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FOREWORD

This handboolr, F,rrcg n Languages in Oregon Seconrlary Srnools, is designr:d prinrnrity for
forcign language 1r:achcLs. grades 7 -  1! .  Lut ndmil ish. i tors rvi l l  f i r rd that i t  o l lers a laluahlc
ovenierv of m(,th,rr lul , ,g\ .  and phi losophy for rhc forcign t l rguagc curr icL,LL,In. I r  was dc-
vclopcd bv a r :onrni t ter:  of  foreign languagc educators rcprc-.crrr ing publ ic st iools,  r :olrrnur,
i ty col leges, Oregon ini t i tu l ions o{ higher educat;{)n,  nnd the Orcgorr Boarr l  ol  Edrrcrt ion.

lldrrcators arc oftcn asltr:d rrho shoLrld shrdy a forcign larrgrrage. 'l'he tkxlcr.u Langrr:rge
Associat ion and Ihc \ l iA Dcparlmcnt ot Forcigu Lrugrragr:s reeornmerrd lhar i t  is dcsjr-
able ior crcry r :hi ld to ha\ 'e the oppoftLrni t) ' to l rr :ar ard speak a st :r :onr l  langrrrge, pLeferably
not lulcr than t l rc third grade. Tbe Nit ion.r l  , , \ssociat iol  of  Sccondarv School Pr inr ipals
rccommends ihat e, ;ery high schoul strr i lcr i t  l r ! \ r  thr , r l ,pur irrr i t )  tu f l .ct  a for; ign
language arLd cont inLre i t  as I . rng a,r  hi ,s i r r tcrcst and ahi l i ty pcnnit .

The student oI lofl:ign lalguagc,s should Lr: encouragcd ro elcct a scd)nd {olr:ign languagc
rvhi lL:  r-ont i ruing thc f i r : t  onlr-  r l t r rr  the f i rst  hss l reen strrdied lorg crrorrgh to assure a
r|aiolrable contrcL of i ts sourrr l  and . tructrrrc sy-qtelr .  Thc best predictor o{ stur leut success
rr i th a forcign languagc is a tr ia l  pcr iod of one -.erncster or a vear 's study of thc loreign
language prefcrably in elcnrcntar\  or junior high school.

forcigr langurge strrd\.  shoQld br:gir  in the elenrentarv sr jhool,  i l  possihle Lr: forc adolc
scncc, to take dd\ant lge of thc voL|rger studenl 's natural  ( ! f  Nit) , fol  in i tal i rc lerruing,
lo al low mini l )r l l  ; r t () fcrencc f fum l i red speech habits and dcpcrrdc ce on thc pr inted
rvord, alld to issurc a lcqu|ntill foreign lang agr: study ol a1 lcist ,\ix years_ The -rtudc[r,s

: l lgto" i f  
"  folc ign language depends upon th,)  av. i labj t i t ) ,  of  rrained tcar:hers, t t rc possi

Li l i lv of  a scqucrt i . r l  st ld\ .  indi l iduai morivar iorr ,  family pretcr.encr: .  conlnlunity j )acl(-

glound, vocat ionr l  i r l i { -rest.  rnd trarel  opportuI i t ics.  Ul l imatch,,  thc choir :c r lcpcuds rrpon
assurancc that thc lang rge is taui jht  in a Jisreuing. - .pcaking. readi l lg,  ur i i i  i l  sc( lun,cr j
rhich is lorg enough to makc pfol ic ienc) possJbtc. The t , , r , ,alnof upp",u. i""  to", ig"
languagc teaching fronr this scqLrerrr :e.

I'orcign 
.Innguuges in On:gon .\econdu1. Sciools is the first loreign langnagc curriurlLrm

pu| l icat ion issrrcd Ll  the Oiegon Ihart l  oI  Edu{r:r t ion. t t  is ihe hcarrtelr  i iope of r l l  rhose
tn!olrr :d iu i ts preprrat ion . .  conrrnir t( ic nrenrhcr. ," ,  Or.cgon l loard ol  EJLrcrt ion stal f ,
mi)Dri)ers of the l3orrd oI EdLrcrt ion. ard myself  '  t I t r t  i t . i l )  pr.vc a uscfrr l  i r rsrrrr{ . t ionul
r i r l ,  thelel l  lLrr thcr ing thr qual i r l  c, f  {oreign languagr:  le,rrning in Olegon.

LQ-/, B^.-<
Superintendent of I 'ubl ic Instrurt iorr
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ESPECIALLY FOR ADM I N ISTRATO RS

programs are presented in the "Foreivord" of this

A HANDBOOK ABSTRACT

tsasic premiscs for foreign langu.rgc
handbooli.  They are as folLlts:

. Evr:rv ehild should have an opportunit) to hear and spcali  a second language,
prel irrably rLot later than the third grade.

. Rvery high -.r:hool strrdent sh,ruld havc thc opporlut ty to elcot x foreign languagc
rnd contjnuc it  as long as his irterest and abil i ty permit.

