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Today

numbers in ( ) = minutes planned for activity/ topic

Upcoming class meetings

21 January: Assignment 2 (evaluate your own speaking proficiency) is DUE TODAY
(10) Demographic "survey": backgrounds and professional interests of instructor

26 & 28 January: expanding ACTFL standards into testing other modalities
Upcoming assignment(s)

This section offers a PREVIEW, not activated assignments. Assignments are made, with

announcement of their deadlines, both in class and on the "schedule” page. The next topic
(week 2, 12 & 14 January)

Announcements

THE OREGONIAN
Oregon for the first time plans to connect

By BETSY HAMMOND
student test scores to the teachers responsible

The change of the course to German-only participation requires some more rethinking of the

syllabus. So I'm dropping any specific ESL aspects, at least temporarily, and we'll resume the
discussion in a week or so.

Misc.

Schools will be expected to use those re-
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the Top"; Thursday (21 Jan.): PPS trying to improve high school programs, g2 22 ER SZ8RZE B8
| ||including languages Q) % 2 § ; EI.'E g5 “g‘ %f_{ ﬁ% E
I_H(S) EW gets to tell about the Hawaii conference ] }'-O & _%% E g8 -é S §§ g g
(50) The OPI (media clips) - structure, examiner stance, question types; OPI b z g i f £ & E § FSESE =
familiarization workshop manual (1994, 0036); audit one sample Fdmd 2 Q & S 't:é S e é’u 8o =
(g_bill_steveH_31); how to write a rating W g5 LES 588 kS
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Education | The state hopes to
win federal money but plans the
change in evaluation regardless

for those students and make the results avail-
able to teachers, principals and researchers to
help them judge teachers’ effectiveness.

top of page
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Academics:
High schools
pose problem
to new system

Continued from Page One

“One of the most important
components of the proposed
Oregon Plan is the commit-
ment and ability to link stu-
dent achievement to individual
teachers,” the application states.
“Results can be readily placed in
teachers’ portfolios.”

That doesn'tmean teacherswill
get raises or be fired based solely
on their students’ test scores. Any
use of test scores in teacher eval-
uations would be decided at a
school district level after negoti-
ations between the administra-
tion and teachers union.

But a few districts and unions
have agreed on new evaluation
systems that put more empha-
sis on documenting gains in stu-
dent learning,

If Oregon wins federal money,
measuring teachers’ effective-
ness by the test score growth of
their students would take effect
more quickly.

“Improving practice”

If it doesn't secure federal
money, Oregon still will develop
the ability to connect student test
score gains to the teachers who
work with each student — and
soon, says Doug Kosty, Oregon as-
sistant superintendent for assess-
ment and information services.

The initial data link probably will .

happen by fall 2011, he said.
“This is all about improving
practice,” he said.

The emphasis will not be to .

determine whose students post
the highest test scores, as that
often reflects the family back-
grounds of individual students.
Instead, the emphasis will be to
see how far students improve
their scores during the time they
are taught by particular teachers
—then to duplicate the practices
of those teachers who record the
biggest gains.

This year, for the first time, Or-
egon graded schools partly by

how much they improved indi-
vidual students scores from one
year to the next.

There is at least one big hole
in the new system to connect
teachers and their students’ test
scores: high schools.

Oregon high school students
are given state tests during only
their sophomore year, and only
inreading, writing, math and sci-
ence. So most high school teach-
ers won't be directly tied to any
test scores. Similarly, elementary
and middle school teachers of
music, art, physical education,
social studies and health have
no student tests to show their ef-
fectiveness.

“There will still be alot ofland-
scape uncovered,” Kosty said.

Union gives its OK

The other main components of
Oregon’s Race to the Top plan are
to raise academic standards to
match those in other states and
some other countries; to iden-
tify the state’s 60 or so lowest
performing schools and require
big changes; to make student

achievement a bigger part of’

how principals and teachers are

evaluated and rewarded; and to
provide more mentoring and
higher quality on-the-job train-
ing to teachers.

In April, states will learn
whether they have won or
whether they need to reapply for
a second round of grants.

Courtney Vanderstek, assis-
tant executive director of the Or-
egon Education Association, said
her union was comfortable sign-
ing off on Oregon’s plan because
teachers, principals and school
support staff were included on
the planning team and felt their
views were heard.

