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Oregon

Foundation for Developing Second Language

- Certificate of .
Initial Mastery ACTFL Guidelines

Rubric for curriculum
Tasks embedded tasks

T

Curriculum Content
Framework and
Benchmark Stages 1-4

(

CIM OUTCOME: Understand diversity and communicate in a second language, applying
appropriate cultural norms.

Extended (2) communicate in a second language*
definition:
Students will be able to communicate with a person from another culture in that
person’s language and show a sensitivity to the norms of behavior that apply.
A student who can communicate in a second language is able to:
« comprehend and respond to spoken messages and commands
+  maintain simple conversation that shares information
»  recognize and show sensitivity to body language, gestures and appropriate
levels of formality and other aspects of the culture which affect communi-
cation
« read and comprehend basic material encountered in everyday life
< write to meet practical needs

*In instructing students, emphasis will be given to oral communication. if the student’s native language is other

than English, the student may be tested for proficiency in this outcome in that language.

-
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Diversity—-Second Language

Issues, Guidance and Task Development

Language learning consists of four integral skills: listening, speaking, reading and
writing with culture embedded in each skill. The State of Oregon has placed emphasis

on oral proficiency for the Certificate of Initial Mastery (CIM).

Proficiency
Proficiency in a second language is the ability to function in an unrehearsed situation

that simulates real life. Levels of proficiency have been defined by the American
Council on the Teaching of Foreign Languages(ACTFL). These levels vary from novice,
which is characterized by minimal ability to communicate, to superior, which
approximates speech of an educated native.

CIM proficiency in all four skill areas has been proposed as Intermediate Low on the
ACTFL Guidelines for the more commonly taught languages of Spanish, French and
German. For the less commonly taught languages, such as Japanese and Russian,
CIM proficiency has been proposed at Novice High for listening and speaking and
Novice Mid for reading and writing.

Assessment
To assess second language proficiency, a student must demonstrate how much

language has been intemnalized and can be used in an unrehearsed situation. An age-
appropriate oral proficiency taped interview will be used to assess oral proficiency and
cultural awareness for the CIM. Whenever possible, this CIM interview should be
conducted by someone other than the student's classroom teacher.

The skills of reading and writing, as listed in the extended definition of the CIM Second
Language Outcome, will be demonstrated with evidence in the CIM portfolio using the

ACTFL Guidelines for Reading and Writing.

Curriculum-em task
To help the student prepare for the CIM Culminating Task, curriculum-embedded tasks

and rubrics have been developed. The teacher will probably find similarities between
the way classes and activities are now organized and the curriculum-embedded tasks.
In developing these materials, the emphasis has been on what students should know

and be able to do at the CIM level.

Many teachers will find it helpful to focus assessment on a few skills at a time. The
teacher does not need to use every category of a rubric for each task. The task and
scoring rubric can be shared with the student to establish clear expectations and may
be used for peer or self-evaluation. This provides for self reflection and an
understanding of the knowledge and skills gained through the task. In addition to the
use of the task for oral presentation, these situations could aiso be used as writing
prompts. Refined writing pieces could be assessed with the ACTFL writing guideline
and be included in the student's CIM portfolio.

Curriculum Content Framework for ond Langua
Of particular interest is the Curriculum Content Framework for Second Languages. |t
has been adapted from content work begun in 1992 by the Articulation and
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Diversity--Second Language

Achievement Project, funded by a grant from the U.S. Department of Education. It
should be a useful guideline in designing classes and developing appropriate activities.
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Diversity—Second Language

Clarification of Terms

Proficiency is not a goal in itself, but rather a description of a level of ability to perform
a skill. In second language, this term is used to describe the student's ability to use the

language in real life situations.
ACTFL = American Council on the Teaching of Foreign Languages

ACTFL Proficiency Guidelines (1986) are levels of language ability along a
continuum of progress. Each level is described by specific indicators of the

performance at that level.

Oral Proficiency Interview (OPI): The ACTFL OPI is a face to face oral interview
conducted by a trained ACTFL interviewer who probes to find the upper level of
sustained proficiency of the interviewee.

Modified OPI: In Oregon, an age-appropriate oral proficiency interview for use in
determining the student's proficiency level in meeting the CIM outcome is being
developed. Whenever possible, this interview should be conducted by someone other

than the student's teacher.

Curriculum Content Framework: The Second Language Curriculum Content
Framework for the state of Oregon has been adapted from the Provisional Learning
Outcomes Framework of the Articulation and Achievement Project which is a
collaborative effort of The College Board, ACTFL, and The New England Network of
Academic Alliances in Foreign Languages. The project was funded by a grant from the
U.S. Department of Education's Fund for the Improvement of Postsecondary Education.

Benchmark Stages: As outlined in the Curriculum Content Framework, these stages
progress to the CIM level. They are roughly aligned with ACTFL levels of Novice Low to
Intermediate Low. As school districts vary in their second language offerings, these
stages are not tied to grade or age level benchmarks.

Curriculum-Embedded Tasks: These are skill building performance tasks and are
samples of Assessment Strategies as indicated in the Curriculum Content Framework.

Curriculum-Embedded Rubric: Is a scoring guideline for use in assessing the
performance tasks.

Text Type: The way in which the speaker uses the language, e.g., words, formulaic
expressions, simple sentences, strings of sentences, paragraphs, etc.
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Diversity—-Second Language

Proposal To State Board Of
Education For Standards Of
CIM Second Language Outcome

This proposal was presented to the Oregon State
Board of Education during the Summer of 1994.
Public response will be requested in Fall, 1994. Final
approval date of all standards has not yet been set.

Contents:
Proposal
Definition of requested levels
ACTFL pyramid
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Diversity—-Second Language

Proposal
The Second Language Symposium Committee (see Appendix) began meeting in March —

1993, discussing the issues conceming the Certificate of Initial Mastery outcome
requiring a second language.

