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Meeting the Challenge of Teaching in
C ulturally and Linguisti,cally Div ers e S etting s

Reflections on a Center's Progress
by Deborah Short and Anna Whitcher

The National Center for Research on ries and effective practices for teach-
Cultural Diversity and Second Lan- ing culturally and linguistically diverse
guage Leaming will be completing its students. We havo taken the lead in re-
fifth year of research and dissemina- focusing the debate from the "pros and
tion in December 1995. Over the last cons" ofbilingual education to fie iden-
five years, the Center has conducted tification and implementation of com-
research that has revealed irnovative prehensive educational programs ofex-
practices and approaches for teaching cellence for diveNe students tailored to

linguistically and qulturally diverse stu- local school conditions and needs.

donts. Much ofthe research has focused Through our research projects and out-

on instructional approaches that capi- reach and dissemination activities, sub-
talize on thg way children leam; the stantial information about new ways of
knowledge, expectations, language, and thinking and teaching has spread to a

cultural resources children bring to broad audience of educators, research-

school; and the kinds of leaming situa- ers, and policy makers.
tions that facilitate second language ac- Arour rnn CElror
quisition and engage students actively Housed on the University of Cali_
in academic subjects. Center ,"r"otch- fo-ia, S*ta Cruz (UCSC) campus, the
ers have also investigated school fe- center works in collaboration with the
form efforts with special attention to Linguistic Minority Research lnstitute
their impact on school organization and (a multi-campus institution of the uni-
teaching and leaming in the classroom. versity of Califomia), the Center for

The Center's contributions to the
field of education have been extensive 

Applied LilSuistics (cAL) in washing-

and insrrumenrar in advancing the mosr fJ;i,i; &i,$i#i2|trt"ii"i::T
recent and innovative educational theo- MA. The Center has also collaborated

acquisition oftteracy, (2) the influence
of home and community, (3) instruc-
tional approaches, (4) content area in-
struction, and (5) altemative assess-
ment. The studies.have focused on the
interconnection of language develop
ment, academic achievement, and cul
tural background. Much ofthe research
has been founded on sooiocultural
theory, which emphasizes the social and
cultural aspects of leaming and calls
for a constructivjst approach to mean-
in8-making. Through the work con-
ducted by the researche$, language
leamhg principles and teaching tech-
niques have been extracted for educa-
tors to use in culturally and linguisti-
cally diverse classrooms.

Acquisition of Literuct
Several Center studies have exam-

ined the acquisition of literacy in young
children. Particular focus has bgen
placed on the efforts of caretakers to
socialize students into an educational
process through activities such as leam-
ing to read, investigating scientific phe-
nomena, completing homework assign-
ments, and problem solving (Duranti
& Ochs, 1995; Scarcella & Chin, 1993).
Research indicates that many young
children receive assistance from "ca-
pable others," often family members
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with various technical centers and
teacher training institutes to facilitate

? study tasks and dissemination practices.
- Center research projects have been
3 clustered around five themes related to

4 rhe education of culrurauy and linguis-
tically diverse children, namely, (l) the
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who guide the children in their cogni-
tive growth.

For schools, this research implies that
leaming is a socially negotiated process,
and teachers need to be aware that chil-
dren from linguistically and culturally
diverse homes may approach leaming
in ways that are not concunent with tla-
ditional curricula and teaching methods.

Influence of Home and Community
The importance of understanding the

home and cultural backgrounds of stu-
dents is a major Center concem. As
students enter schools in the United
States, they must adjust to different cul-
tural contexts; yet, they benefit from
having their cultures and values rc-
spected by the teachers. ln our stud-
ies, we have tried to determine ways to
mediate the differences between home
and school cultures, drawilg from the
sfengths ofboth to create active leam
ing envionments for the students.

ln one study, teachers visited their
students' homes as ethnographers and
anthropologists to collect information
about the accumulated knowledge base,
or "funds of knowledge," present in
each household. By incorlorating the
knowledge they gathered, teachers were
able to develop curriculum units on
household-reiated fopics, such as ani
mal husbaldry, candy-makinB and mar-
keting, and building construction
(Gonzebz et al., 1993). ln another
study, researchers compared Mexican
American and European-American
households, looking specifically at pa-
rental aspirations for their children, chore
assignments, and homework assistance.
Out of this study came the recommen-
dation that to promote home-school
partnerships, teachers and parents
should interact more regularly and col-
labomte to set expectations for student
behavior and leaming activities. This

will enable students to transfer skills
leamed in the household context to the
classroom setting (Azmitia et al., 1994).