. Studurt," of foreign languages should bc encouraged to elect a second f,'reign
langurgr: rvhile continuiirg lhe first only .rlter the first has been studied long
r:norrgh to as:rrre a reasoDablc corrtrol of its sound and structure system.

o 'J'hr: br:sl predictof of studer)t srrr:ccss with r foreign language is a trial period of
onc s.mcsler or a year's study of tle forcign language. preferably in tho ljlcrnent-
ary oL jLrnior high -*hool prograrn.

c The student's choicc of a fc-,reign languagc depcnds upon the availability of
trttired teachcrs, the possiLil;ty o{ a scqucntial sludy, individual motivation,
fanrily preferen,:e, r:onmurriLv background, locational interest) and travel
opportunit ics.

o 'fhe studcnt'"" choir:e of a forcign language is ultimately dcpendent upon assurance
that thc language is laugllt in a listening, speaking, reading, and wriling sequcnce
nhich is long enough to make proliciency possible.

The "Introduetior" opens with thc statcmcnt, "Larrguage learning is conrplex lt ranges
lrom the acquisilion of sinrple autornatic sliills to an uDderstanding of abstract and aesthetio
meanings, al l  of rvhich may occur jn the sanre uttcrancc or sentence. For this rcason, no

single rnetlr,rd can sohe alt thc problcms r-rf hngu.rge tcachels." Various methods of langrrage
tcaching (grammrr trrnslatir-rn, dircr:t, artdio lirrgual, and struotural), are described and
and eraluatcd. 1'hc rrrdioJinguat Dlethod has bocn popular \r i lh teachers hccausc the

grammar'trrnslrt ion .rnd direct mclhods minimized the spealdng and l istening sl<i l ls.
l lo$evcr, lhe ski l ls ol langLrase L:arning go bcyold a irearing and,.pr;aknrg approach
only.

The handbool< prcscnts a strurir.al approach to language learrr ing in a l istcni lg, sperking,
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reading, and \rrjtiDg sequenoc. Thc objectiles of the structural approaeh, cxpressed in

terrns of lcaoring, are:

. Thc sil.lcnt must lcarn the language so that he can ufilerstnnd and r:onverse

$ith a rativc rvithout of{ending him.

. lle rrust be ablc to read rvith ease, errjoyfrent, and appreciation'

. lle nrust be aL:le to rvrite correctly and idiornatically.

. He must knorv and appreciate the history and culturc of thc eounlry insofar

as he is able.

Since the structural approach presents the components of a language in a giverr-order with

a progression lrom the simple to morc eomplex basic structures, linguistics or the study of

t u-"i, sp"""h in all its a.spects suci as phonemes, morPhemes, accent, ai'l syntax is a

signiJicant part of the structural approach to language teaching'

Thc leacher u:ing this approaeh nrust be a\{are of the importance and practical applications

of phonology, ,iorphology, and syntax if hc is to teach ef{cctivcly and efficicnrly An

extensive chaptcr or lingrristics offers help in these areas'

The handhook content is arraDgel:l in the listrxling, sPeaking, readirrg, rvritirB seqrrr:ncr: rvith

the chaptcr on lingLlistics covcrirrg the first tlvo skills. Both reading anrl $'ritirg arc dcalt

\vith in depth. Chapters on litcrature atld culture airn to assist the teachcr irr meeti g tbesc

obj., t ,r 'e. irr langrrg. r"dcl) ing

A chaptcr on Latin approaches thc study of this l.rnguage to afford ar opportunity to trndcr-

stand and appreciate a porvcrful cirilization \l.Lich produced concepts that arc Part of e\isl

ing cuttu...' il"thods fc,r teachilg speaking, reading, rvriting, arrd gralnmar and syntar o{

Latin arc treatcd e\lensitely.

The foreign language teacher is urged to use technological aids to present and rein{orce

la,rguage Jtitts andlo proride formal and inJormal cult ral enrichment in the classroom'

Thise'anls are prcs",,terl o.' pages 66 thlough 70. A selectcd bibliograph{ aPP'ars &i the

back of the handbooh.

ROLE OF THE LOCAL DISTRICT IN FOREIGN LANCUACE PROGRAJ\{S

1'his handbook sets i)f th ol) iccti \rs lor forr: ign hnguage study drich lrnve br:crr csscrnial ly

those of lhe Oregorr Boanl of Erlucation sirrce l953 Thcse arc surcintt l-r 'preseilrd ;n lh(j
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Cuide Io Sccotulary l lducut io in Oregon, 1966, pagr:s 21-:1. ' fhc r :<. 'ordi l tal io 

 

of  thc v.rr-
ious trr  c ls of r  for: ign L,nguugr:  prograu is :r ls, ,  discrrsscd irr  thr:  Cnidc r  hir .h st .r t , :s:

"Th{i  ( : f foclnc nrt i (  rr lat iou of r  sclrcol  distr i ( : t 's language proglanr c,rrr  bc achievcd
only throrrgh carclul  arrd longrarrge planning involving the leaehing sluf fs and
admin;stfr tors {roDr ihc clemcntary schools (where such prograDrs c\ ist) ,  the
jrrnior high sr:hool-", and the senior or four-ycar high schools.

"l'rogn:ss from levcl ro lc\d should
rnadc as to the levcl at rvhich the
begin." *

Three plans for . ioordinat ing a foreign language prograrn, beginoing in thc junior high
school,  t i rDc al lot .m€ ts.  and conlent for the var ious levcls and gfades are suggestcd
in the Guide.

