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Suggestiom for Curicular Implications of the OPI, or
What do I do to work towards those outcomes with the textbook t have?

26 Jurc, 1995
Susan Hayden
Aloha High school

- Realize that this may be rnajor change, and avoid trying to change all parts of all

levels you are teaching.

- Obtain copies of proficioncy oriedcd textbooks by publishers zuch as Heiole and
Heinle and Holt, Rinehart, and look over how contextualized exercises are consaucted.

- I-ook over what you want to achieve and the textbook. What can the shtdeds do
with the laaguage in a particular chapter or chapteN? Think of the task or functions
lvhich logica[y go with the shuch[es and vocabulary. Sometimes the organization is

o y by sfiuctures, and you'll need to add sorde information for it to be usable as a
function,

Example: If a chapter is about words used for description, include someone's
nationality, and city of origin, aftu the shrdents haYe l€rned the nen'
information, set up four identiti€s, itrcluding mme, natiomlity, city of origin'.
Give a card with atr idedity to orc of four students out in the hall. Give a
handout with the four identities to the remaining studeots and tell the students
they must ask one question at a time, and determine which of the four mystery
visitors is which. This exercise is conducted in the language, and carl be by the
second month of the first Year,

- Information gap activities call on sludents to connunicate in ord$ to find out
i[fonnatiol which the parher has, i.e., one studert has the map of the town, and the
other snrdent is visiting and wants to know whether there is a movie house, or beach or
train station, etc.

- Try and make age€ments with colleagues in your departunent or in other schools-
Prepare different activities and exchange them.

The attached suggestions and activities will assist in your creation of
opportunities for stude s to use tle latrguage they 8re leardng.
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Novlge8 . lecognize 1.t te!6, sord6 for objccts,  placea, pcople h blghl l ,contextuallzed €1tuatloro6. Cognates recogalzed g1th1n pr"dt"tJf.. 
"rr"..Asslgrt rleanlug to phi*see l€erned tE tcri or orally, .i afrii it"y .""rced lcolated sords, standardized Eessages lo areas-oi  d. i r i i . 'o. .a". :

Contgng /ConteTr: Novlces dcperit greatly on coat€rt. Tcdd to bcvocabutaEy. orleuted. Toplcs coDtlo11ed tDcludc: graatlaga, tamcs rldrlrL:Lrt EeEbera, t1De, y.sther, dstc, dsy6, tloaths, rn&bcr;, cvcrTile,

-obl 
ccta, clothtag, food. At rhts lcvel- coat.rr r. i.t.Ji.i'iy,l"t

haa beeE t.ughr.

+-y==: 
.,?roaunclsrioE 1Dte11tglblc !o.those urcd to:.j;eff.ai _ftU.cgrEE1D8 1earD.r6, 6ucb as Eeac'lcla. RrrdlEg/llBc.aLnE hr.rhi?dcpeadea! oa_co!r!x! e*l bactgrorr.Dd expericacl eud r"iiE f.irrei. t.r!'tuaticm. Clo6e Earch elrh leDorlzed E!t..f."f ."..aif"f: iiiif.lafcreaciDg o! gucs6Ln8.

POSSIILE IYPLICATIONS FOB TEACTINC

: 1..::i, ::ln*l" 
o!-dtaLogue6 for phlsi.s vitb broad polctttlat eld

aPPrrcebl l l ty,  aDd for fohlu1sl,c axpresslor ls.  Zffof t  to Drovlde soocrepertol te of reievart  EeEorized utaerances.

Xore eEpha616 oa vocabula.y bulldtag and practLc. st cally :.cy.lE oflnatluctlon. Ltri.ted 6€t of Etructurc6 vlth Ducb iteE su;stltutloD-
AddlttoD of personaUzed vocabulary froo rhe tegtar.a;.- 

__- ---.

VltEual llteract 1D rladisg: sr.Ers, iEf oEst{on_bcs!fug ph!e6e6 l!coat e:(t.