One of the major areas of discussion was the level of proficiency, or the ability to
communicate in the language, to be achieved by all students. The American Council on
the Teaching of Foreign Languages (ACTFL) recognizes 9 levels of proficiency.

Conferring with national experts, the Second Language Symposium Committee makes
the following recommendations: Intermediate Low for the more commonly taught
languages (French, German, Spanish) and Novice High for the less commonly taught
languages (including Japanese and Russian) in listening and speaking and Novice Mid
for reading and writing. Figure 1 below indicates the relative position of these levels
within the ACTFL hierarchy.

Oregon’s emphasis on speaking and listening will be assessed in an oral proficiency
interview. The other skills of reading and writing, as listed in the extended definition of
the CIM outcome, will be demonstrated with evidence in the CIM portfolio. This
requirement is for all students.

Superior

Advanced Plus
Advanced Low
Intermediate High
Intermediate Mid

Intermediate Low for more commonly taught languages
(French, German, Spanish)

Novice High for listening and speaking in less
commonly taught languages
(including Japanese and Russian)

Novice Mid for reading and writing in less commonly
taught languages

Novice Low
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SUPERIOR
Can support opinion, hypothesize, discuss abstract

topics, and handle a linguistically unfamiliar situation.

ADVANCED
Can narrate and describe in past, present
and future time/aspect, and handie a
complicated situation or transaction

INTERMEDIATE

Can create with language,
ask and answer simple
questions on familiar
topics, and handle a
simple situation
or transaction

NOVICE
No functional
ablity:
speech
limited to
memorized
material

Inverted Pyramid Showing Major Levels
of ACTFL Rating Scale

ACTFL, Inc., February 1989
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Diversity—Second Language

Curriculum Content
Framework/Benchmarks

The Oregon Education Act for the 21st Century calls
for benchmarks at grades 3, 5, and 8, and completion
of the Certificate of Initial Mastery at about grade 10.

Districts may choose the grade level they begin the
study of a second language. Consequently, the
benchmark stages of 1 to 4 represent a developmental
acquisition of language proficiency and are not
attached to a specific grade level.

The Curriculum Content Framework is based on
content work begun in 1992 by the Articulation and
Achievement Project, funded by a grant from the U.S.
Department of Education. Modified by the SPAN work

group, June, 1994.

Contents:

Overview of Second Language CIM Outcome Page 11

Brief Summary of Second Language Benchmarks Page 12

Curriculum Content Framework Stage 1 Page 13

Curriculum Content Framework Stage 2 Page 14

Curriculum Content Framework Stage 3 Page 15

Curriculum Content Framework Stage 4 Page 16
ct/EKhd Draft 2L Document
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Diversity—-Second Language

Second Language Benchmarks
(for use with students, parents, and community groups)

For more detailed descriptions, see Second Language Content Curriculum Framework and Second
Language CIM Rubric

Benchmark Stage | (ACTFL Novice Low): The student can...

 greet and respond in social interactions using leared words and phrases with culturally

appropriate behavior.
« communicate and express likes and dislikes in simple conversations about people, places
and things using leamed words and phrases.

Benchmark Stage Il (ACTFL Novice Mid): The student can...

perform Stage | functions with no major patterns of efror.
make requests and obtain information using simple questions.
understand some ideas and familiar details presented in uncomplicated conversations or
paragraphs.
 begin to provide information using leamed phrases and short sentences.

Content areas for Stage | and Il may include seff, family, friends, home, rooms, school, classes, schedules, health,
community, geography, weather, holidays, festivals, colors, numbers, leisure activities, likes and dislikes, size and

quantity.
Benchmark Stage lil (ACTFL Novice High): The student can...

» perform Stage | and Il functions using simple sentences that show increasing proficiency and

control of vocabulary with no significant patterns of error.
« use questions and short sentences to provide or obtain specific information, e.g., time, place,

purchases, directions.
« understand important ideas and a few details from simple authentic sources with some errors

in comprehension.
 express important ideas and a few details in sentences in conversations and simple written

paragraphs.

Benchmark Stage IV (ACTFL Intermediate Low): IT IS AT THIS LEVEL THAT THE STUDENT
BEGINS TO RECOMBINE LEARNED MATERIALS, CREATE WITH LANGUAGE, SPEAK AND
COMPREHEND A SERIES OF SENTENCES. THIS LEVEL MARKS THAT THE STUDENT HAS

CROSSED A MAJOR LANGUAGE THRESHOLD.

At this level the student can...

« perform Stage |, Il and lil functions showing increased proficiency.
« understand important ideas and some details from non-complex authentic sources with few

errors in comprehension.
» express important ideas and some details with strings of sentences and short written

paragraphs.
describe and compare with few errors in communications.
express needs and emotions in personal and social interactions and in correspondence

showing cultural propriety.

Content areas for Stage lll and IV may include: All of Stage { and Il and historical and cultural figures,
places and events, clothing, city, buildings, food, seasons, animals, shopping, stores, money, professions,
work, transportation, travel, and directions.

- ct/EKhd Draft 2L Document
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Diversity--Second Language

TASKS

To help the student prepare for the CIM Culminating
Task, curriculum-embedded tasks and rubrics have
been developed. These tasks are intended for skill
development and assessment, not for CIM culminating
activities. In developing these materials, the
emphasis has been on what students should know
and be able to do at the CIM level. The tasks may be
used for oral presentations, as well as writing
prompts. As students progress in proficiency, more
tasks should be of an on-demand nature.