Vanderstek and Redmond Su-
perintendent Vickie Fleming,
who headed the planning team,
said the main reason to connect
student test results to teachers is
as a tool to help teachers do bet-
ter, not to punish them.

“Thisisnotgoing to be used to
say, ‘We want you moved out of
this school or moved out of this
district,’ " Vanderstek said. "It is
about helping teachers and ad-
ministrators know how students
are doing ... so we can help kids
do better.”

Kosty said parents probably

_would not be permitted to see

individual teacher results for
confidentiality reasons, but they
probably would see schoolwide
data.

Oregon'’s system will track stu-
dent gains not only on end-of-
yearstate tests but also on reading
and math tests that track stu-
dents’ progress during the year.
That's important, Fleming says,
because it allows for midcourse
corrections to better ensure suc-
cess by the end of the year.

“The best result that can hap-
pen from having this information
is that the teacher who is getting:
great performance helps the
teacher who is not getting great
performance know what to do
differently,” she said.

“This whole fear factor about
student achievement data be-
ing tied into evaluation is sort of
a duh — that's what we do. We
teach kids,” Fleming said. “We
have to embrace that we know
more about what's going on with
their progress.”

®
Betsy Hammond.: 503-294-7623 or

betsyhammond@
news.oregonian.com
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Scoring Guide for Reflective Writing: Oregonian Article about Math Teaching & Testing in Washington

tial check before detailed scoring: The prescribed parts of the activity must be present, or else it cannot be scored and is to be returned for revision. (Score “on-time” according
jate of original reception.) The base presentation must be distinct from the other parts in the organization of the reflection, whether as a separate section, or set off by temporal
licators (past perfect, etc.). But the two parts of the revisitation may be more closely intertwined. If writer addresses Faclors 3 & 4 creatively, as is allowed for in the
sifications, the piece has to accomplish the major purpose of the activity; it can’t be an unsubstantiated rant or inner monolog that other language professionals cannot relate to.

le of thumb for 4/satisfactory: The writer views the recollected experience differently, as a human being, and applies the article to the profession of language teaching.

ch higher level assumes that the content described in lower levels is also present. The level descriptions are typical profiles, not check-off lists to apply tightly, without
swance for compensating features within the level. Levels 5/3/1 represent quality that is CLEARLY closer to 6/4/2, rather than halfway between the level below and the ane
we. The principle here is that the next level could be reached with moderate revision and little help.

re calculation: Factor 2 = 30%: Factor 3 = 30%:; Factor 4 = 30%: Factor 5 = 10%. (If Factor | is eventually activated: each Factor = 20%)

Factor 2: Base (pre-

reading) presentation
of the recollected test
(objective & subjective

count equally) w&

Factor 3: Revisitation - reflections
about the test

(2

Factor 4: Revisitation - reflections about
language teaching & learning

ol [hee

Factor 5:
Expository
skills

.3

d The experience is “alive” - it

includes several details (or
one deep detail), and detail
contributes to our insight.

[

Multiple insights applied to multiple
stakeholder-types. Sees education as much more
than individual classes with undifferentiated
learners being taught with no consideration of
Jarger [catures and need for change through time
and circumstance.

e

Reflection shows integrative understanding in breadth
and depth, applied specifically to the complexity of
the profession: learning, teaching, society. If the
understanding is not from insight gained thought the
reading, there must be clear evidence that the writer
is confirming previous knowledge and wisdom.

Can be shared. as
is, with advanced
professionals.
Level 5: needs a
few fast edits of
small errors or
expressions.

Essentials of what, when,

where, how. but no significant

details. More :Esn.f_)\g

subjective reflectidn.

rom reactions later.

J

Distinguishes ﬁnmn:o%:

Clearly applies the math-testing content to the
recollected testing experience. Expresses one
deeper insight gained [rom the article (or else
explains why the insight was there before
reading.) The insight probably has to do with
fellow test-takers, rather than teachers,
rg istrators, [axpayers.

There is a clear insight related to something specific
about language teaching. The focus is likely limited
to one aspect of the profession / one party in the
process (just the learners, just the leacher, etc.).

Can be shared
with peers.
Readers will
respect the piece.
Style is not

memorable or

otably effective.

