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CIM OIIICOME: ITNDERSIAND DMSITT
Second lgngu8gp

CIM OUTTCOME: Urder*ed dire.raity.

Commnnicate iu a eond lalguage' appMng appropriate
- cnlhralDonB-

TASGIJIDELINES

I. F"+-nd-dDtefnilion

(2) coEmunicat€ in a second larguage*

Students E'ill be able to commu.nicate witJr a person from another cultur€ in that
person's language a.ad show a seDsitivity to tlrc tlot:Es of behavior that apply. A
student who ca-n com.municat€ in a second language ie able to:

. comprehead and respond to spoken mee6age8 ead senrnqnds

. maintain simple conversation that 8hare8 informatioa

. recogaize a.rld show sensitivity to body lalguage, gestule8, and appropriatc
levels of formality a-ud other aspects of ttte culture which a-ffect
commu.Dication

. read and comprehend basic material encountered in everyday life

. write to meet practical needs

'In ir6tructin€ students, ehphasis will b. given to orsl c@municetid. lfth€ thrd6nfs Etive lahg'Jsge i3 oth€r
than Englj6h, the aud.nt may b. ta.t€d for proficiency in thi! out @e in that ldn8u8e.
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CEETIFIqAXS OF INIIIAL MASTERY
STANDARDF1OB

Communicate in a Second Lenguage

A studeDt muat consist€ntly*:

. read, write, speak and listeD at a.u lnter:mediate Low level oa tle America-o
Council oa Teaching of Foreiga la4uage (ACTFL) proficiency scale for more
commonly taught languages, e.g., French, German, Spanish

. speak and listen at a Novice Eieh level on the ACTEL pmfi.ciency scale and r€ad
and write at a Novlce Miil level on the ACTFL scale for less commonly taught
languages includiag Japanese aad Russiaa

*Speoking and listening will be asvssed' in an orul pmfiaienqr intzntiew and rcading
aa.il witing uiII b dzrrnnst ated uith euidene in tlu CIM portfolio.

nevised &16/94
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Diversitv-Second l-anquaqe

Prooosal
The Second Language Symposium Committee (see Appendix) began meeting in March
1 993, discussing-the-issues conceming ttre Certificate of Iniiiat Mastery outcfie
requiring a second hnguage.

One of the major areas of discussion was the level ot proficienry' or the ability-to
cornmunicate in the language, to be ac'hieved by all students. The American Council on
the Teaching of Fore'rgn tanguages (ACTFL) tecognizes 9 l€vels of proficiency.

Contening with nationat e)perts, the Second Language Symposium Committee makes
the followi;g recommendatims: tntermediate low for the more commonly taught . .
lanouaoes (Frcnch, German, SDanish) and Norrice High tor the less commonly taught
hnduades 0ncluding Japanese'and Bussian) in listening and speaking .and Novice Mid
torieading Lno writing. 

'Figure 
1 b€low indicates the retative position of lhese levels

within the ACTFL hierarchy.

Oregon's emphasis on speaking and listening will be assessed in an oral proficiency 
-

inteiiew. The othe, skilis ol reading and writing, as listed in the extended detinition ol
the CIM outcome. will be demonstrated with evidence in the CIM portfolio. This
requirement is for a!! students.

Suoerior

Advanced Plus

Advanced Low

Intermediate High

lntermediate Mid

lnlermediate Low

Novice High

lor more commonly taught languages
(French, German, Spanish)

ior listening and speaking in less
commonly taught languages
(including Japanese and Russian)

for reading and writing in less commonly
taught languages

Novice Mid

Novice Low

c/EKtu Dralt 2L Document
Oregon Deparlrnent of Educalion . Sepl. 1994 Page 7
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Diversitv-Second Lanouage

Second Language Benchmarks
{lor trse with sludents' parents' and community groups)

Forrnoredetaileddescriptions,seeSecondLanguageContentCur.iculumFEmeworkandSecond
Language CIM Rubric

Benchhark stage I iAcTFL Novico Low): The siudent can...

. gre€t and respond in soc'ral interactions using leamed words and phrases \ /ith culluratv
aoorooriale behavior.

. ciri,rmunicate and e)@ress likes and dislikes in simple conversations about people' places
and things using 

'e-amed 
wods and Phrases.

Benchmark Stage ll (ACTFL Novice MiO: The student cen...

. Derform Staqe | funclbns with no rnaiol Pattems of enor'

. itt"ke requ"is ana obtain infonnation using simple questions

. urderga;d some Ueas and familiardetails presented in uncomplicated conversations or
paiagraphs.

. Segin o provioe intonnation L,sing l€med phrases and shorl s€nlences

contsnt al6as 
'or 

Sta96 | and || rnay 
'nc|Ude 

selt, |amily. |denos' home' looms' s.hoo|' c]asses' scheduies' hea|th,

community, geographi. w€alh€.. n;lidays, lestivals, colols, numbers l€lsure aclffities. hkes and d:slikes sze and
qua ny.

Benchmark Stage ltl (ACTFL Novico High): The sludent can-.

pertorm Stage I and ll fundions using simple senlences tfEl show increasing Proficiency aM
control of vo;abulary with no signrrcant patlems of error.
use queslions and shorl senlences to provlle oa obtain specific inforrnation, e.9., time, place'
Durchases. directions,
;.dergand importanl ideas and a few delails from sirnple authentic sources wilh some errors
in comorehension.
ergresi inportant iteas and a tew details in senlerres in corweGations and simPle written
paragrapns.

Benchrnark Stage lV (AGTFL Intemediat€ Lorv): lT tS AT THIS LEVEL THAT TH-E STUDENT
BEGINS TO REdOMSiNE LEARNED VIATERIALS, CBEATE WITH LANGUAGE, SPEAK AND
COMPREHENDA SEFIES OFSENTENCES. THIS LEVEL MARKS THAT THE STUDENT HAS
CROSSED A MAJOR LANGUAGE THRESHOLD.

At this la/el lhe studern can.-.

. Derform Staoe l, ll and lll functions showing incteased Poficiency.

. irndergand impoaad ide-as and soane details flom norFcomplex authentic sources with few
ertots in complehension.

. exptess irporlant beas ard some details with strings ot senlences and shorl wntlen
paragraphs.

. descn_be and comoare with few ertoas in commuhicalions.

