| PORTLAND STATE
[UNIVERSITY

Foreign Languages and Literatures
Post Office Box 751
Portland, Oregon 97207-0751

PHONE: 503-725-5285
FAx: 503-725-5286
EMarL: fischerw@pdx edu
WEB: web.pdx edu/~fischerw
Www.cosmolingua, pdx.edu

TECHNOLOGY AS MEDIUM OF DELIVERY AND AS CONTENT OF LEARNING: GERMAN 320
“BUSINESS SIMULATION” AND GERMAN 399 “SCIENCE FICTION”

William B. Fischer, Department of Foreign Languages and Literatures

My application for a 2005 Scholarship of TLT
Award is based on two courses which not only
carry out “teaching and learning with technol-
ogy,” but also involve teaching and learning
technology itself, as a subject area — while at
the same time language instruction and learn-
ing are going on. Since both courses are, after
all, language courses, their chief overt goal is
the same: progress in language proficiency,
that is, competence in using language for real-
istic communication. _

Several reasons motivated making tech-
nology not just a medium of delivery but also
the content of learning: 1) Many progressive
language teachers believe that not only chil-
dren, but also adults, learn languages better
when they are using them to learn something
else. 2) K-12 language teachers, because of
class-scheduling constraints, have had to ex-
plore content-based instruction (CBI), where
content from other subject areas is delivered in
second languages; their experience can en-
courage the rest of us to choose CBI even
when it is not an absolute necessity. 3) While
a teacher might select some other content area
for CBI instruction, for example music, tech-
nology is a very apt choice, since it is part of
daily life and of most occupations and many
personal interests. 4) Despite that, not a few
students lack technological proficiency, a
problem which is being addressed by PSU’s
innovative curriculum; there is a place in that
curriculum for second languages as well as
other subjects, and a place for that curriculum
in second language instruction. 5) Language
courses which include CBI, especially when
the content is technology and business, fit
PSU’s mission of “knowledge serving the
city,” and they also further the Globalization
Initiative of PSU’s president.

o

Courses and learning objectives; technol-

ogy employed

German 320: German 320 is something
completely different from a conventional
“business German” course: it is a business
simulation, conducted wholly in German, and
it is close to becoming an actual business. Its
name is “SpeakEasy,” and it produces re-
sources for language users. Right now its lead
product is the ever-popular “SpeakEasy
Cards,” pocket-sized and plastic-laminated
specialized word-lists (“Skiing,” “Emergency
Room”),.With as little overt direction from me
as possible, the learners continue to develop
the little “Existenzgriindung” (start-up) that
has been under construction for several years
now. The are in charge of management, per-
sonnel issues, design, marketing, work out
production, and, at the end of each version of
the course, plans for the future. In June, “in-
stead of” a final exam, SpeakEasy holds its
company exhibition and new-product rollout,
before invited guests (friends, family, lan-
guage faculty and students). Presentations are
made in German, with simultaneous transla-
tion. The company website presents the com-
pany and is being developed to distribute its
products. For the purpose of this application,
however, the important use of technology has
to do with the production process: the students
use German to learn word-processing, data-
basing, graphics processing, sound processing,
and equipment setup and maintenance. It is
not at all easy to do those activities when you
are still learning the language you must use in
order to carry them out. Those who do know
those skills help teach them—in German.

German 399: A unique feature of German
Science Fiction, as of modern German litera-
ture, is the importance of the Horspiel or radio
drama. While no longer a major form in
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American culture, it has remained important in
the German-speaking countries, in part be-
cause WWII left Germany and Austria with
many blind military and civilian casualties,
and also delayed the introduction of television.
The hands-on use of technology to produce a
German SF radio play, again while speaking
German, is the core activity of the course. In
method and goals it thus overlaps German
320, but it also adds much of its own. The
play must be discussed as literature—and here
the focus on actual production helps greatly.
Acting skills must be developed—a way to en-
courage speaking practice and improve pro-
nunciation without causing boredom. Facili-
ties must be setup for acting and recording.

Both courses promote “teaching and learn-
ing with technology” by some of the usual
means, including websites, email, etc. (My
other work, including projects that have won
the TLT award and a WebCT “exemplary
site” award, also makes intense use of tech-
nology.) In fact, student use of email is par-
ticularly vigorous in German 320 and 399 be-
cause the learners are made responsible for
getting their business or project team up and
running. But the essential use of technology is
the hands-on activity with hardware and soft-
ware while speaking German.

In terms of language pedagogy, both
courses aim to move learners from the upper
end of the ACTFL “Intermediate” level of
everyday proficiency to the “Advanced” level,
whose goals include proficiency for limited
occupational activities. Examples of Ad-
vanced-level activities include adding detail to
the description of people, such as employees
(“She leads well and makes great websites”)
and things (“We’ll need pliers and a small
screwdriver to fix the hard drive”); narrating
multi-step but still concrete procedures (“First
unplug the hard drive, and then...”). These are
activities that an upper-level language student
who undertakes a business internship might
expect to encounter, whatever the language.

bl

A second goal of both courses concerns
the larger foreign-language curriculum. In or-
der to serve the learner population better (and
in the case of German and perhaps any lan-
guage but Spanish merely to surviv), language
programs must develop beyond the traditional
fare of literature and “highbrow” culture.
Given the huge role of science and technology
in German history and present-day Germany,
and considering the importance of Germany
among Oregon’s trading partners, technology
is a natural candidate for the content of Ger-
man language courses. (Even so, the idea mer-
its expansion to other languages, and that is
being considered for introduction soon.)

Each of the two courses has its own third
goal. In German 399 it is acquisition of
knowledge about German Science Fiction, an
area of literature which is of course related to
technology; and German authors made impor-
tant contributions to international SF, espe-
cially Anglo-American SF. In German 320 the
course-specific goal is to develop basic busi-
ness skills with German as the language of
development — not just technological skills,
but also management, product design, market-
ing, etc.

In the German SF course we also use a
spectacular audio technology: “binaural” or
“synthetic head” stereo.

