcesinclude the desue
to leam a languagg beliefs about the target lan-
guage and nar ive speaker s o f the larget languagq
r'?lues nen aooul lhelargel langtage communj_
ty by significant others (See Smith and Massey,
39, on parents' itfluence on childre[s' attitudes
about Acadian and standard French), and so on.
Another factor in attitude formation that may tr
coniidered internal is one over which we have lit,
t]e control-gender. Bogaards (6) reports finding
that the gender of the student plays an important
role in attilude a! the b€ginning of the school
year: Girls slart leaming a second lalguage with
a more positive atritude than boys. Svanes, (44)
f inding\ wirh regard to gender dif lerences ln
motivation differ from Bogaards'. Svanes, sub_
l€cts wereadult learners ofNorwegian as a sec-
ond language who came from twenty seven
countries in Europe, North America, the Middle
fas r ,  A l  i ca .  and  { s id .  He  l ound  no , l gn r l cd r (
ortterence,ln tr 'egrdtive morrv?l ion ber\reen lhe
sexes tn any ol rhe groups, but did find dif_
ferences in in, l '  umerrtal moltval ion in t le A\l. in
group. The diffe.cnce in f indinss belwccrr
Bogaaro, a d . ' .r  e. "rudies mey be erolarn-
ed by rhe o,ttcr j- .  inlhe.r subjecr poouldr on..
6ogaard. .- .  . ,  -e .2 year old r dl i \  r DuL n
speakers froln (he Netherlands while Svanes.
subjects wefc adulrs from many differerl lan
guage backgroLrnds. Both studies, ho*o,e1 agree
that gendcr pla\i a role in motivation to learrr a
second,/jbreign language.

_ Ano hc' i . l rrJ n"l\ .1riaole r. language arrirr I .
5covel (r8). n '"cen jeview ot lhe l irerutur(,
points oul thal rhe rcsuhs ofsludies on language
anr re ry  hn  (  , o  n j i r rd  r j nd inq ,  an_  " .e  i r _
c o n c ' u s t . F  $  l ,  - p , J J  r o  l h e  t o l e  o ,  d r r L c . \  i n
J L a  r ( r ] o \ e  '  n i r n d r n  ( c r l e d  i n  s . o \ _ .  1 6 ) .
Jcovet suggests lhal somearxiety may be helpfui,

while too much may be debiiitating. young
(46) conducted a srudy ro determin; wherher
performance in an oral interview was aftecEd
by anxiety. Her findings indicate that in the
contoat of her study, where test results would have
no negative consequences for the subjecr5,
aDKrety tl"s not a faclor in performance This
is, howwet, aD unusual situation, since test scores
generally do affect students' grades, evaluauons,
or ptacement within a program. young therefore
suggesb lhat this srudy be replicated in a 5iruarion
where test scorcs do hold consequences for the
subjects.

_ - In another study, Horwitz, Horwitz and Cope
(20) outline three types of performance
aDxrety-communication apprehension, resr
anxety, and fear of negative evaluation_and
propos€ that these are linked to language leam-
mg anxiety, but rlrat the latter is more complex:"Probably no other field of study implicates self,
concept ard self-fxpression to the degree mat
language study do€s" (p. 31). These authors sug-
gest that teachers have two optionj for dealing
with anxious students: They can either helD them
to handle rhe sir6s or they can make the leaming
eNtonment less stressful.

Foreign language teacheB may not be aware of I
the slress their students are o<periencine. pnce I
(31) interviewed hrghly anxious studenr. and
notes that some teachers contributed to students,
arrxiety by criticizing students, pronunciation, or,
rn one e(amplg a teacher who walked around the
room 'wilh a b'g !zd(r.ck and f lung  

 

on l l le
oesk ol anyone who w,rjn r li5tenjngvelline. .pd)
alLenlion: " 

G|. joot. Language IeaJRin€ u,r, e
ry rs an tnternal .  out, e of arr irude tormat.on in
that lea-rne$, with grcal difficulty no doubr. rnay
stillfind it possible ro overcome their feelinss ol
anxiety. External sources are less a-enabi. ,u
changes by the learner

External sources of atr i tude include cr_
pe ences with nati le speakers of rhe rargcr
language and living conditions in the targer
language community. while internaj sources of
atutude rowaJd laneuaee iearnjng mdy be.h",g
ed by leamen lher..el\-". thee\(emal soLrc-) il(
stuatlonal and largely beyond ihe control of rne
Ieamer teg., poot lejclxng, un(oo[KraI|\e nztrvc
speakers, erc.). EIy (12) investigated rhe
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r e l a t i o n s h i p  b e t w e e n  s ! u d e n t s ,  l e v c l s  o f
c l a s s t o o . l t  d , . c o m f o J I .  r i ( !  t d .  . .  " .  |  , r . i .  . p a _

t i o n .  " n  |  , o r  \ J l i o n .  H e  r ^ . . r . I  "  . .  n o  f t a
r  ron .  n rp  r '  r . ! ccn  r i \ < - ra t , "g  "  j . . ,  , .  , i .  o "
t icipation and says lbat ,,before some srudenrs
can beexpccred to takelinguisric risks. the), must
be macie to feel more psychologicai l ]  .omlbr,
labie and saie in their learnjng en!if t)nment,,
(p .2 l ) .

A srudy by Smirh and Massey (j9) suppofLs
thrs variabi l iry of language learners- afi irudej"Srudenr nolivation !o learn could !.  ahered
sutrstanllally by events which occ, , .: I over a
relatively shorr period of t ime', (p. I  t0). Thus,
exlernal sources appear to be po\erful tn_
fluences on attitude formation and relaiivelydif_
f icult,  i f  no! sometimes impossible, for the
learnel to change.