Contents:

Curriculum-embedded tasks
Create a Family Benchmark 1 Page 18
Mi Otro Yo Benchmark 1 Page 20
Daily Routine Benchmark 2 Page 23
In the Restaurant Benchmark 2 Page 25
Telephone Date Benchmark 3 Page 27
My Personal Story Benchmark 3 Page 28
When | Was a Child Benchmark CIM Page 29
it’s All in the Past Benchmark CIM Page 30

Sample tasks modified for a specific language
Mi Otro Yo Benchmark Stage 1 Page 32
La Rutina Diaria Benchmark Stage 2 Page 33
En el restaurante Benchmark Stage 2 Page 35
Haciendo una cita por telefono Benchmark Stage 3 Page 36

Possible situations for expansion Page 37

CIM Culminating Task Page 39
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Diversity--Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY
Second Language

Task: Create a Family Benchmark: 1

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message, Pronunciation,

Narration)

Foundation Skill(s) Rubrics to be Used:
Suggested dimensions to be assessed:
Communicate
Self-directed learner
Collaborate

Task Description:
You and the members of your group suddenly discover that you are actually long lost

siblings, You create a make believe family and agree on identities and descriptions for
each of the family members. Give names according to culture. For example, you might
include family relationships, physical descriptions, background, personalities, age, and

profession.

Your group will give an oral presentation using your family tree including the descriptors
mentioned above. Each member of the group must be prepared to answer questions

about your family.

You will be judged on your ability to explain family relationships and describe family
members.

Knowledge and Skills need to be taught:
Age, professions vocabulary
Likes and dislikes
Favorite activities of family members
Family name systems

Performances and the Products to be Assessed:
Students will create a make-believe family with descriptions for each of the family

members.
Draw a family tree and label each member.
Students will write the information and present it orally.

Brief description of a Successful Performance:
The students will complete the above tasks in the target language in written and oral
forms in a comprehensible manner.

Approximate Time to Complete: One to two weeks

ct/EKhd Draft 2L Document
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Diversity--Second Language

Resources and/or Materials:
White drawing paper, construction paper (for folders) and marking pens.
Magazines
Catalogs

Attachments: None
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Diversity—Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY
Second Language

Task: Mi Otro Yo Benchmark: 1

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message, Language Structure)

Foundation Skill(s) Rubrics to be Used:
Suggested dimensions to be assessed:
Communicate
Self directed learner
Thinking

Task Description:
The learner will create a new identity for him(her)self in the beginning language class by

drawing, creating, naming, and describing an alternate identity to be used in the foreign
language classroom. This new identity will be created and narrated in the target

language.

Knowledge and Skills Needed to be Taught:
*to be" verb
adjectives that describe physical and personality traits
adjective use
verb conjugations (regular verbs)
*I like* construction

Performances and the Products to be Assessed:
Students will create a new identity for themselves with a new name and nationality.
Draw a picture of themselves which illustrates their profession.
Make a name tag which includes the flag of their country.
Write and orally perform a narration describing themselves as they would like to be as
an adult. The narration will describe the characteristics of the person, the profession,

and likes and dislikes.

Brief Description of a Successful Performance:
The students will present the above task in the target language in written and oral forms
in a comprehensible manner.

Approximate Time to Complete: One to two weeks

c/EKhd Draft 2L Document
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O0SED

Diversity—-Second Language

Resources and/or Materials :
White drawing paper, construction paper (for folders) and marking pens.
First and last names in the target language
List of professions
Resources on countries and their flags

Attachments:
Attachment 1: Student's Instruction Sheet for Spanish

ct/EKhd Draft 2L. Document
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Diversity—Second Language

Attachment 1

Students' Instruction Sheet For Spanish
(May be adapted for other languages)

Task: Mi Otro Yo
1) You are going to create a new identity for yourself in the second language.

2) Decide on a Spanish name (using the Spanish name system, of course) and a new
nationality. You may be of any Spanish-speaking nationality, but not “norteamericano.”
Then make up a name tag so we can get to know you. On your name tag put the flag and
name of your country of origin.

3) Draw a picture of your "other self,” being sure that the picture indicates your profession.

4) Complete a dossier on your “other self."

5) Create a new iden:i% for yourself. In three paragraphs describe what you are like, what your
profession is, and what you like to do in your free time.

Example:

a) ¢ Coémo eres tG? (What are you like?) Introduce yourself, age, nationality and where
you live. Describe yourself physically using at least three adjectives. Then describe
)I/_our personality with at least three adjectives as well

b) Tu trabajo (Your work) Tell your profession, what you do, where and when you work,
and how much you eam.

c) Tus intereses.{ Your interests) Tell at least three things that you like to do in your free
time and when, where, and how well you do them. Also tell some things that you do not
like to do.

6) Create a folder for the written project.

7) Create a costume for the new you. See if you can come up with a trademark (like a hat or
stethoscope) that the class can use to identify you.

8) Be prepared to present your “Mi Otro Yo" on videotape.

9) Additional Projects
a) Draw a map of the country you are from. Label the capital city and city you are from.
b) Research information on the city and country you come from. Write a one-page report

on your city and country, in English.
10) Evaluation: Students are evaluated on the process of creating the identity, and on written
and oral presentation.
ct/EKhd Draft 2L Document
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Diversity--Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY
Second Language

Task: Daily Routine Benchmark: 2

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message, Pronunciation,

Narration)

Foundation Skill(s) Rubrics to be Used:
Suggested dimensions to be assessed:
Communicate
Seli-directed learner
Thinking
Problem solving

Task Description:
You will demonstrate your ability to narrate a person's daily routine as they awaken, get

up, and get ready for the day or a special occasion. You will develop your story so that
it flows well from an introduction (beginning), middle and end; maybe you can include
some tasteful humor. You will demonstrate your ability to use reflexive verbs including
at least ten different reflexive verbs. At least one reflexive verb should be used with the

infinitive construction.