. etorcss needs and ernotions in peFonal and social interactions and in conesPorderEe
showing cultural ProPriety-

Conlenl a,eas for Stage lll and lV may include: All of Stage I and ll and hislorical and cultural figures,
places and events, cl;hing, city, buikiings, food, seasons; animals' shoPPing, slores, money' professions,
work, transporlation, travel, atd diredions.

c/EKhd Drett 2L Document
Oregon Department of Educalion . Sept. 1 994 Page 12



Summary of Foreign knguage Collegie Admission R€quirement

0o/L/ /D

As a result of the Oregon State Board ol Higher-Education action on July 22' 199-4' the
iJtJwinq requiremenG wilt go into etlec{ {oistudents who seek admiss-ion to an Oregon
btatJSi"teiioi Hiqher Edrication (OSSHE) college or university for 1997-98'
nifditiJ,i"ii"ouir".tnts have been estabtished {oi students who seek admission to
OSSHE instfiutions in 19992000.

1997-98 Reduitement

1- Students who enter OSSHE institutions as lreshmen in 1997-98 must meet a
" 

foielg-" il"gutge froficiency level of "lntermediateLou/' on th€ ACTFL scale for
s-oin-istr. fien&r.'and Geman; and "Novice'Mid" on the AoTFL scale for Japanese'
ili! ;;l&';iiGdin iJitt *lnprses 

"xcept 
oregon Health sciences universitv'

A ch;n ctaritying what these levels mean is attached'

2- Students entering in 1997-98 also will have the option of m€eting OSSHE
-' 

iotii"[" 
"tundirds 

with two Carnegie units (two years) oI the.same language
tatJn uitn" higi, s"hool level (one ydar may b€ taken prior to high,school il the

"iconJ 
v"ar iiat tne hiqh school tevel)- This requirement would also pertain to

iih-e-i #o"io". totwniin pro{iciency |evels have not yet been established (e'g '
Russian.bhi-nese. ltalian, Latin, Arnerican Sign language)'

3. students mav be admitted to ossHE institutions under a special exception basis il
- 

tnEi nirir, 
"ltiooi 

is unable to ofler a two-year sequence of any {oreign language;
this muit be so certified by the hrgh schobt. In such cases. students entering an

OSSHE institution will be iequired to meet a graduation requir€ment of satisfactory
uttlint"nt o{ th" proficiency standard, corresponding generally to one year oi
college toreign language.

4. All students entering from comm unity colleges, or other colleges and universities'
will be required to meet a loreign language requirement bycompletrng one year

eouivalence of college level language, or by meeting pronclency levels as
JjtermineO bv an OSSHE placement assessment, or by having completed two
years of high school loreign language at a prior time'

5.studentswhohavebeenoutofschoo|foraneightormoreyearper iodatthet lme-' 

"i "0.*io" 
.ay tpply for an exemption of the ioreign language requirement ln

ir"h 
"ur"a, 

stud;nis;il l be requrred to meet a graduation requrrement oi
salisfactory attainment oi the proficiency standard (corresponding generally to

completion ol one year of college foreign language)-

6.Non.nat ivestudentswhoarebi | |ngualwi | Iberequiredtomeettheiore|gnlanguage- 
reouirement in a lanquaqe other tfian English' whit proliciency at the level required

ofint"rinq treshman'ani transfer students. Pro{iciency may be established in one
of the lollowlng ways: provloe a foreign transcript that certifies two years oi formal

schooling oey5nd t-he sixth grade in a language other than English;
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provide certilication by high school principal,- based on consultation with and

;udgment by languaga te;chers and advice lrom cultural o€anzations: or complete
the OSSHE proticiency assessment-

7. Students seeking admission form non-Engtish speaking countlies will be required to
meet an English-proficiency requirement' using TO-EFL scores and other
appropriate-meaiures, as determined by each OSSHE campus'

l9992ooo Fiequirement

1. Students who enter OSSHE institutions as lreshmen in 199$2000nust meet a
loreion lanouaoe oroficiencv level ol'lntermediat+Mid on the ACTFL scale lor
Soafiitr. i-*.in, 

""d 
Gernian; and "Novic+High on the AoTFL scale lor Japanese'

ni.i"sion *itl Ue Oased on proficiency and not on the number of Camegie units
(years) a student has comPleted in high school-

2. Lanouaoes {or which proficiency levels have not yet been set will be recommended
by siaffio the Oregon State Board of Higher Education in Early 1995'

3. The OSSHE special exception waiver reviewed under #3 of the 1997'98
Reouirement will pertain to students seeking admission in 1999-2000 as well'

4.A||studentsenteringlromcommunitycol|eges'orotherco||egesandUniversities'
wilt b€ required to meet a loreign language requirement by completrng one year
equivalence of college level language or by meetlng prollclency |evels as
determined by an OSSHE placement assessment'

5. Students who have been out of school for a six or more year period at the time ot
- 

uOtii.ion .ay apply for an exemption of the foreign language requirement ln
such cases, sti.rabit! witt Oe required to meet a graduation requirement ol
;atislactoryattainment ol the prbticiency standard (conesponding generally to
completion ol one year of college ioreign language)-

6. Non-native students who are bilingual will be required to meet the loreign language
requirement in a language other than English, with proficiency at the level required
oi intering fresnman'ani transfer students. Proficiency may be established in one
oi tt e lottiwing *ays: provide a foreign transcript that certifies two years of formal
schooting bey6nd tire sixth grade in a language other than English; provide
certification tiy high school frincipal, based on consultation with and iudgmenl by 

-
Lnguig" r"a6n"6 und advice from cultural organrzations; or complete the OSSHE
proficiency assessmenl.

7, Students seeking admission irom non-Englash speaking countries will be required to
meet an English proficiency requirement, using TOEFL scores and other
appropriateheasures, as determined by each oSSHE campus'

Off ice of Academic Affairs
Oregon State System of Higher Education
August 15,1994
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ELEMENTARY AND SECONDARY EDUCATION ACT
Title vll

Part B - Foreign Language Assistance Program

SECTION 72OA FINDINGS.

The Congress finds as follows:

(1) Foreign language proficiency is cruciallo our Nation's economic
competitivenesi and national sesJrity. Significant imp.ov€menl in
the duantity and quatity ol loreign language instruction otfered in
our nation's elementary and secondary schools is necessary.

12) AllAmericans need a global persPeciive. To understand lhs wofld
around us, we must acquaint ou6elves with lhe languages' culture,
and history of othet nations.

Proticiency in two or more languages should be promoted for all.
American students. Multilingualism enhances cagnitive and social
groMh, competitiveness in the global marketplace, national security
and understanding ol diverse p€ople and culiures.

The United States lags behind othsr develoPed countries in otfering
foreign language study 10 elementary and secondary school
students.