Although research in language acquisition ha.s
generally found lhat length of exposure to the
target language-that is, living in the targer
language community-is an important predic
lor of language acquisir ion, research in iDrer_
cultural communication has dernonstraled that
mete eeosule to another culture does not assure
either undersranding or t iking 09). thus, ir
would followthatc!€n ifthelanguage leamer $
livitg in the target laryuage culturq has intemat
sources for a strcng positive attitude toward the
target tanguage (e.9., family ancestors from
larget tanguage communi9, negative external
sources (e9., frcquent unfiiendly encounters
with native speake$ of the target langllage com_
mu4ity) might conceivably override the positive
interna.l attitude. That is, we may suppose that
the intemal and ercemal sources for positiveaF
titudes toward a langlage may counleract each
other.

Attitudes touard a target language and targer
language cornmunity affect motivation. Card_
ner and Lambert's classic work (15) on motlva_
tion classif ies two types of motivatior_
rnstrumental and integrative. Instrumenrar
motivation is ofun described as task_oriented_
e.9., learning a language to be able to tead
medical joumals inthat languagq to beabteto
perform a job, etc Integrative motivation con_
sists ofa desire to leam the values and attitudes
of speakers ofthe target languagq and to meer
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and affiliare wirh rhese speakers. WiihoLr( .il her
kind of motirarion, the research suse.ri : \  l i rar
language acqui! i t ion wil l  not occu; (. l i rr: . |  l
Ga rdnc r  onu  Jmber r  ( l 5 l  po , i t  r . . " .
srrumental or lntegrative motjvarion rl l i j i  oe
present for language learning ro be sLr-.: : . .r | .

While ihe productjveness of tbe di i : ,rL. iron
De tween t rs l J , .  t en ra land in teg ra r i , _n . . . .  i  . . .
for predict ing L2 acquisit ion has recenli l  Lorne
into quesljon, the disrhction has rec!i . . .ed em
pirical suppon. Thus, in a study of tofci!n xdLrlls
l ea ln jng  \o rsee .zn  ac  a  ceconc i  l : .  .  .
Svane5 i4a) di .  !cred rhat the unl_.
tionshjps bcr$een the varjables coukl bc !.p-
tured by r*,o iactors-one that includlu r l l
strumental motiv€s and the other thai included
integrarive motives. But the results of Svanes,
stucly reveal lhat, contrary to Gardner and
Lambert's supposition that integralive motrva_
tion is more facilitative of SLA, Svanes reporG
that:

There is no posil iveconelation ber$een.n
tegrattve morivation and grades in any of
tne groups....Thus, integmtive motiEtiol,
as assessed in this present study, cannot e(_
plain the lariance in secondlanguage pro
ficiency either within the groups or bs_
tween the groups (44, p.357).

He concurs wirh Oller,s findings (cited in
Svanes, 44) that instrumental motivation rnay
lead to increased second language proficienry,
but notes that ,,although rnotivation is arr rm_
ponant factor in the acquisition of a second
Ianguage, type of motivation is of less impor_
tance ln groups of adult uni!€$ity students, who
are all well mori!"ted', (p. 35?. Simitady, Srrong
(43) oGmined Spanish,speaking children's ac-
qulsilion of English as a s€rond language and
tound that (here was no evidence to supporl tne
view that "an integrative orientation towards
members of the target language group enhances
acquisition of rhat language,'G). l0).

In spite ofproblems with th€ integmrive/m_
strumental distinction in motivation trpes, there
is not much equivocation on the importance of
motivationin SLA. But untilrecently, there was
little investigation into what occurs when moti-
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vation rs not present. Gardner's (13) review of
research on anguage rerenrron highligh's rhe im-
portance ofthe role ofsuch sociai factors as at-
titude, motivation, and ethnicity. He cites Ed-
wards' finding that one of the criteria of long-
rcmr Ianguage retention is the opportunity to use
the information required (i.e., interaction).
cardner et al. (14), in a study of English-
speaking Canadian high school learners of
French, found that motivation played a signifi-
cant role in how much students used French out-
sid€ of claJs (over summer break), and that this
use ofFrench was responsible lor dlfferences in
proficiency levels between individuals in the fatl.

In the following case srudy, I will show how
ad€quate and appropriate input and interaction
may be directly tied to motintion and how, rn
the absence of such adequate and appropriate
input and interaction (A,1,), positive attiruoe
and motivation may diminish or extinguish.

Case Study
The subject ofthe case study is the author, a

l inguist who received a Fulbright lectureship in
198? to teach Iinguistics in Poznan, Poland, dur-
ing the fall semester. At that time, I had no
knowledge of Polish or of any olher Slavic
language. Priorto leaving for Poland inthe fall,
I attended an intensive summer Polish Ianguagc
program in the United States_

Surnmet l4nguaEe ProEram; polish as aForetgn
Language

Through a grant from the Council for the In-
ternational Exchange o f Schola fs (CtES), I was
enrolied in a summerprogmm ofintensive polish
languagc study. The program consisted of
classes four hours a day, five days a week, for
eigh! weeks. Thus, rhere were l60 hours ofpolish
language  ins t ruc r i on .  Th i s  p rog ram rvas
equrvaienr, during the regular academicyear, to
three quarters of Polish.