IJrltlDg pracrlc. shich coDfoiEs to deta-giv{ng t!s1(B.

Reall6rlc e*pectatlooE 1a tehs of plonuncl.ltloE sLe! focused on Eolcco@unlcari.ve ta6ka. ?hoDeElc crphais.

Contlnual tevles, lecycltn8 of vocabulary tD E.glo! toplcal areas.

T.S9IEIJ OT tEZ ?ROPICIZf,CT IJ9EIJ IXPLICATIOXS P()A TEACEIXC

Junc X. ?hluip!
IDdlllr UtlversLly of ?coasylvaE'.a

XOVICZ LsvEL I.ANGUAGE BEEAVIOTS

FJncllods /lask6: Iqovlces opelate rrltb rDeootlrcd ultctadc.s iELroeallale need. No real coreunlcattvc tasfe pctforacrt. iiei,Irolated_ vor.ts and phrases, respond stu?ly r"' f.dii;;'.".;-;;
expresE ba6lc courtesy forsutee.
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lxTERHtDlAlt LFEL tiNGttACS stSAlrlors

Fu:rctlor./trlk : tttrr"i.atl.tc. cr"rtc ellb tbc langulgc. lt" rtl sld
lri;;;-ii;;iffir rld bcgb ao PrrttclPrt. 1n tb. coov.!t.tLo!. Thct csa

tct Lato' throsSb,.ad ogc of r tlEPlc.u1.rtlvrl .1turt1o!.

thct c!! csrat ort PurPosct ttrch rr socLsllrlnt. rbt!1ng Pclsooal
l!f;!!!t1oa, lxprcaeloS ttl.t |td dt.llles, obleinbt food llrd rh'1tc!,
..ar.t1Dt to t!ev.l, ahoPPla8 or.lty a.nd t! Yrlcln8.

Contcnt /Codtcxt: Int.rocdlsGc. csB dcal. v!!h tbc l&8rt!ge of toclr].
E6;;;;G;;-rath .rprctlr.oEs of pereonal lltetcat lD couversstloB' rDd
e-!rh r|rlvlvrl 14|'c1 toPlc!.

!hct cln 81vc rla lacclvc jtfolsatl-o! of r l1ographlcel Brtule 
' 

of
lefuutc ..!d .cbool tcc1?l'tl.r.

Bcedldt cortcat hcltralca Pc!!oae1 aotct rnd 1nvltet1oD6 ' 
alDooaccD![tt

of yubilc cvcDta, .os. nres hrrdllDcs fo! ld.Dllflcltto! PurPos"' toae
.ditcil !!tcri.lt.

]Lqgfllgzr :lreUiglblc to thosc us.il to d.r1i.!8 vltb forclFl iP:slcra
of tbc llDtuegc.

Gr!.@er tcdlrtlYe, tFlrr fsEclleal. Co@oDc! tc!3clEulbc! fotto''

Qn.atl'od foaE . So!! lcc$rcJr In btslc atlltctul.!. Sclalencc! rr sell
rs phrercr. Gcnlltllt ahort. il,.lcrltc uttelrncea.

Yocabulery crrr-lct ltt.ss; cllcrrdocrltloE oftea lcceralEJr.

ID rcsdll.ag trd ltst.dtnt tltr thr ttEt' Eel! :'ilels. Llfa crt|c!t'ac! rnd

lotlcal rcasoll{ng 6iha!c. gucarlDt.

?ossrSlr tlelrclrlolls roa rgAcErxc

Leardcr Eu6t bc helped to dca?IoP r Pctaolllltad lclcltoltc of

cxlrrrssloDs. OpPoraulitlc! to sdsPt couls! coatcDt to rclf' EdPcchllt

toportaat oa voiil'ulary lcvc1. All .tud.lti cln u6c t'Ec ttluctut'e but

lcrlcel v!!1ltioD 
"66eut{sl 

to trlL about 4.1f. 8astcal1y 
'8oc!at!1c

coEteEt/context Eust bc .xploltcd.