Thc pr irnary prrrpose of this handbot ik is to present instrLrct iolal  s iratcgy fof  at taining these
{rLrjcctivcs. PlaDn;ng for a foreign langrrage progranr as outlined in the gridc and handbook is
thc rcsponsiLrility o{ the iocal adDlirlistrator and st{fl }vho must considcr the prograrn in its
ftlati(nr to the tot.rl curriculurn, needs of the shrdents, arailabilit) of tcachers, and thc

f inancial  s i t rrat ion ol  thr:  distr ict .

Thesr) f rctors r  ust :  s.)  Lu: considcrcd i ) l  p lrdni l tg technological  r ids to si fengthen :r  progrrm.
Rcscarch irr  rec(rr l  \ .ars has d.nroustrated lhrt  an cf fecl ively used hrrguage lahorator,v can
nrarkcdi l  i rnpn,r 'c lhe teachir)g of fon: ign languagcs- part icular ly the:peaking and l istr :ning
sl i i l l . r .+ ' ] 'hc sLrctc-.s irr l  r rsc ot - .uch r:r l r r ipmcnt dlenr ls on leacher ski l ls,  qual i ty of the
plogranrs rrsr:d,  th(:  total  larrgoagc p.ogmnr. ard thc operat ion of thc laboratory. l i  a distr ict
is l lot  conrnl i t tcd to r  tot i l  forcjgn language program, i t  is not adr, isal le to i lvest i rL erpens
i\c -rophislican:d laborat(rrt equipincnt.

*Dr. Davir l  Crrlcla-qurc. I i l lectixc lJse ol Audiol i^sualt ledia, Prenrice-t lal l ,  Inc., Bnglcrvoorl
Cli f fs, Nes Jerscy, 1969, p.2{}.

be continuous onr;e the decisiorr has betrr
prograrn of foreign language strrdy shorrld

v i i
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Inkirfcre.cc b(i ir lerrn lat ivc languLrgc prorunciation haLits and those of the targr:t languagt
should be l irnitod as nrrrr:h as possiLle- l 'or this reason, pron.r)ciaf ion dri l ls shorrid f irst Lr:
presented b! t ln (Jrul st imuh-.. Writ ing prescnts rrrrdcsirable intcrferencc proLlcr s. I , .urthrjr-
nrorc. the orthogfaphic syrnbol r in Sprrr ish r lpir lo is a voicr:d alvcolar tr i l l .  l f  a Spanish
speaker is a.k,rd to rerd rhc lngl ish rvord rapid, he vti l l  sub-qtirute rhc r.of his narivr:
larrgu,r_,c arrJ ,d\ r f trpicl.

Lcarni lg thc -round ,r)storn of a foreign langrragc invohcs recognit ion of sounds as rrr lr as
produetion ol sounds. Whcrr u Spanish -rpeaker who is learning Errgl ish is confrorrkt l  rvirh :r
picture ())f a ship and a shecp, hc indcrstaDds thc difference. But rvhr:n hc hcars thr: command,"Point to thc rh(:cp." hc is oftcl unable to decidc wh;ch picturc to choose.

The tcaching of sould recoguit ion is nradr easitr 'when thc suund system of English is
comparcd to th:rt {Jf the target language. AII English sounds are not taught for recognruon,
but only those \rhich the target languagc does not usc to distingxish rneaning. Thus, in
comparing €nglish to Spanish, a Spanish speaker rvill have difficulty with [iy] of sreeP
and thc fll of rrlp. Why? Because rhe sound [I] does not cxist in Spanish.,,f f.rv othel
djff icult ron el sounds t 'ould bc Iac] 2ar, lelpet, lal putt, l t l  pui.

How to Teach Sound Recognition

In teaching sound recugrit ior, number.ed pictrrrc cards may be rrsed. For cxample, I ship
may he nunrber one and a shecp may be numbcr two. The kjacher pronou ces cach rvorrl
to rnakc l lu: -rtudcl l t  aware of the sound contrast. As he pronounces each rvord, thc st irderrl
rcsponds $ith a nunrber. Other rvords containiDg the vorvel sorrnds l iyl  and [I]  mav Lc so
drilled- The same tr pc ol exercise may bc used \yith sentences u" .ueti as luords. .t pa; ,,f
numbcred.sentcnccs, srrch as "Thcy heat i t . '  and ,.They hit i t , , ,  can bc presenteal anal con-
trastcd in thc same wav. These sorrnd recognition exereises may bc varicd by h.rvirrg a studcnt
go to the Llackboa.d to point to \,r'ords or sentences.

