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- | -  he prepar.r t ,on of and cont inu
I iLrg professional develepmgni

for Oregon's teachers has changed.
During the past decad€ the state has
noved steadily toward th€ adoption
of standards-based teacher prepara-
tion and licensure.

This has occurred in two phases.
The iirsi set o[ changes occurred in
ihe lasi lulf of the 1980s wth the
adopt ion of an "outcome-based"

approach io lice|soie. This paral-
leled dre siate's f i rst  desi tn for
ouicom€ based schoolint which laid
a foundat ior for the subsequent
l99l  restructur int  of  Oreton's
eclucai ional systen. The second
phase of changes occurred over the
past tour years irr response to the
1991 redesitn of K-12 educat ion.
The essential features of both sets of
these changes io accommodate the
denrands of stanclards,based
school int  are out l ined in the para,
graphs which fol low

The 198O Redesign
Most of the nation's cLrrrent teacher
frreparahon prograns and criieria
kJr teacher licensure focus on what
te.chers know or are able to perform
rather ihan on what thev are able to
.ccompl ish. Studenis of teaching
nre expected to nrsier the subject
.rreas they are to teach, become
prof i . ieni  i t ]  the ski l ls oi  ieaching,
i  n L l  d e . r o n s t r a t e  i h e i r , r b i l r r y  i o
trafslnie kr lowleclge .nd ski t l  into
lr .chint prnct ices that rruly engnSe
| .L.rssroon ot pupi ls i I  lenrning
i. l i ! r t ies Only ra.cly,  holvelcr are
Drrn!!rcs lakcr l  oi  l ] lnr p(r( iuct ivc
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these leaming activities aciually are,
that is, of the exteni io which they
foster learning gains. With the
ex.eption of Oregon, no state
requires ihai such evid€nce be used
as a basis for liceNure.

After 1987 Oiegon moved away
from its long-standint program-
approval approach of
assunr8 the qual i ty
of teachers enterint
the work force to one
that focused on
teacller accon1plish-

ents. The latier
step, labeled an
" o u i c o m e - b a s e d

approach to ieacher
preparat ion and l i -
censure", anticipated
the policy shift ihai
has now been taken

eachers and
schools should

be judged for their
effectiveness on the
basis of what and how
much pupils learn.

In formulatins ihese
new standards for
teacher edLrcat ion
programs, Oregon's
Teacher Siandarcls
and Pract ices Coln-
nlission (TSPC) elimi
nated al l  administra
i ive ml€s governint
content to be studied
by prospecti!e teacli
ers. Institutions are

ow free to desigrl
by nany siates and current ly is
ndvocated by ihe national associa,
tion for ieacher licensing agencies.

In addit ion io beinS the f i rst  state to
make this policy shift, Or€go!1's defi-
nition of outconles has always been
un'que in i ts insistence uporl
evidence of IearninS gains by pupi ls
iautht as one of the accomplish,
nents ieachers need to demonstrate
io be recomnlended for an initial

The rat ionale for requir ing such
evi. tence is straight iorward: The
purpose of ieaching is to nurture
lcarnine, and both ieachers auLt
s.hools shol, [ ]  te judSed for thcir
el lcct ivcncss or lhc basis of whnl
i rd ho$ nr! .h PLrpi ls learn.

programs they feel la'illbest prepslg
prospechve ieachers io pass
l icensure examinat ions and to
compleie student ieachint sLrccess-
fut ly.

The vehicle ihat l1'as adopied by
TSPC to docunrent a beginuing
teacher's abiliiy io foster learninS in
their  pupi ls is what hns conle to be
cal led a "\ \ 'ork sampl€" hl  pf .ct ice,
this aDrounts to a 2-5 h'eek uit of
i rNtruct ion that contains Nithi i  i t
c lear ly ideni i i ied goals for pupi l
learning and clear ly sprc'c i f ie. l
measures of goal attninnrorr. To
e,rsure breadth oi  evrd.nce,
beginning teachers nrusi  preLrare
work sanrples for sop.ralc sul-r ject
n f e . s ,  r r r  t h e  c a s e  o i  e l c D r c n t . r v
t( 'n.hers. or tor sepnrrtr .ours.r .  1n
lhc c,rsf  oi  sc.ondn^, rQ,. l \ ! , !  ln
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addition, work samples must
include learning goals that vary in
kind, such as the mastery of a
concept, the acquisition of a skill, or
the application of knowledge and
skills- Each leaming toal must be
consistent with the
host school's formally
adopt€d curriculum.