W«Nmnz:.a facts are absent.
Reflection is terse and vague,

Insights are barely insights, but instead largely
superficial comparisons. Little evidence of
consciousness of causality, underiying concepls,
and role of circumstances,

1382wwn{w_n:nnmezmﬂ_u:a:umwn.&a nOm:nnmoan
between the world of the article and the world of
language learning / teaching, but the outcome is

either vague, narrow, trite, distorted, or simply
unattuned 1o the article (example: links the rigor of
math and fanguage study as “discipline”

Needs extensive
mrevision of
thought and
repair of
expository
language.

‘or this version of the activity, Factor 1 On-time is intended only for discussion, not for scoring and grading, and is thus grayed-out.




¥ "i-Assignment 1

4 15 Jan. 08 g
¢l —_ e
""% p:’/f e The first classroom learning experience that resulted in significant testing of that knowledge placed me back in high schoo!. At 4 wst fed ( 3
g Lﬂ,’ié’ the time, | had been attending math and language arts classes at the high school leve! for three years and, already taken two ,‘rﬂ
- FD ! practice SAT's(PSAT). In my final year of high school, | took my SAT and scored a 1080. ?"’ 5.{_}?“ ﬂf
h F.‘ -~
0 [WN The testing circumstances were very formal and strictly presided over by certified l2achers. Myself and my peers were all tested in ¢ ;L é,'
VL ;’W"i‘ reading, writing, and math. Additionaly, we students were given a limited amount of ime to complete each section of the test. 1T .
The eventual scoring would place each student on a scale of 1-1600 which Is intended to reflect on each person’s general L
intelligence and wisdom in relation to hisfher peers. The SAT has created a standardized way of assessing each of our high
school learner's general intelligence and overall progress K-12, In this respect, the SAT has effectively accomplished its purpose =
2 oA
Now in my final year of coliege, | believe that the SAT still accomplishes its goal of widespreac standardized testing of high schoot . L .
. n‘-p’ learners. However, | do not believe that it is an accurate representation of learner intelligence. While math, reading, and writing anery, ﬂ"‘f
5 are all fundamental skills, little altention is paid to other important aspects of education, such as history, logic, communication,
¢ ‘- mechanics, etc. o,

S —

' sl

// worse state than it was in previously.fl e
“Zuk . a

WS‘“{‘ l'{“\ The angwer to these pé{& questions are unclear and certainly will not be answered in the near future, The education of our

. unlk

After reading the article, | realize that it brings up an interesting point about teaching methods ani cirricutums in regard to state )
testing standards. Teachers should work together and organize their cirriculums so that they haw re foclis on mastery of i S P r
specific topics and aspects of math, reading, and writing so that cirruculums do not overlap and proper attention is being paid to I e e

each topic -- especially if student progress is lo be gauged by state-organzied standardized tests.
. ——

.However, there was one aspect of the article which may require some critical attention. According to the article, “the goal [of the
changes] is to realign what is being taught in the classraom with what is being tested on the [WASL]." | do not know if | fully
"H agree with this stated goal. Undoubtedly it is the job of the schools to ensure that each student receives a quaiity education,
; ,‘ however to adjust entire curriculums for the sole purpose of having better statewide test scores is a potentially dangerous
decision. Such is the case in the Japanese education system which has long focused its curriculums on achievement of high

W W standardized test scores. However, in the [ast 15 years, there has been much consideration that feaching in such a way doesn't
| s

promote high levels of individual or creative thought. W‘S ;{'{EJ

i
% -~ It seems like there is a difficult decision to make as to whether teachers should have power to test and grade autonomousiy-

However, if those teachers aren't educating their students well, then shouldn't someone or some organiglm(a@ ag stite

E ¢ W i government) regulate and regularly test students to gauge whether they are being educated well or not=Converselyais it a goad

practice for the government to regulate how and what teachers are supposed nd not supposed to teach? s the governemnt
effectively tying the hands of teachers with state standards and standardized testing?

e

youths aﬁa“ young-adults is cerainly a important and problem filled issue. It s that whenever some politician or {eacher

’ poses a/new set of changes to our country's education system, no matter insightful they seem at the time, new problems
quickly/arise in place of the old ones( such as No Child Left Behind}. _Disf:ralinn must be used when any new changes are to be
proposed and serioulsy considersd as many new problems may ocedr that could very well put our country's education system in a