The four hours a day ofclasses were djvided
into twosegments:the first two hours were spent
wrlrL a fat lve American English speaker who
taughr Polish gfammar and pronunciation to a
. l a  I  r u c e n . , . i n e t ' l q r  h 3 . r n p ' . l F d i u n -
of instruction. In the second two hour segment,
the class was divided into two and each group

was led by an unirained but native polish instruc-
tor These classes consisted of practicing the
grammar and pronunciation lessons taught in
the first two hours of class. In this class, only
Polish was spoken. However, since there nao
been no placement instrument used at th€ ouls€r
ofth€program, students in lhecoursevaried in
their Polish language pro ficiency-from a native
Czechspeaier, to Ph.D. students in Russian, ro
those of us who had never heard a word of polish
before

During the first two hours ofclass, the gmm-
mar l@tures, therc was no input in Polish bq/ond
isolated words and phrases that students were
@-lled upon to prorr'ide in response to questions,
usuallyinEnglish, by the teacher. In the second
two hours of class, theemphasis was on student
producliol of gmmmar drills drawn from the
grammar lesson of rhat day. Occasionally. t he in
structor would elicit more natuml, meaningful
communication that would include Ln€
vocabulary and grammar from the day's lesson.
During these two hours ofclass, students could
ask questions about Polish language use and
culturc. Aft€r class, sludents werc expected to
pmctice pronunciation and grammar by listen-
ing to audiocassette tapes of vocab lary li:Ls,
dialogues, and mechanical drills that accorn
pan ied  the  cou r (e  tex r ,  and  by  comp le t i ng
homework assignments that consisted of
translaling sentences from English into polish.

Ofthe I60 hours ofPolish instruction over the
eight-week period, half used polish as the
medium ofinsiruction and less than a quaner of
tne trme !!as spent in interaction betwcs|
students. The main emphasis in the course was
on rearnlng rJ?mmar, not on the use of thal
grammar ln .oniert, and not on actual co r_
munication. !-orty hours of input and inrerac-
tlon rn the target language over an eight_week
period is minimal, representing 25q0 of class
time. Many students in the class experienced
frusr|a(ion. and \orne o. rhi, was due ro placing
s tuden ts  w i th  d i i f e ren t  goa ls  i n  t he  same
classroom.

Six of Ihe t lvel!e students in the course wcre
using Poiish lo sarisfv a language requiremeni
lbra Ph.D. or as a necessarytool for ph.D. level
research. lncasual conversations, thesestudenLs
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expressed satisfaction \vith the grarnmar focus of
the course and explained that they had littrc tn_
terest jn learning how to speak polish. None of
these studenrs had plans to use poljsh as a m€ans
of communication. Five of the students ( in-
cluding the aulhor) were potential Fulbighters.
Our goal rvas to use the language for com,
mullcaron, not as a {ool for research or as a
means lo .a_i(fv an academic requiremenl,

Atlitude and Motivation to l2am polkh ur a
Foreign Laryuoge

Due to many factors, no! the least of which
was my backgfound as a lingujst and language
teacher, I looked forward to learning polish in
the United States before going to poland.I knew
that I would not be able to lransfer knowledge
from any of the languages I had prwiously
studied (i€., French, Ita.lian, Spanish, and Wolof
as a Peace Corps volunteer in Senegal) to polish,
since they were from diflerent language families.
I had no knowledge of Polish or Slavic lalguages
whatsoever. I was untamiliar with the alphab€t,
the pronunciation, the granmatical systesL ano
the sociocultural rules of the language I began
the course with enthusiasm-in the pa5t, I had
o(perienced some measue of suca€ss in leaming
languages and I looked forward to leaming a
completely new language. I believed that the
eight-week course would enable me to sp€ak
with Poles and would rhus make my life in
Poland a richer and mor€ rewading one While
I did Dot o(pect to b€come flu€Dt in tblish in this
shon time, I did oeect to gain basic conversa-
tional skills. At the outset, I vas highly motivat€d
for a couple of reasons: A5 the only language
professional in the class, therc was a certain
amount ofpride iNolved in pe o.ming well (See
Ely, 12. on concem for grades as a factor in
motivation; and Horwitz et al. 20, on twes of
anxiety). Therc was also the very real concern
about how I would get around in poland if I
didrft sp€ak Potsh. I knew I would not b€ liuns
in Warsaw, and would not be able to count oi
anyone speaking English outside the uniters[y.
In sum, my motivatiol was both internal and
er(ternal -I enjoy being in a learning situarion;
I particularly enjoy leaming languages; and I
was looking forward to this language program

slnce I had been led to believe ir would be cx
cellent. During rhe first week of the program,
noweve., rh: structure of the course becarne
clear-rhat is, I realized that students were nor
going ro be gilen rheopponunity to practice the
language rn realisric, communicative situations.
Instead, the focus lvas to be solely on memorrza
tion ol lexical irems, reproduction of gram_
matical strucrures, and translation of both of
these from wriflen En;lish to written pobsh.
Wrlf ien le\rr pd(h week consi\ted ol dictarion,
translatron, and lhe manipulation of gram_
matrcat slruciures (e.9., changing declarative
sentences to inlerrogatives, affirmative staie
ments to negarives, etc.).

My expectarions ofthe program had beenrnar
teachers and students would interac! in polish,
ihat students would leam the language in con-
text, and thal the rules of polit€ness and use
would be integrated into the lesson$ thar is. I had
expectect a course that would focus at least as
much on the acquisition of sociolinguistic,
discourse, and strategic competence as it did on
the acquisition of grammatical competence. I
had not a$ticipated lectures in English on potish
pronunciation or on Folish syntax, nor had I all-
ticipated having to memoriz€ lisfs oflocabulary.
By the fifth week of the course, I had stopped
taking the weekly tests. I did not attend the
eighth week at all and did not tal(e the final o(-
am. I was not a.lone in losing my scns€ of motila-
tion. Of the twelve stBdmts who began the
course, about half completed it.