Student learning and assessment
Progress in language proficiency is de-
fined by the nationally-used Proficiency
Guidelines of the American Council on the
Teaching of Foreign Languages
(www.actfl.org), which in turn serve as the
basis of standards in Oregon and Portland.
The ACTFL standards are applied to both
speaking and writing skills. For speaking we
use an unofficial rating obtained through an
oral proficiency interview (OPI), or regular
observation of student classroom speech.
Writing activities are assessed as “snapshot”
(synchronic) evaluations of current samples.
When the groups present publicly their major
projects (this year’s radio play or the annual



company report and exhibition), the audience
is asked to fill out a score sheet and offer spo-
ken comment, which they do eagerly.

Objective scoring guides with multiple ru-
brics are used for every major activity. The
students also do self-evaluations with them.

Subjective but rewarding assessment of
student progress shows up in personal re-
sponses: the colleague who attends the
SpeakEasy annual exhibition and says he has
never seen a more impressive presentation of a
student group project; the German SF student
who says that never before in a German
course has he spoken so much; the enthusiasm
of the project teams when—usually slightly be-
fore the mid-point of the course-they realize
what the whole idea is about.

What learned about TLT

It’s not so much that I learned something
about TLT through these two courses, but
rather that, from other courses where I do use
advanced instructional technology, I knew at
least some of what I had to expect in creating
these two courses. But because of these
courses I did learn from using technology in
teaching and learning something of great
value for introducing project-based and “team-
based learning” (TBI): You can’t short-cut the
process of building the teams; it has to work
itself out through each stage (though you can
help it along if you know what you’re doing).
[ also learned that building teams in a foreign
language takes the learners probably five
times the time and effort of doing it in the na-
tive language, and that doing technology in
another language takes them five times as long
too. But with language-learning, the quest is
as important as the goal-at least until the
SpeakEasy stockholders start demanding some
sign of a return on their investment, or the
people at KBOO’s weekly radio-play program
need the finished version of our radio play.

Dissemination

The assessment is precise enough that the
results can be published as scholarship of
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teaching. I have given several presentations
about both courses to teachers’ groups, and a
discussion of the move toward student-
centered learning was part of a chapter I con-
tributed to the book Teaching German in
America that the American Associaton of
Teachers of German published in 2002. I have
started an article about “SpeakEasy” and am
confident I will be accepted by a major refe-
reed journal; the working title is “Give 'em
the Business: Turning the Business Language
Course into a Simulation and Then into an Ac-
tual ‘Startup.’”

The course websites, and particularly the
SpeakEasy company website, show both the
administrative aspect of the courses (goals,
assignments, etc.) and the group projects as
they are developed and presented.

Not to be overlooked as “dissemination” is
the effect beyond the class of what the guests
experience at the project presentations and
then report to others.

Supporting materials

The “gateway” to supporting materials in
digital form are the links to German 320,
German 399, and “SpeakEasy” on my web-
site: http://web.pdx.edu/~fischerw. Since the
German SF radio play project for this year is
not ready yet (but it will be in March), the link
“Projects & Publication” on the left of the
opening page leads to links to an earlier such
project; look for “Papa Joe Project,” which
also has samples of the “binaural stereo” tech-
nique in action. The same list also links to the
book chapter mentioned above; look for
“Goethe, Schiller and Me.”

The student initiated website for the cur-
rent German SF course is:
http://argotnaut.com/deu399/

[ have attached sample “SpeakEasy” cards
in their older and newer versions. The T-shirts
with the company logo that we hand out as
door prizes at the annual June exhibition were
too unwieldy to include, but anyone can attend
and have a chance to win one, or perhaps an-
other prize, such as a surplus thumb drive.
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SCHEDULE & ASSIGNMENTS

Lir‘. open in new windows. Page last modified: 3/28/05
’ PSU Academic Calendar & Final Exam Schedule

Dverview: GER 320 is a business simulation that aims to grow
nto an actual business, operated by students for students. The
»rime goals for the business this year are: 1) to have its flagship
roduct, the SpeakEasy™ cards, ready to sell locally; 2) to
:nsure that next year's team gets a fast start

[he prime goals for GER 320 as a course are: 1) to improve
Serman skills, of course; 2) to further the goals of SpeakEasy,
nc.

“hief objectives of this year are: 1) presenting at the PSU Tech Fair
m 3 May from 1-4 PM; 2) conducting the Fourth Annual
speakEasy, S-GmbH June Exposition, on 6 June at 12:30 PM; 3)
reating a detailed operating plan to pass on to next year's group;
-) designing the "spin-off" branches of SpeakEasy and GER 320
or other languages; 5) negotiating with the PSU Language
student Honor Society, Phi Sigma Iota, to establish a Board of
directors that will oversee the course and the company as it

noves toward independence from its instructor/ founder.

iﬂlg-.“.geakEgS!, Inc. commercial site
] 3 - X

Dates are in the standard international sequence: dd/mm. Text
Itered with strikeout indicates material to ignere.) This schedule
s tentative and certain to change along the way.

\ctivities and assignments and tests (during the quarter) are listed
1 the week they are likely to occur. _

*x,

1 Mo Di Mi Do Fr

28.03 29.03 || 30.03 || 01.04 || 02.04

About GER 320 and SpeakEasy S-GmbH. The Speakeasy
Eards: topics and quality standards; Content-Based

nstruction (CBI) and Team-Based Learning (TBL);
imulations and actualizations; participants employment and
anguage background

eading: articles about courses than involve simulations and
team-based learning; language proficiency guidelines; tour
f SpeakEasy ™
(Writing assignment 1 (starts Wednesday 30/03, due
‘ ednesday 6/04): First draft of your German résumé with
aguage-skills self-evaluation (Europass Lebenslauf mit
Sprachenpass)

2:/fweb.pdx.edu/~fischerw/courses/thirdyr_g/320/html/schedule.html
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Faculty Enhancement Program Proposal
William B. Fischer
Department of Foreign Languages and Literatures
16 February 2000

Course Development and Pilot: A Multilingual
Business Language Course in the Form of an
Actual e-Commerce Business

Abstract

We propose to design and pilot a content-based instruction course that will
combine language training with acquisition of business and technological
skills. Intended outcomes for learners are increased language proficiency at
a key level of learning, acquisition of technical and commercial skills along
with the language learning, and exploration of career opportunities related
to language study and international or multilingual business. Once
developed, the course could be offered regularly, and perhaps even every
quarter for limited repeated credit, with less staffing than needed for the
pilot. It could also be distributed to other programs, offered at least in part
by distance education, and adapted to other levels of language learning,
including K-12.