Four out of five new jobs in the United States are created from
loreign trade.

The optimum time to begin learning a sectnd language is in
elementary school, when children have the ability to leam and excel
in several foreign language acquisition skills, including
oronunciation, and when children are most open to appreciating
and valuing a culture otherlhan their own.

Foreign language study can increase children's capacity for critical
and creative thinking skills and children who study a second
language show greater cognilive development in areas such as
mental flexibility, creativity, tolerance, and higher order thinking
skills.

Children who have studied a foreign language in elementary school
achieve expected gains and score higher on standardized tesls of
reading, language arts, and mathematics than children who have
not sludied a loreign language.

(3)

(4)

(5)

(6)

(7)

(8)
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SECON D/FOREIGN LANGUAGE
A SUMMARY OF THE NATIONAL K-l2 GOALS AND STANDARDS

(Adapted from draft &1tr4)

GOAL'l: Communlcate In tanguages Other Than Engllsh

' Standard l.l Students will us€ the larget languag€ lo participate in social
interactions and to ostablish and maintain personal
reldionships in a variety ol settings and contexts.

. discuss topics of interest through ths expressions of
thoughls, ideas, opinions, atlitudes, ls€lings, and
exoenonces

. participat€ in social interaclions related to problem
soMng, decision making, and other social
transadions

Standard 1.2 Students will use the target language to obtain, process, and
provide information in spoken or written form on a variety ol
topics ot academic, personal, cultural, and historic interest.
They will

. obtain information including general ideas ancl/or
specific details from spoken or wrinen tens, radio,
lelevision, tilm, and tace-to-face communications;

. process (i.e., selec{, categorize, analyze, organize,
and synthesize) information;

. provide information in spoken or written torm.

Standard 1.3 Students will use language for leisure and personal
enrichment. They will

. listen to, read, orview slories, plays, poems, or other
literature; films, songs, or visual works of art for
personal enjoyment, engagement in conversation, or
interaction with others about it;

. respond in spoken or writlen form (describe, express
opinion and apprecialion, and analyze) to stodes,
plays, poems, or other literature; and songs, films, or
visual works.

GOAL 2: Gain Knowledge ol Other Cultures

Standard 2.1 Studenls will demonstrate knowledge ol the components of
the target culture- They will

. explore both the expressive and utilitarian forms
developed by the target culture;

. describe the Datterns of behavior that are derived
{rom the cultural beliefs and values;

Nd Goels/basdana/December 9. 1994
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. idenlifv and analyze the lhemes, value systems, mind
set. a;d beliets that form the world view of the target
c1rlture:

. discuss the significance ot ihese cor ributions to the
world community.

Access New Informatlon and Knowledge

Standard 3.1 Students will use the target language to reinforce and lurlher
their knowtedgo ol other disciplines. They wi[

' use the target language to discuss their current
knowledgebf topics lrom other cunicular areas, orally
or in writinq.

Standard 3.2 Studerfs will usoihe target language to gain access to
information and perspeclives thd are only available through
the target tanguage or within cutture. They will

. uso thia iniormation and perspective to exPand their
personal knowledge and experience:

' use authentic documents, media, and con'tact with
speakers of the target language.

GOAL 4: Develop Insight into Own Language and Culture

Standard 4.1 Students will recognize that ditferent languages use diflerent
gatterns lo communicate. They will

' recognize, compare, and contrast language panems
in the tarqet language and their own.

Standard 4.2 Students will recognize that cultures view situations trorn
varying perspectives and evolve different patterns of
interaction. TheY will

' compare and contrast the themes, value systems'
mind set and beliefs which form lhe world view of both
their own and the target culture;

' compare and contrast the patterns of behavior which
are derived trom the cultural beliefs and values'

GOAL 5: Participate in Multil ingual Communilies and Global Society

Standard 5.1 Students will use the language both within and beyond the
school setting with representatives of the target cultures in a
variety of ways. TheY will

' interact directlv with speakers of the target language
either lhroug h lace-to-face conversations or written
lelits;

' access information to discover applications of the
target language within the community and
internationallv.

GOAL 3:

Nd Goals66danto@mbs 9, 1994
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A FEW DEFINITIONS
(Excerptedfrom@

An Administrator's Handbook by Gladys Lipton)

FLES* is the overall term for all types of foreign language
instruction in the elementary and middle schools (K-8)

FLD( an introduction to one or more larguages, witl few language skills
expected. This model ernphasizes cultural awareness.

Sequendal FLES is an introductj.on to one foreign language for two or more
years, with a systematic and sequential development of language skills
(listening, speaking, reading, and writilg) and culture within the
parameters of themes, topics, or content areas. Good fluency is
expected if classes are scheduled five times a week ( thirty minutes a
day) for four or more ye.rrs. (approximately 49% of all elementary
foreign language prograrms are in this category.)

Content-Based FLES sublect content ftom the regular school curriculum is
taught in the foreign language - the focus is not on (expUcit) language
instructj.on alone. Language development activities and content (i.e.
social studies, math, science, health) are integrated and language is
acquired in a meaningful context.

IMMERSION use of the foreign language throughout all or part of tle school
day by teachers and students for teaching the various subjects of the
elementary school curriculum. Ruency in the foreign language is ,
expected after four or more years in this program. (Approximately 2%
of all elementary foreign language programs are in this category.)

There may be a[ kinds of variations of each program model regarding
goals, expectations, schedules, and student perfornance outcomes.

Note:



Programs That Are Sequential '
Proficiency-Oriented . Part of an

Cumulative
Integrated

. Continuous .
K-l2 Sequence

Percent ot Crass
Time Spent in

Foreign Language

To become functionally proficient in
the foreign language.
To master subiecl content taught an
the foreagn language.
To acquirs an unde6tanding ot and
aopGciation tor othel cullures-

50-ro0
Om6 is sp€nt learning &6./€ct
datter taught in foreign language;
language learning Per se
incorpotated as necessary
th.oughout cor.ic-lllurn.)

To3'l tmme'slott
Gcad€s K-6

To become lunctionally proticienl in
the langJa$ that is tErv to th€ sludent.
To master subiecl contenl taught in
the foreign language.
To acquire an understaMing of and
aooreciation lor other cullures.

At least 50%
(Iime b spenl leaming sublect
maller laughl in loreign language;
language learnang p€r se
incorporated as necessary
thaoughoul curiculum.
Student populalion is both natave
speakers of English and of the
loreign language-)

fwo-way lmme/,s,oa
G.ades K-€

(Also called tweway bilingual,
dual language, or developmenlal
bilingual educalion)

To become lunctionally prolicient an
th€ language (allhough to a lesser
extenl than is Possible in lotal
immersaon).
To master subjecl conlenl laughl In
the new language.
Io acquire an underslandrng ol and
apprecialion lor olher cullures.