Include at least 8 objects of personal care or grooming and some appropriate
expressions one would use to comment on another's appearance.

Prepare your presentation and use props to help you remember what you want to say
and the order of what you are saying.

Videotape your performance or present in class.

Knowledge and Skills Needed to be Taught:
Reflexive verbs
Grooming verbs
Grooming articles
Clothing
Body parts

Performances and the Products to be Assessed:
Students will create a videotape or presentation of their daily routine.

Brief Description of a Successful Performance:
The students will present the above task in the target language in a comprehensible
manner.

ct/EKhd Draft 2L Document
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Diversity-—-Second Language

Approximate Time to Complete: One to two weeks
Resources and/or Materials:
Video camera, tape

Attachments: None

ct/EKhd Draft 2L Document

Oregon Department of Education « Sept. 1994 Page 24



Diversity—Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY
Second Language

Task: In the Restaurant Benchmark: 2

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message, Pronunciation, and

Skit)

Foundation Skill(s) Rubrics to be Used:
Communicate
Collaboration

Task Description:
Your group will create and perform a restaurant scene, You will need to create a

restaurant environment by giving it a name, designing a menu with culturally appropriate
foods and prices with current exchange rates. You will write a script in which every
group member has an active role in a dining situation. Your group will perform this skit
in front of an audience. (A teacher may choose to videotape this skit.) Each member of
the group will show they understand all information presented by answering questions
posed by the evaluator. You will be judged on the creativity of your presentation,
pronunciation, cultural appropriateness, collaboration within the group, and
comprehension of the situation.

Knowledge and Skills Need to be Taught:
Restaurant vocabulary
Money exchange rate
Table manners
Foods
Cultural gestures
Formal and informal language use

Performances and the Products to be Assessed:

Students will:
e create a skit in a restaurant.
¢ create appropriate menus, props, and posters.
¢ wear appropriate costumes during the skit.

Brief Description of a Successful Performance:
The students will complete the above tasks in the target language in written and oral
forms in a comprehensible manner. The students also will answer questions posed by

the evaluator.

Approximate Time to Complete: Three weeks
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Diversity-—-Second Language

Resources and/or Materials:
White drawing paper, construction paper (for folders) and marking pens.
Magazines
Sample menus
Exchange rate charts

Attachments: None
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Diversity—-Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY

Task: Telephone Date Benchmark: 3

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message and Pronunciation.)

Foundation Skill(s) Rubrics to be Used:
Suggested dimensions to be assessed:
Communicate
Collaboration

Task Description:
Call and invite a friend to go to the movies. You need to make a decision about what

movie you will see. Carry out this conversation and resolve what movie you both agree
to see. Discuss the time the movie starts and ends, the theater where the movie is
being shown, how you will get there, how much the ticket costs, and what you will do

before and after the movie.

Knowledge and Skills Needed to be Taught:
Use of a phone and phone directory
Newspaper ads in the target language
Reading strategies and skills to include movie schedules
Appropriate refusal and suggestion skills in the culture of the target language
Telephone etiquette
Movie vocabulary

Performances and the Products to be Assessed:

Students will:
« converse with a partner, make suggestions and counter suggestions, come to

agreement as to what movie to see and at what time.
e use appropriate telephone etiquette.

Brief Description of a Successful Performance:
The students will complete the above tasks in the target language in an oral
presentation in a comprehensible manner.

Approximate Time to Complete: Two to three days

Resources and/or Materials:
Telephone
Newspaper ads
Movie schedules

Attachments: None
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Diversity—-Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY

Task: My Personal Story Benchmark: 3

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message, Pronunciation,

Vocabulary, Language Structure, and Narration)

Foundation Skill(s) Rubrics to be Used:
Suggested dimensions to be assessed:
Communicate
Think

Task Description:
Create a time line of your life that includes specific events with dates, age, and places;

what others were doing at that time; and details like weather, feelings, clothing people
were wearing, etc. Make your visual colorful and interesting

Knowledge and Skills Needed to be Taught:
Adjectives that describe physical and personality traits
Adijective use
Verbs in the past tense

Performances and the Products to be Assessed:
Students will present a time line to the class.

Brief Description of a Successful Performance:
The students will complete the above tasks in the target language in an oral
presentation in a comprehensible manner.
Approximate Time to Complete: One week
Resources and/or Materials:
Butcher paper
Magazines

Attachments: None
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Diversity-Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY

Task: When | Was a Child Benchmark: CIM

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message, Pronunciation,

Language Structure, and Narration.)

Foundation Skill(s) Rubrics to be Used:
Suggested dimensions to be assessed:
Communicate
Self-directed learner
Thinking

Task Description:
You will tell other classmates about an incident (real or invented) that happened to you

when you were a child. This oral presentation should be about 5 minutes in length and

demonstrate your mastery of the past tenses.
In addition, you will develop a visual that will enhance the story that is easily visible but

is not distractive.

Knowledge and Skills Needed to be Taught:
Past tense of verbs
Story development
Narration skills
Specialized and individualized vocabulary

Performances and the Products to be Assessed:

Students will:
e write a story about an event (real or invented) that happened to them as a child.

¢ make an oral presentation to the class about this event.
Brief Description of a Successful Performance:
The students will complete the above tasks in the target language in written and oral
forms in a comprehensible manner.
Approximate Time to Complete: One to two weeks
Resources and/or Materials:
White drawing paper, construction paper (for folders) and marking pens.
Magazines

Attachments: None
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Diversity—Second Language

CIM OUTCOME: UNDERSTAND DIVERSITY

Task: It's All in the Past Benchmark: CIM

Core Application Rubrics to be Used:
Second Language Curriculum Embedded Task Rubric
(Suggested areas to be assessed: Communication of Message, Pronunciation,

Narration, and Language Structure.)