Note: The project proposed here was developed in part as a small group activity by
students in the course “Technology for Language Teachers.” If the project is funded,
select members of that group will be invited to help develop the basic course modules
and serve as language and technology facilitators in the pilot course. After that, they
may become the core of new teachers who begin long-term delivery of the course in
new jobs which they have themselves created.

Faculty Enhancement Program Proposal — Fischer — 1
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Overview and Outcomes

Our team proposes to design and pilot a content-based instruction course that will
combine language training, initially in Spanish, French or German, with acquisition of
business and technological skills. The course will simulate—and if possible even actually
establish—a startup company whose several groups of employees, speaking their various
languages to conduct their activities, will produce multilingual language resources that could
be sold locally or by e-commerce to produce the company’s income. Intended outcomes for
learners are increased language proficiency at a key level of learning, acquisition of technical
and commercial skills along with the language learning, and exploration of career
opportunities related to language study and international or multilingual business. External
outcomes include the increased efficiency of offering a single course that involves several
languages but is supervised by a single main faculty member, the promise of decreasing
attrition between lower and upper levels of the language programs, and—nice but not
necessary—the rather rare prospect of generating an actual profit that could be plowed back
into the course and related student-oriented activities. Once developed, the course could be
offered regularly, and perhaps even every quarter for limited repeated credit, with less
staffing than needed for the pilot. It could also be distributed to other programs, offered at
least in part by distance education, and adapted to other levels of language learning,
including K-12. The outline and budget have been prepared in such a way that, if additional
funding is available either from the Faculty Enhancement Program or from small outside
grants, supplementary strands could be added to develop the course for ESL and as a
training program for K-12 language teachers.

Background: Current Directions in Language Pedagogy

The area of foreign-language teaching in the U. S. during the past few decades has been
characterized by sagging enrollment in traditional programs, internal re-examination of
goals and practices, the influence of larger curricular developments outside the discipline,
and increased demand for practical foreign-language instruction in our educational system
and for foreign-language capabilities in business and government. Together these factors,
amplified by research in language acquisition, have encouraged formulation and limited
introduction of language programs that aim at practical proficiency or “communicative
competence.” Developments in Oregon, particularly the inclusion of second languages as a
core subject in K-12, the design of the Certificate of Initial Master (CIM) to include
languages, and the institution of the Proficiency-Based Admissions Standards System
(PASS) for admission to OUS institutions, are encouraging closer integration of all subjects
and disciplines, the inclusion of language in other subject areas (“Language Across the
Curriculum” [LLAC]), and—conversely—the use of other subject areas as a vehicle for
language instruction (“Content-Based Instruction” [CBI]). Members of the PSU
Department of Foreign Languages and Literatures have been prominently active in K-16
language-program discussion, have produced related textbooks and research, and have
moved their lower-level language programs in the the direction of a proficiency orientation
and better articulation with exiting K-12 language learners who are now entering our
programs and seeking accurate placement and appropriate continuing instruction. Our
faculty have been similarly active in another area that is given special notice in progressive
curricular development, including the process proficiencies mandated for K-12:
technological competence, including creation of technology-based language instruction
materials.

An important aspect to note here is the desirability of content-based instruction not just
for the efficiency it offers in trying to kill two curricular birds with one logistically-
motivated stone, but because such instruction may well in itself produce better language
learning than conventional programs that emphasize acquiring the language as a content in

Faculty Enhancement Program Proposal — Fischer — 2
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itself rather than explicitly and systematically using it to do something. In a classic work on
teaching language to children, Curtin and Pesola remark that children learn language best
when they are using it to learn something else. We think their observation can be valid also
for learners who are no longer children, although most post-secondary and even
middle/high-school programs have not yet accommodated that idea. Yet a sensible outside
observer might well think that at least by the third year of college language instruction—if
not earlier!—the learners should have a chance actually to do something real with the
language, beyond some survival tourist functions offered as a change of pace to the
purgatory of grammar concepts and vocabulary flashcards. Language instruction at PSU is
not at all that bleak in approach, but a course that offered students a chance to practice how
to make a living, or even produce a modest actual profit to re-invest in their program, would
constitute a big innovation, one which would showcase PSU as an innovator in language
instruction and general curricular innovation.

It is necessary to delve a little further into the particulars of language pedagogy to see
why the proposed project fits so well both the larger needs of the educational system and
the more specific desiderata of language learners who are approaching a genuinely useful
command of skills. The dominant standards for describing foreign-language proficiency in
the U. S. are those established by the American Council on the Teaching of Foreign
Languages (ACTFL). Below the level of the highly-trained, specialized language
professional, ACTFL describes three levels of language competence: Novice (very limited
function even in predictable everyday circumstances); Intermediate (able to communicate
everyday-life content in brief sentence-type utterances); and Advanced (can produce, in
present, past, and future time frames, modest clusters of sentences that describe and narrate
in fair breadth everyday experience and limited vocational content).

PSU language programs have shown that reasonably capable and motivated students
can reach the Intermediate level at the end of the first year or at least during second year—
an achievement which has been documented recently by OUS outside assessment and
which places PSU at the forefront of language teaching in OUS and, probably, other
systems. But the Advanced level does not happen so quickly; a classic study from several
decades ago found that not even many exiting languge majors had reached the Advanced
level. And yet it is the Advanced level, or a close approximation to it, that characterizes
learners whose language skills would be most useful both to themselves as individuals and
to a nation which hopes to maintain its strength and excellence in a global economy.

In short, Advanced users of foreign languages, while they are not the brilliant but rare
Henry Kissingers or Hedy Lamarrs who can rise to celebrity status by using a non-native
tongue to great effect (Lamarr held several technological patents), are the people who can
achieve much by using their well-developed language skills as a major adjunct to their other
talents and tools. Our proposal aims to beef up language proficiency at the key point where
the Intermediate learner can see and strive toward the Promised Land of the Advanced
second-language user. The project would not be possible without the groundwork laid in
lower-level language programs at PSU (or, when extended, by appropriate language
teaching elsewhere). But the project could do much to motivate the next developments in
proficiency-oriented language instruction at what is now the appropriate level in which to
institute change, both in higher ed and K-12.