Appror.50%
(Time is spenl learning sub/ect
matler laoghl in fore,gn lanquagei
language learning per se
incorporaled as necessary
lhroughoul curr iculum.)

Parlial lmmerslon
Grades K-6

To acquire proticiency in lislening.
speaking. reading, and wnlrng lhe
rorergn ran9uage.
To use subject contenl as a vehrcle
lor acquiring to.eign language skills.
To acquire an understandang ol and
appreciatron lor other cullures.

15-50%
ctime spenl learnrng language per
se as wel i  as learnrng sub,ect
malter rn lhe lo.ergn lanaguage.)

Conlent-8ased FLES
Grades K-6

To acquire proliciency in lislening
and speaking {degree ol proliciency
vari€s wrlh lhe program).
To acquire an understanding ol and
apprecialion lor olher cullures
To acquire some proliciency in
reading and wriling (emphasrs
varies wilh the program).

5-150
(Minimum 75 mrnutes Pe. week, al
leasl every olhe. day.)
Time is spenl learnrng language

EARLY FOREIGN LANGTJAGE PhOCNAU GOALS l , lhe re i n
ort land

ad/b-l

NOne

Beach

i  n swo rth
i chmond

ea ch

i  nsworth
unnysl  de

To develop an inleresl In lorergn
languages lor lulure language sludy.
To learn basrc words and phrases In
one or more lorergn ranguages
To d€velop ca.elul  l is l€nrr lg skr l ls.
To develop cul lural  awareness.
To develop irngurslrc awareness

souFrcE: Nancy Rhodes, Center lor Appired Lrnguist ics, 1985. Adapled and revrsed by Pesola
and Crrr ia in 1qq'r

Programs That Are Noncontinuous and Not Usually
Part of an Integrated K-12 Sequence

1-svo
(Time spenl samplrng one or more
languages and/or learning aboui
language-somer mes laughl
mosl ly n Enalsh )

FLEX
Grades K-8

(Frequenl and regular sessrons
over a shorl period oi irme or
shorl  and/or Ini .eq!enl
sessions over an exlendad
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A Summary ol Research Findings
Elementary Second Language StudY

Research studies yield the following significant information concerning
the imptementatioir of foreign languages in elementary schools (K-8):

1. Children who have studied a foreign language in elementary school
achieve exoected qains and even have hioher scores on standardized tests in
reading, lairguagelrts, and mathematics lhan those who have not. (See Lipton;
Mascidntoni6; McOaig: Raflerty.f

2. Children who have studied a foreign language show greater cognitive
development in such areas as mental flexibility, creativity, divergent thinking,
and higher order thinking skills. (See Foster and Reeves; Landry: Raffeny.f

4. Children who have studied a foreign language develop a sense of cultural
pluralism (openness to and appreciation of other cultures). (See Carpenter and
Tornev: Hancock and Lioton et al.: Lambert and Tucker; Lambert and
Klineb'erg: Broward Couhty, Florida, Schools.)'

5. Children studying a foreign language have an improved self-concept and
sense of achievement'in schoo-l (Seei'Geiesee: Mascientonio.)'

6. Children have the abilitv to learn and excel in the pronunciation of a
foreign language. (See Dulay and Krashen; Fathman; Krashen;Krashen and
Long, et al.; Krashen and Terrell.)'

7. Research from Canadas second language programs and from the
Milwaukee, Wl Public Schools shows that foreign language students achieved
higher in English vocabulary, reading, and mathematics, and exhibited greater
crEativitv and better work sfudv habitl. The oreatest positive effect waf noted
for students who were not in tlie top quarter 6f their ciasses. This notion runs
counter to the assumptions inherent iir traditional foreign language programs
that only above average students should enroll and be expected to succeed in
sequential toreign language study. (See Rafferty; Rubio)

8. The Louisiana study iound that students in foreign language classes
outDeiormed those who were not takina a foreian lanouaee in the thkd, fourth,
ana fifth qrade tanguaoe arts sections df Louisidna's Easic Skills Tests,
regardleEs of their-rac6, sex, or academic level. The results of this study
siggest that foreign language study aids, not hinders, the acquisition of English
Ianguage arts skills.. .Students who are peiotming pogrly in rcading and
language afts shoulcl 0e encouraged, not dtscouraged, lrom pamapaltng tn
foreign language study. (See Rafferty)

' Excerpted lrom: The Administralofs Guide lo FLES' Proorams. Upton, G. National Textbook Company,
Lincolnwood, lL: 1992.
Reseafch/bastiani/O€c€mb€r 12, 1994
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9. Evaluations of Enqlish-speakino students with learner characteristics that
out them at risk for scho'bl failure hav-e revealed that such students demonstrate
ihe same levels of first lanquaoe development and academic achievement as
similarly disadvantaged strldenls in English-onty plograms. The learner
characferistics that 6viewed are intellig-ence, fiisi language ability, socio-
economic status, and age. At the same time, such disadvantaged students
have been found to benefit from participation in immersion programs in terms of
their second lanquaoe development. In fact, disadvantaged student have
demonstrated th-e sdme level bf second language achievement as their more
advantaqed oeers: this was particularlv evidlent in the case of the development
of soeakino And listeninq skills and was most evident for learners with low
levdls of adademic abiliti or with low socio-economic or minority group
backgrounds. (See Genesee)

Research/baslianyDec6mb€r 12. 1994
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FLESNtrWS
NAflOI\AL NETWORKFOR EARLY I.ANGUAGE LEARNING

Volume I Nu8bcr 2 Whter 1987€a

The Louisiana Report:
Second Larguage Study Improves Basic Skills

Onc rcsult of rfic currEnr nariond o'.rrc!v for €rcllcicc in
.ducrtion hll bccn rcn€i cd public incrEst ft fGlign t.rlglrgc
insrmction rr rhc clccntery lcvcl Alrhough mojr cuni.!fu
tpccialists cndorsc forcign Ianguagc insrrucrion, somc
controvcny cxisrs a5 rc *hcn il should sran which childrcn
would bc.cfit rnosq and whcrhcr rhc always lihi(cd .csou.c.s of

'inc 
lnd moncy would nor bc bc er Jllocarcd ro rnntu(ron ,n

b3sic slilk.