Foundation Skill(s) Rubrics to be Used:
Suggested dimensions to be assessed:
Communicate
Collaboration
Thinking
Problem solving
Self-directed learner

Task Description:
Students in groups of three will demonstrate their ability to manipulate the past tense

structure by creating a TV news show which will include news reports and an interview

with a famous personality from the past.
Each news story should be a minimum of 10 lines in length and should narrate in

joumalistic fashion an event that took place, or could have taken place. Emphasis
should be on the facts.

The interview should be with a famous person of cultural/historical significance from the
past. The interview should inquire about the events in the life and the things for which
the person became famous. It will be more interesting if the identity of the person
interviewed is withheld until the end of the interview. A minimum of 5 lines per speaker

in the interview is required.

Knowledge and Skills Needed to be Taught:
Past tense verbs
Specialized vocabulary dealing with news story
Vocabulary for generic talk on a news broadcast
Figures of cultural/historical significance
Interviewing skills

- Performances and the Products to be Assessed:
Students will create a news show which includes an interview with a famous personality

from the past of cultural/historical significance.

Brief Description of a Successful Performance:
The students will complete the above tasks in the target language in a comprehensible

manner.

Approximate Time to Complete: One to two weeks
ct/EKhd Draft 2L Document
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Diversity-—-Second Language

Resources and/or Materials:
Videotape of a news cast in the target language

Attachments: None
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Diversity—Second Language

MiOtro Yo _
Benchmark
Stage 1

For this project, you will create an altemate identity for yourself. You'll then introduce your "otro yo" to us
in class. “We will want to know as much about you as possible! Please:

choose a complete Hispanic name (first name, middie name, father's last name; mother's last name).
draw a picture of yourself which illustrates your profession. ‘ .
make a name tag which includes the flag of the Spanish-speaking country you come from. .
write-and orally perform a narration(story) describing yourself as you would like to be as an adult. In
this narration you will tell us (1) where you are from (2) where you now live (3) describe what you look
like using-at least three adjectives (4) at least three of your personality characteristics (5) your age (6)
your profession : what you do, where you work, how much you eam (7) at least three things you like

to do, when you like to do themn and how well you do them (8) something you dislike and why.

Your work will be assessed in the following areas:

1. Communication of the Message:

Not vet satisfactory: Satisfactory: Excellent work:
1 2 3 4 5 6
Message is ...
incomprehensible or generally comprehensible. comprehensible in its
difficult to understand. entirety . May include a
< few minor flaws.

Delivery is...
halting and fragmentary with fairly smooth with few unnatural has no unnatural pauses.
many unnatural pauses. pauses.
Information:
Little relevant information is includes most relevant Includes all relevant
presented. information. information.
Relevant information:

Name tag with flag Picture with profession Written narration

Describes looks: (3 ) Describes personality(3) Age

Nationality where you live Profession

What you do Where you work How much you eam

What you like to do When do you do it? Where?

How well you do What don't you like Why?
2. Language Structure:
Not vet satistactory: Satisfactory: Excellent work:

1 2 3 4 5 6
Language structure:
Shows many errors in use Generally uses correct Employs consistent and
of adjectives, ser, estar, forms of adjectives, ser, accurate use of adjectives,
tener and gustar. S/he has estar, tener, and gustar. ser, estar, tener and gustar.
little apparent understanding May include some errors May include a few very minor
of the studied structures. but it is obvious s/he has errors; these don't interfere
the main ideas in use of with the communication.
these structures.
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Diversity—Second Language

La Rutina Diaria
Benchmark

Stage 2

In this project you will demonstrate your ability to narrate a person's daily routine as s/he
awakens, gets up and gets ready for the day. A variation may be to describe the

individual getting ready for a special occasion.

Take care to develop a story, not just list activities. Be sure you are including an
introduction, a middle and an end to your story. These should be tied together with the
use of natural transitions. Why not include some tasteful humor?

You will demonstrate your mastery in the use of reflexive verbs, grooming articles, parts
of the body, and articles of clothing.

Be sure to include at least ten (10) different reflexive verbs. At least one should be used
with the infinitive construction. Use at least eight (8) personal care or grooming articles
and some appropriate expressions one would use to comment on one's appearance.

Prepare your presentation and use props to help you remember what you want to say
as well as the order in which you want to say it.

Videotape your performance to present to the class.

Your work will be assessed in the following areas:

1. Communication of the Message:

Not vet satisfactory Satisfactory: Excellent work:

1 2 3 4 5 6
Message is...
incomprehensible or generally comprehensible comprehensible in its entirety.
difficutt to understand. May include a few minor flaws.
Delivery is...
halting and fragmentary with fairly smooth with few has no unnatural pauses.
many unnatural pauses. unnatural pauses.
Information is:
Little relevant information includes most relevant includes all relevant information.
is presented. information.
Relevant information:
Developed story: introduction Middle Conclusion

Transistions
10 Reflexive verbs:

8 Grooming articles:
Expressions re: appearance:
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Diversity--Second Language

2. Reflexive verb usage:

Not yet satisfactory: Satisfactory:

1 2 3 4
Many errors in conjugation Generally uses correct form;
and/or reflexive pronoun use. demonstrates a solid grasp
May omit use of pronouns of reflexive pronouns and
entirely. verb conjugation.

3. General lanquage structure:
1 2 4

Show many errors in use of Generally uses correct

basic structures. structures. Minor errors
may indicate some
inconsistencies but it is
obvious the student
understands basic usage.

Subject-verb agreement.

Appropriate tense use.

Expression of possession.

Word order - possession.

Word order- nouns and descriptive adjectives.