How to Teach Souud Production

wher the st,dent i i  able to rec.onize sound contrrsi,  he is readv to prodLrce trre sorrrrtr.  Thr:
sarnc sourrd .erognit ion dri l ls nray hc r lsed to tench soutrd productiotr. This nray bc uorrc Dy
imilat ion- b\ con)paring thc new sound to i ts nearcst equi\.alent j jr  rho lnfger larig,,"gc ., , , , f  , , ,
the learrrer's nati\  e langrragc, and Ly art iculatory dc"<(rr ipt ion. C{rrtr i '  dl\ , ie.s \t ieh i lhslrato
th. generrl  posit ion of thr: t{)nguc ir rrt icur: ' t i r tg sounds herp the rcrrner ro ruain rcerrft t{ j
pro,runcinti i)  -

l 0
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The following rnodel may be used to teach tire stvdent to recognize and prodace the English
vorvel sound [I] .

l. Listcn to examples of the vowel []:

tid

sit

li!e

kin

did

2. You will hear three ivords, one of which contains the vowel sound [I].

Identi{y the t'ord with A, B, or C-

A B

grve

fit

pick

chip

sheep

pick

cheap

3. Listen and repeati

it

give

fit

pick

chiP

4. Contra$ [ey] with Ul.

Listen and rcpeat:

["Y]

pain

sail

mate

late

Iaid

mare

ship

Pete

ch"p

I
mat

6hape

puck

chip

lid

srt

live

kin

did

tr1
pin

srll

mitt

lit

lid

t l
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5. Explain the vowel [I] by drat-ing it and by describing it,

Description: [1] is a high'front,
oPen, unrounded vow€I.

Pronunciation Tests

. Pictures, to elicit an utterance, $'hich contain one sound Problem

Er arnple:
To test the dilferelree betrveen [iI] of s&eep and [Ii of tiP the studcnt

is given a picture of a ship and responds orally, "This is a ship."

l,-i----....

I2
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o Sirr4rle seltences read by the student

Branple:
To test the d ffcrencc betwecn [ae] al ld [e], the studcnt reads the
senlcnce, "The kitten is my pet." lf onc pronounces pd, instead of per,
hc has rnade an error in interpreting the vorvel sound.

. Sludcnt voice recordiDgs

The bcst rvay to test the pronu ciation of the student is to have hrm
record his voice on lape to be evaluated at a laler time by the tea{llcr.
A card listing the interferencc areas of English and the target language
could be preparcd for each stude|lt of the foreign language.

Example:
l. Consonants aspirated in Englishand non-aspirated in the targel language

French: lierre = non-aspirated B

trngli-.h: Pclcr - aspirated P

2. Poi ts of aticulation whieh di{fer in English and the target language

French: laissez'faire - tip of tongue against tecth

Erglirh, lai"* z fairc l ip o{ toirgue dgi;n.t alv.olar r idge

3. Pure rowel sounds versus dipthongs

French, I aissez'faire = vowel tense and pure

English: laisse3-faire = vo$.el dipthongized

r Perforrnance ratings

Example:
Paul Pimsieur in his article"A French Speaking ProficieDcy Test,"
inThe French .Rer.riero, April 1961 suggests that the te{cher rate the
student \sith numbers rvhich can be ea,sily converted irto grades:

2: Plonunciation l ikc a native

1: Not nalj le pronunciation, but adequato

0: Inadequatc pronunciatjon

l 3
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ORAL PERFORMANCE RATING SHEET *

IV. RANGE OF EX?RESSION

Number ofpatterns

V. AURAL COMPREHENSION

Speed

Sound Recognition Tests

e Discrirnination between minimal pairs

Example:
Thc teachcr reads aloud one sentence. The student
sentences on his answer sheet.

Stimulus: The boy hurt his shin.

Response: A. The boy hurt his chin.

B. The boy hurt his shin.

The student encircles the letter B.

I- IN'DIVIDUAL SOUNDS A B C D F
Vo*eis

I I .  OVERALLSOUND A B C D F
l n r o n a ( i o n .
Accenlual io ' l
P a c e .
]II. ACCURACY OF LANGUAGE A B C D F

Grammar words

Orher wo'ds,  id iomr.

N.$ .rrFs of known parrer
A B C D F

compleleness

of

':Palrieil Deitz. "tln OruI l\rfurnmte
No. 1, October I96 t.

Rating Sheet,"  The l-rench Reuicw, \rolume XXX\r,

14
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. Discrimination between nnglish and the rarget tanguage

Erarnple:

l.Y:::i:ll:.* 
E (English) or r (rarsct) when hc hears rhe vowel or.(r ir ionanl lhrl  is prunoLrncpd b) tho t.an|.r l jn , ,n""" "yl; , ; ; ; , ; ; ; ; ;":

Stimulus: pa(aspirated)

R esporrse: E

Discrimination among sounds using multr.ple choice questions

Exarnple:
I. The student hears a series of

one of three pictures wnt"n,n" -lt"l"T""'" .Each 
statement deseribes

rr," t","h".. ir,;.;;"n.""*":1,,: Jil:: ;:i"l'r:11",:fi* *** "
Stimutus: Here is a borvl.
Response: A. A picture of a ball

B. A picture of a bell

C. A picturc of a bowl
The student writes C on hir
the description that he n"r.a.t 

o"o"t because the picture fits

2. Tllt student,looks at one picture. Several statemerts are made aboutthe acriorn descrihed irr the picture ""d th" .rud";rt i;";; ;;;r" il;statements as truc or Ialsc-
Stimulus: The man is paintng.
Response: False

Stimulus: The man is pantirrg.
Response: True

,.}:.:j"r":, hears questions. He chooses from a series of threepnnted replies the one that best ansrvers the question.
Stimulus: Here is an animal. I$ it eating?
Respon.e: A. yes. i t  is peeping.