To establish the feasibility of the project with regard to the competencies of the core
team, it can be observed that very modest versions or limited ingredients of the basic idea of
the experimental course have been tried out for several years in German 320, German for
Business and Professional Purposes. Students there have experimented with producing
resumes and job applications, doing vocational-interest presentations, maintaining office
equipment while speaking/learning German, exploring careers, etc. But heretofore it has
been impossible to make the big step to an intensive immersion in a second-language-based
work situation, let alone to extend the experience across several languages.

Faculty Enhancement Program Proposal — Fischer — 3
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Specific Goals & Outcomes of the Project

For the learners: broad-spectrum improvement in language skills, with focus on ACTFL
Intermediate-High as the “watershed” level of competence for an everyday working
atmostphere; acquisition of generic vocational vocabulary (“resumé,” “apply for a job”);
good comprehension and some reproduction of office- and technology-specific language
(“Is the stapler empty again?”, “Put the ZIP disk in the drive,” “Did you try to print it?”);
acquisition of some technological and business skills without regard to language
development (database, audio software, task assignment)—although inevitably some of the
activity here will spill over into acquisition of language skills (how to say in French, “Learn
this software or someone else will take your job!”).

For the FLL department, PSU, OUS, PPS, and the general educational system: a new
course which can show the way to more courses, can strengthen articulation between K-12
and post-secondary, and can show how two or more areas of learning can be combined
efficiently; a collection of learning modules that can be re-used with less investment in staff
and effort and replicated beyond the immediate project.

The “Business”—Simulated or Actual

The core of the course will be the creation and continuation of a multi-language
business—simulated or eventually, we hope, real—which will engage in the production,
distribution, and sale of vocabulary “helper” lists of interest to the wide range of people
who travel internationally. Thus, for example, the “company” would offer for several
language combinations conveniently-packaged practial word- and phrase-lists for such
popular activities as skiing vacations, wine-tasting, or car rental. The end-product would be
offered in, perhaps, two forms: full-page lists to be kept in a notebook for study in advance
of use (“ski pole,” “binding,” “lift”"), and small-scale versions of the same lists that could
be kept conveniently in the pocket of, say, a ski jacket for quick reference (“Where did you
buy your equipment / goggles / lift ticket / sunblock?”). The possibilities, and thus the
prospects for continuing the course, are endless; there are always more lists that can be
made, reorganized, and marketed. More language combinations can be added. Distribution
can be just local (laminated sheets and cards offered at the PSU bookstore), but it can also
be far-reaching (.pdf files sold over the Internet—maybe at just a dollar a list, but to
hundreds of buyers).

But from a pedagogical standpoint, the journey is more important than the destination. A
key term in language pedagogy is “negotiation of meaning.” Language learning is
faciliated by using a second language to carry out the business of living (the ACTFL
Intermediate level) and to carry out basic occupational activities (the ACTFL Advanced
level). The real point is not to make money—a little or a lot—Dby selling multilingual word
lists (although that would be nice, and we have some good ideas about what to do if it
actually happens). Rather, the real goal is to engage language learners by giving them
something to do—something worthwhile but not too very easy—and then standing a little to
the side, benevolently but not oo helpfully, while they try to do their job and struggle to
acquire language.

So running the “business’ will require a lot of Dilbert-like activity, which will seem
beside the point but which is actually the (a?) real focus of the learning. There will have to
be an “intake” stage for the participants: skills evaluation (including language
proficiency!); formation of teams; training (in the foreign language) in specialized job
skills); managing personal conflicts; learning how to offer on-the-job small talk; negotiating
raises, promotions, buy-outs, etc.

Faculty Enhancement Program Proposal — Fischer — 4
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Course Design and Management

The proposed activity is actually TWO activities. We must design a simulated/actual
business that will be an overt environment for learning, but must also design a course that
will host that learning “behind the scenes.” We aim to pilot the course in Spring Quarter of
2001. So the design team will gather during Summer 2000, with continuation through the
next academic year, to produce the specific syllabus and core materials. Depending on the
funding, the team may be paid modestly, or else asked to contribute its work for personal
professional development, a credit line on the resumé, feelings of glory, and the prospect of
future employment PSU. Whatever the structure and schedule, the team will create the
collection of generic modules that will lead the eventual course participants, whatever their
target language, through the experiences that will constitute the realistic simulation or actual
realization of doing business and living a real life while doing business in a foreign
language.

Draft Informal Syllabus and Sample of Activities

First third of course: assess participants’ language, business, technical, and personal
skills; develop group procedures while using the second language; develop/expand relevant
technical skills (example: talk German while using Microsoft Word to save a file in plain
text form for importation by a database).

Second third of course: get the business underway by setting goals, forming teams, and
describing products; add specialized tech skills

Last third of course: add generally to tech and language skills, but emphasize use of
both skills areas to demonstrate genuine ACTFI advanced competence: “This is our
product, and we hope you will like it.”

Sample module (several class hours)—Students learn to use and maintain two pieces of
equipment that will be used to prepare their product for the local and conventional
distribution by mail: photocopier and laminator. Earliest stage: 1) acquisition of generic
equipment vocabulary (“to press,” “to push,” “switch,” “lever,” etc.), and negotiation of
simple mechanical tasks. 2) compilation of specialized vocabulary (“toner cartridge,” “heat
source,” “to squeeze,” “plastic pouch”), probably from multilingual product manuals.

3) Exploration of structures useful in negotiating the specialized task (polite requests,
passive voice, infinitive phrase). 4) Performance of the task for purposes of carrying out the
work of the business (“These English-Spanish lists of sports and entertainment terms have
to by printed and laminated sometime this week.” “Can you show me how to replace the
toner cartridge?”) 5) Related writing task: Make the sign to put on the laminator warning
users how not to pinch or burn their fingers when they use it. 6) Expansion of same
functions to handle a new piece of equipment, in order both to do what people must do
when they work, and to solidify the language currently being acquired.

External Funding

I'am a two-time Eisenhower Grant co-director and expect to apply by 7 April 2000 for
Eisenhower funding to support a similar but much larger project with Portland Public
Schools. Students working for CIM and PASS in language courses at selected hi gh schools
would acquire technology skills and improve their language facility by carrying out projects
that involve production of language classroom materials that are rich in authentic cultural
content and language. Example: Teams of Spanish learners are taught, in Spanish, how to
use digital cameras. They then collect pictures of building and product signs from local
Spanish-language businesses, process them in simple graphics programs, and record them
onto CD-ROMs for use in language classes where lower-level learns are acquiring the
simpler skills of negotiating purchases of everyday household and personal items.