Acquisition of Polish Crammor
In spite of this decrease in motivation, many

of us l@med a good de3] of Polish grammar. By
the end of the eight-week suruner iotensive pro-
giam, I had leamed all of the l€rb tenses, six out
of seven of the case endings, and gender and
plural markings for most of the cales. I control-
led 3 the following verb forms (see Table l) most
of the time in written and oial o(ercises.

Tirble I indicatesthat, while I seerienced lit-
1le difficulty in tense or gender marking, I was
not able to use aspect corlectly, Aspect was
among the last things taught in the eight-week
coursg and I n€ither mastered the forms nor did
I use them correctly.
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TABLE 1:

Mastery of Yerb system in Polish
(+ indicates mastery)

Tellse: Present Past Futurc Cooditional

feminine + + +
masculine + + +
perfeclive

imperfective

TABLE 2:

Mastery of the Polish crse system
(+ indicstes msstery)

C{s6:

Singular

Plura]

Rmidne

Masculitre

Nomi[ GeriL IDstr. Ihtive Accu.$. bcrt

+

+

+

+

+
+
+
+

+

In Table 2and in the e'<amples b€low, noun even then, tlrc sentmces llerc not always conect.
case mastery is shown. Examples l-3 demonstrate some ofihe sent€nc€s

After eight weeks of Polish, I could use the I was producing in writing by the etrd of the
flominative and the instrumental cases with course. These sentences were wlitten for a
some degrce of success. While I often produced homework assignment in which celtain
@rlect sentences using other cases, this produc- vocabulary items were given and we were re-
tion occured only with the aid of the text, and quired to use these in sentences.

L) Required words: ,, ingenious economist, l' r fe ahe the ingeniou€ economist who,s at the universlty?,,

czy ona !)a!3 qet-ialniei sza ekondistka kiedy
v  p r e s .  a d l . _ n y  N
+feft .  +fem. +fem.

+instrum. +iDstrum.

Q Sm rs I!|c rous BcoNq{rsT wEo

na uniireraytecie?

+Iocat.

bvla
v pr€
+ fem.

e s .  N

IS AT T'I{IVERSTfi?
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l : - q :  
i i " :  ' o r d s :  ,  e n t  j  r e  e n F e r p r r s e , .

i : : * : : : ' . "  
e n r e r p r i 6 e  c r e a r e s  l n e  a d v e r t i B e m e n t  f o !  f i r 6 r  r a t e

2 )

N
egdl<i eylproHei.

.r".. .i"i..
ENTTRE ENTEiPRISE CRBAAAS ADI/ERTI S&laT\|]T

l )  n e g u r r e o  w o . d s :  , , t r e e  r i m p . .' u n i o r r u n o L c l y , L  
e o n . L  n a v e

iNie6tery,  jur ro ty  n ie bedziesz
v  f u t -

This sentence shou la i  be:

=>Nieatety,  
iu t ro ty  n ie 

"  *#g

N-

TTNFoRTUNATBIY, TOUORROfl yoo (NBG) 'lIIr FaEE TIHE_

nolny
A d j  .

FOR VODKI\ FIRST RAIB.

( a n y  I  r r e e  t i m e . , ,

6lneq. c"ae".

+masc. +masc.
+acc.

UNFORI|UNATELY. TOt oRROt{ YOO

These.three examples reveal contlol over me
nomlnatrvq rnstrumental, Ioca!ivg and genitive
cases. and errors in lhe accusalive in the written
language.

While this course was designed so that
students wortd re"ch the adtanced intermediate
revel, as one of-the true beginners in lhe class, I
oo not believe I attained more lhan an advadc_
eq begtnntng level. My desire to leam poljsh
oecreased in response to what I perceived as in_
appropriate teaching methods and malenals.
further, the teacher.s insistence on lhe produc_
non ol gmmJnatical urterances at lhe eqrcnse of
appropnateness, and her refusal !o allow ary m-
teraction iD Polish in the classroom made the e{_penence o f language learning an unpleasan! one
wtute I had been highly motivated at the ourser
or tne coursq l ended il far less so (See 12; 36).
Approximately one month after flecomplerton
or_lne lntensive course in polish, I  wenr ro
l'oland-

Living in Poland: polkh aso Second IanEuuge
Upon arrivaj in poland. my knowledgeot the

verD Enses was most useful, but I was unable !o
contrcl the case markings at all. I recognized

(T'BG) WIII EAVE SREB TIXE.

them in listening, but could not recall the r:orrec(
endmgsand when they were to be used. II| sptrc
or the memorization of hundreds of lo(icat
rtems, my vocabulaD, was minimal. consisting
targely of items useless for meeting everyday
needs (e.9., "peacock,. '  , .elephant..,  . , jn_
dustrial"', and ,,agricultural'.). 

I did not have
any eiementary g:reeling routines, so slringing
togetier a greeting was taxing_I knew most of
me components, but didn,t know whether there
\ras any special order in which they should be
sad, and whether who greeted whom made a
ol[erence (jn terms of status relationships, for
€r(ample),

. Upon my arrir€l in poznan (two weeks alrer
Initiat arilal in poland), 1 inquired abour polish
language^classes. There were only beginnrng
ctassesoffered. I thensought apriratetuLrwno
woutd accomp,Lny me on my expeditjons inlo
shops,.trainstations, la(is, and so foflh, so lhar
r c-ould tearn how lo accomplish routinechures,
Altersrx weeks,l had not found a lutor. At this
pornt, lwo months had elapsed and I was
hallway rhrough my stay in poland. I reatued
that finding a tutor or an appropriate classruom
settlng was unlikely.
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4) target  ] ike one f i ls t  c tass t ra in t icker  f roh warsas
to Poznan.  "

rchcia:f abt'n jeden biletv
+pIur .