B. yes, it is eating.

C. yes, i t  is sleeping.
The student encircles B because it is the only suitable answerto the question.
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4. 'fhe student hears r series of short conversations betrv{ren two pcoplc.
One person asks a question or makes R slttemcnt, and tlre othcr r.eplie-".
After each convcr"sation, the student selects trom tllice priitcd statc-
nrcnts thc onc statcmert u'hich is correct according to rvhat has becn
-.aid.

Stimulusr lst person - Do you have a hat?

2nd person Yes, I have a blue hat.

Response: A. He has a hat.

B. He has a cat.

C. He has a bat.

Thestudent encircles A beeau,"e it is the only logical statement
according to the sound stimulus.

o Recognilion o{ sounds produced by the teacher

Stimulus: shoe

Response: A. cherv

B. shoe

The student encireles response B.

o lrnitation of sounds produced by the teacher

Slimulus:

Response:

Stimulus:

Response:

Notc: The teacher may use the "Oral Performance Rating Sheet',, page 14 .

"joe

$o"

slin
chin

r Articulatory descriplion of sounds by use of rnultiple choice

Stimulus: ship

t 6
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Response:

The student encirclcs response B.

Stirnulus:

Itesponse:

Firal p aspirated

Final p non-asp;rated

Vocal cords vibrating

Vocal cords non-vibrating

B.

ztnc

The student encirclcs response A.

Stimulus: lap

Responser A. Tip of tongue

B. Back of tongue

The studcnt drcirclcs response A.

lnlonation and Stress

Although a sluclent may master the articulation of vowel and consonant sounds' he must

also master the intonation and stress Pattenrs of the target language in order to commt)nicate

eff€ctively. The teacher must be aware of the subtle and important shades of meaning

\\,hich can be conveyed by a rise or fall of lhe voice (intonation) or the vohrme vith

rvhich a syllable, n'ord, or Phrase is pronounced (stress).

Exarnple: Intonation

2 3 1
Nornlal statement: I'm going to class.

2 2 1
I'm going to class.

2 4 1
I'm going to class.

blackbird

black bird

Stimulus:

Response:

The student

Disgust:

Exclamation:

Exanrple: Stress

permit (nourr)

permit (verb)

b99t

A. Roundcd l ips

B. Spread lips

eDcircles response B.

l7
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No attenrpt is rnade to give a cornplete pholological descriptit-rn ol thc English language ru
this handbook. l f  RII  the di f icrent var i ,nts that the hunan ear is able to dist inguish rvcre
recorded, the data rvould be extensive and Lrnmanagcable. Iror example, il onc liltcns
carefully, he is able to distinguish thr.ce different sounds for t in the words rzl0, r/lD, and
,atl/i. An analvsis of the t in these three lrords is as follorvs:

It is evident that these sounds are phonetically different, but speakers of English identily
them as the same since their differences do not distinguish meaning. lf a speaker were to
to say tub I thab ] , by substituting the sound of t of stub and say I teb. ], it would be
interpreted as the same word; horvever, it woald sound strange. In English, there arc no
situations $'here the contrast between an aspirated and an unaspi.ated ! makes any diffcrence
in the meaning of a wordi thercfore, they are as-qigned to one phoneme: /t/. On the other
hand, {b] of bnr and [p] of pir differ phonetically and the substitution of one sound for the
other does nake a differerrce in meaning.'In this case /b/ and /p/ are rwo phonemes. In
othcr $'ord,s. giver thc environment _ub and the choice [t] or [th], an English spcakcr
has only onc choice,[tn]. The choice is predictable. However, in the environ-e., ,u, un
English speaker may choose either [b] or [p]. The choicc is unpredictabte. When the
choice is predictable, the sounds are phonetic; but when the choice is unpredictable, tire
sounds are phoncmic.

lntonation and Stress Tests
r Intonation

Robert Lado suggests in his book Lcnguoge Tcsting: The Construction and IJse
of Foreign Lan?ngc Tests (l{cGraw-Hill, i964) that the student mark thc
intonational pattern of the sentence that he sees or hears by using the following
number systen:

tub

alveolar

stop

aspirated

tense

l: Lorv

2: II id

3: High

4: F.rrra higlr

stub

voiccless

alveolar

stop

unaspirated

t€nse

Latin

voiceless

alveolar

srop

unaspirated

lax

TB
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?n,," or tn" 
]unit.. 

i 'tt,,1,'un ui,, ......" o., the stLrd.,,.'t might

A
r l  r c .  o f  L L .  ' n i r s .  T t , r  f . u r r r r  u r r i t . . . . . . . ' J  f '

If ihe student speaks or reads the iteur bcirg test{)d, the teach{rr shoul(L

hare a :coring sheet cortairritrg the kcy utterances rrith the acceptable

intonation and the Problem spols clcarly marked.

Stress

In e,raluating stress, the teacher reads aloud a rvord, phrase, or se lenee, and the

studelt mar-ks <,n his paper the syllable or s,vllables rrhich receivc the stress'

Thcse mav be underlincd or stricken as follorvs:

These are tluee of the units. The tor''tft unit '

r r f r r f r r f r t
MORPHOLOGY

I\torphology is the stud) of the sinallcst unit oI speech that has Dreanillg. Cdb is one rford, .
but consi,.t." of two morfhcmes, orre nrearrirrg the donrestic feline, arld the otller indicati,rg

plurality represented by-1\lorphemes are essentially those elements of speech that it.(r arc

accustomed 1o clas:if)'ing as.tems or roots, inflections or endings, and a{fixes.