Faculty Enhancement Program Proposal — Fischer — 5
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Global Simulation:

A Student-Centered, Task-Based
Format for Intermediate Foreign
Language Courses

Glenn S. Levine
University of California, Irvine

Abstract: This paper describes a student-centered, task-based alternative to published, main-
stream curricula for intermediate university-level (second-year) foreign language courses: global
simulation. The course format requires students to collaboratively complete a long-term task orga-
nized around a single premise or scenario. In the process, they learn about particular aspects of
the target culture and language, similarly to a traditional content course. Yet the objective is to
make use of the content knowledge in functioning within and completing the simulation. Three
example German courses are presented, followed by specific guidelines for designing a global sim-
ulation course.

Iﬁtroduction

In recent years, many instructors of second-year, university-level foreign language courses have
sought to provide students with a language-learning experience more deeply rooted in the
humanistic endeavor, one that moves beyond survival skills, beyond a simple review of first-year
grammar, and most importantly, beyond “culture” based on a series of preselected, edited,
glossed readings (see Maxim, 2000; Weber, 2000).! This trend has been fueled in part by the
shift in focus away from language learning as the acquisition of a set of skills toward the acqui-
sition of cultural litetacy and communicative competence in the foreign language (Byrnes, 2001;
Eigler, 2002; Kern, 2000; Kramsch, 1997; Lange, 1994; Maxim, 2000; Swaffar, 1993; Weber,
2000); these ideas have been codified as well in the Standards for Foreign Language Learning in
the 21st Century (1999; henceforth Standards).
Amidst these exciting trends, the challenge for many foreign language instructors has been
to find effective means of facilitating cultural literacy and communicative competence with a
dearth of mainstream curricular materials to support the endeavor. Many published second-year
university materials, despite the ubiquitous claim of a communicative and well-balanced
approach to the target culture, appear to be built upon the persistent assumption that the acqui-
sition of a foreign language and its culture means studying discrete grammatical structures,
vocabulary lists, and pieces of information. Additionally, these materials tend to offer one author’s
or group of authors’ interpretations of particular aspects of the target culture. This sort of learn-
ing may fail to spark students’ imagination and enthusiasm if only because culture learned in this
way can appear as a sort of fait accompli, and some students may feel that they are just “going
«through the motions.”
To meet the challenge of facilitating not only cultural literacy but also the acquisition of com-
municative competence in ways that accommodate dynamic and varied student interests and

Glenn S. Levine (PhD, University of Texas at Austin) is Assistant: Professor ‘of German at the
University of California, Irvine, California. ' i
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Full-Scale Theater Production
and Foreign Language Learning

Colleen Ryan-Scheutz
University of Notre Dame

Laura M. Colangelo
University of Notre Dame

Abstract: This article reports a case study designed to explore the effectiveness of full-scale,
authentic-text theater production for second language learning. Based on the results of preproduction
and postproduction tests completed by cast and crew members, as well as the observations of all
involved, the authors maintain that the diverse communication tasks necessary for the project, and
the motivation generated by a common and public goal, make foreign language theater production

 particularly conducive to learning. The findings in this study indicated general tendencies toward

improved proficiency in speaking and reading and very positive student perceptions with respect to the
gains they made individually in various skill areas. Finally, the study revealed increased levels of com-
fort in using the foreign language.

Introduction e :

Many aspects of foreign language theater production make it an effective means of teaching a
foreign language and encouraging, the continued study of the language and its culture(s). It
involves students in a variety of communicative tasks on a daily basis throughout the numerous
phiases of production: auditions, rehearsals, textual analysis and discussion, set and costume
preparation, performances, and postperformance reflections.

" The Italian Theater Workshop (ITW) was a pilot study aiming to explore the various types
of interaction and modes of communication that could take place between members of a foreign
langnage theatrical roupe—actors, stage managers, designers, and directors. In this first, pilot
year, it was designed as an immersion experience with a limited number of participants in order
to gauge its qualitative potential within a postsecondary curriculum, and its quantitative poten-
tial for measuring students’ proficiency: The ITW proved to be a positive and multifaceted expe-
rience that contributed to students’ linguistic progress and cultural understanding. First, the
long-term focus on a single text provided the opportunity for an in-depth and intricate study of
authentic literature. Second, if only in very general terms, the immersion experience helped
improve students’ proficiency in different skill areas. Third, the physical representation of char-
acters ideas and values as well as the regular use of gestures and idioms allowed participants to
gain an insider’s view of certain cultural norms. Fourth, since students took great in pride in the
project and in its final, public goal, they were highly motivated to devote themselves to compe-
tent and accurate communication. Finally, the ITW inspired a true team spirit for learning about
language and culture, leading to great satisfaction for individual participants, the theatrical
troupe, and the university department as a whole.

o,

Colleen Ryan-Scheutz (PhD, Indiana University) is Assistant Professor of Italian at the University
of Notre Dame, Notre Dame, Indiana. :

Laura M. Colangelo (BA, University of Notre Dame) is Adjunct Tnstructor.of Italian at the
University of Notre Dame, Notre Dame, Indiana. ; : i
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Portland State University - German 320

German for the Business and Professional World
Provisional Course Description

Since German 320, “German for the Business and Professional World,” is a new course, [ want to
describe it to you as I conceive it, and I'd like your comments. You can e-mail me
(william@nhl.nh.pdx.edu), phone me (725-5285 at PSU, 232-7881 at home), or just write
some ideas on paper and put it in my mailbox (393 NH). I’'m available during spring vacation, so don’t

hesitate to get in touch.

Principles

I see this course as the chance for you to
assemble the information, skills, and documents
that would make you ready to set foot in German-
speaking environments where you function as a
person who has an individual set of long-term
interests and needs beyond the level of just
getting through daily living and learning about the
country. Perhaps a better title would be “German
for the Rest of Your Life.”

“Business” language courses often focus on
a narrow area of language at a higher level.

I don’t think most of you want that, and many of
you aren’t ready for it yet linguistically. I also
don’t intend to teach German 320 in the manner
of a “language class,” where a professor,
behaving like a professor, gives instruction to
students, who behave like students and always
have their focus on the next linguistic feature or
operation.