Troc.-

=>chcialab)le jeden bilet pieR6zej k-rasy na
+sing-

+9e;:-

talget sentence: ,.Monday r had rwo classes and I rras very busy."

iPoaiadzafek oial ae d{i.e zajecia a bYld bafdzo zajgrr.
+fe ln.

bafdzo zajgta.

5 )

My acquisition of Polish progrcssed on the
basis of my everyday encounte$ with Poles. But
it thes€ two months, my Polish had improved lit-
de, if at all, except for the addition of some
useful vocabulary items. whar occurred during
my time in Poland was a loss of control of the
case system, the inability to use conect plural
and singular markings, and a complete lack of
use of perfective/imperfective a.spect distinctions

between verbs. Additionally, because I had no
sense of what was or was nor appropriarc in
Polish, many ol my utterances were inappro-
priate {. Examples of my lack of mastery with the
case system, plural,/singular distinctions, and
perfective,/imperfeciive verbs in oral peltor-
manc€ include s(amples 4-6, reprcs€trtative of
uttemnces and structures I used frcquentb4

I)ierwBej klasy do I'ocieg na Hars!.ua do
+non .

Pocies z !!=ggig+gen.

do cdai6k-

cdai6ka.
+qen-

in real situations, also s!''rnied my acquisition of
Polish. While attemptiog to express politeness
through the use of "prosze" (please) and
"przepraszam" (excuse me) as both attention,
getters and politeness markers, I was unawaj:e
that there were co-occurrence restrictions
governing their correct use. Thus, e\pressions
that became "fixed" in my repertoire were fre-
quently ungrammatical; for example:

kupi6 nleko?

rc99 kupi6 Dleko?

=>q_p9gie9!eI9! dial a.o dsa 'ajecia i byla!
r n e u t .

target  6entence:  , , t  hope that  I  e i l l  go to

rHaE nadziejg te bgde jechac
;fP€;iecI:

=>l{alr nadzieig ie poiade
+perfecr .

BecauJe I was never certain that my utterances
were grammatical, I picked up certain phras€s
that s€emed to work well,  and used them
repeatedly. Rather than creating new structurrs,
and taking risks with the languagg I relied on
thosethat had worked well in lhe past, much like
"Wes," the Japanese artisr who wasthesubjecr
ofa case study by Schmidr (36). To a certain ex-
tent, this use of routines, which served me well

.Prgszg. pani, gdzie Eo99
+etng. +nom.
+ P r e 6 .

=>Przepraazam pania, qdzie
+ s r n g .
rpre6.

t) ",?1?1""? ne), ma,am, where can r buy m k?,,
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8 )  r . d  l i k e  s o m e  o a 4 e d  c h i . k e n . , ,P l e a s e

. :+::9,"."".,  chcial ab)rn kure pieczono.
+s  rng .

+ p l e s .

' ' !r_QE t9, I eqc6 kure pieczond.
r d a L .  +  i  n f i r

+ p r e s .

9 )  " T E x c u s e  n e , ,  r , d  t i k e  a ., p t e a s e  ,  r u p  o f  b o r s c h r  w i r h  a  d u m p l i n g .

t99l

*Prgsze, chciaianyp
+  s  r n g .  + s i n q .
+ p . e s .  + p r e s .

=>Proazg o bajrBzczyk
+ s r n g .

Darazczyk z paszrecikiea -

z lEsztec ik ieo-

^ 
The reliance on roulines may have slemmed

rrom my observation that l iving in potano
presenred me wjth si luations I had nor en_
countered in other couniries. polesdid not talk
!o each otherjn the ubiquitous lines, djd nor e,(_
change any kind ofpleasantries as they did thejr
shoppin_9. Clerks in stores, banks, post offices,
and so torth ..greeted'. lhe n€r(l petson in line
wrth one word, S/r{crarz_..1'm tistening,.. and
peopte weregenerajly very quick to ask forwhar
theywanted. l-tu-.s was a necessiry, sincr theR was
always a tong line of people waitine for their
turn5.

Thereforg neither the people in line nor the
salesperson appreciated a language learner
struggling to make herself undefstood. I retted
on routlnes, reciting to mlselfoler and o\€l what
I wotrld say-as I stood in line waiting my rurn.
r netntense teellngs o[ aJuiety I o(perienced wth
the performance of each routine did nor en-
courage risk,taking in polish. Even when I wirs
not trylng robeadvenrurcus, bur merelylrying
to-ger what I wanted ar the groceay slorg I had
dltllcutty. In one case, I asked for 200 grams of
yellow cheese in whal J rhough \r"s at lea' cum.
prehensrble Polish fprosz e, chcialab!m dwiescp
grarn ze{ty ser). The counter woman did nor
understand me, and while we were trying ro
negotrate meaning, a man in line behind rne

srarted yelling imparienrly_ The source ot the
m sunde ts tand lnq ,  I  wa \  l a le r  t o ld .  \ ad .  rnJ l
ro te \don  ras l  f o r  . g rdms . .o fan i tem,bu t  

f o r
decagrams (Proszg o dwadziescia deka idltego
Jefa./- rhus my ',200 grams.' was confuj ing d5
the woman probably undersrood 200 deca8rdJn,
{2 Kllos or about 5 lbs.) and wanted to be sure
thal shehad underslood correctly. ComDouncl,
ing the language problem was that I looied like
a Polq or at least,I did not seem to be identified
as foleign by sight. This complicated mattcrs as
I believe thar, ralher rhan being treateo as a
tore'gner having difficuhy wirh the language I
was Uealed as a mental incomp€tent or as an un_
cooperatlve eccentric. Rarely was I successlul in
getting anyone to repeat an utterance orto slow
down. Communication mereiy ceased when I
rev_ealed difficulties understanding the messag€.