Proponcnts of ca.ly insrrucrion a.S!c dEr 
'hc 

cognni!.
cons.qu€ncc of forcign j.nguat. srudy ftay h.vc a posiriv.
rmprcr on bar ic sk ' l l (  acquis i r i . .  l .  rhcory. . \posur.  ro I
s.cond languagc ar rhc clcnrnrary l.vcl Incrcascs . srudcnas

-qcn.r, 
I cogt n ivc l.v.l insofar as rhc nrdcnr brcomcs aqarc rhi(

a word nnd lhc thi.g ir rcprcscn( arc Indep.ndcnr .nnr'.s. Tl,s
rs thouthr rocnablc a srud.nr ro r . rch a lc! . lo l  ,bsrrrcr ion nor
orhcrwisc so .c id i ly  av. i l ,b lc (hhbcf l .  t98t) .  Ccncr i l
co8nirlvc funcriooing, as wcll as cxposurc ro p&all.l lansualc
syncms, is oi{cn l inkcd ro incrcxscs rn n.r ivc l inSU!E. s l i l ts
(Lambcn, 1978)

Thc Louisiana study was dcsign€d rc d.r.minc rhc impacr of
ctcmcnr!ry for . t rn lanBuaSc programs or basic sk ' l ls
acquisirion. Only school sysrcms and gEdcs rh.r providcd
sccond langu.gc instrocrion for r roral of 150 ninurcs/wc.t(
(twically 30 minucvd.ay) wcrc includcd. Subjccr re I1,2@
stldcnis in rhird. founh, and fifth gradcs who had nor bccn
€xposcd to a forcign lantuatc in thc homc, had nor r.pca(.d a
8Ed. i. 1985,ed whosc 1984 aod 1985 tauisiana Baic Skilts
Tcns rcsulr5 (uscd ro.srimarc ac.dcnic lalcnd wcr. availablc.
In o.d.r ro d.rcrminc whcrhc. to.cien lansua!. rnsEu(r'on hrd
d,f t . ' .n '  ct iars on drr t . rn,  subsrdps o. i 'ud; . ' \ ,  lFrh 

'onc-languagc (FL) and noi forciSn lanlua-qe (NFL) sro,ps ",.;cmatchcd for racc, srx. and grad€ level.

Rcsulls of rhis srudy 
'ndicarc 

rh.r k:rdlcss of rhc; r!c._
scx,  or  a.ademic lcvel .  srudc.rs in io i t i l jn langui lc ctrss. j
ourF.fomcd Ihosr who we.c.or ratj.! nh.ign l:nr!i!c on rlr
rhnd, tounh. and f ' f rh ! radc langurrc ans scctons ot
lnuisiana s Basic Slills Tcsis tsec t ieirrc ll. Foreign trnsux:c
srudy appc&s ro ,ncreasc 

'h< 
scores of boys as ruch .s girh.

ard blacks as moch as orh.r races. This findin8 suppofls rhe
nooon rhar, bcSirning as carly as rhc rhnd gradc, sccond
lan-quagc srudv f .c i i inrcs rhc acrtui in lo.  of  Engl inr  hnSi3!c

Alrhouf l '  l ;1,  yud.nrs ! l  r i l l  rhc ! r .dc l .vcls rn rh.  rn i t ! \ rs
showcd hiShcr scorcs rhur NI- l -  sro{! . f l rs od kneui !c rnr.  rh(

rdy.n zgc e.s 6! thar do{bl.d for FL stdcn.s io thc frfih
grdc- Thitd rd founh gradc E stu&ols. ho*€vcr, dso
shd/.d: iigrdficanr o€rall .dvrnEgc ovt' NFL sru&nrs- Thc
Es!16 of this sndy suggcn ft3t forcigr lanSlagc strdy aids,
.ot hiddc6, th. acquisition of English languagc ans skills.
Studcntr who ?rE pcrfonning poorty in rciding and languaec
er should b<.ncoura! .d.  no'  d i \coLnr.d.  f tor  panic ip3r i -F
in fori8n languagc srud_v.

Acquisition of basic @rh skills is mo.c difficult !o in!c.p.E!.
Ovcrall. thcrc was ncithc! a rignificanr advanlagc oo!
disadlanug€ for FL slud.f,tson thc Easic Skius malh sccrions.
Oncc a8ajn, rh. EJulrs show lhal studcnrs ofdiffcrEnt raccs ard
scxcs r.spondcd in fruch thc simc q.y as far as forci_ln
languagc stldy was concdncd. Thcrc was. howcvc., a
significi.r diffcrcncc in FL and NFL studcris wilh rcspccr to
Srad. l.!cl Thrr is, FL and NFL srudcnrs pcrfomcd differc.rlv
dcpcnding oo which rradc was r.srcd. Founh 8rade FL
studcnrs shoecd sonc disadvanr.Ec comparcd uirh NFL
srudcn6. but by fiftb gradc FL stldcn(s w.rc p.rfoming bcuer

ConrDucd on pagc 4

NNBI-[- Tharlks lts Frieno]s

NNELL dlak iIs friends who rudc possibl. oh.disEiburion ol
rhc ftrn iwo issucs ofrhis rcwsic[.r fr of cha8.j

Add;son-WeslcJ Publ ishing Comp.nY
Amc.i .3n Associat ion of  Te.chcrs of  F.ench-FLES

Commission
Am(r i . .n Ass@aal i , ,n of  T.rch.rs of  Gernrrn
Ame.a(an Asscial io!  ot  leachc.s o$pa. ish sn. t

C.ssler I 'ubl 'shatrs (--onr prn r_
l \ Ias.a.hu' . r r5 Fo,( ign LaoEurtc As\ociJt , . rn
Nl.( ; .a$- l t i l l  I 'ubl ishing Compan_\
Norlhcasl  Conferencc on thc - Ie.chingof For€i8n

Ohio Fo.ei8n Language Associ ! r ion
W.l lcsl . r  Col l .ge



I-ouisiana Report fronr pagc I

Thc most significanr pr.diclor of success on lhc 1985 Easic
Ski l ls  m3rhcmarics scct ions was Ihc t r t r io!s ycars {19s1)
Basic Sl i l ls  l .ne! .gc scorcs l i$ iJr :s 11 sr ldv is rc l . rcd ro
incrci$s in langulgc {orcs. and rh.: hn:u.iSc s..rcs f'.d'c'
marh scores, one would cxpr.r rhir l:1- \rudr q'olld c!.nruiilr
hclp.aisc nDtI  scorcs S{tnc cxfh.r lon or r l , , r  otulc '  n v

accolnr for rh. tuma'ound for FL studcnrs in hlrh ar thc fifrh

Rcsul ts oi  rh is srudy conf imr vhrr  edlctr tors h3\c b.cn
sp.culat ing abour for  y. !6.  forc ign t ln8ua!c sruo'  , r  th.
c;cDcn'ar\  <h(r) l  lc ! .1 ,n l f rovcs sud4nrs "hr l  r rcs in fnt l i \ r '
taneurcc ans. Al thourh r . \u l r \  arc nor conclr ' r 'c  for  th.