F.cd fo! survierl lcvc1 toPlc6/ll[lt!:h cou!a..

Authc!tlc !a!dta8/1"1-!tlatDg Ertcr{t1s to d.Yclo9 cotnltlvc atlatl81cs

of tncssbg froE contcrt, brfur8 ar?ctl?Ecc to r''tulltloD' 
-laPutEet.rlals rrith coEpr!h.E61o! cbccka rt apPloPtlrta rcver ol

uod.r6teEdLag.

Illtcrv1rslDg oppottuttltle! to dcvcloF questlonhg. Be€kfu g fuf orEAtLor

PurPoacl.

Rolc plats, 6ltuatlon6 !o develop austalned cotidtullcatlvc oPPo!tu1!1.6
beyoid classroo8 i€t t1!g!.
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cttt @)A)VAICED LEYE, IINCUAGE EEEAVIOES

Iulcg+!'_s!/ts!tt: ldyelrcc.l lcrFoala parttcl'pelc full, b convclsrt'.ons
:i:-:.t.T out Drnj lantuLrgc pu.porc. auch r. rbartng tdolDrtlo! &drrcta, g1vb8 tE6tluctlotl!, drscELbl.!8 paogl:, glac-t urrt cvcnia,rcport:.ng oE lrauca, orEret1tt8 .bou! prs!, pr.s;r |ld future
rctlvl'tl.r-

th.t opclatc ot r aliscoursr lev.I (aoG a 8c!tcac. l.vcl) otllly .!d 1nacrdtog.

Thcy can eequelce cvetrt, aDil cxprEss soEc raactloas.

Thcy c!! ceE .[rt r,o* or school iesl(s fu ah. lrngulg. rail henatlc soEecotpllcsrtoos Ln lvctT.tay siruerloas. They cra reld iouii".-io"ro.." o.iocl.al corir€6poodcnca.

goEtcnr/Codt.rla Gcaclllly conc!.tc toplcs, blcLgloudd, t!dr.ly,
Lntcr.srs, sorl, Btudt, trgvcl, currcat lveotB. i.xpaldiDg froa vcry
t-@.dler. rorld.

l{c$s aDd Elg'azlDa a!t1c1c6 oD cotrclctc or cvcr&y toplcs: classlft.ds
fo. horEt!8, Jobs, trevcl; folE*tcd o! .oclsl .lrr.ll.ii.i... 

- 
roaEet.!!rk aD'd short stoll.cs or erccrpla st apprcprLate levcl.

+::l5+szl . Uncl.lsteadlbl. ..ro gi3ly.g, qp..L*!;. aor u!.d _to.dcsulg slth .-
rorclEDera. solcclDca d,aco@unicetrr.

Stroug t! cLth.! yocrbuLry o! grE@r.rr
coltatructlols but uasvclt ls lc6s co@o|t
lD p!Et, prcaclt, futulr tl'c.

SoBC tloping for voc.lulary rqtt .viilclt

FrtcDElvc .-po6ut! to authenllc
et-r tegies for dccodl-dg tha.
tb€[es.

CoDtloL of cLc.cDtsrrr
atructulaa. Su6tr,ln.d rlarfstlo!

!cc.l for clrcr,Elocr!1o!.

teccp!1vc Datcrlal-a &d lppropEiatc
IDcreased eo.k La csrleot .v.ors, 8lobal

Llclptlv. undctstrnaltat of E!L! ld.rs, .ob. auppoltttrg darsll. cucss.s
acaslbly, uacr ilt.aeourrc cues. Resds/llsters toi factl.

POSSISLE IT{?LICATIOIIS FOR TEACEIXC

Opporturltl.cB for dlscourBc-lcEgth pract{c.. Repeatcil !661EDEcnEs EoEerrat. &d dcscrlbc b vsrlous tiEc f!aEe6.

Ptectlc! ln cllclrlocutioD rld yocabulary erpansioD. !{uch !.crclLdg of
Staelar ed vocabuJ.ary.

hoblel!-solvlDg p.lcrtcc 1t! co@uEtcrtlvc BltuatloE6.