It became apparent that day_to-day activities
were not gorngto provide fertile ground for fur_
ther acquisition. At work in theEnglish Instrrure,
everyone spoke English, and all meetings were
conducted in English. Even the s€cretarie; spoke
English and, as with my polish col leagucs,
answered me in Engl sh each time I began soeak_
ing in Polish.

In my apartment building, theonlycontact I
had with any ofmy nerghbors was $irh a nine
year old girl who came to visit me a couple of
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dmes. Our conve|sations were the most produc
dve ones I had, lvirh topics ranging from mak-
ing soup, to picnicking, to crime in the United
States. My interaction with this girl provided me
wirh rhe only opporruniry I had ro be creal|\e
and take risks.

Thus I found my.elf in rhe target language en
vironment unable to elicit adequate and ap-
propriate inpul or to engage in interaction.
Walching relevision was occa5ionally insrrucri\e
(as it was when they showed "Hollywood

Wives" and "Roors," both with Polish voice
overs and the Eng:iish muted in lhe background),
but usually the Polish TV programs were too far
above my level ofPolish. I would have a slighrly
bett€r understanding of what \las being r€ported
in the televised news when I could get some
background by listening to the BBC radio news
first. But, in geneml, the language on Polish
mdio and television was too difficult to be of
much help in learning the language.

Given the above circumstances, my motiva,
tion to learn Poiish gradually dimirished. Due
to a lack of input, few satisfactory exchanges
with native-speaking Poles, little access to the
culture, and, importantly, the brevity ofmy stay
in Poland, I gave up on the idea of becoming
more proficienl in Polish.

Implications for Classroom
Language If,arning

As has been amply documenled in orher
research, motivation is, indeed, acritical factor
in language learn ing. Wirhout it, language lcarn
ingwillnor occuf. However, to mainrain (orelen
to st imul3te) mori \at ion, learners require the
chance to irra:?a: mrll targct language spcakers.
Butinteracling a5ldid in siores and al traJnstops
whefe I  und.rsiood barely 50q0 of lhe conversa-
tron is nol suff ic i .n(.  In discussing a simi lar case
studv ol a Pofluguese language learner, Schnlidl
and Frot:1 ( l l )  poinr ou! lhat learners nced nol
only have apprctn iarc and adequate inpur,  bul
lhey wi l l  acqLrirc ihd rarge! form ". . . i f  and ont\

I ifit is prescn( in rominehended inpu! and notlc-

rl ed' ." (tl. r I I ) i i.i!f :ng ihe targel forrn is not suf
/ l  f ic ienr,  Schrni( l l  rnd Frota cLaim, but le ir fners

must be a\\afc rha( rhey are hearing i t .  fh is is
what ihe] havc rcrmed lhe "not ice-rhe gap'

FORI tr lN \ \ r /  \ . f  \ \ \AI s o.ToBFR

principle. They argue that correction is not the
only way learners will notice the gap between
theirown incorrec use and the acceptedcorrect
use-abundan{ input can also heip.

Whetherornotthe "notice-the-gap" princr-
ple is supported in future work on SLA, my
unders@nding ol so l ;rr lc of rhe interacl ions in
which I was engaged certainly qualifies neither
as an opportunily to notice thegap nor as ade
quate and appropriate input and inreraction
(A"I').