Mﬂ/»’LSwMSHC"‘*L ol ‘amgnesd /xfmfff Pé’-s/ﬁ' %mﬁ/




Scoring o:_am ﬁoq mmzmngm Writing: Oregonian Article about Math Teaching & Testing in Washington

tial check before detailed scoring: The prescribed parts of the activity must be present, or else it cannot be vaa:a and is to be returned for revision. (Score “on-time” according
jate of original reception.) The base presentation must be distinct from the other parts in the organization of the reflection, whether as a separate section, or set off by temporal
licators (past perfect, etc.). Bul the two parts of the revisitation may be more closely intertwined. If writer addresses Factors 3 & 4 creatively, as is allowed for in the
cifications, the piece has to accomplish the major purpose of the activity; it can’t be an unsubstantiated rant or inner monolog that other language professionals cannot relate to.

le of thumb for 4/satisfactory: The writer views the recollected experience differently, as a human being, and applies the article to the profession of language teaching.

ch higher level assumes that the content described in lower levels is also present. The level descriptions are typical profiles, not check-off lists to apply tightly, without
ywance for compensating features within the level. Levels 5/3/1 represent quality that is CLEARLY closer to 6/4/2, rather than halfway between the level below and the ane
we. The principle here is that the next level could be reached with moderate revision and little help.

sre caleulation: Factor 2 = 30%:; Factor 3 = 30%; Factor 4 = 30%; Factor 5 = 10%. (If Factor | is eventually activated: each Factor = 20%;)

Factor 2: Base (pre- Factor 3: Revisitation - reflections Factor 4: Revisitation - reflections about Factor 5:
reading) presentation about the test language teaching & learning Expository
of the recollected test skills

{objective & mcu_mﬂzm

count equally) *

s

\\i/ f

29

The experience is “alive” - it
includes several details (or
one deep detail), and detail

contributes to our insight.

Multiple insights applied to multiple
stakeholder-types. Sees education as much more
than individual classes with undifferentiated
learners being taught with no consideration of

Reflection shows integrative understanding in breadth
and depth, applied specifically {o the complexity of
the profession: learning, teaching, society. If the
understanding is not from insight gained thought the

Can be shared, as
is, with advanced
professionals,
Level 5: needs a

larger features and need for change through time | reading, there must be clear evidence that the writer few fast edits of
and circumstance. is confirming previons knowledge and wisdom. small errors or
i —expressions.
Essentials of what, when, ﬁ\ﬂmmlw_ applies the math-testing content to the F\mﬁa is a clear insight related to something specific | Can be shared
where, how, but no significant | recollected testing experience. Expresses one about language teaching. The focus is likely limited with peers.

details. More than |

subjective reflection.

Distinguishes reactions then

from reactions later.

deeper insight gained from the article (or else
explains why the insight was there before
reading.) The insight probably has to do with
[cllow test-takers, rather than teachers,
administrators. taxpayers.

to one aspect of the profession / one party in the
pracess (just the learners, just the teacher, ete.).

Readers will
respect the piece.
Style is not
memorable or
notably effective.

Essential facts are absent.

Reflection is terse and vague.

Insights are barely insights. but instead largely
superficial comparisons. Little evidence of

There is evidence of attempt to make the connection
between the world of the article and the world of

Needs extensive
revision of

consciousness of causality, underlying concepts, | language learning / teaching, but the outcome is thought and

and role of circumstances. either vague, narrow, trite, distorted, or simply repair of
unattuned to the article (example: links the rigor of expository
math and language study as “discipline” language.

‘or this ﬂn_.mhon of the activity, Factor 1 On-time is intended only for discussion, not for scoring and grading, and is thus grayed-oul.
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I suppose the classroom learning and subsequent testing experience that is most
relevant to this class, and readily comes to mind, was in a second year Japanese language
course [ took at Portland Community College before I transferred to Portland State about
three years ago. No English was spoken in the class by the teacher, and students were
discouraged from using any language other than Japanese during class time, but the
teacher would take questions in English during the ten minute break in the middle of each
class, or after the class was over. Circumlocution was encouraged, no matter how

awkward the phrasing, rather than falling back on English; I believe the purpose of this

circumlocution, which requires a more organic use of the language. For most classes the

{ ( was to promote real communication in Japanese, and to build the important skill of
L e’

teacher would demonstrate a new grannggtical structure or concept, breaking it into