Gender agreement- nouns with articles and adjectives.
Number agreement -nouns with articles and adjectives.
Use of object pronouns.

3

4. Pronunciation:

1 2 3
Little or no Spanish pronunciation
used. Pronunciation prevents
speaker from being understood.
Pronunciation is very anglicized.

4

with some errors, but these
do not interfere with being
understood.

Specific areas for improvement:

Vowels- A E | O U
Consonants-

H

J

T

D

R(Rr Vs r)

L

G
Comentario:
ct/EKhd Draft 2L Document

Generally good pronunciation

Excellent work:

5 6
Consistent and accurate use of
both reflexive pronouns and
verb conjugation.

Excellent work:

5 6
Employs consistent and accurate
may include an occasional minor
errors; these don't interfere with
with communication.

Excellent work:
5 6

Very good pronunciation; especially
in sounds that are typically difficult

for an English speaker.
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Diversity--Second Language

En el restaurante

Benchmark
Stage 2

Your group will create and perform a restaurant scene. You will need to create a
restaurant environment by giving it a name, designing a menu with culturally appropriate
foods for your locale and prices with current exchange rates. You will write a script in
which every group member has an equally active role in a dining situation. Diners will
use culturally appropriate table manners.

Your group will perform this skit in front of an audience, and you may be videotaped.
Each member of the group will show they understand all of the information presented by
answering questions posed by the evaluator. You will be judged on the creativity of
your presentation, pronunciation, cultural appropriateness, collaboration within the .
group and comprehension of the situation.

Las responsibilidades del grupo entero:
(Group assessed on the ‘skit rubric’)

El restaurante: name " create environment
Menu: attractive foods appropriate for locale accurate prices
Group: all active? equal participation appropriate manners

Las responsibilidades del individuo:
(individual assessed on Communication of the Message, Pronunciation and Collaboration)

Collaborate with the group: (define)

Equally share in the preparation of the skit (no hitch hikers)
Be present and ready at the scheduled performance time.

Know all information presented by the group. Demonstrate this by being able to answer
questions:

ct/EKhd Draft 2L Document
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Haciendo una cita por teléfono

Benchmark
Stage 3

In this oral you will call and invite a friend to go to the movies. Your friend doesn't want
to see the first move you suggest, but will politely make an alternate suggestion The two
of you will need to come to an agreement and make a decision about what movie you
will see. Discuss (1) the time the movie starts and ends (2) the theater where the movie
is being shown (3) how you will get there (4) how much the tickets cost and (5) what you

will do before and after the movie.

In performing this oral you will need to converse with a partner, read the movie section
of a newspaper in Spanish, use culturally appropriate telephone etiquette, be able to
make suggestions and counter suggestions and come to an agreement.

Las calificaciones:
Elements of the Skit: 12 3 45 6
phone courtesies
small talk
.__invite a friend to go out to the movies
make at least two alternate suggestions as to types of movies
agree on movie
find out time
agree how to go; when;where
close conversation

Vocabulary Usage (see rubric) 1 2 3 4 5 6
answering phone

identify self

small talk

invite friend

alternative suggestions

setting time

movie vocabulary

other general vocabulary

Language Structures (see rubric) 1 2 3 45 6
word order
____nouns/adjectives
____possession
subject/verb agreement
film adjectives vs use of “de"
noun/adjective agreement

O

o

<

o©

<
w

®

©

=

c

o

2

O
e
-t
NN N
WwWww
ek i -
(SIS M)
(O N>R e)

Pronunciation (see rubric) 1
AEIOU
HJ,T,D,R,Rr, LI,G
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Diversity--Second Language

POSSIBLE SITUATIONS

for expansion to
CURRICULUM-EMBEDDED TASKS

1. What will I be doing? . Choose some period of time in the future and describe
what you will be like and what you will be doing.

2. The Thief Someone has stolen something from you. Describe the item stolen, the
thief and the details of the theft to the authorities.

3. Iwas so embarrassed! Recall an embarrassing experience. Include the details
of the incident and how you felt about it.

4. How about if we go to... a friend wants to go out to eat and suggests an
expensive restaurant. You don't want to, or can’t spend that much, and feel
uncomfortable as this friend always suggests expensive places. Negotiate where

to go.

5. It would be great if... Suggest what changes you'd like to make at home or at
school and say how your life would be better with these changes.

6. I'dlove to have a... Tell what pet would be ideal for you and why.

7. 1promise I'll do it tomorrow! You need to get out of your assigned household
chore. You want to convince your sibling to exchange days with you. Your sibling
feels you always back out of your chores. Give excuses, negotiate a deal and
come to some arrangement.

8. Flight fright (1) You've just missed your flight and you need to make a connecting
flight to arrive at your destination. You go to the clerk to see if there is another
flight soon enough and find there is none. The clerk wants to be helpful and makes
suggestions. (2) You and your two friends are waiting for your flight to board when
an announcement is made they are over booked by two seats. Negotiate with your

friends which one of you will take the flight.

9. Clothing exchange You are retuming an article of clothing to a store because it:

had a spot on it and you didn't notice it when you bought it
shrank after you bought it

was the wrong color

was a present and doesn't fit

Negotiate with the clerk. The clerk might let you:
e exchange it
e return your money
e refuse to be helpful
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Diversity--Second Language

10. What happened to my...? Your roommate is always using your toiletries. You
just wanted to use something and found it missing, broken or used up. Tell your
roommate about this. The roommate gives reasons/excuses for what happened.

Try to reach a solution.

11. Oh, waiter... You are dining in a restaurant and discover something in your food.
You call the waiter over and explain. The waiter may or may not see this as a
problem. Try to come to an agreement about what shouid be done.

12. What a racket! It is the morning after a raucous party at your neighbor’s house
that kept you up all night. You meet your neighbor in front of your house. Tell the

neighbor what you think.