Thus, to provide ArI, in the classroom, teach-
ers, program administrators, and materials
developers can take constructive action. First,
and most obviously, language teachers need to
provide input in the target languagq not in the
students' first language. While many assume
that this is now the case in all language classes,
my e(perience in learning Polish at a major
uoiversity in the United States leads me to the
conclusion that this is not thecase6. Second, a!
Doughty and Pica (ll), Cass and Varonis (17),
Pica and Doughty (30), and Poner (32) have sus,
gested, learners need the opportunity to interact
wirh each olher in order to negoliate meaJxng in
the target language in the classroom. While this
may produce anxiely on the part ofthe learners
(Horwitz et al., 20), teachers can help reduce
stress and create a more Ioierant classroom at
mosphere. Achieving abalancebetween l€vel of
anxiety and amount ofstudent participation wiil
require askiiied reachef. Thid, language cannor
be taught in a vacuum. Jb understand how tbe
language is spoken and used requires thar
students undefsland ard lcarn sociocuhural
ru leso fapp foo  .?  r '  .  , r dd i . cou r .ec r ra reg ie
While acquiring a cornmand of the grammar,
vocabulary, and oronunciarion of the targcl
language is im po r ianr , k nolving how to use these
components approf r iarcly is equally importanl
(see Beebe and Takahashi, 5; Kasper, 22; r.\eu,
29)- Founh, wirhin a rlassroom selling, studenrs
need to be exposed io a !af iety ofcontexts and
lo use thetargel li:inguage in thesedifferent com
municative conte)its. lbachers can encourage a
relaxed classroom arf iospher€ that wrl l  en
courage r; k -takin-! a n(i r cd uce arlxiet,v levcls. To
help teachers do so. nrarcrials and methods necd
lo be devised thar pr or ore rhe use of the target
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language in the classroom, and that provide
possibi l i t ies for teacher-student and stuoent_
student lnteri lcl ion in a variety ofmore naturai
contexts_ Fiilh, it is essential to assess aoulr
language ]earnels' expecndons and needs at the
outset ofan intcnsive language couneto cleter
mrne whcrler the course will fulfill those €xpec
tatrons and needs_ U pon assessj ng student neeos
and expeciations, the teacher can (a) inform the
\luden( h"t lhe cor' ,e is dn dppropri: te chot, el
lD ,  reoe  on  I ' l e  cu  t , e  t o ,nee l  d i f re ren t  needs
and expeciiLl ons;or (c) inform thestudents that
the course is nor an appropriate choice_ Sixth,
iogether wiih an injijal needs assessment, there
must be an initial language proficiency evalua_
tion._Studenls whose proficiency levels r€ly from
lrue oegt-ln€t\ to inrej med.ale speakets may not
Dene t t  l r )  be tng  i n  l he  same c lass .  I L l sun fo l_
tunate Ihat in some language programs enroll-
ments are low, and so students, rcgardless ot
thelr needs and proficiency levels, are placecl rn
the same class for purely economic reasons. If
ianguage teaching is to facilitate language learn
rng rn tne classroom and b€rond theclassroom,
then language programs must make difficult
decisions: to not serve everyone; to hire more
teachers; and to open more classes. Finally,
materials developers in foreign languages
(especlaly ones thal are less frequently taughr.)
musr oegnto take language acquisition theories
andapply lhem to classroom teachjng. Even if
teache$ want to incorpomte as much input ard
rnteraction as they can in the classroom,
materials developers and publishers must pro-
vide them with the tools to do so. The t€r(t used
in the Polish course I look followed a grammar
lranslation/direct method approach. Fronr an
informal survey of olher polish Ianguage text_
Oooks, tt appears Ihat the one we used was one
ofthe better ones. Ifpubiishers will notsuDDon
the development of textbooks for the leiser_
taught languages, then teachers will have to be
grven extensive training in the more effective
teaching methods, and be exposed to good
langua-ge te\lbooks in other languages to pro
vtde a.trameworl for what and holr they mighr
reach in thelr larget language.

A positive classroom Ianguage ]earning €x_
p€nence can empower students by giving them

the security oi kno$,ing that they can handle rhe
basics of the Ian.suege in natural conlexts wirh
native speakers

Imp.licationsJor Language Learning in Cuunr)
, : : ,  " "  '  '  ,  equa  e  Ind  app rop r  d t (  I npu l

ano lnteractton (A!l!) necessary but, as was
o lscussed  ea r l i e r ,  s i ud ies  have  shown  tha t
learners must ha\,e t he chance to negoriatemean
rng rn rnteractlons !\,ith speakers of the targer
language. As a language learner, one has access
to thecuhureand the peoplq and rhus to A?1, in-
put and interaction, only to rhe extent thal that
_c_u1ty:e and people are accepting of slrturgers
(1;2J8). So while soctat inremcrjon with srmJrgers
is a characteristic ofmany cultures, ir is hardly
universal. My experience in poland led me !o
believe that Poles, for whatever reason, do not
provldeeasy access to strangeru_be they lellow
countrypeople or foreigners.

The lack ofudversaliry in rhe public sociabiti,
ty ofpeoples in different cultures suggesls lhat
language learners and rcachers need to find a dif_
ferenr entry inro rhesecuhures. fhus, when \ray_
lng rorany tengrh of t ime in a counrry whe,( ac_
cess lo natrve speakers may beconstrained due
to cultural norms, it would be helpful to try ro
mat(e contact with someone fiom that counrry
before going there (eg., ifgoing to another coun,
try toteach, making contact u.ith a local college
or university to see if there are any target coun_
try nationals working there; ifgoing to anolner
country to work, contacting the local chamber
of commerce and any international businesses
for information). It is sometimes the case that
knowing someone from the target country in
)our home country will help open doorc once
you gel lo the rarge! counrry. In optimal cir_
cumstances, these contacts in the foreign coun_
try wjll be people who speak littlq ifany, ofyour
lrrst language and with whom you wili have the
chance to negotiate meaning in interactions
(see l7). While having a contact in the targer
country is clearly an ideal situation, it is nor
always possible. Language teachers could
faci l i tale their srudent. entr) inro rhe ra.o.,
culture and language \a i . f ,  -rn. r i .pr.f  i"gJi j i .
routrnes and an explanation ofthe sociocultural
contexrs in which they l lould be appropriale
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(e.g., initiating a conversation in a supermarket
line in th€ U.S. by commenting on the weather,
rhe long wail in I ine. or even lhe grocery ireml in
another\ shopping cart ifthey seem to indicate
aparty or festive occasion). Basicroutines may
provrde le.irners wirh the opponunity to rcceive
input and engage in satisfactory interactions
with host culture members.