' "n i .n i .or  
rorrSn la. lurFcor m"( l  st , l l , .  bv r l " . .noof f i ' r f

srad. torc i tn 13nPUdqc srudelr .  s.P oJrp' f iomrn: Inerr  nor '
ib- 's"  t "s*s.  p. .^,"  .an s l . l ls  as qc l  a\  rn En6hsh \ i i . ls

tzhbcn, w- E- (1978). Somc cotf,nilc and sociocul(urul
conscqu.nccs ot  bc 'nt  b i l in8ual  ln J E Alatr !  (Ed ) .
tdr.t;ioel DtruLtio8 ol RIIt"s@t Educaion weshi^ston.
DC: C€orgctown Univcrsiry ft.ss.

Lambc.r ,  w. E. (1981).  Bi l ingual ism and lsnguaSe
acquisn'on. H. winitz (Ed.),I'14g@8e and FoteiSn I'a8uate
AcAuisnion (pp.9-22).  Ncw York:  Ncw Yor\  Ac.dcmv oi

'l_his anicle is b.scd oi 2 l9N6 rcPofl !.epred by Eil.en A.
R.f fcnv.  8 l rcru of  Accounot l l i t ) ,  Orn. .  ( ' l  Rcs.rrch and
D.'clo;mcnr. Louisiana DeD.dmcnr of Educarroo Cop'es ol
rhe complcrc rcpon can bc ;bh,ncd by {'riong ro: Pc.rv Il
$aeuc\rd. l ,  A. f inA Drro Ior .  l_orer!n LroP-"8.s,  Lrursr.n.
Dcparn or Ear i r :on Po{Orrr .  tsur o:r ' io!  aro" Rourc
LA ?0804 906!.

R.sca.<h l id i lor :  I i .  Slr l2t . r
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PRINCIPLES OF EFFECTIVE PRACTICE FOR HIGH OUALITY
FOREIGN LANGUAGE INSTRUCTION

(From ASCD 1993)

Prlnclple 1:

Prlnciple 2:

Prlnciple 3:

Principle 4:

Principle 5:

Principle 6:

Principle 7:

Principle 8:

As much as possible, language learning should emulat€ authentic
language use. (Heidi Bymes)

Tho goal ot language leaming is pertormance with language rather
than knowledge about language. (Mydam Met)

Language learning is not additively sequential but is recursive and
paced differently at various stages of acquisition. (Rebecca Oxford)

Language develops in series of approximations toward nalive-like
norms. Language learning is not lhe a@umulation ol pertectly
mastered elements ol grammar and vocabulary. Thus, learner
enors are unavoidable. (Heidi Byrnes)

Language proliciency involves both comprehension and production.
Comprehension abilities tend to precede and exceed productive
abilities. (N.4yriam Met)

Language is inextricably bound to cuhure. Language use requires
an understanding of the cultural conlext within which
communication takes place. (Jayne Osgood)

Language learning is complex. lnstruction takes into account
individual learning slyles and rates, and also attends to teaching
process strategies for successful learning. (Rebecca Oxford)

The ability to perform with language is facilitated when students
aclively engage in meaningful, authentic, and purposelul language
leaming tasks. (Myriam Met)
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CHARACTERISTICS OF EFFECTTVE FOREIGN LANGUAGE

INSTRUCTION

Developed by the
National Association ol District

Supervisors of Foreign Language Programs (NADSFL)
(This list repres€nts the "best thinhng'of foreign language curiculum specialist nationally)

The teacher uses the target language extensively and encourages the
studgnts to do so.

The teacher provides opportunities to communicate in the target language
in meaningtul and purposeful activities that simulate real-life situations.

Skill-getting activities enable students to participate successfully in skill-
using activities. Skill-using activities predominate.

Time devoted to listening, speaking, reading, and writing is appropriate to
course objectives and to the language skills ol students.

Culture is systematically incorporated into instruction.

The teacher uses a variety ol student groups.

Most activities are student-centered.

The teacher uses explicit error correction in activities that tocus on
accuracy and implicit or no error correction in activities which focus on
communication.

Assessment rellects the way students are taught.

Student tasks and teacher questions reflect a range ol thinking skills.

Instruction addresses student leaming styles.

Students are explicitly taught foreign language learning strategies and are
encouraged to assess their own progress.

Th6 teacher enables all students to be successful.

The teacher establishes an aflective climate in which the students leel
comlortabletaking risks.

Students are enabled to develop positive attitudes toward cultural
diversity.

The physical environment reflects the target language and culture.

The leacher uses the textbook as a tool, not as a curriculum.

The teacher uses a variety of print and non-print materials including
authentic materials.

The teacher engages in continued professional development in the areas
ot language skills, cultural knowledge, and current methodology.



CqELT
ConGderation ot Oregon Foreign

language Teaqhels

COFLT NEWS APDATES

FOREIGN I^{NGUAGES IN OREGON - SITUATION RPORT, OCTOBB, 194

Hlgh.r Edtrcttion. Beginaiog in 1999, fteshmeo eutering the Oregon State Slatem of Highet Rluca-
tioD Eust demoostrate proficiencl ia a second language for adnission, iDstead ofjitst rccordiug 's€at
time". Performance must bc at the Ttrtermcdiatc-Md'level in spoken French, German, or SPanish,
or Novice I{igh ia Japaoese-

FrcE 1997 to 1999 enterirg students rtill hat/e the optiol of demonstatfug proficiedcf (at a los'er
lercl for this idterim period), or preseotiog two ]€ars of high school credil Afte! the 19&9 school
yeaq hovrever, they must be able to use the languag€; Caraegie units will no longe. be ac.rpted.

Proficiency lo,,els for other languages will be established in 1995. Furthet details ale available fiom
the Office of the Chancellor of Higher Education at (503) 34G5724.