13. It smells great, but... You are the honored guest at someone’s home. They
serve their very special meal that happens to be something you can’'t imagine
eating. How do you handle this diplomatically?
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Diversity—Second Language

CIM CULMINATING TASK
Oral Proficiency Interview

Oral Proficiency will be assessed through an oral interview. This interview will be
an age-appropriate version of the ACTFL Proficiency Interview (OPI).

The components of an interview include:

1)

2)

3)

4)

5)

A warm-up consisting of greetings, informal exchanges of pleasantries and
conversation openers at a level that appears to be comfortable for the
students.

A more inclusive conversation in one or more areas of high interest to
where interviewee's strengths can be demonstrated.

The interviewer will elicit conversation at a higher level of difficulty to
establish the upper range of the interviewee’s linguistic ability.

The interviewee participates in a role-play situation to demonstrate
spontaneous responses, creative use of language, and/or circumlocution
skills not typically assessed in an interview situation.

The conversation will return to a comfortable level of proficiency on a topic
of personal interest to end the interview on a positive note.

Assessment rubric for the culminating CIM oral proficiency interview is the
ACTFL Proficiency Guidelines.
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Diversity--Second Language

RUBRICS

Rubrics, or scoring guides, have been developed to
provide consistency of scoring of student
performance.

The teacher does not need to use every category of a
rubric for each task. Many teachers and students will
find it helpful to focus on the assessment of a few
skills at a time. The task and scoring rubric can be
shared with the student to establish clear
expectations. It may also be used for peer or self-
evaluation providing a basis for self reflection and an
understanding of the skills gained through the task.
Refined writing pieces may be assessed with the
ACTFL writing guidelines and included in the
student’s CIM portfolio.

Content:
Rubric for curriculum-embedded tasks: Communication of message

Narration
Skits
Interview

Rubric for CIM Culminating Activity: ACTFL Guidelines
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Diversity—-Second Language

National Goal and Work of Other States

Second language is indicated in the national goal #3 as restated below.

NATIONAL GOAL 3: STUDENT ACHIEVEMENT AND CITIZENSHIP

By the year 2000, all students will leave grades 4, 8, and 12 having demonstrated competency
over challenging subject matter including English, mathematics, science, foreign languages,
civics and government, economics, arts, history, and geography, and every school in America
will ensure that all students leam to use their minds well, so they may be prepared for
responsible citizenship, further leaming, and productive employment in our Nation’s modem

economy.

Several states have begun work on second language development, some with support at the
state level and others using local resources.

Other Leading States:

« North Carolina requires foreign language instruction in K-5 by 1995, with foreign
language to be available to all grade 6-8 students and opportunities for 9-12 students to
Ibe made available. Academic scholars must study two years of a high school foreign
anguage.

« Okiahoma requires K-3 awareness activities in foreign language; by grades 4-5, students
are expected to achieve novel-level proficiency. Schools are expected to create
intermediate-low proficiency in grades 6-8. High schools are required to offer at least two
years of one foreign language.

« California requires that foreign language be offered every year between grades 7-12. In
high school students are required to take one year of either foreign language or fine arts.
Those applying to the University of Califomia or Califomia State University must complete
a foreign language requirement. California has moved into proficiency testing. A testis
being developed to assess students at various levels; the state is using pictures to involve
students in telling stories (demonstrating speaking proficiency).

» Colorado Senate passed in March 1994 Legislation requiring second language to be
added to the already mandated 10 content areas.

« Texas schools must offer two years of one foreign language. Students in an advanced
program are required to complete two levels of one foreign language. The state has a
special initiative, which first focused on teacher training and teachers’ poor level of
proficiency; the focus now is on testing of student proficiency. One of the national testing
companies is developing the tests -- an Oral Proficiency Test which is a taped test. The
test establishes an exit floor. Teachers are trained to assess the tapes.

« Pennsylvania schools must offer two foreign languages (one of which must be a modem
language), and one must have a four year sequence for students. All graduating students
must achieve intermediate low.

« Virginia schools are required to offer foreign language in grade 8. High schools must
offer three years of one foreign language, and three years of one foreign language (or two
years of two) are required for an Advanced Studies Diploma.

« New York schools are required to offer foreign language in grades 8-12. All students
must study foreign language for two years. The Regent's Diploma requires three years of
one foreign language plus passing a proficiency test.

« Indiana high schools must offer two years of one foreign language. Three years of one
foreign language (or two years of two) are required for the Academic Honors Diploma.
Indiana is in the process of developing a test for students at various levels that is
proficiency oriented that can be graded. Students are required to score a certain level.

. 'Louisiana requires all academically able students in grades 4-8 to study a foreign
anguage.

» Montana requires all elementary schools to offer foreign language instruction by 1999.
All middle and junior high schools must offer foreign language instruction by 1994. High
schools must offer at least two years of one foreign language as of 1991.

« North Carolina implemented in 1985, a mandate for all elementary students to take a

second language.
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Diversity—Second Language

Second Language Symposium Committee

Steve Andrews
Deanne Balser
Mary Bastiani
Madeline Bishop
Vickie Bruner

Calla Jean Church

Martha Colon
Bonnie Elliott

Tony Femandez
Susan Haverson
Mary Jackson
Chela Kocks
Rae La Marche
Anne La Vietes
Magdalena Ladd
Laura Lanka
Marty McCall
Bob Sari

Lauren Schaffer
Ruth Sherman
Thales Smith
David Stout
Therman Striplin
Susan Tanabe
Gail Van Gorder
Sherry Watson
Bob Willner

Dan Wood

Dee Young

Holly Zanville

Administration
Elementary
Administration

High School
Elementary
Elementary/Admin.
Elementary

High School
(President, COFLT)
Elementary/Admin.
ESL

High School

Higher Ed.