Basic routines such as e\tending a compli,
ment, an invitation, an apology, and so on, are
critical for initiating and maintaining conversa-
tions- Speech act research has demonstrated that
such routines reflect cultuml values and nonrLs
and that when and how they get done differ
cross-culturally. The rules for complimeoting m
English, for e(amplg depend on one's gender
and status, Furthermore, compliments ar€ often
ocended in English as a means of initiating con,
versations. This is not the case in other cultures
and languages. For non-native speakers lo in-
itiate a conversation or further a relationship re-
quires a knowledge and ability to use such
routines. These routines can be learned by
observing native speakers in simple, repetilive
tasks. For example, in-country, non-native
learner' con observe many similal Interactions in
quch (c lrngs d5 open marlets, post off ices,
bank, and grocer) !(ores. From ,ysrematic
observation, non-nalives may be able to for,
mulate rules (i.e., hypothesis formation) of in-
teraction in thescsetlings (e.g., no greetings are
extended in a grocery stor€, but exlensive
greetlngs rake place in an open marker setting).
The  non  na t t re  may  r ren  l es r  ou l  t he re  tu le \  i n
thesesettings and modify the rour ines dependirLg
on lhc nattve speakers' feedback. A less arLxiely-
producrng manncr of tening rulcs $ould be to
ask a nali \e speaker i f  what has been observcu
nas been assesscd corractly. Since no! all native
speakers are a$are oftheir own rules ofspeak-
r r g ,  h o \ ' . - - .  j t  j ,  n o t  a l $ d y , . l L d ,  J n a l  n o n
nat ives s i l l  ger the r ighr informarion. ln spi te of
this, I believe thar ir is instructive for non-nativcs
Io act as erhnographers, trying to discover the
u n d e r  l r . r e  r u l e  o t  b e l a ! i o r . r t h e c o u n r r ) .  l r t .
perhaps most produc! ive {hen non-nat ives can
test their  net! ly- formed rules on nat i \ ,c speaker
acqualniances so that lheycan get either positive
or negat ive feedback on their  performance in a

less threatening atmosphere.

Conclusions and Implications for
Second Langusge Acquisition

Because I am reporting here on only one
language learner's experience-and that, my
own-thecontentions afe de€med tentative and
addit ional empirical research is needed to
validate the mntentions empirically. It is xry
hope that this casestudy will serve to stimularc
both pmctical and theoretical studies insecond
language learning. On the p|aclical sidq I would
hope that intensive language program act-
ministrators would explorc the lack of effec,
tiveness ol teaching isolated bits aad pieces of
language and work toward integiating language
and culturc in a corununicative setting. Much
morc theoretical and empiricrl work is needed in
the o€mination of the interrelationship between
attitudes, motivation, input ard interactioo, and
second language acquisition to determine Lne
nature of their true relationship.

Although the c€ie study approach to lal8uage
acquisition can reveal interesting avenues of
research to pursue, al lhe sole method of io-
vestigation, it isunable to determine: (l)whether
the L2 learner's experience was unique and
idiosyncratic and thus does not accumtely reflect
I he exper iences of t  he majority o" L2 Ieamers in
a C.rven L2 environmenr: (2) wherher rhe relarion-
ship positedbetween motivationand attitud€, ln
put, and SLA can be supported by objectrve
observation and empirical studies; or (3) whelher
input and interaction work together equa|y ro
contribute to motivarion, or whethef they have
a differential impact on it. In spite of these
. " \ e a r , . i  i ' h o p e d r h " '  \ i , . , . 1  . r u l l  u i l l r a i . e
questlons about the relationships of variaoles
not only for SLA, bur lo each other, aJ originally
suggesred by bn8 (25)_

Specif ical ly, what is needed are empif ical
sludies that s\plore th€ role ofinpur and interac
tion ondumtion and degrec o f motivalion. Tllk-
ing subieLr( wirh d' l fercnl moll\dlronal lev"ls,
one could eramine rhe rnfluence of drf lering
amoun t .  o f  i npu r  and  i r re r  ac l . on  to  de le r  m inc
such  th ings  as  wherhe r  h igh l y  mo t i va red
learners, given low leveLs of input and interac-
tion, experience loss of molivalion and whether
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poorly motivated learners, given more inpu t and
opportun. ie,  for interacl ion. expel lence in_
creases in levels of motivation. And finaly,
studies need ro address what kinds of inLcrac_
tions (e.g., classroom discussions, grocery srore
talk, gossiping with friends) in whar conrex!s
(e.g., considering the speech situation of rhe
roles, sratus, familiarity, gender, etc. oflhc par_
ticjpants) provide the most fertile grounds for
adequared d appropriale input and rnrera( l lon.

The findings ofsuch investigations would pro
vlde valuable information for c lassroom
language learning and teaching. If a relatjonship
does exisl belween these factors, then by increas
ingadequate and apprcpriate input and inkrdc_
tion of our students, we can also increase tnelr
motlation, which in tum, increases their chances
for success in second language acquisition.

NC,TES
I I would like to rhank parricia Dunkel, Robert

Kaplan, Betly Wallace Robinetr, as well as rwo
anonymous .eviewers for Foreign languaSe Annsts,
for their h€lpfui comments on earlier drafts of this
Pap€r.

1 Robert Kaplan (personal communication) has
suggested ihis distinction betwEen morivation typrs.t I am mqsuring ..control" in terms of t€st score
results during the eight-week program.

i I leamed rhat many of my ulterances eere inap_
plopriate only while writing this paper. Aleksandra
Kraszg ska, who provided the granmatical analysis
of the Polish sentencls in this articlg pointed out that
s6/eral ofmy sa$ples jusr \xouldn,t be said by a nau\€
speaker, due to lack of appropriateness.

5 While tlds was true in 1987, I found that on my
I€tum to Foland during the srunmer of l99O therc e€re
few€r lineq and what lines therc l*€r€ \r/erE shoner. (S€e
Wedel, 45, for an inlerestilg anal,sis of rhe trjple-
tiered economy in Poland in t}!e 80s.)

6 Judging from two anonymous reviewen' com_
m€nts on an earlier version of rhis paper, my e\.
pcrience in the Polish language classroom \rr?s tar from
sxceptional.
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