High School Requirenents. The Oregon State Board of Blucatiod (K-12) is consideriBg silnilar
standards (orc lotch loq,er on the satne scale) for all students seekiag the Cenifrcate of Initial
Mastery (1fth grade diploma). If adopte4 after public commeDt this Fall, the standards would require
Intemediate lrw proficiency i.t all 4 ski s for French, Gernan and SPanisb. For less commonly
taught languages, such as Japadese and Russia4 diff€reot statrdards aPPly (se€ below)-

Cit€ris Explain€d. These standards are based on nationwide criteria developed by the American
Council for the Teaching of Foleign l-anguages (ACTFL). Interrnediate-t w is the first level at
*'hich a languagg l€arner is able to produc€ the language on demand- IIr sPeaking, there may be
erro6 and delays, sentenc6 may be broken, and utrderstaodhg oay be difficult, but effective commu-
nicatiol can take place. The language professionals sho advised the Board had litde trouble
coacluding that these lere the levels needed to fulEll the statel goal of a globally competitiw work
force-

Other Lrquages, Other Skillq Other Srudards. In European languages which use the Roman
alphabet, ifstudeots are literate in Eflglish, reading le!€ls often match speaking proficiency, and the
same sta[dards would apply. In languages such as Japanese and Russian, howe!€r, greater dispariti€s
in gramm6r, vocabulary and culture, require more time to reach the lntermediate ler€I, atrd unfamiliar
w ting slEtems nake reading a sepaEte leaming process. Concemed that students and schools might
thereforc hesitate to attempt tho6e languages in the K-10 frameworlq the Board proPosed different
stalrdards.

At Novice High (propo6ed speaking level for Japanese and Russian), a speaker can handle memo-
rized sentences a.d phras€s on familiar topics. Fo! reading the Novice-Mid level is proposed, which
iocludes words and phEses in context but rarely full sentences. Still, these
lev€ls permit substantial communication, and a significant commitment to leamiog key features of
unfamiliar cultures.

001t, -k
PO Box 111, Salem oR 97308-oll1

Phone: (5o3) 37$5'447
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Tesas and Perreptions. Matry people who bave taken a proficietr.y test find it changes not only
eraluatioo but also learning Teaching to a proficieNy t€st means teaching nhat studeots can use
in the real worl4 atrd can lead to a trew vie',v of language study. For €xample at the June 23 meet-
ing of the State Board of Education Anne kvietes coDducted a proficietrcy intewiew with a 10th
grader from Corv"allis $/ith 2 12 years of Spaaisb- The result (atr htermediate-I-ow) so impressed
one Board memb€r, who had oppo6ed the language requircment, that she aDnourced she had
changed her view, and her acceptarce of the rcquireliett had risetr "ftom a teo to a twelve'.

Tirne Reqoirrmenls ald Early Learning Although other s€rious stude s catr equal this
performance, mo6t will ne€d oore than the traditiodal two y€a$ of high school study to qualify.
Believing that language lerning must stait eady to Eake rEal poficieacy a real prospect rhe State
Board has approi€d the followitrg provision for impleDeltitrg thc CIM secotrd language outcoEe:

Distbts begirning a sequentially aniculaud, second, lenguage progmm yior to gmde 4 may choose
to ,neet this oacome in the school year 2N2-2003-

Other districts will be dpected to meet the language proficiencf staDdards, together with all other
CIM outcomes, for loth graders graduating in 1999 (with some outcoEes effective i[ 1994. Students
could start in 7th grade i! 1995-96, and hope to achieve the target le!€l W 1999 if fttourcet were
dvdildble fot snbstarrtially expanded language inrtruction. A l€ss inteosive progam could begin in
1995-96 with 3rd graders, building up more gradually and giving those students until 2003 to reach
the required profici€ncy (and districts more tiIne to lmd teachers.)

Sp€ci.l Worlrshop Plarned. A number of Oregon dhtrictl are preparitrg eleme[tary language pro-
gmms, atrd several people have called the OIC/COFLT ofhce for information oo resowc€s and
models. COFLT plans a special workhop on elementary language leaming as part of its Spdng
Conference on March 11. (Details to follow-) Other progams to help develop language teaching
capability are in development.

Teacher Education. The Joint Boards of Education are corsiderirg a trumber of issues relating these
developdents to possfule cbanges in Teacher Education, includitg the follqwitrg questioDs (on which
they \r,ill also seek vieiri ftom professional associations):

Shottld ed cato6, pdrti.rrlarb, teachen at the elernentary level, have secoad hnguage skills enabling
tham to teach intdu.tory sequencet of language in K3 programs?

Shorid. OSSHE cam?tses develop special programs of study that encourage eletuentdry and middle
school teacheG to prepare h a second language (especiaft! Spanth)---4

Shaid new loeign language tedchers who will teach ptinaily at the middle ond secondary levels be
assessed in their Econd language Wfciency priol to progam completion .--?

Shaud the ACTFL Advanced hof.iency Levels be coh.$idered ds an outcome, and an atsetstuent
be caftied oa as a condilian to program admbsbn .-. or teacher progam conpletian and/or lbetuweT

Comment It would Lre bard to answer 'No" to any of these questions, and Department of Fiuca-
tion's parallel r€commendation for "fluency in a second language" for teacbers is also welcofte.
However, one committee advising the Teacher Standards and Practices Commissioo has suggested
a proficiency lerel for teachers no higher than OSSIIE 94!ry .equirement, and only one step above
the CIM. Those concemed with "global competitiveness' will need to stay in touch with this issue
to ftaintain real quality control, and be prepared to respond to the Joint Boards invitation.

(Elizabeth Kn& Mary Bastiani and Dee Young contributed to this repoft; eto6 ond opinions are the
rcspontibilily of Bob n) her, Executive Secretary.)
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:iEditorials
Slatesman Joumel, Salem, Ore., Frlday, Oecember 2' lglx

.-'I Snrall steps
" can build world
iundentanding.

their ooint ofview. Through cnmpltlor ttro'
srami and tradit ional mnil.  studcnti o"i l !
-an communicate with people around th'
world.

I Suooort exchange programs' not jusl
for students but for other groups. Peoll'
who immeree themsclves in another ctrll'rrc
not only leam to Rpprecia[e othcr cusl'nrs
but lesrn a lot about themaelveg.

I Encourage religious insl,ittltionr, s'r_
vice clubs and other orgRnizations to scrl l
out soeokera who havc s background in
othe; countries, cultures and rcligiotrs

I Givo students the opportunity to lc^r n
a foreien lanEuage nt nn early 6gc 3.) lhxl
thev bicome iomfortabl e communicnting
with oeoole from non-Englieh'sFeaking
counEres.

Traditionslly, we thotlght of world sjf^ irs
se knowing a lil,tle bit about western l';tr'
rooe. wheri many ofour 6ncestora camr'
from. or even about Canada or Mexlco.