High School

High School
Community College
High School, Vice Principal
ESL
Superintendent
High School

High School

High School

Higher Ed/Admin
Superintendent
High School
Administration
Elementary

Oregon Intemational Council

Principal

High School/Middie School
(Past President, COFLT)
Higher Ed/Admin.

FOREIGN LANGUAGE COMMITTEES

Beaverton SD

Richmond immersion, Portland
Portland Public Schools

McMinnville High School

Hopkins Elementary School, Sherwood
Russell Elementary, Portland
Meadowlark Immersion, Eugene

Bend Sr. High School

Bames Elementary, Beaverton
Salem-Keizer SD

Hood River Valley HS, Hood River
Southern Oregon State College
Thurston High School, Springfield
Crescent Valley High School, Corvallis
Clackamas CC, Emeritus

West Linn HS, West Linn

Portland Public Schools

Crane SD

Ashland High School, Ashland
Rex Putnam High School, Milwaukie
Glide High School, Glide

Pacific University

Groner Elementary

Sprague HS, Salem

Beaverton SD

Phoenix-Talent Elementary
Executive Director, Salem

West Gresham Grade School
Lake Oswego, OR

State System of Higher Ed.

COFLT: Confederation of Oregon Foreign Language Teachers

SPAN Second Language Group

Mary Bastiani Administration

Catie Bowers High School

Terri Carnes Middle School

Martha Colon Elementary

Bonnie Elliott High School

Dee Young Middie School/High School
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Summary of Foreign Language College Admission Requirement

As a result of the Oregon State Board of Higher Education action on July 22, 1994, the
following requirements will go into effect for students who seek admission to an Oregon
State System of Higher Education (OSSHE) college or university for 1997-98.

Additional requirements have been established for students who seek admission to

OSSHE institutions in 1999-2000.

1997-98 Requirement

Students who enter OSSHE institutions as freshmen in 1997-98 must meet a
foreign language proficiency level of “intermediate-Low” on the ACTFL scale for
Spanish, French, and German; and “Novice-Mid” on the ACTFL scale for Japanese.
This policy will pertain to all campuses except Oregon Health Sciences University.
A chart clarifying what these levels mean is attached.

Students entering in 1997-98 also will have the option of meeting OSSHE
admission standards with two Carnegie units (two years) of the same language
taken at the high school leve! (one year may be taken prior to high school if the
second year is at the high school level). This requirement would also pertain to
other languages for which proficiency levels have not yet been established (e.g.,
Russian, Chinese, ltalian, Latin, American Sign language).

Students may be admitted to OSSHE institutions under a special exception basis if
their high school is unable to offer a two-year sequence of any foreign language;
this must be so certified by the high school. In such cases, students entering an
OSSHE institution will be required to meet a graduation requirement of satisfactory
attainment of the proficiency standard, corresponding generally to one year of
college foreign language.

All students entering from community colleges, or other colleges and universities,
will be required to meet a foreign language requirement by completing one year
equivalence of college level language, or by meeting proficiency levels as
determined by an OSSHE placement assessment, or by having completed two
years of high school foreign language at a prior time.

Students who have been out of school for an eight or more year period at the time
of admission may apply for an exemption of the foreign language requirement. In
such cases, students will be required to meet a graduation requirement of
satisfactory attainment of the proficiency standard (corresponding generally to
completion of one year of college foreign language).

Non-native students who are bilingual will be required to meet the foreign language
requirement in a language other than English, whit proficiency at the level required

of entering freshman and transfer students. Proficiency may be established in one
of the following ways: provide a foreign transcript that certifies two years of formal

schooling beyond the sixth grade in a language other than English;



provide certification by high school principal, based on consultation with and
judgment by language teachers and advice from cultural organizations; or complete
the OSSHE proficiency assessment.

Students seeking admission form non-English speaking countries will be required to
meet an English proficiency requirement, using TOEFL scores and other
appropriate measures, as determined by each OSSHE campus.

1999-2000 Requirement

Students who enter OSSHE institutions as freshmen in 1999-2000 must meet a
foreign language proficiency level of “Intermediate-Mid” on the ACTFL scale for
Spanish, French, and German; and “Novice-High on the ACTFL scale for Japanese.
Admission will be based on proficiency and not on the number of Carnegie units
(years) a student has completed in high school.

Languages for which proficiency levels have not yet been set will be recommended
by staff to the Oregon State Board of Higher Education in Early 1995.

The OSSHE special exception waiver reviewed under #3 of the 1997-98
Requirement will pertain to students seeking admission in 1999-2000 as well.

All students entering from community colleges, or other colleges and universities,
will be required to meet a foreign language requirement by completing one year
equivalence of college level language or by meeting proficiency levels as
determined by an OSSHE placement assessment.

Students who have been out of school for a six or more year period at the time of
admission may apply for an exemption of the foreign language requirement. In
such cases, students will be required to meet a graduation requirement of
satisfactory attainment of the proficiency standard (corresponding generally to
completion of one year of college foreign language).

Non-native students who are bilingual will be required to meet the foreign language
requirement in a language other than English, with proficiency at the level required
of entering freshman and transfer students. Proficiency may be established in one
of the following ways: provide a foreign transcript that certifies two years of formal
schooling beyond the sixth grade in a language other than English; provide
certification by high school principal, based on consultation with and judgment by
language teachers and advice from cultural organizations; or complete the OSSHE

proficiency assessment.

Students seeking admission from non-English speaking countries will be required to
meet an English proficiency requirement, using TOEFL scores and other
appropriate measures, as detemmined by each OSSHE campus.

Office of Academic Affairs
Oregon State System of Higher Education
August 15,1994