Instead, I want to simulate environments in
which German might be used as a medium or tool
for conducting other activities than learning about
language. I also want to treat the concept of
“business and professional world” quite
broadly, to include the range of pursuits where
people need or want to use language for a pur-
pose that fits their special circumstances, whether
vocational (job) or avocational (pastime).

Next-to-lastly, I want to emphasize that
language learning involves a social activity, as
does the use of the language after one has learned
it. After all, we learn languages not just to have
some bits of knowledge stored in our heads, but
also to use that knowledge to communicate with
other human beings.

Lastly, we should recognize that such learning
involves processes and products. You adopt a
method of making progress, attempt to make it,
and then show what you have done. Traditional
assignments and tests don’t seem to contribute
much to such learning, but there still have to be
ways to motivate learning and evaluate progress.

The Concept of Language
Proficiency

Let me put it in the terms of language pro-
ficiency, which I hope you have become
accustomed to — all that “Intermediate” and
“Advanced” stuff I talked about during fall and
winter quarters. [ want to emphasize the “work”
part of the contexts which are the environment for
the language levels of Advanced (‘“Able to
satisfy... limited work requirements”) and
Advanced-Plus (“Able to satisfy most work
requirements and show some ability to com-
municate on concrete topics relating to particular
interests and special fields of competence”).

I believe this focus fits the long-term interests
of most of you. If you travel to German-speaking
countries, other than for casual tourism, your
reasons will likely be some or more or all of the
following: 1) you want to work there; 2) you want
to pursue some special personal interests there,
such as skiing or music, which are particularly
characteristic of those countries; 3) as part of
living a full life while abroad, you want to
continue whatever special personal activities that,
like weaving or juggling, make you what you are,
as a person rather than just a student, whether or
not those activities are particularly “German.”

To achieve those goals you will need several
kinds of resource and support: 1) language tools
— though what and how much you need depends
on your current level of proficiency; 2) "real-
world” information, such as a list of specialized
language reference tools and professional
organizations, knowledge of residence and job
application procedures, and an understanding of
how German can relate to your career and serious
personal pursuits; 3) an understanding of what
our activities will be and how they should be
conducted, because there may be times when you
wonder why what we’re doing doesn’t resemble
some other language class you’ve encountered or
pictured to yourself.




Performance and Assessment

If we try to describe the outcomes of the
course, we may find it useful to deal with several
categories. A grade based on a final exam and
some sort of paper sounds pretty ridiculous here,
and yet the real world has its standards and
evaluations (including some actual “classroom-
style” tests, like those for CPA or driver
licenses). A grade based on how you carry out
certain activities that lead to the intended goals
does make sense, but for our course that grade
would depend only partly on linguistic progress.
It would also depend on the activities you
completed and the resources you created for
yourself. Example: Your German may be very
good, but if the goal is to produce a resumé that
can hope to help you get a job, failure to submit a
resumé means you don’t even get an interview,
and a poorly organized and poorly presented
resumé likely means someone else gets the job,
even if not as well qualified as you. A similar
grading policy will help “level the field” with
regard to differing levels of language proficiency;
there will be no “automatic” A grades for those
who happen already to be at Advanced level.

I see 3 categories of activity as being essential
to our course:

1)  This is a course where we aim
specifically to improve language skills, so
there should be a conscious knowledge of
things that need to be learned and the
activities that will help.

2)  This is a course where we will
engage in the social interactions that have
to do with work and serious personal
interests, so we should set goals here too,
and determine their implications.

3) This is a course where we prepare
the resources that will help us achieve
something in work or serious personal
interests, so we should describe what
those resources will be and what they will
look like when they are assembled into
their finished form.

Here are my ideas about those 3 categories as
they relate to our course:

Language development

The range of language skills commonly
encountered in third-year German can range all
the way from wobbly Intermediate-Mid to nearly
Advanced-Plus. As we move toward a standards-
based educational system, it is difficult to deny a
good grade and credit to someone with a high-
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level skill, however it has been achieved. And yet
it troubles us when effort is not rewarded and
lack of effort is not penalized. Secondly, third-
year language students do not make the dramatic
progress up the proficiency scale that we observe
earlier on. If you come into third year as a
wobbly Intermediate-High, you may spend all of
third year, and maybe longer, at Intermediate
High. An Advanced is not likely to become an
Advanced-Plus in third year alone. That doesn’t
mean you’re not learning. You can learn to play
chess in a few hours. In a few months you can
get pretty good at it. But who knows how many
years you might take to move from that to a
serious competition level?

My suggestion here is that each student, in
consultation with me, undertake a distinct jump in
performance level in a linguistic feature the
student selects, with performance demonstrated in
both speaking and writing. Our agreement should
consider the linguistic function, the skill area
(speaking, writing, etc.), the context, and the level
of accuracy. An Intermediate-High might declare:
“] want to do past-time narration better,
especially in speaking, so I can tell German
tourists about Oregon history when I get hired as
a group-tour companion.” We might then agree
that every two weeks you will take a landmark
event in Oregon history, work up its vocabulary
(especially verb tenses), maybe find an interesting
picture that relates to it, and then record a two-
minute narration, with follow-up correction and
re-recording. An outstanding performance might
be a videotape of you at the historical site doing
the tourist-guide bit for the camera. This would
exceed expectations, could go into a job
application, and would simulate the actual work
environment.

Social interaction

An article about science I read recently
declared that “knowledge always goes with
people,” meaning that knowledge is not conveyed
or acquired without some sort of personal
communication. Very few jobs or personal-
interest activities are conducted truly
independently of other people. In our hobbies, at
least, if not so much in our work, we feel that we
can “get ahead” better by helping each other
rather than working behind barriers or actively
undermining other people. This course will work
better if partner and group activities are essential
to it. Those activities should resemble the
activities of our real world: team planning
sessions, job interviews, tutorials, show-and-tell
sessions, performance evaluations. People who




do not participate in those activities are not
regarded as capable co-workers or co-hobbyists,
however articulate they may be in the abstract.
Moreover, we like to think, despite Dilbert, that in
the real world those who claim more prestige and
rewards should do different things, do more
things, and do it all better than the others; they
should be leaders, not just somewhat better at the
same tasks.