C}IARTCTERISTICS Of REAL ! rE SPEAICING
'  . \  t7,5-e

1. we speak to goneone *bon rre assuoe ligtens to irhrt,e say, hore thu n", I 
"", 

,a. 
Y

2. We usud.ly don't talk ebout things t,e ktrov nothing about o! cirle Dothing abou!,

3. We speak fo! a rnfpose, to pelfolb functions thlough the l&guage. we vant to
haj(e 6ense.

4. We atecjile botl ehat vre wanr ro 6ay anat hol,' to say i!.
We speak staniling up, sltting down, eal.king, on t}re phone, Every uttelance
does not ca!:y infornational, value.

5- sonetirnes we speak to !lot. a]ru.r, one pelson at the same tj.he.

6. We do not liLe interruption because re can Lose our train of thought.
We have 

. to knol"' }row to take turr|s lrhen st)eaking.

7. We speal diffelent1y to different peopte.

8. we often ask for aDtt €xpect out listene! to identify gaps iD clNnrjricatj.on
o! to confirn the nessage-

9. we-hesitate, lre lestate, ate lephrase, r'e sta11, *e talc! errors, xre sel,f co!!ect.

I0. we do not always speal in cohplete sentences.

11. We are Dot given a tine lilnit.

12. we use conventional explessrons rtt response to certaih situalrons-

L3- l'le use slrategies sucb as circunlocution and reduction sjrpLificatiorl.

14. t{e ofte! eihance or colnglete face-to-face oral coeunicatiolt wit} palalanguage-

15. $e handte rnpleCictE!:]itl,.

16. we ofren speal j.n leaction to whar ire hea!.

17. tle exPeci correction o! reaction only on c.ntent - the truth, 1o9ic, o:. senseof ou! utterarce.

18. In 
'oos! 

instances,\ otrr &irrds are at ,^,o!k when *e sI*:r..: I,te have sorie investmentilr our nessage and in havi.Dg jt re.eived a:rd tes;:oi:dea to.

19. I-anguag€ $e use to str)eah is diffe:ent froh tne langruage we reae or write.

20. Eve-l tire ,re 6pea} q,e a:ake aecisi-ons:

whetler to talt at all

to lrholr

HnaE to say

lrow to say it

why - fo! vhat 
::Epose

Teaching students to speal does no! just j,nvolve teaching then EtructDres and
vocabulary, but teaching theE hoil to nl.a.ke these decj.sions aj|d proyiding t_hen
with oppoltunities to use these skitfs as they bj.ght be used in leat life-
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INSTRUCTIONAL APPLICATIONS/IMPLICATIONS

By Chanhl P. Thompson

l. The oral proflclency Intervlew as a model
1. Role of teacher
2. Teacher behavlor and technlques
3. Four phases of the lnterview/class period
4 Assessment cflterla: accuracy and content are not alone
5. Focus 0n what students can DO wlth the language

ll. Proficlency NoT a method, but an organlzlng principle,

lll. Key concepts ln teachlng for pfoflclency
Changing the focus
1. observable perfofmance vs. assumed knowledge

2. Competence linguistic ' cognitive i functional + discourse
+ pragmatic

f,. Sklll development: lntemctlon 0f receptlve and productlve skllls;
Teach vs. test; process vs. pfoduct.

4 Focus on real llfe: authentlc lnput, authentlc tasks; language used
ln context t0 perform feal-llfe functlons lnvolves rlsk-taklng,
meanlngful puryoses, communicative strategies, expetience.

5. Reallstlc exDectatlons
Accuracy = process 0f evolvlng preclslon
Conceptual awareness --) partlai control --) full contf0l

Prollclency-orlented
(use/recycle/expand)

r-;--l
Ex: Grammar block

Tradltlonal approach
(block upon block)

lnlerrogative pronouns
"covered" once and for

r l l  in.hl^far

Funcllon: asklng questlons
Can be fecycled in every
chapter, wlth any toplc,

ln al l  4 ski l ls.