The l;nguist is concerned rrith the $'ays in uhich morphemes are put together irr rvords, rrrrd

tllc ways in $ hich tLey' change in various granmatical constructions. Example: cat +s

In English the plufal nrorphtme mal vary according to the {inal consonant of lhe one ,?o,'

prer?e lo whi,rh it is atta'ihed. Exanrplc: crt + [-s] ddg + [-z] drcss + [+z].

An or,ersimpl i l ied. Lut pract ical  $aY to iderrt i fy InorPhcmes is to classi lv them a- 'root

morpheDrcs. dcr i \at ional Incrfphenles, rnd gralnmatical  morpherdes. A knowledgc of ro 'r t

and derival ional norphenres helps lhe sludent to ur lder" ' tand rvhrt  hc is saying Eranrplc:  i r t -

ope.ai lc con-qjsts of three nrorphcnres: in which carr ies thc nlcaning of rr t rgal ion; . -oper- ,

meanirrg work: arrd -able, a suf l ix used for adject l \ 'es. A studcnt nrust be l ruglr t  to rr t ' ,grr i /c

pRrducc, and usc thcse tonns in ofder to understand and generato othcr $ords- \ \ ' i i l r  t l rc

n'ord"tolcrabl€",  a student may lhen gdrerate other rsort ls,  sueh as ' in lol : rablc" '

Er:mple:
z' 'Thcsc are

Erample:

I9
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Thc norphologl' of a language becomes complicated when rnorphemes have unprerlictablc
variarrls. 'fhe rnorpheme for the past tense is sometimes prcdictable, but thc stuilent nlust
lcarn exccptions, In English, a verb may be put into thc past tensc by adding cithcr the
sound [-t]  talk talkcd; [-d] rag tagged; I id] rrccd needed. The rrrte is a Eirnplc onc:
to verbs that end in,d or -t or a vorvel, add [ id],;  to verbs that end in vojced consorrarts
(othcr thun d) add [-d] ;  to verbs that end in voir_,elcss consonants (other than 1) add [-t] .

Exarnples:

omit

mlss

omitted

lived

rnissed

l idl
t-dl
[ - t ]

Not all the variant forms of past tense morphemes are predictable.There arc exceptions. If
the past tense of li,e is  lvdl liyed, then the past tense of give is [glvdj giled. Anarogy nray
lrelp n'ith verbs bke believe antl Ia gh, hut it does not help with verbs such as gi!?, is, or
g/orr. \ lhen the studeDt is faced with unpredictable variat ions there is nothing to clo except
to menrcfize them. It may be help{ul to group these exceptions and learn them as a catcgory.
A student learnirrg Erglish may find it less confusiig to learn and practice thc verbs rt&rf,
cost, cut, cast as A gtorrp rvhich has no past tense signal.

It is imporia)rt to realize that being able to recite forms in a paradigm is of little value
unless one knows hor. to use the form in a larger construction. It is essential, therefore,
that morpheme Iarialions be learned withjn the larger grammatical construction. It js
useless to learn this paradism:

mine

yours

theirs

his

This paradigm rvould rrot teach the student tl..at nline rcplac.Js my book. A pnradigm ol forms
becomes meanilgful and has connrunicative value only \ l ,hen it  is rcrnembcred ir ia cornpl:1e

20
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Jr.rhrr lrrr nrr l ,ook,rrr l  I  hrle /t ts

I larr ha: John s bor-rh and hc hus

(his Look)

lrclJ. (hcr I)ook)

SYNTAX

Syntax is the paltcnr or arralgemcrrt  of  mory;hemcs combincd to forn larger construct ions.
'l'hc nrost comin.rr mrthods rrscd to analyze lhe syniactical patt.rns irl r IsJtguage 3re,

( l )  i rnmcdiate conit i lucnt : Ialysis:  (2) stLuctural  marl( ings or fornlaL ( ! ' r t r  : t i  (3) t ranr-
forrnat ional grarnrnrr.  These aual 'ses form ihe basis for thc consinrct ion and cl fcct i \11
ut j l izat iol l  of  thc dr i i l  matcr ials {or tcaching granmatical  structures.

Thcre arc two ba: ic a:srrmptions that are impl ic i t  h lcarni l lg granrmar thrcugh pattern

praci jce. First ,  language is a slsteu of pattems in rvhi th ev.-r) '  i tcn) rcceives i ts vahe Ir trn

the tolal conrple\ ir \\ hirh it fur{rtions. Thc systenaLic a-(pect implies str!cturc, lrhich rcfers

to the.,rd l rd of prt tenred ,1rt  c, f  contrasts or opposjt ions in a lalguage. whethcr i rr  thc units

of sourrd, in thc gralnm.rtic,Il inflections or in the syrttacti(ixl arrangerllcnt. Ser:o d.

lcarning a secoDd langrragr: requires rn Acquisition of a new set oI habits. A structnral

approach recognizes that \ !  hl)r  a student bcgins the study of a forcign langrrage, his languagc

ca not follow the slu\r. nalrrrrl proccsscs of the difect method. The llati\'�e sPeuker nroves

through thcsc pattern-. .  makirrg expansions, subst i tut ions, and .ronrract ions rvi lhout thirrk i , lg

about them a d \ l i th,rr t  real  a\ tafeness. Thc patterns have become habits,  so deeply

embcdded i l }  the earlr  lears of his dcyelopmrnt.  thrt  th^y senrn atmo.t  i r ' t i r r . i i \c.  An adult

tnay acquire a ne$ set of  hahits by intcDsiye dr i l l .