Resources and documentation of
performance

In this category, too, we can derive the nature
and amount of what is needed by asking some
“real-world” questions. To be ready to seek
decent employment or rewarding personal-
interest experiences in a German-speaking
environment, what aids should one have
assembled and what else must one be able to
present to certify that one is qualified? The
business world says that job applicants need such
things as resumés, letters of inquiry, and even
professional portfolios. Most would agree that we
could not establish contact with people who share
our serious personal interests without being able
to communicate with them at some length about
the shared topic. In both work and serious play
we also need to know the tools of our trade:
reference sources, contact lists, etc. And for our
purposes there is the language element: we need
to be able to document our language ability and
improvement in a way that others can tell whether
to hire us or invite us to join their serious
avocational group.

the final product

The proof of the pudding is in the eating.
What you create for category 3 is where you
show how well you have done; but what you do
for category 3 must show what you have
accomplished in categories 1 and 2. I envision
such a collection or “portfolio” to include:

contracts with me about what you will do

a log of activities and a reflective journal
in English

evaluations by me

documentation of writing and speaking
skills

“tools of the trade” — list of resources
(organizations/people; language
reference works), etc.

What would be sufficient documentation of
language skills in terms of being qualified for
serious employment or personal-interest activity?
Probably something like the following:

O13%-14

a paragraph-style resumé

a letter of inquiry about a job or activity

a well-developed specialized vocabulary
and phrase list

a speech recording with written
evaluations by you and an authority

proof of special knowledge (project —
text or tape/video)

a statement about why it is you that
should get the opportunity to do X

It should not be surprising that you already have
a head start on some of those portfolio activities.
That’s one of the things we’ve been building
toward the course during fall and winter.

Stages of the course

In German 301 and 302 we worked chapter
by chapter, with each week or “chunk™ of
coursework being pretty much like the others. In
German 320 we leave “the book” mostly behind
and undertake activities that are supposed to have
some actual counterpart in reality. That requires a
course with distinct stages, according to where we
are in its various processes: planning, working at
the main tasks, wrapping up. Below are outlines
of the stages as I see them; bear in mind that
many activities will overlap stages.

task-formulation stage (2 weeks)

“intake” interview for personal
background, skills, interests, life plan
— conducted by you, not me, with
each other

select job options: au pair, language
teacher, waiter, lifeguard, tour guide

select hobby scenarios: accompany
visiting honored expert; acquire
advanced on-site skill in mundane
environment; shoot the wad on the
hobby trip of a lifetime; create a

~ product

propose language-progress steps

propose special-interest project

contracts with me

set up portfolio

form groups to hold everyone to task

learn office and work group terminology

decorate office (cartoon boards, etc.) and
establish party fund

create early-quarter speech samples

“Lebenslauf” (personal-professional
autobiography and goals statement)




project stage (6 weeks)

assemble specialized vocabulary
assemble “tools of the trade”

(specialized dictionaries, etc.)
“routine” writing (letters of inquiry, etc.)
produce special-interest project

documentation stage (2 weeks + finals
week)

assemble language sample documentation
(speaking)

polish special-interest project

revise written language samples

have exit language evaluation to show
progress over the quarter

put portfolio in final form

QOur environment

It will be important to establish a
“classroom” atmosphere that is not that of the
usual classroom, though underneath it we will still
know that it’s a language classroom with
instructor and students. The environment will
depend on the people, the place, and the activities.
During fall and winter I encouraged changes in
classroom identity and behavior, with some
success. One day, for example, we drew maps
and genealogies for the Midwestern farm family
whose German letter we were reading. Y our task
was not directly to learn language, and
I functioned as a sort of facilitator and resource
person.

We can improve that by attention to the
physical surroundings, the ways we group
ourselves, and the tasks we set ourselves.
Particularly important will be: 1) moving from a
teacher-centered to a group- and student-centered
environment; 2) changing the way our classroom
looks; 3) making less definite the boundaries
between learning in class and learning outside,
and also between what is learned and what is not
learned, by whom it is learned and who deter-
mines that. People will be doing different things
at different times and in different ways, and
instead of learning or not learning specific things
assigned by a teacher and evaluated in some
mysterious way, you will be determining much of
what you should do and learn, and will be
involved in assessing your performance. It will be
a good idea to plan ahead for some feelings of
uncertainty.

our identities

I hope you can switch your identity from
“student” to the “real” you — someone who
has career and personal interests and wants to
further them. To make that work you will have to
become confident that to do so will improve your
German, more than a straight “academic”
approach. As I have done occasionally during fall
and winter quarters, I will change my identity
from “professor” to a combination of office
boss, career office advisor, and personal skills
counselor. Instead of saying, “Learn this, and
learn it because it’s for a grade,” I will try to say
(in German, though), “Don’t you think it would
help to...?” (look at Powell’s or the library for a
specialized vocabulary book, read up on this
career or that German city, find a German
company’s site on the Web, listen to this tape of
job interviews, rewrite your resumé with more
about your job experience).

our “work space”

I’ve made clear how much I dislike the con-
ventional classroom, with its lousy acoustics, bare
walls, inconvenient seating, and lack of
technology. Even the “Dilbert” office is not such
an obstacle to a human(e) work atmosphere. I’d
like to have seating that encourages group activity
and consciousness and de-emphasizes the space
and role of the instructor (something other than
front of room, near board, facing neat rows of
people who see themselves as students). We'll
need work materials and flat surfaces so we can
write and talk in groups rather than by ourselves.
I suppose it’s too much to hope for that we can
decorate our space with some pictures and other
“props” of the human workspace. Telephones,
file cabinets, and a water cooler (for office
gossiping) are out of the question. [ am toying
with the idea of a portable office bulletin board
where we could post our funny work-related
cartoons (“Héagar der Schreckliche”), jokes
(“Wieviele Deutschprofessoren miissen daran
arbeiten, eine Gliihbirne auszuwechseln?”), and
personal notices (“Kann jemand meine Schicht
am Wochenende iibernehmen, mit Kinderpflege
als Gegenleistung?”).

I’ll do what I can to create that spirit in our
room — by which I mean our regular classroom,
the one we are assigned in the course catalog. But
[’m also taking steps to get us another work
space, and here I am repeating something I have
already done in my first-year German course. If
all goes well, I will reserve for us, one day a week,
one of the computer labs (most likely




CH322),which will become our “office” — a
place where we do, in an intensive way, what it is
we do when we are truly behaving as though we
were not in a “German class.” There, for
instance, you will put your German resumé in
final printed form, and speak German while you
learn (or teach!) word-processing.