VS



0ls@TEACHING AND LEARNING
FOR VARIOUS DEGREES OF CONTROL

Conceplual  co ntro I

Level  of  instruct ion seen in most toreign language classrooms.
Ini t ia l  oresentat ion and pract ice (ski l l  get t ing)

Focus on form and accuracy.

Part ia I  contr 'o.r

Focus on language use rather than form.

Greater tolerance for inaccuracies.
Objective: use/ recycle / exPand

Ful l  Control

Involves extensive exper ience with a var iety of  act iv i t ies deal ing
with the funct ions,  topics and structures targeted for fu l l  control .

Focus on functional language use with correction of form.

Quest ions

With a novice-level student, what kind of control can you reasonably
expect regarding the fol lowing funct ions?

- Making l is ts

-  Asking/answering q uest io ns

- Descr ib ing s imply in the present

-  Explaining in detai l  in the present
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DESIGNING ROLE PLAYS

l) Firs! step: itemize what's in lhe chapter (* recycling as needed)

Example: Chapter 6, "Au restaurant"

Functions

br&rlnga mol

Expressing lik€s
anddislikes

(Akil{ ard answer
ing questions)

Content Culbre GrammarContext

Restaurant French rnals

ll€nus

\/oulolr
PouYoit
Partitiw

arbcl€a
Expr. of quantlty

Fod lbms

Second step: create an authentic ol semi-authentic situation based
on itemized functions, context, content, culture, and grammar'
The situation may be in Engiish, s0 that vocabulary and grammatical
structures afe not given away, and to encou.age greater use 0f
communlcatlve strategles. Students afe instructed to use the given
lnformat.l0n as a fmmeworl( for a natuml convercali0n.

The sltuatlon must be open-ended enough to allow
students to create wlth the language, yet structured
enough to coJTespond to thelr level. students express
personal meanlng but withln carefully planned llmits,
so that accuracy ls wlthin reach-

Examole: Au restaurant

You go lnto a French restaumnl Arter exchanglng greetlngs wltn the
walter, request a table In a speclfic part of the restaurant, then ask
questlons about today's menu. order a meal, complete wlth drlnk and
dessert. Be prepared to deal wlth minor compllcatjons, such as menu
Items not belng available of requlring a supplement.

ChantalP. Thompson
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You arc a tourist yisiting the nodh of France. Yu want to frnd out about sone ol the towns in the
area. Your pattner wo*s in a toutist information gffrce. TIE wtitten informatidt tdls W the things
you want b ask fut You should check whethet Wu have to pay fot the maps.
Ask WU paltnar what therc E to see in the town,

CoW out the gid below In the approp ate box, wdte down v'lhat WU padnet gives W and my
pla@€ in the tovrn (s)he rc@mmends Wu to visit.

plan de laville (prix?)

ddpliant

les choses a voir

d6pliant

les choses e voir

cade de la rdgion (prix?)

liste des hotels

plan de la ville (prjx?)

les choses a voir

liste des campings

carte de la r6gion (prir?)

les choses a voir

plan de la ville (prix?)

d6pliant

les choses a voir

liste des hotels

plan de la ville (prix?)

les choses a voir

Mdo - 7'f((lncs + , ,
br(ahure - 

'Qj' 
9Q

to.^/n. wrt qnd snops.
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You work in a touist inlormation offtce in the nodh of Franee. Your Dadner is a touist who wants
to find out abqJt some ol the towns in the arca. The wit@n infomation tells vou what brcchures
and maps are available for each town, md what to re@mmend visiting ther;. tt alsp te s Wu the
pdces ot the maps ot whether they are free.

Copy out the gdd below. ln the appropiate box, make a note if you give Wt paftner any maps,
brcchures or lisla.

im_--anve oFFlcE DE
owert lotrtgiSlle--

Iffij:#,fu illfflff:


