
'text ol spt.tth Nesent..l u! the:fitst ACTFL CaL
potut? SPohlrf co| | t ibut or Mastet Lactu/e senes

.hure 7, 1t85, at Mddni atl Pubhshnl': Conlpanr,

rn Lewis C!troll\ T'rot8l the Lookiks Glass,
Hunrpty Dudply rells ,\lice thal, Whcn ,I use a
\vo.d, iL means jLrn rhar I .hoose it lo Dean-nerther
nrorc nor les." In forcjgnlanguace pedagogyi one
r.nn rhaL ere4onc uscs is 'g.anntar. i i  Yct ,  a5 one
reads the p.ofessional  l i lerature and at tends
{orkshops and confercnces, it becomes clear rhar
llrhough lhe tcrnr "gramdaf ' js iicquentlydiscus
cd or Nrnren abour. rhe dernnrgs thal lreascribed to

Thcrc isa! d uch dcli niional diversily i! the area
ofshlr  a g.amnar is aslhcreis inwhat agram' iar
does. Sonre deline "Crammaf' as only morphology
ard lyntax, to the e\clusion of olher elements nr a
hreuislic slsten. U.der dris dciinition, dre Enelish
fonn rable" tie\udably rould not cone out of the
''gramrna. otEnglish, allhough lhe form "tables"
*or rld, Orhe6 u ndcrstand "erdmar" moreb.oadly,
i .  c, ,  a\ .ny coDslraint  on the co occurence or
disrriburnh ol ary kiids ol linsuislic forms. Fo.
rhcsc, Lbe ia.r that nativc Enrlish words may begin
wirhr l tseqtrenc./srrv /butnol t r i th/*sr1\L/ isas
Nrch a sranlnalicaloLrservaLion as is drc ilct thaL
delnriLe arriclcs lnd lo\lesive adjeclives are in
roniplenienrary disrriburion {e.g., "thcbook" or "his
book, ' bul nol "the his book"). Thc "Slan.lard
Thcory" te l ls  us lhar a g. !mnar charactc. izcs

r sdi Di{. s'r'L !ntrern!i

Teaching Grammar for ProficiencY

Theodore V. Higgs
San Diego State UniversitY

Lhe in l r insrc codpelence o1 an id.al l /ed

speakd/hearc.ofa lansurge, and rccouDrs i(n con

ditions on scllloirnedncss by p'o!idnrg an underly
jrg slrudural descriplioD for lhe inlitit.lv man!

scntences in Ihat languagc. I. such a systen', .rol
pholosy as such is nor cven one oflhc nrajor con
ponents, beingdilided up betscen the lexlcon rnd the

syrtax.OntheoLherhaDd,scmanLicsboDeol lhe a_
jor compnerls (Chomsk!. , l). rrom a fdagogical

roinr of  v iew, Krashen sccs "gra mar ' i  as

synonymouswirh "consciouslcannDg, $hichhchis

def i red as "corscio!s kno$lcdsc oi  a sccond

language, knoriig rhe rules, b.ing aware ol thed,

aDd benrsablelo taui abour drenr" (6, f. l0). Hisgs

has defined cranrnrar as "a stslcm 1r conveflDg

neanirs h1o language" (2).

The precedinC paraeraph ptrhaps ac.ounrs lor

bolh the lonetviry and acimony ofrhe prolession'\

debare over rhe de of  "eramnu '  in forc ien

laneuacc tcaching. One nccd not look far in lhc r.o-
fesional 1i1*alure or in lorcign'language tcxlbooks

to find muluall! exclusi!c posiLions nakcd our over

this ve.yissue. f he purpo5e of this p.pcr is t(r recon

cile the dichotomy thar many 11.d bel*ccn tda.hng

for conmunicarion" and "tcachine granlrar." I

argue thal such adicholomyjs mucb nore rmae'n..1

than rcal and is calsed in la.scheasure bt conc..r

ed proless;onals rstrs rl. v,t?. $ords in discusi,rg

dreir vic*s and perspecliles while inplicillyaJiisnrtr'

thert.listin.t nednines.l\'thi\ is iided lhcca5e, iL n

no wonder Lhat misundc.nandiigs havc ari\cn and

The basic astrnrplion of this papcr i5 thar il1

foreisn larcuagc (eacheB sharc thc soalolb.lpils
sLudents to bccome su..e$fu1 communi.atol s in nrcr

289
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Larget language. To furtber spccily this goal, I sill
co.sider IIE nalurc ol borh coNnuni.ation lnd
g.andrar,andsi l lshowthattheyarenol  separable
concepts. In so doing, I qillchar!.terize a foreigr
laneuage pedagosy thar facilitates the simultaneous
nor ivat ion lor  and development ol  bolh com_
muni..tivc suc.es and linsuistic precision.

TNo nonconl rovesial tacts motivaterhe perccrvc.l

d ichoLony bclw€en communi.al ivc succes and
liiguistic precision, FirsI, it is obvious thaL con
siderableconnrunical ioncanrakeplacesuc.esful
ly ar rhe lexical l€vel, i.e.. with little bcnefiL ofDative_
likephonology,mofphology,orsyntax l'rIcsPonse
ro thc quesrion, "Whal didyoudo lasl scekend?" a
nonnative mightrespond. "t and fricndsgo morre n

downtotrn." If rhequestion bad becn, "iQu€hicisLe
cl lin de semana pasado?", a nonnatile might have

relponded, "Amieos y !o voy cinc cenho " Given the

contexl of these h$olhelical exchanees, a nalive dser
of  e i lhcr languasc $oul{ l  have l i t t le di f f iculrv
unde6landing drc connunicati!e intent or the non
nari\e, prcvided orlylhat the nari!e werecommitted
lo understanding it, In fact. illformed commuDca!'ve
tokcns succeed t,t aheD lisreners aslude a cod_
municalive intent on the pafl olthenonnative and in_
plicirly accepr a disproponionate sharc ol drecom_
munication bu.den. This observalion perhaps ac
coun!s for the sell reporled 'fluencv" in a loreign
languageby maiy ronnari!es who ha!€ dealt aldost
exclusively with vendors or olhcr service oricnled per

sons. Thcse nonnatives typically makeonlv ninnnal
communicalivc denands on the foreign language,
and they makc rheft on nariveswho hale a slronglv
vened inlersst in nndcrstanding them

Such foreign language user! are Ihe sludenls who

answer, "Thebeach" shenlhey are asked "What did

vou do last seekcnd'1" Thcy are delelopmenlallv
analagous to chi ld Ll  acquirers *ho ar€ at  a

holophraslic nagc, in $hich the ore wordultcrance

"Milk" mieht tiean, "l wanlmilk,I doll wdtmilk,
I jusr spiued lrymilk, Hercconesthcfrilk'nan' This

is rhc place in rhe slorc whe.e wc lsuauv buv nilk "
and so on, dependine o! the nonlinguislic contexl
\ \ha.Lhra-rc '  Lr ' ,  ear ' . !  N hc rher 'c
' \ r ' , . rorbo _d, a1d hr r lEl  _re T r ' r 'er  hc

r,r .cnded Tc*dg. I  om' a ' r '  rd o 
'  

<o_ gs(n d
l ' \ i .a l  o lu-  'on 

derdblr '  s lbc l

lc . , l ,  omu, cdrron s j ldce- no'Jbre 3nd i '

a.guably much bette! than nothing
lhe.clonJ noncon ove..r l rd.r  i . 'e on\er" ' l

u(  a,  r .$rr l ,  r . ledl , ' i '  .n ind"ed'er 'c 'om'.  ' r r
mJn."r i \crur. l ro[J-  ra . l . r ' l  . lh!  i  a l  oror '
siderable communication ihat .amol sncccslullv

IOI 'EICN LAN(]UAGI]  ANNALS

rake place uniquely al tbelexicallevel i.e $ilhhdc

berelii of nalive-Like phorologv, morphologv orsvn

tar. No plausible anount of lexis \rill likclr conr'

munic.Icsirhsuccesrhcdiftercncebelween, lf vou
and she are fticndsyoucan sharearoom, vesus"lf
you and shewerc friends vou.ould sharc aroomi

or.  " l f  hc was rhcrc I  d idn' t  see him," versus " l fhc
hadbecDrhereI ivouldhavesccn hinr."  Inorderk)
process lhese 5entenccs successfullv, one must'n'leed

command the .eqnhjte locabularv bur whcr we

undc.stand rhe.otr',urrtali'. dif icrences beL\!een

rhcsepairs, we use a great dcal 
'noic 

Lhan ou' rclcon

Whal we see liom lhese tsorronconlrolesialfacts
is thar whilc bolh vocabularv and gramnar"' as

conrnorly un.leBIoo.l, arc necessarv ior succe\sf ul

communication, neither alone is srfficienl
Thus, neither sayirg a great manf things nrac'

curalely nor saying lerv fe{ lhiDgs accu'rLelv r a

realonable itstructioral orrco,r? tor a lorergn

languaee prograo, allhough bolh mav be necesslrv
and e!eD dcsirable at ceriain irterjn devcloPdental
\  Jgp\ I  rom ' \e lo aPI n*.re. t  . r .  f . rJ ' \ '  I  Jn '

Terell claimthal "...bcgn!nrng \tuden$ can srmp4
' ' r lgrrerpprol  3rel( ' rd i r<tr  ro"cn'  i r  'oae

' logicJ ord. . .  norJ.  'o!omnu 
d(drel-  p - l l

tsnoring tor the momcn! the source ot "appropriac"

'cr .L.  
j rcpf loona e le! .a l rem'. ' le ob\ io l '  p J

bl( ,qul , rh.  po' . r ,oni  . 'dr$1,J lo8r 'a l  inune

Jrpm.pre'rmco)rhe{ud"n l  Ig.amra i  no

npce. ar i l ,  log' . " '  orPorher nrer l 'onc ' '  e

to say in Spanish, "The reacher wanls us to speak

Spanish,"  nolhingtrouldbemore' losicaf  ' rhanIo
,a\ .  t  !  pr tJ, .o,  ho:  4uhh haL'  n P paaal  B\ l
JrhJ locicdl  i  .snsrouerher nu o.b Li l ' rJ
communicaic theinlendedme$age, il.onNun'cates
rr  '  n l , ren di l le 'e r  one i  c hJr ' '  Ine prol- 'o

wants ro speak SpaDish to us " Elscwhere l hale

arsue.l asai[l such a lexicalisr focus (4).ID fact' thc
mon l -Lal  1tr i5 ldIei  a eu r  bJJ qur" ' \ .1 'brn
ed r .  . ru al l j  burconm'rn, . r rermc*rse\("d ' f
fercn! lrom the one intended. In short, if strnrgnrg
ro8er| |eror l . \ rcdl  rer t  \e|e dn Jc Folabcrrrre;

lo.onmuricarr \e.ur!e. .  a toreigr ldngu,e.  r r

couldjul nsue studenls an e\tensi!e bilinsualwod
h..  Jr  d a\  rhe n oc"mebd. l 'o ' r rd( \  e\ .m rr 'c

when they had memorized iL.
\ ! (  m'br d. .o re.orn _ r la l 'c  dfnarcr l  ' ' re l

nr l r .e$ould beequciv.o-nrprp udJ i rc:  r l ' r l  r '  "
pedagogythat *ould !irtuallv icnore !ocabularv 

'n
'd\ororab olr 'e l insuNr, .J. .  -  J ' l  r roa r \ (  uur 'e l

of instrudion, irrespeclive of communicativc need or

d$i!e. Sudr apedaeogv nighl well accept a pespcc

,.c-rchr.rhprolroi i re l  io JrP. '  ' l . .a l  
Ju_
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deni...you probablyiend to wo..y a grca!deal about
vocabulary. Plear don'I, becaule n is.callythe least
impo.tant aspect of your sLudy of Slanish....You
sbould be able ro conccnrratc on the grammari.al
strucnrresiDvolved and not have to*ory alroul fi!
ding the rightwordslo use nr fieansser.'Illhis Nere
an acceptable si.alcey, wc could issue students a
target language "Srammar book" and ask them to
codeback 10 lakc a tcn $bcn they had nasteredil.
Clearly, Deilher ofLhese sr.arceics is acceprable.

Thcse exclusionary penpecl i lcs on foreign
language tcachjng that pir one element in a global
comnnnicaLive systeD against lhe oihes fail ro ex-
ploi l thefundamental l ,v i r tegrar ivenaru.eolgr.m
mar. One of rheimplications of definine granna.as
asystem for convertirrg meaming into languagc is thar
arl, aspect ol rhe rargcr laneuace rhar aids in rhe
lransmissioD and/of reception ol neaning courts as
''srmmd." The rbllorvins analosy nigbL be helptul:

If we vismlizealdeuaec da largebuildinsolcon-
siderable conplexity, se can conceplualize thegran-
dar of thal languageas rheblusprinrs forthedis(eet
structlral elcnents ofdie buildirg. We mighrsce the
vo€bulary as bicks, penups. l hemo.phologycould
be the mo.tar that holds drebricks in place, and rhe
strnta\ the inrernal stcel framework. The tbonology
might be the intercom s,vstcm sired rhroughout lhe
structue, add lhe discoursc fcatures rhe windoivs ihrr
al low us to re inandout.  Br icks wi thour mo.ta.do
notmakea sfongddsccurcstruclLtre, anymorethan
docs morlar silhoul brick!.

I'r thn sense, building.ommunicaljve compeience
into our foreisnla.guage sl udcnts (a eoal embraced
by vi|1ual]y ever!onein our profe$ion)shares sone
characterislics lith construcLing a building. Many
th ines need 10 hatpen, and llre! need to compleDrem
each oth€r. Much musr occursinulrareously,just as
much must a$ait the coniplerion ofearlie. slages oi
consrruction. A pedaeogythal floods lhe(udents on
ly with vocabulary rvill failro p.oducc succesful con-
hunicalorjLlst as surelt as willonc thar relentlesly
presenls in serier "the nrajor grannarical slrucxn.cs
of laneuase x, ' and * hich r.hes "linsuisric corcct
n.sii at lhe eipense of aDy other .odnunicarivc
iL'ndion. l he forner pedagoe)' will mosr likely p.o
duce blui and pray" speakers, who, gilen acontexr
aDd anessagc, sillproduce vocabulary and look for
sSrs iiom rhe listcncr lhar a more or less acceptablc
approxrnarion ol thc inicnded desage has been
receiled. Thc lalter pedaeosy ivill morc likcly produce
"nonspeakes" ofthe La.gct language, whose onl!
linguisilicabiliry lier in (mposirs welliorned t.ivia
that are as rulhlessly correct a\ they areuni erestins.

t9t

When wecombinerlreaboreobscNaliors, treap-
proach a plausiblc characterization of a succe$ftn
toreien languaec user: ore , ho pases.tes anrl .ohr
bines al aJ t he contnunicatiw elehlertt al a liryuistic
slsten, i.e., a "gramttuL" nl||nls that oreat leasl
analaeous to the wls thar notiw speaken pasee!! and
rcrlbire theh. We also cnd up {ilh a plausiblegoal
lbr a program of foreign languagc irstrudion: ro pro-
videour students trilh these connnuiicariveelenrenls,
or with a developmeDlally defensible subsei ol rhcm,
in an envi.o.nrcit that ercou.agcslhcir natural, p.o-
ductive use. The challenge to instructors !nd materials
.lcvelop{s alike is nor so much rhe c4ralosuine of lhe
commuDrcati!e elcments drenxelves as it is the pro,
vision of rhe erlironmcnt lhar encourages rheif
natural, producli!e use.

The ftst step in reachinc a goal ol insrruction is ro
recognize that rhe not ion of  "erammar" musr be
broadened. that  gfammar can Do longer be
undcstood as includjne jusr morphology and synld.
when we lalk about "tcachins grammar lor pfofi
cicncy," ve nean gramnrariDthis erpandcdscnsc. A
f'edagogy ihat values comnrunicalive ability as its
ultinralegoalcannot llxalc on jNt pronunciarion, or
on vocabulary, mo.phology, s)Drax, conve.sarional
nanagemcDi, discourse conslrairrrs, or any olhcr
solated aspe.r of the ta.gel languagcgrdrma.. Such
a pedagogy nnrsr fecognize lhal rherc can be no
signilicanl successful comrnuni.arion wirhout thc
"eratuma." u roro ro hold il in place.

Since in onc fonn or a.orher bilingualvord lnls
and fo.nal grammatical explanalions toeedrer con -
stnute thenajoriryof ihecont.n!in lbreien language
textbooks, doweconcludedratsu.b halcri!h are un
Deces!a.y o. even counrerproductive? Mighr we nor
as seu conclude rlEr some rer book yer ro be w.il ren
might be so pcrfectly balanccd bexlcen vocabula.y
and formal granmar (nor in our sensc as defiDed
above), thatilwould suaran tee r.ue comDrunicari!e
cornperence on lhc part ofour students? No, for ir
ant su..esiul foreiCn languagc /r/o8laD there are
crucial  d i t ferences bcr$een any ser of  loreien
lansuase ,rdr.fri?h and foreisn language ./atser If $e
erplicitly recoenize sone olthese dif ferences, wc can
begi. to chafa.terize not only a promisin! loreign
languagep/o8r"r,, bur s uccess lul mareriak a.dsuc
cc$iulcla$es as well.

Thc fL'ndamenral dilterencc ber\veen harerials and
.ldsses is that no maue. ho\! wcll corceived rhc
nateti^ls aft, the!canrot ifltero.r ||itlt theirclients.
They cannol kno\! *ho has a svccihc!n, who owns
an automobi!c, who dre$es ouLragcously, whose
parenrsa.clivinc, deceased ordi!orced, whon anon
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1) chikl, Nho majoB nr what, who is irtcresled in

spons or trho coDsider\ sporrslobc theopia|eofthc
masses. Nlalerialscan orlellasludcntthalhehlsiusr
done an exer. isc wel l ,  badlv,  or  i rd i t ferent lv

Mareriah canDot clariiy !hei! cxplanations nof can

rhey gi\ e additional cxamples olft e inlornation thev
prcscnL. Thc) are nccesarilv stalic. dead, and nn

lrutable. Thcy are*riLLen in the hopethal thev will

bcsufficicn!. whe! by deiinition thev.annot be The

bcsl nrxteria\ areonly thosc lhal most overtlvsuggcst

thc.ommuni.alivc opportunilies thal thctr coDlcnll
iDDly. but they cannol realize Ihose opportun'lcs'
This snnalion cannol reasonablvLre remedied; a set

olmaredals lltar only prescnted cordMicali!e oD-
porrunities \rould be evcn more useless than asellhal

onlt prcsenLed Yocabnlarv and stru.tu.e.
,  *- ,o.  \ .JLal ,cFJ. '  'u lo D! rh 'anr i t l 'e '

of malerial\. Whcre ihe laiter are stalic and irn_

mutablc, rhe foNer must be dlnadic lnd flexible

Obviously llrisdo$ not beanlhaLweshould alrandon

textbooks. lapes, exercise manuals, computer sotl
{Jrc, .  . . i r .ur ' 'ota lo r l  nurghl ie ' l i r ( '
i r . ru, :o1 m.el  r  drgu,bl i  be-r f  r r re '  ur  Jd'r l r  l  2

a.q I  r ,o| .o J lcpaef. \ rnImrle rrFefor 'n
stirdion (th!s mnnicking the nalural Ll acqustron

froc*t. in hish school orcoueeeproerens*edo not

havc ln!itl.$ titte ior insitucuon.
R..1. . . .d l  y,  bul  Inr ' r 'a l  d ld.Lr*P aF

.e. i  .Jr)  fJ of  d rorci . r  l 'ng 'de" pr^ernm

,.r . ' .u jn err  i  . \  u:  Pr i  \ \ \d nrornlpol f l

is  the dynamic mix betwecn the conrent of  lhc

nalcials and theacliviLies undeflak€n by lhe sludenls

and instruclor\. Nlateriah can indeed provide cerrai

crucial jnfoirlalion aboul Lhe target language in a

rorm r l ,  
' rou 

. ruJerr .c in eddr l j  u 'e Mo e 
' 'L 'o 

e

er-c l '  
' r  

'ou.r ' lor  lonp' 'b 'em. i .  e _nr i r  
'

mechanical  informat ion sdch as sone of  the

,u.rbd' . r )" .d\crb orn | |ngui  r i .c l '_en "rr

r cquire nod rs bcyond then "presentatio'" in order

' ,bp.ont elen.hle '2r  i  ooom r ' ' r l \ 'a . ' l  odd

.nn!e L rL rcrJ i rg 1nJ i ierrrn;  ' \ i l l  ts"  l i  r  i r '

rcra.tior alone can provi.le nol onlv necelsarv leed-

back, bu1 aho amFlncation, excmplificalion drd per

'he 
-ur nLrrr .Jr ' .c I  n.  ion'

danifested by thelarget language

This'ecosnjtio! of lhe unavoidablv llattc charactcr

ofrnl{ials and the idcallv d}namiccharacGt ofthc

cd. o ' ,no Je s lct  r i re ndl l 'nee o lor<iEn

language iNlluctors. I f sLddenrs tueIogain md'mrm

benefir f rom a loreien_laneLtage programi thev necd

both of ils nec$sary hah'cs: lhe malerials an'l llre

,a$'  l f  o '  J l !  
' rgse 

r \  rhdr tu (r  a 
'1J

clalses /rrnrorLre rcdundanl, it also prolr.les a pnn

1") l - \
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ciplc formakinglangu.Scclasse\ lcss lcxrbook dePer

dent:ila5 instruct06 weundcdland our dd as Ihar

ol providing just lhosc elemcnrs necesarv ro suc

ce$tul conrmunicarior which rexlbooks cirh{ do nor

or cannot provide, then each dininct Iexlbook nrerdlv

entaih a dislind set olappropriatecla$ acti!ities 
'nd

instucLd bcha!iors. each sct noli!ated b,I this one

principle. ln shor, lhe dass, drat is, Ilrc in(rucLor

$orkinaiD ha nony wilh the snienls nil6lpror(e

whar tbe Daler ia ls,  for  whalcve. rc.sor,  la ' l  Io

pfovrde.
Forexample, no texrbook or olher s.l ol mxierrar\

can rellnudents hou wcll the,vpronouncc lhc tareet

lancuage, nor whetheragi!en altemPl at communlca

rion hasnrinor flass bul issocccsslul Evennrar'rr'ls

$i th ans{es in the b a c k.  a D n o In I  o v i  d e Ibr  ar$v'rs

rhar are e.tirely acceprable al|ernatives to Ihose sivcn

None can deternnre how socccsstull,v rhe b.Enner c!n

conl .o laconversar ion, .  e,bvasl ingolher s l icaker

lo sDeak more slowlv of io repcar somcth'ng or bvIn

quirirgaboul a parlicularcoDstiluent thar \!as erther

not heard or $as not undesiaad(WhaC.ilnt h'hen

didyousayit happencd? erc') No ser ol marerials can

invi le a givcn sludent lo sba.c { i lh his or her

classmalcs feelings about a partlcular 
'onlenr 

arca

known lo be of special pesonal i ere( Sucli rc'

livilies are thc jnslruclor's rc5PonsibillIl.

l  ror  d Jr l  Prcnr ,  e D..r i \c i l  ic  m ' r  
' '  

' l
l^reun P\p," .  

"  
iorFb'r 'Jr '

rnnr- . ror \d e\cmrlb mol ' l \ .  
' i  '  

or l  " r j
re p e .n In '  I rgdf  i 'd- l  I  I -  h '  mJr(rL ' l  o \"1

.opror 'e\anrnle orrhP uFrL nLL30( l l rPI  r rn!

'or 'noJld t 'c  redd) on' , 'P\Dl  un'ol ' l 'eP

Dtdnalor.  ts. , . { . l r l .o.  .e ruJ ' , '  r r  ' r \ rd 
'n. l

'  .b eoJ'nr l '  -cr '  hc rng'  r r '  rPr l  I  d r ' 'J(r  re

r t 'ee\dmne..  l^ '  mr l r3 r ' \b^ot"b dol 'e

m kr:al iJmo\ o.sd\  .J n- i  l4!  " r 'vr lL ul

In .^ dorcs,  , \e)  urJo Tl  ^ -
' 'ur |e r l  ns oe.on. rr .  e 'D r"Lr ' r "  o l  l "

l bc seneralizalion for toreign lanrdag'uNlructoF
'  i r  r rprg!  r ron. o '  ' r .  

ru n,  / i  
'  ' r '

.1.  . 'oud at  t )  hot  or l  t  h"  t r"  t t ' r i t  t \ l \

a ' t ) "her 'Pkeo'non,^th h" "A )(  1c '

mier,r_ean rhe- LJ;el 'L J| | i r r  ^ l i j \c l '^ ' r l
or study halk, bclbre clals, alrer clas!, and so on'

P:o cr 'on \ '  Leg!r ' I l ' r ' ' l r Io h hL'_ ' l

r r .n.  . .  . r ,o dl l  o ' !  ' .  
In ' r ' '  r rL o rS'  Jr

brg'rc rhJ In Lcror" ' (  o rc l"rrr i  '^r '  " l l

o i r  i " ' i . r r  t  . i . . . r  
' rJ 

ppeor" '  .o '  e\rr '  . "  
' l

J : '  o. \ ' l  orrrL 'hJrtr ' ( \_

hrn-e an" nol  ro r  r ' rd(n or ' r f ' r  T ' '  o rr  a

fun.lions.an bc netbvodre.mean\! and lr'enstru'
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,o,  L d.orL i  t r . ! r , .  n,  .L . .
nui" .  l  ,  rPr.n r ' ,  t  i  r , -o. . ,

' ' , i " . . ,  r1. ,  l . . . . . ,o 
'c' ' ' .  L l  '  r '  F r  

' l  . l , l  lJ in neLr.
rL. . \  ' lc  "  r '  .  :1. . , . .J d i t r '^r  . .  9oI

\ \ " . ,1 ' . .  . . .  ot t , t ,o t . . t  r , .
' . r i . ' .  . .o,  ^f i  .  I ' r , '  rL .d l r ruLic,h.
to say thal, I drun discls giaDnnar" al grcarel

A, iJ.u\ .Nr ' . f  .JrL,a. ,J;
"a srronym for cons. iors learnire. .  . . . (6,  p.  E9)
r l . ( {h,  rp In r l  . r  v ,  L.  ld .  o a c.r .
lc lous har ni ig rct t r  ro "conscioLs t fo\ tedrc ofr
. r ' I  Prn - . l I , .
r l tem,aDd benrgablcrora| taLrourrhen,,  (6,p.  t0) .
So ifwe arc tcaching granma. br rhn deiIlirioD, w€
are hrbiDg our Udcnrs led.n l roN to say,  c.g. .  . . ln

C*man, adje.lne5 aerce \nh rhc Dours rhey nrodif!
for sendcr, nunnrcf. ard casc.,, Or, ,.tn Iialian, ad-
Jectrval  c lauses havjng neCal i !c or ind. f i r iLe
.nlecedcDts requirc rhrt rhe nrhordinated ycrb be in
thc{bjun.rivc mood. Dclinnrg .,g.annnaf' for our
studerls tr' rcnns ofpa.rdignN, dect.nsions and ttre
l jkc,  or  nresorrnrg i r  rh,oueh rorn,at jzed sraremcnrs
ol morphojogical rnd 5yDlacricwctliomedic$ is iN
alpf opr'arc and coLnLc.f r oducri!e. Ar rbe !ery lcasr,
it as{mes inflicill!rhdr ar canc nektaDguage Iorms
pa.t ol rhc sharcd inlbmxtioDal bar ber{.cn nrLruc
tor rn.l studedr Lhrl Dak.s nrcaf irgful connnuricd,

I belie\e Lha( r con\i\tcrr ltd agogicat perspcd ivc
r\  earesl  I .  namlani  when \ t  del in. . .gf .nndr, ,as
a sy5rem lo. con!cning dredni'rg irro lan.suage. U.dc.
Ilns delinition. dre rdi Dr "g.ahmai ,' covers thcentire
lireuisric sjstem ol erpre$ion. ttcn.e nrersaees are
successJirlly lrarsnrirrcd ard reccived nr an! com,
hun'calne rlrdalirv uniquety lhforgh thc nedialion
of the granhai of the lansuase. viervd in rhis
lerslecli!e, if, In cxanple, I \Dc.k Englistrlomono-
l ineualspcake* ol  c leek, lhey l i i l ro undej  n!nd rny
mcssage onl!- bc.arse I have ror \anrptcd ,r?t gr ani
mar. I halc nol used l,€r sysrcnr for conlcrtjng
mearnrginro languagc, and rhe dcsircd convorion in
Jafi has not taken thcc. If l1re.do nseso,rccreek
Nords,er(,con!e6ion \!ould rarc place a.d hcnce
ror,. coth'unrcalion \!ould be Fossible. If I ]vcrc able
to \anrple appropr ia le ly l r  orn the enl i re gfanha.of
Creck. then c\cr t rh ins I  chose Lo emrnrnicarc
presuma bl,v would bc sur.e55lirllr rccn ed. The do.e
neany troniorrrhrc m! s.anrnr$ $ lo rhcgrtunmar ol
nryxncner.rhenrorcnr. .csr l i r l l ,v l .omnnuricareLtrc
dcstredm.aning. This is as lru.\vrrhir lansuaecs, i.e.,
acro$ jdrolc0rs r.d diale.s, as il is xcros\ larguages.

- )

li a commu.irarive, !folicicnq orierLed lbrcief
dn".3P( r ' i r r 'P. , . !  r ' r ' . .  r r . i  o r  nf
instrucLor musi be l{r reach !rxrhar, nr lhc \rnscjut
characterizcd. Theaim ol IaD!!age utc is nor sjDplt
lo bc urderstood, bui  lo malc i t  ihpossihtc ro br
nisurdcrsroo.l. l hc oDll {r! }or begnmine adulr
loreiCn language stud.nrs L. .cal tze rhi \  r tn is
Cradul l ly  Io.oni i t rnr  as \ !e l l  rs lhe! . r r  lo lhc. .
qurremcnts ol  the lareer la.g!age granmar Su.h
ibr€ien lanCuagc sruderL\ bring ro lh.j. trsk a p..d\
Ftnre ser ofcomnrunical i !e constru. ls i  j  e . ,  .1nea.

ings rhat t  h e y r  a n a l r .  a d y e \  ] r  r  c s j .  lhe; in j r iat task
consish ol  mappi ig thcscco.struels orro a.cN and
neccssarly nnr.cliDilingsct olra.scr larguagd\truc
ftres. Their abiliry to express rhcnN.l\ e\ jn th.rarger
laDguasc is ai  f i . \ r  ef lecr j ] . ly .or fo l lcd aDd . i I ,
cunsc. ibcd b!  dre r l rser language gramnr.r .  i r .
clL'ding by defilnion irs vo.ahutrry, lher rhct,hare
lcarredo.acquired,\sthese(udcnrsp.ogjess,  lhe
sel ol available larget languagc (trr.ru.cs a.d the se1
ol  their  own cohnnrnicar iv€ consrrucr5 beconrc i r -
creasingly isonio.phic, umil:rt rhc cnd ofth€ rroc.s,
aovarced noDnalr\e uiers contmlthe tar8.r -!rammar,
and mahe i /  conlorm ro rheir  connnni .at i \ .
dcnrands. just as llienativcs do. LanguageiINr.ucrors
are exlrcted ro l2ci l i lare rhis Droces br, , lc . . t ) ing' ,
Ihe largct  laneuagc. Bul  rhrr  are u,e to rc i .h.  . rd
how are Nc to reach ir?

We can imagire a 'h icrarchy ol  insrucr i .d! t  r r t
tics" \vnich dcrivcs nonr a srraler] bascd or lhcsc

L Thc oler jd ine d$irc of  beginnms fo,eisn
l.nluagc sruderts is to spcak aDd un.lcrsland lhe
l l rgel laneuage. 'corccrDess i r  Dol  anernj ic j r  nu
dcnl goal. "Comdrnicarior" is. tlut connnunicalioD
\vrlhout co..cctDess is nccessarily Ita\vcd. Weennor
rxplor l  our nudenrs 'dcsir .  to "g€r i t  I  i8hl , ,as err i ly
aswecan nor ivale thcnr ro ! !a lc i r . lear;  lo. .ger
j t  across."  The eid f roduct,  horvclef .  \ i  bc l l r .

2.  \ Icar i is  i \nrosr e.ononr jcal l rardclcadv(om
Dunicatcd rvl€.Ihc8ranDa. (nr o!.se.sc) tr nari!e
like. The dor€ nonnarive u(cranc.s de!iardio.r rhe
narive rornr. tb. less cer tainr) {e havc of m.G$lul
.omnruDi.ar ion,  ard LIc Dor.  l ikct !  r , / j
.onrnrunicaLnnr becohe5.
L I I  we$anL ro rcachsomconcsonielhing netr ,  \ rc
shoul i l  i iDd $herhirrc krown .nd fanr i l iar .s ou.
start i rg poinl .  Fo. mosr ol  ou.  stud€.I ! ,  lor
nal / l  radi t ional  sfannn ar ia ' ls  rhh pr incidc. l .e{  ot '
our studcnL\ \rill bc able 1o arrich ar) nrcarirg l. a
Ieibook secrior cnti(lcd Rrciprocal Acltons \!irh
Rcfle\i!e ProDouns, ibr e\an,ptc.
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4. The best alai lable enrry we have in lo our
studcnls' mi.ds is lhe mednings that t! aheadt
khas ho|| to exqess ih rheit natiw laneudge, Ovr
nessageto thcm nrust be. li you chooscro exprels
this meaning. you can do it using Lhes€ forms. "

The hierarchy oi insrructional tadics meltioned
aboveaLtemprs ro moLivateinstrucror behaviorsasa
iundionof the relalivcr.ansparencyoropacityof lhe
relatjonships rhatcan be fornidroeiisl in theia.ge!
languaEe bctween lhe neanines bei.g exprc$ed and
the forms rhal expres rhen. An analagous hierarchy
can be derived lbr the extenr ofrcarnlenr neede.l in
textbooks and ancillaries. The more opaque lhe rela-
liorship is belseen forDr aDd deaning in the rargel
languagc, the more IorDrativemust be rheirsirtrdof!
lnlervenLion. At lhe rop ol the hierarchy, ibr cxam
ple,lhat is. whenaneaning is already known toasru
denl and thc target languagccxpfesses rhar mcanirrg
transparenr ly,  the most appropr iate instrucror
behavior is sjmply p.esentalioD. " The relationship
berileen the mcaDing .buricrfly.,and rhe German
rvord "der Schmette.ling" is fanspdeDr iD ftis sense,
and Dothing norcthan aconftunicatire conrexr or
.r  v isual  is  needcd. In a rer ibool : ,  rhe c lassic
vocabula.y list h sufficienr.

The next lcvcl, "delinirarion," mosrly enlails ctari
f yine the meanings of homophonous nati!e Idguagc
forms so thar nudenrs feelcomfortabte about sub
dividinC thesade" nalive languase*ord iDto dil
ferent targer ]aneuage words. Ar rhis srage,lhe in-
structor (of rhe iexrbook) delimits rhe scopc of a lative
languaCe aord suchas "nock," sayine "Nor slo.* !s
in 'calrlc,' bur ed.t d in thicken soup,, .sene pools,
'merchandise, '  invesiDcnr opportuni t ies, ,
'shotguns,' " or wharever,

Itl! also nccesary aL timcs to slrow nudents$here
comparable mcaninss are rransnrirred by differcDr
linguistic Dieans in the loreicr languaee. ID Enelish,
ior e\ample, contralrivcsrress la meanine srudenrs in-
runively undestand and *ant narurally to expre$l
ca! beapplied to virtualltr any scntence connituent in
o.de. Io emphasizc ii. Whar one cssenrially cannoi do
in English is rampcr wirh word or consriruenr o'd{.
In other languages, horvevcf , contrasrive srrcss may
besignaled by a cha.gein word or consliruenr order.
Ir Spenish. Juak ,k Io.lio and Me to dijo Juan arc
inlereningly diflerent senrenccs. Sjnilarly, since
Spanish ve.b fonns Dornally speciry rhen \ubjcct
norphological ly, tbecoDtexlual lyredundanruseof
a s'bject rronoun places rrinarysemanric focus on
thc sxbl ed. Hencc ,Ydrlo ..rdiol (l speak Spanjsh)
n differenr non to liablo prrrr;/ (l speak Spannh).

FORE]GN LANGUAGE ANNALS

This should lellus something aboul how oneftighl
rnorc productively present marrers of constituent
ord{, verb foms, and subjeclpronouns inSpanish

SiL'dcnls 'communicat iveneedsarenots€11serv-
€d by t€llinslhem that "word o.de.in Sparishisvery
flexibl.," o. ihal 'tubjcct pronouns are optional."
Virtually any variation in order chances thc inter
pretation otasentence, and theinclusionoromission
of a subjed pronoun naterially chanc€s its com
municalive impact. Thus, in Spanish, subject pro-
nouns !re obligatorily present when their presence is
required by the meaning to be convcyed, and
obl igator i ly  onir ted under ! .ecisely the same

Whcn $ c tell our studenrs rhai it's correcr ei!her
way, ' we p€rpetuale lhc talse Dolion that "cotrecf'
equals "srammatically$ell forned. " This is rheno'
tlon tbat accounts lor the iypicaltextbook exercise
!^onsisting olanynuhber olsenlencesthat "illusl.ate
the grammalical point" under con!ideralion, s ithoul
aDy attempt at suggestingils communicative va1ue.
Thisisthenotion that makes ilpossible to nndin terl
books entire drillsofthe type that alk, "Whowen!10
the laboralorylasl week?" andinvitestudenls tores-
pond seriauy. "Juliowenl Io rhe laboratory lan week;
I rvenl ro rhe laboralory lasl weekj You went to the
labo.arorr lan week..." and so on ad nauseum,
* ithout the leasl concession to rhe ultimate goalof
communicati!e appropriatene$.:

In rhe sade vein, howmany foreisn languasetext
books actually lell the srudents the difference in nea,
rng be[veen usinc adirect object pronounand fully
spccifying the direcr object, i.e., thar the former
narks inibrmatjon 'thared" by participanh in a
discourse, shilelh€ larter introduccs "ncw" informa
!ion? Do thegrammar books ever say that when rhc
pronoDn is nol uled lo. shared info.nation the
speaker/wrner leens 1l) be netaphorically poundins
the rablc? we aremore likelyto find a briefsection
thar says, "Thc follorving are the formsofthe Direct
Objecr Pronouns in languasex," followed byan ex
erciseofren complerely unrelared senrences in which
nudenrs are invired to replace each direct objecL
phrase wilh adiredobject pronoun. Doweasinsrruc-
ros truly belie!elhar o!. nudenrs cannot in coniext
recos.ize '\hared ' versus "new 'infornation? Can
wereallywonder at why ou.studenh {hen they speak
or $rite never./o {hat rhey tro-? Our studenB as
wellasour texlbook wrircB necd to realizethat ama
jor crilerion of successtu I communication isnotmere
erammalical seufonnedness but cortextual ap-
proprialeness. Texrbooks can facilitate this reali2a-
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tion, but the classroomis the place Io nake it real.
We hale thus fd considered onlyneaning! that ac

already known ro oursludents. These arc, al bolLon,
the easy part of teaching. Ol dudr nore interesl
pedasoeicallya.e those meanings narked formalllin
lhe ldget language vhich a.e not cledly marked in ibe
srlrdents'natile ldsuaee. and which therelorc are not
immediatelyavailable to rheir consciousn$s. In srch
cases, our first respon\ibility is to idcntifylhe mean
ingslhal the t&gel laneuag€ forrN communicate For
example, when spoken it Spanish, rhc follo$ing
English "BE4ertenccs" usedifferenl verbsi "Ror L
i l1 ledpered" and "Ron is s ick."  There is no
pedasogical allemativ€ topojnlingout that inSparish
thesal ient lealureiswheLheithcthep.edicale 'c las
sifies" ns argumenl o.$hether it ".eports an obscl
valion" ofit (Hiees.3). Asimilaf casc occus in any
laneuage that systemadcally darks pertcctive verns
imperfecrive aspect in one or morc renses. $hich
English faih to do systemalically, lnput hypothcse\
notsithnanding, students cannol " 'go for the mean-
ins' fi rst, and asaresult...acquiresructufe" (6, p. 2l)
il the meanine ilsell is nol accessible. MeaDings
without structures to suppofl theirexpresloD rcma'n
inchoale, lhile sl.udures 4ra struclures de pracijcal_
ty mearirgless. The theory I am proposirg in this
paper argues thal only when srudents undesland the
meanings encoded bylhe targeilanguage lorns are
the fonns themsehes apprehensible.

The.eccnl  novement wi lh in the profcssion
towards lanSuage prol jc ien.y assessment has
engendered some confusion about thc possible nr
teraction o t comnrnicalion and linguistic accura.v.
Literature associatcd with Lhe lileragcncy Ldnguage
Roundlable (lLR) or rhe ACTFL/ETS Proliciencv
cvaluation procedures notes rhal aprofi.icncyrarine
h a$ignedby certified .ated o!l,v atterthet elplicit
ly evaluatethecommunicatile funclions atlenpcdby
the candidaie, the content or conlerl ir which thcy
havebeen allcmpled. dd lhclinguisticaccuracyrvilh
shich they have bcen realized. The accu'acy conpo
nenr in th is " funct ional l r isect ion,"  horever,  isno1
an invdiant orabsolute measure. I!ranges tomsin_
pleintelligibility at thelo*erlevels all dre ray throush
vnrually native like conl!o1 over the tolal exp.ession
systemof rhelanguagcbeing tested. Nonc of thedree
conponenrs in the evaluarjon metric is prime, nor
eeenprinus i4ter pdles. on lhc confary,lhe ralDe
scales cxplicirly recognize thar only when all oflhe
various fado6 jnvohed in effeclivc language use
coalesce around a norm associatcd wirh naliles use
ofthe languagc arc the highesl proficiency ralingsal
tained. Sucb ratings dcrive iiom the recocnilion that
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thehighen levels ofproficicncy coincide $i!h thenosl
!ucce5!ful communicarion of the desned dtanires
(connoLaLi!eas \rellas dcnotalivc). As I have argued
above, the nost succe$ful conrnrunicaiion coin.ides
Eirh rhe nosr accuralc extrcssion.

At lhe sanrelime, both lhc ILR and ACTFL/ETS
ratine scales explicitly rccognize lhat Iairly discreel
developmenralstage!areinvolvedinmovinguplhe
scalc. The Relati!e Conribulion H,vpolhcsis suggesls
drar djffcrcm linguisric skills are crucial at dittercnt
d$,elopmcnral points (5). Thus, while different
foreign laneuagc proerams may hale differenl or
phases at dilfcreni de\elopmenLal slages, condemn
ine oDc sidc for appa.ently raluing only "blurt and
pray" srratcSics is !\ unreaso.able as condemning
anothc. ibr apF.ently valuing only paradigm rccita
tion,I wouldhoperhar no program isguilryoi espous-
nreeirherextrenessai inal  goaloi  inr t rucl ion.  Yet,
ir ant program aianya.bitrarilyselede.t poinlolex
aminai ion,  one or Lhe orher may appear Io bc

ln this contexr, itis idporranr ro rccmphasize thai
''reachi s -Eramdaf" and "Icachins ib'nal/t.adi
lioDal grammalical rules" are nol .t all thc sanrc.
Tcachinggrannar wilhour a formal metalanguagc is
noionl,ypo$ible but desnable. Once the implicalions
oldefi ning grmmtu asa system iorconveningnea.'
irg irto languaee are assimillrcd and incorporated in-
ro a pedagogy, an instudor (or a cxrbook wrirer) is
io.e!e. fteed, lor example, ffom tcaching "thesub-
junclivenr noun clauscsaitcrverbsol volidon," siice
rhis is nowcovcrcd in thc unit on "says to Cet odrer
people ro do lhar you $anl then ro do." students
Nho *a!e arcanc ic.minology can se( ii fron lext
book{ appendicesor fton rheil nNlrucIos outsidc
ofcla$. Nleanwhilc, tho\c *ho are terified ofler
minoloey arc providcd a duch less lltreatenngincfess
into ihc conmunicar ion syslem lhal  lhe larget

I havesuggested thar reachiDe.otntnunication an.J
teaching g.(rrrdl are inseparable aspcds of teaching
/dn8rage. In closinc, I {illsat turenro lhe nolionthal
studerts nun understand !reaninss bcibrc iorms will
haveany interesLo. urihy. Forms ihemsclvcshavcin
rinsically neiiher lilaliIy nor intc.en. what is of vital
inlerest, however. islor'/reJbnts vork tusethet ta
. oln hu hc la l e,] e a n |, e'

Sl !denr5!ndoubLedlydonorhaveto'doi t r ighf '
J.oh thever! start oflheir foreien langr!age study in
ofderto makc progrcss or leel succelslul. But since
drcy do ha\c to do i t  r ighl  at  lhe end, s in.edong,
right ensures optinun .otn tn u niet ion dr.llhrs ben
satis.fies thenown eoab, \\e anly aid (hen progres by
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sho$ing drcnr 1ir5r ,ly doiig it rjghr is necesary,
lherrort  I l isupLoforei-sn la lguageinstrudorsand
DraLerial\ developcrs to !hos their students thal the
tarseL l.nguagc is not an unordcrcd rt o I well form
ed senlcnccs, a5 mar! lertboo ks and other malerials
often sccnr ({) nnpl},. Ou, job i\ to help oufsrudenb
.cal tc thal .ommunicr l ior  is  not a scnlence level
lun. t ior .  \ve do rhis by recogniz ing iht . rucialdi f
llrer.es benrccn mate.ials and classes, ustrg th.
iordef noL as a closer cnriculLrn bul a! a Dornt o1
depar lurc,  rnd abo\e al lby I tcscnl ing lhegrannnal
oflhc targcl languag. as thc ultimaLe dreans ofsuc'
ceslu I connn uniceLior.
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