I structional Approaches
Several Center studies have been

conducted to identify exemplary prac-
tices and approaches for teaching cul-
turally and lirguistically diverse stu-
denls. One iJurovative and promising
program model is two way (or devel-
opmental) bil ingual education. Re-
searchers have defined, illustrated, and
analyzed how students develop dual
language proficiency and acquire a
deeper appreciation of two cultrlres by
being in a classroom-usually comprised
of half native speakers of English and
half native speakers of another lan-
guage-that follows the regular aca-
demic curriculum (Cazabon, Lambert,
& Ha[, 1993; Christian, 1994; Lam-
bort & Caz abon, 1994).

ln another project, an "untracking"
program was studied that provides so
cial and acadgmic support io minority
secondary school students who follow
a college preparation course of study.
Students take a special class that pro-
vides academic guidance in areas such
as study skills, and coaches them through
the college application process.They are
also taught explicitly about the implicit
culture of the classroom and the hid-
den curriculum of the school. Nearly
88% of students who graduate from this
program enroll in college (Mehan et al.,
1992; Mehan, et al., 1994),

Several instructional approaches, in-
cluding the instructional convorsation
and cooperative leaming, have been the
focus of Center research. The instruc
tional qonversation (lC) is a dialogue-
focused on a topiq that has meaning
and relevance for the leamers-in which
"teachers and sfudents are responsive
to what others say, so that each state-

ment or contribution builds upon, chal-
lenges, or extends a previous one"
(Goldenberg, 1991, p.3). The teacher
guides the dialogue to meet the emerg
ilg understanding of the leamers. This
approach mirors natural teaching found
in homes and communities and con-
trasts with the recitation model, where
the teacher typically initiates an jnter

action by asking a question, the stu-
dent responds, and the teacher evalu-
ates the response. Studies have been
conducted in elementary and middle
school language arts and mathemaiics
classes with native English speaking,
Spanish-speaking, and Zuni-speaking
students (Dal ton & Sison, 1995;
Echevarr ia & McDonough, 1993;
Goldenberg, 1991; Rueda, Goldenberg,
& Gallimore, 1992; Tharp & Gallimore,
l99l; Tharp & Yamauchi, 1994).

ln cooperative leaming, students
work collaboratively in small groups
on tasks that require both the coopera-
tion and interdependence of all mem-
bers of the group. One study looked at
the role of conversation in cooperative
leamhg groups, and how the children's
control oftwo languages enters into the
group processes. The study illustrates
how students in group work "use two
differenr conversational strategies to
achieve a working collaboration in the
production of shared answers and in
which their bilingual ability serves as a
special communicative resource"
(Gumperz & Cook-Cumpen, 1994).

Education in the Content Areas
The integration of language and con-

tent instruction has also been an im
portant focus of Center research. Stud
ies have illusrated various designs and
implementation procedures for pro-
Srams thai encourage development of
discourse-rich classrooms that involve
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the systematic planning of language
skill development with content area ob-
jectives, One example includes scien-
tific "sense-making" seventh and eighth
grade Haitian bilingual classrooms. This
project explored ways teachers could
promote scientific discourse among stu
dents, including developing the stu-
dents' argumentation skills, and used a
collabomtive inquiry approach so stu
dents would participate in scientific in
vestigations to construct meaning
(Rosebery, Waren, & Conant, 1992;
Warren & Rosebery, I995).