S

simple terms, and give some examples! then the teacher would have us partner up. or W ,:r Jq;u..\ -

break into small groups, and practice the new concept with scripted dialogues, or with
some sort of role play activity in which students had an opportunity to use the new
concept in a more natural way. We also had homework, which usually consisted of text
book or hand-out reading, exercises from the text boak, or other brief written exercises.
/ ﬂd_e@ere expected to study new material of our gdwn as well. Each week we were
given a set of kanji—also called Chinese characters—that we were expected to learn; at
the end of the week we would be given a quiz on the new kanji. to make sure we learned
Ly them, and a list of new ones to learn for the next week. Each term there was a mid-term
and final oral exam. The exams consisted of a private one onone conversation with the
teacher in her office. The teacher would ask us questions in a conversational way that
elicited responses that required us to use all the major new concepts and grammatical
structures we learned in class. The teacher made notes on our performance, and rated us
on how well we could use the new materials, and on our over all capability to
communicate in Japanese. There may have been other components to the classroom
learning and the exams that I do not remember. I think there was a written part to the
exams as well, but strangely I can’t remember exactly. I do remember that the oral part

of the exam was the part that all the students got stressed out about though. Qp 40\17
240 [ publisded on onfine v fele abot oral fock,
Ielete~y Shress |

WM“’{”
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The classes seemed very demanding at the time, but I also enjoyed them a great
deal. I feel that | really learned a lot from those classes, so they must have been pretty
effective, but my wife is Japanese so | was a very motivated learner, and did a good deal
of study outside class, some of it in Japan, that was also very valuable. At the time [

really had no idea about how a language should be taught; the only other language classes

. Thave ever taken were some German classes in high school. but I didn’t really seem to

learn much in them at all. When I studied Japanese at PCC I didn’t know what to expect
from a college level language class, so I just took for granted the way it was taﬁght. Now
that I have been studying Applied Linguistics here at PSU I feel that the PCC Japanese
program was very good. The program used fairly state-of-the-art methods, and it seems
to have been pretty effective at least as far as what I got out of it. State-of-the-art
techniques don’t necessarily make for a good program, but I feel in the case of the PCC
Japanese program they worked really well. The oral exam seems like it was a pretty
good way to determine how well we learned, and how much we studied. On the other
hand. the conversational style of it seems like it may have been problematic in terms of
consistency of evaluation.

After reading this article I found myself reflecting on standards in the public
education system. It seems very important that standards be agreed upon across the
entire system, that they are high enough to ensure that students learn what they need to
know, and stringent enough that they learn it to an adequate level of competency. Of 4= it }21, ke (
course at the college level the issue of standards across the system is a little different, o
especially when it comes to language education. Many stu ents pick certain schools just
for the languages taught, and methods of instruction uséd, hé | ever | found it frustrating
that the Japanese programs at PCC and PSU are so very different as far as method and
curriculum. Many students start at PCC and move 01#0 PSU, and it really would have
been beneficial to me if the Japanese language programs had meshed together. Though
this was not the only factor that led to my decision to not further study Japanese at PSU,
it was a significant one. I decided to take up my study of Japanese again once I get to
Japan. I have heard many other students of Japanese, who made the trek from PCC to
PSU, make similar complaints. I've heard the PSU program uses much older

methodology based on the audio-lingual method, and many students who take Japanese




and are in the Applied Linguistics program complain that the method is needlessly rigid,
(even penalizing students for using language more advanced than is currently being used
in the curriculum, or so I've heard) and frustratingly difficult. I have also heard that
many students who come to the program from PCC have a lot of difficulty making the
transition and often have to take second year classes over again. Now all that aside, I
haven’t experienced the program for myself, and do not wish to make any judgments as
to which is the better program—perhaps the PSU program’s rigidity forces a higher level
of proficiency—1 just wish that both PCC and PSU had the same standards and practices
in their Japanese programs, or at least similar enough ones that students could transition
from one to the other. [ hope this isn’t beside the point.

It is very interesting to see how standards for a school system are decided upon.

It must be very difficult to decide upon testing and teaching standards with so many

ublic high school, which one da
gr uc/g» ole cedivy %’ 4

people weighing in. If T ever find myself teaching T a
I may. this very political process of deciding-on what will be taught and how it is decided

will become very important indeed. I think perhaps this view into a seemingly successful
instance of setting the standards for a teaching program and test standa:(ﬁ’ gives a lot of

insight into just how difficult a process it can be. Democracy can certainly be a messy
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