That may sound exciting, but you may find
too that it strains you — specifically the part
about maintaining the use of German while you
try to carry out some real-world task. This may
be the time when the “penalty for English” kitty
gets a lot of nickels, dimes, and quarters.

I remember when I was 19 (summer of 1967!)
and was working in the “Auslandsabteilung” of
a German bank. Sure, the employees there had
had their many years of English classes, as had
my roommates in the German equivalent of the
YMCA where I stayed in Ké6ln. I had had two
years of high-school German and two more years
in college (though not a real third-year course).
But, you know, even though our department at the
Deutsche Bank handled a lot of English business
communication, they never spoke English with
me. Not only was our office a place where
German was spoken because we were in
Germany; I am convinced that my spoken
German, such as it was, was better than their
spoken English.

So I had to make it in German there, in a
place where, yes, everyone thought it was nice that
this young Amerikaner could speak German, but
also where they had to take care of business as
usual, which meant that I had to fit in or else.

I hope we can create in our course an atmosphere
where German is truly the “working language.”
In everyday terms that means that you can’t just
turn to me or someone else and say, “Wie sagt
man auf deutsch ‘delete’?” Instead, you will have
to say, auf deutsch, what it is you want to do, and
then hope someone has a word for you. I bet the
“no English!” party fund will get a lot of nickels
and dimes early on! Perhaps the container can
also serve as a “cuss box.”

our learning materials

There is no existing textbook for such a
course, and maybe it would be impossible
anyway. By this time the learning must be
tailored to the individual, the learner must take
over more responsibility for finding learning
resources, and a “real-world” course should use
real materials. But while much would be
determined individually, some materials will be
more or less identical. Everyone will certainly
need a good dictionary, and probably a reference
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grammar. [ will show some examples, but part of
the course includes finding and evaluating your
own resources. I will also distribute some text
and tape materials, since I doubtless have a better
collection than you do. But you will be expected
to come up with some materials too, especially
when we get to your personal-interest activities.
Some resources you may get from the Internet,
and some you will hunt up in print. Much more
Jjudgment will be left up to you than is customary
in language courses, but life will be like that too if
you end up using languages in your career or
avocation.

Our learning materials will be determined
individually in another sense. Each of you has
different language strengths and needs. A single
vocabulary list or grammar exercise distributed to
everyone would actually suit very few. Often we
may well all work with the same materials (such
as a rental contract, residence permit application,
or fringe-benefits pamphler), but what you create
with those materials will differ individually, as
will the language you learn using them.

I expect that one of our standard patterns will
be a worksheet that begins with a task description
and then has — because I provide it or because
our groups create it by discussion — a list of
stages to carry out and check off. As part of your
learning you would decide what resources you
needed and would take the steps necessary to
obtain them. Of course I would not be nasty
about providing things if you asked me about
them, but you should learn how to find what you
need too.

our group behavior

It’s not easy to change from a “classroom”
attitude to a “real-world” behavior pattern.
You’ve already seen that in fall and winter. Part
of the difficulty is linguistic, and part of it is
psychological: the relationships among people are
different, and so is the way you look at what you
are and do.

Two major changes will occur in how we act.
You will be expected to cooperate even more with
each other, and in different ways. You will be
helping each other learn more, and thus will need
to be reliable. We may need to move people
around so that the different ability levels can mix
more, so that other abilities can cooperate, such as
strengths in art, people management, or
technology, and so that people who are having
difficulty do not stick together and reinforce each
other’s weakness. “Loners” will need to get
more gregarious, and those whose German is
already pretty good and think that mixing with




others of lesser proficiency will slow them down
will need to realize that helping out others will
probably challenge and thus improve their good
German.

In class you will be using more skills at the
same time, and you will not be doing so much of
the usual “study” activities. For example, you
will be asked to read and talk at the same time, as
you would in real life when you have to figure out
an obscure government form or a complicated
news story. You will be writing more in class, and
by this I mean such things as “real-world” note-
taking: jotting down notes for the purpose of
communication rather than recording linguistic
information about German itself.

More learning will take place outside class,
and it will be of a more varied kind. You will be
doing some field work, be using the computer
labs, and be putting together your language
portfolio. You will have to be confident that such
activities will also improve your German.

One of the toughest and yet perhaps most
rewarding parts will be maintaining German as
the only language of communication during class.
It is time to quit looking to English for a refuge.
You are now at the point where I should be able
to tell you everything I need to say in German,
where you can find out all the “real-world”
information you need to know by asking in
German, where you can say all you need to say
(eventually) by speaking German, and where you
can learn what you need to know about the
language by question, description and example.
Plenty of immigrants to America who are no
more proficient in English than you are in
German manage to live their lives and learn more
English that way. I was serious when I suggested
a “party kitty” to be collected from voluntary
fines for using English except when citing
individual words, and even then we should be
strict. It would be OK to say, “Im Deutschen
sagt man nur ‘ich gehe,” auch wenn man im
Englischen ‘I am going’ sagt.” But we should
levy a fine for cop-outs like “Wie sagt man auf
deutsch ‘I was going?’” I'll bring along quarters
to pay my fines, but I'll bet I won’t spend many.

some serious questions

This course could be very rewarding, but
there are some tough questions to ask, of you and
of me:

* Can you work independently on individual
development so that I don’t have to spell out
everything for everyone separately?

* Can you cease being “students” of
“German” and instead, though in a class, behave
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like real people who are doing something other
than sitting in a language classroom?

» Can you be convinced that you are learning
German even if the activity you are engaged in
seems to be more “about” something else?

* Can you put up with the frustration that
comes when you have to use German no matter
what?

» Can your co-workers depend on you to be
there, in class or wherever you are needed, and
ready with your share of the task?

* Can [ manage to turn around your work
promptly so that you can get to the next stages?
Perhaps I should make that part of my “party
fund” fine policy.

But enough of the doubts and questions.
I think we can turn German 320 into an
outstanding class. One reason I think so is that
our group this year has been a friendly and
enthusiastic one. I hope you’ll let me know what
you think, and I will sincerely try to accommodate
your wishes.