Center studies also examin€d two
other areas of the curriculumr math-
ematics and social studies. In these
projects, thematic instruction was
viewed as a means for promoting sfu-
dent language growth and conceptual
knowledge. Use of thematic instnction
was coupled with hands-on activilies
to increase student motivation and to
address different leaming styles. In
both studies, project teachers partici-
pated with researchers to co-develop
curricular units that reflected effective
insttuctional techniques (Henderson &
Landesman, 1992; Short, 1994).

Ahernatiw Assessment
Center studies have looked at non-

traditional ways of assessing student
progress. One study examined the use
of portfolios-samples of student work
that are used to show student progress-
with emergent literacy students, dem-
onstrating how ponfolios are effective
tools for measuring student literacy
growth in English and Spanish (Rueda
& Garcia,l995). Another study looked
at the relationship between teachen'
professional backgrounds and their be-
liefs and practices for assessing lan-
guage minority students, specifically the
reading assessmgnt practices used by a
bilingual credentialed teacher, a special

education teacher, and a bilingual
waivered teacher (Rueda & Garcia,
1994). A third study focused on infor-
mal ways of assessing students' knowl
edge of academic language (Solomon
& Rhodes, in press), and a fourth
looked at reading comprehension and
reasoning skills of secondary students
who plan to enroll in college (Durdn,
Revlin, & Havill, 1995). These studies
revolve around the search to identify
promisillg approaahes for assessing stu-
donts who are learning English but must
demonstrate their content knowledge
through English-medium assessments.

Eurtotlc Tsnum
Over the past five yean, the Center's

work has given direction to emerging
themes in the education of linguisticatly
and culturally diverse students. Several
of these have been addressed abovel
the use of instructional conversation to
foster student irvolvement and critical
thinking in classroom discr.tssion ald
language leaming; the integration of
language and content instruction, espo-
cially for secondary school students
who must mastor the content areas in
time to graduate from high school; and
the implementation of instructional pro-
grams of excellence that facilitate not
only leaminS a second language, but
also promote the social and academic
achievement of divene students.

One theme that has come to the fore-
front during the five yoa$ of Center
investigation is the effect of school
change on Iinguistically and cul$rally
diverse students. In one study, tho Cen-
ter found a number of exemplary el-
ementary and middle schools that are
trying to enact reform. Those schools
have successfully implemented innova-
tive approaches to teaching students
with limited proficiency in English,
while respecting thei cultural back-

grounds (Berman et al., 1995). At a
more local level, researchers have docu-
mented the progress ofa southem CaIi-
fomia elgmentary school through its
change process. The study found that
involving teachen in the decision mak
ing process is the ffust step to ensuring
that meaningful change will take place.
Even if teachers support recornnenda-
tions for change, they must ultimately
feel connected to the goals that are be-
ing set and must be kept involved for
several years as school reorganization
and changes to teaching practices oc-
cur (Goldenberg & Sullivan, 1994).

Another theme is the home-school
connection. As an outgrowth of sev-
eral individual projects, reconmenda-
tions for creating home-school partner-
ships emerged so pargnts ard teachers
could leam to work together in ways
that would be most beneficial to the
children. These studies revealed that the
education of linguistically and cultur-
ally diverse children can be improved
by increasing communication between
parents and teachers and by capitaliz-
ing on resources that already exist in
the homo. The research also indicated
how schools can help parents identify
resources that are already available to
them for developing knowledge in their
children. Such resources include fam-
ily members who may possess knowl-
edSe they can impart to the children;
bool6, magazines, recipes, and other lit-
erature in English or the native lan-
guage that can support reading in the
home; and quiet areas of the house with
a functional workspaca for studying.

TnE CENT0R's lMPAcr

The impact of the Center has stretched
across many fields, including education,
Iinguistics, sociology, anthropology,
psychology, foreign language, English
as a second language, and more. Re-
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flecting a sociocultural approach, re-
searchers have approached their work
from these multiple perspectives and
have demonstrated their dedication to
investigating, developing, and evaluat
ing practices related to home and school
cultures, teacher-student interaction,
and systematic reform.