But manyofour encestora E160 carlle
lrom A-tric;. Asie tnd Latin America Atr'l
the emersins nAtion6 there lvill have n lt"_
mendouslnfluencc on the Unit€d Stat's i"
our global economY'

Havins a better underatanding of ol'hcr
culturosind people won't end con[lict lhrt
it will eive uithd common ground to hell)
overco;e that con{lict.

! From Somatia to Bosnia, we've ncted too
Llet€ and without a clear hisBion. In Bosnia, -
iwe failed to foresee and respond effcctively
;to the forces l,hat would tear the formcr Yu-
: gpslavra apart.
:. As Secretqry ofStatc wsmen ChriFto-

pher eeid Thurdday, "All ofus ought to try

-lo 
leam leeeons from l,hc experience in

;Boenia."
- One ofthoae lessone is that Arnericang

don't uaderstand the restofthe world. we
don't understand the politicnl, ethnic, teli_
gious and even economic forces st wolk we
iion't understand the people. . '

Thatwon'tchense overnieht. And in Or-
eqon. we can't com;ensate for the failures
iiour State Dcoartmant. But we can take
smalt steDs to b'uild slobal ties thot will
heln us ai'oid intarnitional strife and
dtlengthen outeaonomic eecurily. We can:

I Encourage and s[rengthen global6tud-
iee oroglamsln achools so that studcnts de_
vel6D a-curiositv about intcrnationsl af_
faird. a broad hietorical perspective and a
williDmess to look at othcr pcople from

jBetter global awareness
rwould boost U.S. standing

'lhe dcbaclc in
Bosnia reflects the
wcakness ofnotonly
our foreign policy but
also ofour under-
standingofthe world
atound ug.

Ar'k^o./"/y"-'t k"l {" OJtla''' D"' 7'' /r? {' ry'4'
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Commerciallv Available Elemenlary Curriculum Materials
(Ple€se note, that atthough these plograms are llsted, thls does not In any way constltule
9n endor$lment, Llstlngs are purely Informatlonal.)

EE&lvpe
Saludos
Consists ot 36 15-min. vid€o lessons lor primary-intermediate English-speaking
students. Cost: approximately S650.00 videos, audio tapes, and teachers
resource guide.
GPN, University of Nebraska-Lincoln, P.O. Box 80-669, Lincoln, NE 68501-0669.
T€leDhone 1 -800-228-4630.

Amigos
Conaists of 30 15-min. vid€o programs, one 15-minute Teache/s Instructional
Video, 2 audiocassettes - vocabulary & songs, and ateache/s guide. / m,bos
uses the FLEX (Foreign Language Expeience) aryroach to instruction, which
emphasize| oral practice within real-life situations. gtudents hear and repeat
Spanish words aN phrases relating to numbers, colors, foods, family members,
animals, clothing, body parts, and much more-
Inlormation is avaialbe through: AlT, Box A, Bloominglon, lN 47402-0120
Telephone: (812) 339-2203 or 1-(800) 457-4509. Cost: @ $2300.

A Taste lor Language
by Mary Jo. Ervin, Melting Pot Press, P.O. Box 2005, Howell, Michigan 48844

Sequential FLES

Natlonal Textbook Company, 4255 West Touhy Avenue, Lincolnwood, lL
60646-1975. Regional Rep: Mary Forman, 206-649-8950. Sequential FLES
programs available in French and Spanish as well as FLEX programs in
Japanese, Spanish, French and mor€.

Ferndafe Publlc Schools, 881 Pinecresl, F€rndale, Michigan 48220. Tel:
(313)548-8600. Their K-8 French, German, and Spanish elementary curriculums
can be Durchased. These include Curriculum Guides, Instructional materials and
activily sheets, Cassettes, Worksheets, Testing materials, Readers, stc,

Curriculum Corporation, St. Nicholas Place, 14'1 Rathdowne Street, Carlton,
Vic 3053, Australia. T€l: (03)639-0699, FAX (03) 639-1616. They now have
available a newly published (1994) sequ€ntial K-12 Japanes€ curriculum.

Languages for Kids, 7403 - 5th Av€nue, Brooklyn, NY 11209-2710 (7'18t748'
1879, Fax. (718) 921-3020. Availabls in Spanish, ltalian, French, German, and
Japanese. A fivelev€l program with nine units on each level for each target
language.
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MEP School Dlvlslon - For€ign Languages, 8220 N. Christiana Avenu€,
Skokie, lL 60076-291 1 . Phone; (708)676-1 199, FAX (800)43$9229. Texuvideo
programs and leacher resources.

SUPPLEMENTARY MATERIALS

Teacher's Dlscovery, (Fr€nch, Spanish and G€rman) 274'l Paldan Drive,
Aubum, Ml 48326. Tel: 1-800-TEACHER. Great source lor incentives, videos,
poslers, song cassettes (e.9. Sing, Laugh, Dance, and Eat Tac!s), elc.

Gessler Publlshing Co., (French, Spanish, German) 55 Wesl 13th Street, New
York, NY '10011-7958., Tsl: (800) 456-5825. F AX 212-627-5948. Good source
for videos, soitware, posters, realia.

Carlex (Spanish/French)1790 Liv€rnois, Ste. 206, P.O. Box 08'1786, Rochsster
Hills, Ml 48308-1786. Tel: 1-(800) 526-3768. A good source for videos, posters,
stickers and other incentives/molivators, etc.

The Kiosk, (Spanish, French, German, Latin, Japanese), 19223 De Havilland
Drive, Saratoga, California 95070. Phone (408)996-0667, Fax (408)996-1226.

Applausg Learning Rgsources (Spanish, French, German, ltalian, Latin,
Russian, Chinese, Japanese) 85 Femwood Lane, Foslyn, NY I1576-1431.
Phone: 1-800-22-5287.

Edumato Eduational Materials (Spanish) 2231 Morena Blvd., San Diego, CA
92'f 10. Phone: (619\275-7117. Fax'. (619) 275-7120.

SONG TAPES. ETC.

Sing, Laugh, Dancs and Eat Quiche (Tacos), Barbara MacArthur, 6945 Hwy.
14 East, Janesville, Wl 53545 (608) 752- 1 1 12. Also available trom Teachefs
Discovery.

Teach Me Tapes, lnc., 10500 Bren Road East, Minnetonka, MN 55343-9045.
Tel: 1-800-456-4656. Song tapes available in: French, Japanese, Russian,
German, Spanish, Hebrew, ltalian, English.
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