A teachcr $'ho utilizes pattern practice realizes thst these hallits are formed tlrrough pract-

ice, correct iol ,  ard more pratt ice. l l  ordcr to adequalely cover thesc points i r1 af c\ i rLise,

each pattcrn drill rlele)ops thc student's awareness of pattenr and his ability to manipulatc

the constrllction in the targot language. A most irnportant pl chological principle of paltern

drill involves reinforr:ement. which rnust be immediate and must occur frequently durjng the

learning period. The studenl must rnake an immediale, correct responso. It is for thrs reason

that the respon,.e ii giver in lhe text and accompanying tapes. trlillilnal stcps arc basic to

learning grarrrnar through pattern practice. The malerial is presentcd iD succcssive, logictl.

sequcntial step,c sD that the student procecds fro,n thc kno\{'n to the unkno\rn. llis chanccs

for naking errors are reduce.l and he succccds as hc learns.

I  har i :  l . l r rr ' :  l ,o,rk arrr l  hr:1rrr . .nnre. (my bool i )
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MORPHOLOGY AND SYNTAX TESTS

o Testing discrimination of sound changes

t. Identificatior of singular/plural nouns

The teacher prorounces a noun and the student writes S (singular) or
P (plural).

Stimulus: mice

ResPonse: P

Stimulus: piece

Response: S

2. Identification of tense (Past)

The teacher pronounces a verb and the studenr writes past or present.

Stimulus:

Response:

Stimulus:

Response:

live

present

missed

pasr

OqrO^/q

Translormation drill

The tran.formation drill requires the student to recall as well as memorize and
mimic. Thc teacher begins the drill by saying the model sentence {ollorved by the
change rr.hich the student is to make. The example belorv teaches a student to
change a present tense stalement to a present tense question.

l\lodel sentence: John writes French well

Correct answer: Does John write French well?

BFgin cxprcise: John wri les Frerlch well.

llary rvrites Spanish well-

trlary reads Spanisl well.

27
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Tcsting syntax

l. SUb,cti l  t ion
'l'he strrdent is given a sentcnce (oril or written). IIe sces thrce words on
his ansrver sheet, onc of rvhich can be substituted fc,r a ryord it, fhe se,,_
tencc. He encircles the letter of the word r,.hich c.rn be sub-qtituted.

Stimulus: Ile *,orks Dadly.

Response: A. g6ed

B. often

C. constant

The student eDcircles B.

2. Cornplct ion arrd r.xpansion

a. An incomplete statement is given. The stual€nt selects a correct reply.

Stimulus: l alrvays wash my hands

Response: A. in the bathroom

B. in the washing machinc

. C. in the car

The student cncircles A because it is the only logical
rcjoinder.

Stimulu.: He rvork.

Response: A. good

B. hardty

C. rvell

The "r11,_1s1,1 encir. les r"sFonse C.

b. The student is given a sentence to expanil by adding one or morewords.

Stimulus: Ihavearootr

, Stimulus: red

Response: I have a red 6ook

i

i
t

28



0o6o-st
/

Stimulus: I have a red book.

Stimulus: which

Response: I have a redhook which is interesting.

3. 'Iransformation (oral or w tten)

a. Change of number: verbs, obj€cts, or Pronouns

(1) Verbs

The stuilent hears or sees a sentence' He hears a differerlt sullject' He

must rcpeat the same sentence using the n€w subiect, and' if needed'

he must make the necessary verb change'

Stimulus: John PlaYs in the garden.

Stimulus: John and trIarY

Response: John and l{ary play in the garden.

Objects t'hich govern prepositional ehange

Stimulus: John and l[ary play tn the garden.

Stimulus, merry-go'round

Respon.e, John and l\ lary play oa lhe merry-Bo-round.

StimLrlus: They P&/ irr the garden.

Stimulus: he

Response: Hc P/aysin the garden.

b. Change of tense, mooil, or voice

(l) Tensc

Stimulus: John and trlary play in the garden.

Stirrrulus: YeslerdeY

Response: Yesterday, John and llary p,laled in the garden'

(2)

(3)

29



(2)l lood

Stimulus:

Stirnulus:

Rcsponse:

(3) Voice

Stimulus:

Stirnulus:

Response:

c. \ierb substitution involving changes of pr€positions and objects

Stimulus: I seeJohn and llary in the garden.

Stimulus: look

Rnsponse: I look atlohn and llary in the gdrden.

\.erb substitution

Stimulus: I have secr John and trtary play in the garden.

S t imu lus :  wa l rh

Responsc: Ihave rvalc,ftedJohn and IUary play in the garden.

d.

c. Rcplaccmenl of nouns by pronouns

'Stinrulus: ,/r.rfir and,4Iary play iD the garden.

Stimulus: John and l\Iary

Response: ?/?ey play in the garden.

f. Replaccment of masculine nouns ard adjectives by femininc nouns atrd
adjectives

00bo -zz

John ancl Mary play in the garden.