Dissemination Ejrorts
One of the more prominent goals of

the Center has been to provide tgach_
en, researchers, and other educators
with informalion and materials that will
enable them to better serve their lan
guage minority students. Through the
dissemination of its research rcports,
educational practice reports, conference
proceedmgs, newsletters, curriqulum
units, ,R/C Dig?.v.r, and other materi-
als, tie Center has attempted to reach
various secton of American society.

Center researchers have met with prac_
trtroners, researchers, and policy makers
in several face-to face venues to dis_
cuss findings fiom the slrdies. presen
tatio$ about the research have occurred
at national, regional, and state profes_
sional conferences, and researchers
have participated in professional devel_
opment activities sponsored by local
school systems and universities. More-
over, the Center sponsored one invifa_
tional conference on the special con
cems of secondary inmigrant students
(see Olsen & Minicucci, 1993) and a
summer mstltute that showcased Cen-
ter research projects (soe Montone, 1995).

Finally, the Center has prepared a
teacher training video seias, Meetinp
the Challenge of LinguisticaLLy Diyerse
J'lu.brLr, that uses a documentary style
to highlighr roal, effective programs and
instructional practices for teaching bi-
lingual and multiqultural students.

FUTURE DIREcTIoNs
While the Center has been able to

make some insightful recommendations
for improving the education of cultur_
aly and linguistically diverse students,
it has opened many more lines of in-
quiry. Further research is needed in sev-
eral areas, thrce of which will be men_
tioned briefly.

First, the area of professional devel-
opment needs close examination. We
have leamed much about what works
for language minority students in the
classroom, but we have not yet leamed
the best means for training teachors to
implement and maintain these practices.
Nor have we uncovered the best ways
to ensure that teachers are able to fa_
miliarize themselves with the various
cultural and linguistic backgrounds of
their students, so they will be more ef_
fective in conducting their classes and
rnteractrng with parents. One model
worth pursulng, however, is found in
the funds of knowledge project, where
teachers are trained to be ethrographers
wrth xn anthropological perspective.

Second, additional research is needed
in the area of home-school collabora-
tion. Strategies need to be developed
that will enable teachers and adminis_
trators to approach the parents of cul_
turally and linguistically divene stu-
oents rn a way that facilitates their in_
volvement in the leaming process, yet
rcspects the cultural values and ways
oflgaming found in the households. Ar
the same time, research needs to dis_
cover ways parents can gain access to
more information about school culture,
so they can use this loowledge to meet
the needs of their children.

A thid area is the development of
district-based comprehensive school
plans for students. One aspeqt of this
involves articulation across grade lev_

'0  r37,\
els, particularly the transitions from el_
ementary to middle school, middlg to
high school, and high school to
postsecondary opportunities. Two-wav
biliagual programs found at the elemen-
tary level, for instance, need guaran,
tees that joint language and academic
content leaming opportunities will be
available at the secondary level in both
languages. Additional research is
needed on how this type of articulation
car best be accomplished. Another as-
pe$ concems assessment. Stardardized
tests alone are not sufficient to deter_
mine the growth and achievement of
culturally and linguistically diverse stu_
dents. StaJdardized test scores should
not act as the sole gatekeepers for these
students, isolating them fiom academi_
cally rigorous courses or gifted and tal_
ented programs. However, what mea_
surement tools districts should endorse
is a question that needs to be answered.

And so, as the five yean of tlre Cen_
aer come to a close, much has been
leamed, yet much remains to be inves_
tigated before we can ensure that lin_
guistically and culturally diverse stu-
dents can participate in equitable and
effective educational programs and
acnleve success in school and beyond.
The diversity oflanguages and cultures
studiod, along with the varigties of in_
structional settings examined, have
proven beneficial to the overall picture
of schooling for these students. Now,
nowever, we must find ways to imple-
ment effective practices more widely
across the United States_
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