Pupils tautht by a
student teacher are to
be assessed prior to
and after instruction.
with data on learning
Sains analyzed sepa-
rately for each pupil.
In additio& data on
individual pupils are

In January 1992 a two-year study
was funded by the Oregon State
System of Higher Education to
determine the implications of this
new design for schools for the
preparation and licensure of

teachers. The first
year of the study was
spent in an analysis

there are four basic

fiandidates

roles and responsibil-
ities of teachers. The
seconct year was
sPent in the com-
piling of related
research and practice,
identifying the
knowledge and skills
teachers need to

lrcenses...
to be summarized in relation io their
level of goat mastery prior to
rnstruction- Finally, a student
teacher musi provide an interpreta-
tion of the learning gains he or she
was able to foster, or the lack thereot
and a description of the use madeof
these data in planning furrher
instruction and in reporting leaming
progress to pupils and theirparents.

The 1990 Redesigin
With the passate of th€ Oregon
Education Act for the 21sr Ceniury
inJune, 1991 and refined by the 1995
Letislative Assembiy (HE.2991), a
new way of thinkin8 about the
nature and purpose of schooling
was placed into law. The high
school diploma is to be suppie,
rnented by Certificares of Initiat and
Advanced Mastery expectations for
pupil learning are to be elevated;
pupils are to be ganted ceriificates
and diplomas only after meeting
rigorous intellectual standards; and,
schools are to operateon the premise
that all studenG nor seriously hand
icapped iniellectualiy or emotion-
ally a.e capable of achieving such
high levels of accomplishm;nrs if
time for leamint is flexibte and
instructional meihods and resources
tor learning are aPPropriate.
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Seeking a basiC or the implicationsot-
oeslgn ror the

0regon teaching
license will find that

funct ion effect ively in Oregon's
schools of the future, and formulaF
ing recommendations from all the
above for a teacher preparation and
lrcensure system that ensures an
eff€ctive teaching work force in our
schools- More than 150 Oregon
educators and policy makers partici
pated in the stud, and the recom-
mendations comint from it have
formed the basis for the redesign of
teacher prepaiation and licensure.

Space does not permit a detailed
description of ihe findings comint
from this Iandmark study but  

 

is
illustrative to indicate that 82 major
shifts in teacher roles and responsi-
biiities werc identified as needing to
occur if the new model of schoolint
is to be impiemented fully. As used
in that study, a major shift referred
to "...a chanff in role, responsibility,
or practice ihat is sufficiently great
as to represent an essentially new
role or practice for most teachers in
most of today's schools" (Schalock,
1993, p.23). On the basis of this
astounding findint it was the view
of all who took part in the studv that
Oregon's design for 21st ce;rury.
schools calls for so many shifts of
ihis kind that, when taken togerher,
they consiiiute essentially a transfor-
mation in both the nature of
teachint and in the job definitions
tlut h,ill emerge for teachers.
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Hieihligihts of Oregon's
Emergiing Design
As a result of the many changes
occurrint in the Oregon educational
sc€ne adaptations are beint consid-
ered for both teacher preparation
and continuint licensure require-
ments. A brief summary ofconcepts
being considered by TSPC are
presented below.

Candidates seeking a basic Oregon
teachint license will find that (a)
there are four basic licenses (early
elementary, middle elementary,
middle school and secondary)
instead of ihe current two, and (b)
requirements for subject matter and
specialist endorsements have
cnangeo.

Practicint teachers will find several
changes in expectations held for
them in retaining their licenses: (a)
an advanced license may be earned
elsewhere than at college ot univer-
sity. (b) all teachers, not just
secondary educators, {'ill be
expected to acquire an advanced
license, and (c) all reachers will be
expecied to demonstrate coniinuing
professional development plans
throughout their careers.

Oregon's expectations for what
occuis in its public schools has
changed for its chitdren. And
logically so has Oregon changed
how it anticipates its teachers will be
trained and how they wiu be aided
in maintaining thetu skitls. I
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