Tell lohn and )lary to play in the garilen

John and Mary, play in the gard€n.

The man sees John and lrlary in thc garden.

passive

John and l\'lary are reez in the garden by the man.

30
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h. Change from animate to inanimete.

Stimulus: ltlro is in the garden?

Stimulus: thing

Response: ttliat is in the garden?

t .

Change from

Stimulus:

Response:

indiiect discourse to direct discourse.

Tell me that I'm telling'./ori the truth.

You're telling me lhe tru].h-

Give a synonym for the requestedword.

Stimulus: Everything is /es.r elp€rsire in Spein-

Stimulus: lessexpensive

Response: Everythingls eheaper in Span-

Give an antonym.

Stimulus: The loman is youhg.

Stimulus: young

Response: The woman is old.

N6o-zs

Stimulus: I\lary isa beautiful gill,

Stimulus: John

Response: John is a ,|?andsome boy.

Change from affirmative to negative, or negative to affirmative-

Stimulus: John and llary play in the garden.

Stimulus: negative

Response: John and :,lary don't play i^the gaden-

3 I
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L Gilc thc quc.'trcn

SLinulrrs: Johrr antt l lary are in t lrr:  gardcn'

SlimulLrs: in t lrr l  g' trdrn

Response: Vherc arc John and \ larY?

m.  . \ r r ss ,  r  t h ,  , I r , ' t i on

Stimuhrs: Illftcrc are John and Nlary?

llesponse: 1r //re garden. (or, John and llary rrc in thc

garden).

Gile a comrnand Lo another Per-son

Stirnulus: Go tell John that ,I?e fta.t to sce i\lary'

Response: John, You lar€ to see trlary'

Add a rvord

Stimulus:

Stirnulus:

Response:

(adjcctive

John and

still

John and

or adverb).

\laty are plq)tt1g in the gardctr.

llary are rlttl playing in thc gardcn.

Change to causitive structure

Stnnulus: John Prs,rres \lary

Response: John has Mary Pushed.

q. Change from
nouns.

Response:

short sclrtences to one sentcnce by using relat ivc Pro

trlary has long hair. \lary curls her hair.

ilary has long hair wftic* she curls.
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agc. l l r ()ncy, xrxl  drtcs

S t i r r u l r r s :

Respon,.e :

St i rrrr l r rs:

Responsc:

St iJ] lulu-c:  I t rral  is one-third of t$,o hurdrcd sixtccn?

I l :sponsc: Onc-third of t$ o hundred sixtccn i-r ser,.r/} t  ,o

Stirnulos: Bv my \!atch, i t  is ninc thirty-f ivc; i t  is I i \ ,e
t)ir)utes fast. It4,.rt is the con.cct time?

Re:ponsc: lt is tlinclhitty.

,st imulus: During my vacalion I$'cnt to ,Alaska \r, irh $2,000
in lralelcr's cll:cks. I rr:trrrned homc with g2.50. /Jop rraclr
rrorrcl did I spcnd durir lg my vacalion.

i tesponse, S7,99250

-stirnrr lrrs: What is the date ol Vetcrans' Dar?

Response: \Ictcrarrs'D^! js Norenbcr I l .

LingLrist i r : .  i :  r r  r l r  nrrrr ic : r : i rnrt  Nhir i  i - .  crpanding and changing rapidty.  Linguisr i r :  n:s,rarch
ha,r r j \p!1rd({ lo i rr , ludc ant lrropoI0gici ' l  l inguisr i (s,  cornpurat iol ] . r l  l ingui,qr ics, psychot in-
gLri : t ics arrd :o( i ; { , l i r rqr i - . t io-. .  Dcspitc thi" .  sprcad ol  l inguist ic research. langrragr:  pcr lagogy
conl inrcr to rcrt  i r r  pr inrrr  nt tcnLion. ho\\ . .v i)r  tcalhcls of modern laugrrage shorr ld erpeet
mn \  i  r l , , / r lanl  c lu ges i ] l  lh( r)(  \ l  j i r rr  \crr , . .

I rbr jnslanftr .  Llxr nro.t  r f . rnl  l ingui: t i r  th{ror) 'of  gramrrat ic l l  r rralysjs js t ra s{onnat ion{ l-
girncrat i \ r i  granrrna..  I t  js rol  a nerr prcgrarn: nor is i t  a  pr\ '  rv.rr  to tr .ach langrragc.
Tran-. forrrrat iorrr l  granrmar is;r  sci tnt i f ie wny of strrdl , i r rg hol langLragc fnn.t iorrr ;  a Do{ry
u l  k r r , s l ,  l ; ,  r r l r i , l r  r J , ,  r , ,  r , , r r , , , \  l "  , r - i r e  t u  \ i r l t i r , . t r r , , . : r r a y , , r , . . , ,  t r i r , ; : .
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1,re ,?r/c l  is s i \ ty-sc\1jn and r i i jhtr , lhr l  { , .

,sirtv sevcn and r:ighty -Lhrt)e is oDe hurktrcrl jif\,.

Itoyl nuch is tow tintes Dil)cty-threo?

!-our tincs lJlir)cly-thrco is threc huttdred seventy-

:3:3




